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CHAFTER X
THE PROBLEM AND DEFINITIONS OF TERMS USED

Mental retardation is not a disease or a sickness but an impair-
ment of the mind, Therefore, the mentally retarded learn at a slower
rate and often by different methods than do normal pupils, This impairw
ment of the mind often has caused problems in social adjustment; but
wlth proper training, many of the retarded can make an adequate adjust-
ment to life. Fach year there are approximately 126,000 additionsl re-
tarded children., For at least 80 per cent of these children, there are
no educational or training programs available. The necessity of estabe
lishing such programs is quite evident in view of the fact that at least
85 per cent of the mentally retarded can support themselves to some
degree if properly trained.l

The belief that equal educational opportunities should be proe-
vided for all pupils does not imply that identical opportunities should
be provided, On the contrary, because of the differences in ability,
identical opportunities often imply unequal opportunities. The quality
of education provided the mentally retarded will determine thelr cone
tributions to soclety. Instead of being a debit to the commnity and
nation the retarded, within their limited capacity, can become a selfw

Iynited States President's Comit‘bee(on Mental Retardation, How
%o Bring New Hope to the Mentally Retarded (Washington: Government
Frinting Office, /n.d./), p. L.




sustaining asset.2

I. THE PROBLEM

It was the purpose of this study (1) to review the growth which
has taken place in educating the mentally retarded in the public schools
on a national and state level; (2) to review the actions being taken in
Virginia colleges and universities to educate teachers in the field of
mental retardation; (3) to investigate Henrico County's educsational proe
gram for the mentally retarded; and (L) to determine the mumber of
fourth, fifth and sixth grade pupils in Henrico County who need screen-
ing for possible admission into Special Education Classes.

II., DEFINITIONS OF TERMS USED

Mentally Retarded., The mentally retarded have been classified in

numerous ways such as clinical types, etiology, and degree of retarda-
tion as determined usually by the Revised Stanford Binet scale, Children
vho scored 50«75 on the Binet compose the educable group and those who
scored 30«50 compose the trainsble group.3 Children who scored below 30
require custedial care and were not included in this study.

Fxceptional Children., The term exceptional children refers to

2V1rginia State Department of Fducation, Services for Exceptional
Children: A Guide for Program Improvement (Richmond: State Department of
Education, 1962), P. e

3Ibid. s Pe 2l.




3
"those who deviate from what is supposed to be average in physical, men-
tal, emotional, or social characteristics to such an extent that they
require special educational services in order to develop to their maxi-
L

mam capacity."

Special Education. The special adjustive school services for ex-

ceptional children such as the blind, deaf, crippled, mentally retarded,

gifted, speech defective, socially and emotionally maladjusted are re-
5

ferred to as special education,

l‘Karl C. Garrison and Dewey G. Force, Jr., The Psychology of
Exceptional Children (New York: The Ronald Prasss Company, 19§9§, Pe 13,

5United States Department of Health, kducation, and Welfare,
Office of Education, Biennial Survey of Fducation in the United States--
1952-5L, Chapter S: Statistics of Speclal rducation for Fxceptional
Children-~1952-53 (Washington: Goverrment Printing Office, 195L), p. l.




CHAFTER I1

REVIEW OF THE GROWTH OF FUBLIC SCHOOL CLASSES FOR
THE MENTALLY RETARDED

Throughout history there have evelved three pericds of treatment
for the mentally retarded members of society. Early history told of the
perlod of rejection and persecution of these lass fortunate members,
Next came the period of pity and protection followed bty a slow develope

ing period of acceptance and attempted integration.l

Thls acceptance
and integration into community life were made possible only by training

and educating the mentally retarded.

I. GROW(H OF PUBLIC SCHOOL CLASSES FOR THE MENTALLY
RETARDED ON THE NATIONAL LEVEL

A glimpse of the early history of special education in the city
school systems in the United States (Table I) showed that a total of
23,252 mentally retarded pupils were emrolled in 1922, The public
school program for the mentally retarded experienced a steady growth of
20,000 or more pupils approximately every five years until 1936, From

1936 to 1910 there was a decrease of about 1,000 pupﬂs.2 This slight

101assroom lecture ty Mrs. Eva Eelle Valney, Course entitled The
Psychology of Ixceptional Children, University of Virginia, February,
196L,

Zpederal Security Agency, Office of Education, Biennial Survey of
Education in the United States--19L6-L8, Chapter 5: Statistics of Special
Schools and Classes for Ixceptional Children--19L7-LE (Washington:
Government Printing Office, 1950), Pe 10.




5
deorease was followed by an even larger one during the next eight years,
during which time the general school enrollment decreased 7 per cent.

The 19L0-1948 period experienced a decrease of 11,237 mentally retarded
pupils, This represented a net decrease of L,371 after taking into
consideration the expected 7 per cent decrease, The acute shortage of
teachers during the postwar period plus the educational philesophy of
some administrators accounted for a great deal of this decresse., It was
the philosophy held by some administrators that "in the modern school
program the capable classroom teacher should be able to care for children
of varying levels of ability and that only the most seriocus cases of
mental retardation should be placed in special classes."3

War and postwar emergencles prevented the studying of special
schools and classes from 1939-19L0 until 19k7-1948.% The 19L7-1918
Biennial Survey of Education in the United States reported forty-one
states having laws authorizing or requiring local school divisions to
have programs of special education and thirty-four of these offered
financial ald to the local divisions, There were also thirty-four
states with a staff in the State Department of Education for the purpose
of carrying out a special education I:u:'cxgr.';v.m.5

A total of 87,1L2 mentally retarded pupils were enrolled in pub-

1ic classes for the year 1947-19L48 with 85.6 per cent on the elementary

3Ibid., p. 6.
th:ld. s Pe iv,
slbid., Pe 1o




TABLE X

HISTORICAL SUMMARY OF MENTALLY RETARDED FUPILS IN
SPECIAL SCHOOLS AND CLASSES IN CITY SCHOOL SYSTEMS

Year States Pupils
1922 23 23,252
1927 32 51,81
1932 39 75,099
1936 L3 99,621
1940 L2 98,L16
1918 L7 87,179

Source: Biennial Survey of Education in the United
States--19L6-43, Chapter E: Statistics 9__?
Special Schools and Classes for kxception-
al Children-~1947--18 (Washington: Govern-
ment Printing Office, 1950), p. 10.




level and 1lL.kL per cent on the secondary level.6 The study concluded
that only approximately 11 per cent of the exceptional children who
needed special education were receiving these adjustive servicea.7

The next survey in 1952-1953, pointed out that the rate of in-
creage on the secondary level was much larger than on the elementary
level, the latter being below the general enrollment increase for that
period of *b:lma.8 There was a total enrollment of 113,565 mentally re-
tarded pupils with 7L.7 per cent on the elementary level and 25,3 per
cent on the secondary level,” The 1952-1953 survey included the rural
areas as well as the urban., The editors, however, believed that limiting
the 1947-19L8 survey to urban schools had a very minimal effect on the
findings because of the limited special education programs found in the
rural areas at that time.l° It was estimated that only one out of five
or 20 per cent who needed these adjustive services were recelving
them.n A major conclusion of both surveys was "there is no doubt . +
that many exceptional children are still going without the special in-

struction they should have, n12

6Ibid., p. 12,

TTvid., p. 3.

8Uni.’ced. States Department of Health, Education, and Welfare,
Office of Education, op. cit., p. iid.

9;[_b}_§., pe 15.
m}__bgg_., Ps 5.
n}}g._gi_., Pe 6s
12_1_);:}_@., Pe iv.



The latest survey made in 1957-1958 showed an enrollment of
889,560 exceptional children. The mentally retarded composed the second
largest group with an enrollment of 223,447 in 3,600 public school divie
sic:ns.l'3 This survey stressed the outstanding growth in the field of
special education which had teken place during the decade of 1948-1958.
There was an increase in speclal education enrollment of approximately
536,000 exceptional children. This was a numericel gain greater than
the total munber of exceptional children reported in the 1947-19L8 sur
vey, This gain was an increase of 122 per cent which was more than
three times that of the nation's school-age population rise. There were
also two and a half times as many local schcol sysiems with special edu-
cation programs in 1957-1958 as at the beginning of the decade, There
were only 1,459 classes for exceptional children in 1947-1948 as com-
pared to 3,6l in 1957~1958, As shown in Table II, there were 86,980
nentally retarded pupils enrolled in 1947-1948 as compared to 223,LL7
pupils ten years later, This represented an increase of 136,467 pupils
vwhich was an increase of 157 per cent.u‘

The survey in 1957-1958 included, for the first time, a study of
the mumber of mentally retarded children in pree-school classes, The re-

port showed 66 in mursery pregrams, 787 in kindergarten programs, and

DUnited States Department of Health, Education, and Welfare, Office
of Education, Biennial Survey of Education in the United States--1956-58,
Chapter 5: Statistics of Special Education for Exceptional Children
Youth, 1957-58 (Washingtont Government Printing Oifice, 1963), P. 3e

Y., ». 5.




TABLE II

NUMBER OF MENTALLY RETAEDED CHILDREN ON A NATIONAL
LEVEL AND PERCENTAGE ON THE ELEMENTARY LEVEL,
SEGOKDARY LEVEL, AND ESTIMATED PERCENTAGE RECEIVING
ADJUSTIVE SERVICES: 19l7-1958,

Estimated

Mentally Percent

Retarded Elementary Secondary Receiving

Pupils Level Level Adjustive

Services
1952w53 113,565 The7 25.3 18
1957458 223,147 -1 -1 25

——

Source: Biennial Survey of Fducation in the United States for the years
indicated,

ll’his breakdown was not available for the year 1957-1958.
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113 in a nursery-kindergarten combination.ls
Althcugh forty-eight states and the District of Columbia reported
having some adjustive services for the exceptional ¢:'.1'x.’tlclran,l6 it was
estimated that only one out of four children who needed these services
were receiving them in 1957-1958. The editors concluded that, "The
findinga suggest that there is increasingly widespread public acceptancees

perhaps even demand--for the program.“n

JX, GROWIH OF PUBLIC SCHOOL CLASSES FOR THE MENTALLY
RETARDED IN VIRGINIA

A special education program for exceptional children was begun in
Virginia in 1938, made possibls by the General Assembly appropriating
£50,000 for each year of the 1938+19L0 biennium. Also personnel was eme
vloyed by the State Department of Education to supervise this new pro-
gram, At this time, Virginla was one of a few states having personnel
in thelr state education departments specifically assigned to a special
education program for exceptional children,

Because of strong national and local movements by parents of the
mentally retarded, physically handicapped and cerebral palsied children,
the Department of Health, Mental Hygiene and Hospltals and the Departe
ment of Education began in the late forties to cooperate in studying the

51p4d., p. 10

léIbido, Pe hc

17Ibid.’ Pe 18.
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needs of these children, In 1952, the Ceneral Assembly created a legis-
lative commission to study the educational needs of this group. As a
result of these studies, the 195L General Assembly passed laws giving
the State Board powers and responsibilities for the special educational
prog;r«'mx.]‘8 Thls Assembly provided for state funds to be used in alding
the local school divisions to employ teachers for these special classes
for the handicapped.19

The 1956 General Assembly continued the policy of giving state
funds to develop a special education program throughout the state by
providing state reimbursement up to 50 per cent of the cost for transe
porting pupils who "because of physical incapacity or mental retarda-
tion . « . are unable to use exlsting school transportation facilities."ao
In addition, the Assembly extended the state's services to the special
education program to include financial ald for paychological evaluablons
of mentally retarded children and for the employment of attendants in
special classes for the severely retarded and the physically handicapped.
The State Department of ¥ducation received for the 1959~-1961 biermium
appropriations sufficient to initiate these additional services on a

modest sceCLe.al

18Virginia State Department of Education, op. cit., p. 9.

1900de of Virginia: Title 20, "Education" (Charlottesville: The
Michie Company, Law éﬁbﬂshem, 1980), pe L.

20
Itid., pe L, 106,

21Virginia State Department of Zducation, op. cit., pp. 9, 10.



The continuing interest which the General Assembly had in the
speclal education program and its advancement was evidenced by the 1964
legislation which increased the number of members on the Overall Advisory
Council on Needs of Handicapped Children from twelve to fourteen members,
It was the duty of this Council to study the problems of the hanrdicapped
and submit reports and recommendations to the Governor.22

A study of the Annual Reports of the State Speclal Education Sere
vices for the five yoar period from 1959-196L showed an increase of six
cities and twelve countles, This gave a total of twenty-three cities
and thirty-five counties participating in special education for the
mentally rstarded, The total number of retarded pupils enrolled in
1963-196): was 5,712 representing an increase of 2,178 during the five
year period, These puplls were daught in 32l educable classes and 72
trainable classes. These figures represented an increase of 1lL7 edu-
cable classes and 27 trainable classes. The amount of state reimburse-
ment increased £183,749.16 during this same periocd with local expendi-
tures, including state reimbursement, increasing £990,901.22, Table IIX
depicts the growth of the special education program in the area of men-
tal retardation for the five year pericd from 1959-196h.23

The school session of 1963-196l; was the twenty-sixth year of

2200de‘g§ Virginia:s Title 20, op. cit., Supplement, 196k, ppe. S, 6.

23Virginia State Board of Education, Anmmal Report of the Superw
intendent of Public Instruction (Richmond: State Koard of tducation,
1960-196L;), rp. 33=37, &nd supplemented by unpublished data from the
State Office of Special Education Services,




TABLE III

GRCWTH OF SPECIAL EDUCATION FOR MENTALLY RETARDED
CAILDZBN IN VIRGINIA: 1959-196L

Pupils Pupils Assistants Local
Totdl in in in State Expenditures
Year Cities Counties Pupils FEducable Trainable Trainable Reimbursement Including State

Classes Classes Classes Reimbursement

1959-60 17 23 3,534 177 ks 16 $30L,640.65 981,147,683
1 1
1960-61 19 26 L,203 203 L9 25 —— ———
1961-62 19 29 b, k97 262 52 21 $396,876.99 #1,439,770.26
2 .

1962-63 2L 32 5sL0hL 292 61 -— $LLb, 48426 $1,626,623.53
1963-6L 23 33 5,12 32 72 2 §188,389.81  £1,972,3L9.05

]‘Data not available for the year 1960-~1961.

2

Data not available for the years 1962-196lL.



1k
speclal education for the handicapped in Virginia and the tenth year
since the General Assembly gave the State Board of Fducation specific
responsibilities for expanding such a program. This ten ycar period
experienced outstanding growth from a meager 15 classes in 1953-195L
session to 396 special education classes in 1963«196L. In spite of the
noteworthy increase as cited here and in Teble III, this program has
experienced only moderate growth, The number of retarded children enrolled
in special classes, therefore, fell far short of the estimated number of
children who could benefit from special education, For this school ses~
alon only approximately 23 per cent of the mentally retarded children
were recelving instruction in special education classes. Thls relative=
ly slow growth of the special education program was the result of the
shortage of trained teachers In this field and the shortage of state
funds available for reimbursement to the local school divisions. Dure
ing the school year 1963196k, each local school division spent $2.65
for each dollar allotted them from state i‘unds.zh
Many school divisions attempted to improve their instruction for
the retarded as evidenced by:
1. The employment of directors or supervisors of speclal education
in twelve diviaions;
2. The increase in the number of requests for consultatlive services;
3. The increase in the number of reguests for scholarships for
teachers in the field of special educationj
i. The increase in the number of in-service education conferences
on the local levely and

5, The increase in attempt to expand the program from the primary
level through the senior high school level.?

2thid.,‘ ppo 1"'30
2SIbido, ppo 3“50
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III. TRENDS FOR FUTURE GROWH

The school divisions are constantly striving to improve their
facilities and instruction for the mentally retarded pupils, If these
pupils are to become law-abiding, self-sustaining citizens of our so-
ciety, the school systems must place more emphaslis on post-school facie
lities and opportunities., To meet this challenge there has been an in-
orease in sheltered workshops or vocational centers for the trainable
mentally retarded, More educable mentally retarded are being referred
by the schools to vocational rehabilitation centers for teminal training,
A marked improvement is needed in coordinating school and community

responsibllities for job placement of the educable mentally retazded.26

26Virginia State Board of Education, Trends in Curriculum Devel-

opment for the Mentally Retarded (Richmond: State Board of Fducation,
October, 1563), P. Le




CHAPTER III

THE EDUCATIONAL PROGRAM FOR THE MENTALLY RETARDED
IN HENRICO COUNTY

I. OROWIH OF SPECIAL EDUCATION CLASSES IN HENRLICO COUNTY

The growth of special education in Henrico County began primardily
as & progran for the mentally retarded and paralleled the growth of
special education in Virginia, Although the program was initlated in
1956, it began to show noticeable progress during the past three or four
years, There was a total of sixty-five mentally retarded pupils enrolled
in five special classes for the school session 1959-1960, Six years
later there were 206 pupils enrolled in seventeen special education
classes, This represented three times as many classes for the 1964-1965
session as in 1959-1960 and a little more than three times the number of
pupils who received these adjustive serv‘icea.l These figures included
one class (enrollment of five) which was begun in 1963-196l for the emo=
tionally disturbed children and two classes for the perceptually im-
paired or brain damaged children which were begun for the school session
196L~1965, There were seventeen brain damaged children enrolled in these
two classes., The mentally retarded classes were grouped into four sec-

tionss
(1) Trainable mentally retarded with three classes and thirty-

lUnpubliahed data from Mr, Roderick J., Britton, Director of Re-
search, March, 1965.
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four pupilss

(2) Educable elementary retarded with seven classes and ninety-
two puplls;

(3) Educable junior high with three classes and forty-three
pupils: and

(L) Educable senior high with one class and sixteen pupils,

Henrico County has continued improving and increasing its special
education program as shown by its plans for the scheol year 1965-1966.
Seven more special education classes were planned, three of which were
designed for the emotionally disturbed, The other four were designed
for the educable mentally retarded and were divided in the following
manners (1) two on the elementary level, (2) one on the junior high
level, and (3) one on the senior high 1evel.2

A relatively new and ever expanding program such as this called
for competent and dedicated supervision. Mr, Owen Baird, elementary
supervisor, gerved as director of the special education program in addl-
tion to his regular duties until the school session 1962-1963. At that
time Mr. John Gallien was appointed fulletime Supervisor of Special
Education for Henrico County. This was indeed a step forward for the
program since only twelve Virginia school divisions had employed Special
Fducation Supervisors as of 1963-196l (as was previously mentioned on
page 1L)e Mr. Gallien served in this capacity for two years, and then

was granted a leave of sbsence to continue study toward his doctorate

aInterview with Mr, Malcelm P, McConnell, Visiting Teacher and
Acting Supervisor of Special Education, April 22, 1965.
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DISTRIBUTION OF HENRICO COUNTY ELEMENTARY SPECIAL EDUCATION
CLASSES, NUMBER OF STUDENTS, AND NUMBER OF TEACHERS: 1959-1965

Schools 1959-60 1960-61 1961-62 1962-63 1963-6l 196L=65
Highland Springs 1k 11 16 16 1 1k
Lakeside 17 13 13 13 10 11
Ridge 9 10 15 9 12 16
Glen Les 7
Maybeury 12 12 9 #3t9
Maude Trevvett 10
Baker 9
Dumbarton 12 12 13
Seven Pines 12
Chemberlayne 1 #25 (3 classes)
Glen Echo 12 #4#13
Laburnum 9
Varins 12 10
Central CGardens 12
Virginia Randolph 15 wdS

Total Students Lo la 66 83 116 138
Total Teachers 3 L s 7 10 12

# There were two classes for the brain damaged and one for the train-

able mentally retarded group at Chamberlayne Elementary.

## The classes at Maybeury and Glen Fcho were for the tralnable group,
et This class was for the colored educable mentally retarded pupils,
As the result ef transportation problems, it was often necessary

to relecate classes from time to time,
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TABLE V

DISTRIBUTION OF HENRICO COUNTY JUNIOR AND SENIOR HIGH SCHOOL
SPECIAL EDUCATION CLASSES, NUMGER OF STUDENTS, AND NUMBER OF
TEACHERS: 1959-1965

—

Schools 1959-60 1960=61 196162 1962-63 1963-6L 196L=65
Fairfield Jr, 13 15 16 13 10 17
Tuckahoe Jr, 12 11 12 12 18(2) 1
Brookland Jr, 16 1L 15 9 #22(2)
Henrice High 1 15

Total Students 25 L2 L2 Lo 48 68

Total Teachers 2 3 3 3 5 5

# One of the classes at Brookland Junior High was for the
emotionally disturbed,
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in Special Education at the University of Virginia,
For the school term of 196L~1965, Mr. Malcolm McConnell, Visiting
Teacher, and Mr, Cashell Donahose, Assistant Superintendent in Charge of

Instruction, served as directors of this program.3

II. TEACHER KEQUIREMENTS AND TEACHER PREPARATION

"ONE EMPLOYS THE CURRICULUM WHEN HE HIRES THE TEAGHER“h vividly
tells the importance of having competent teachers in all classrooms,
This is especially true for the teacher of the mentally retarded since
there is so little use of textbooks in many situations,

The teacher selected for the organization and education of the
mentally retarded should be thoroughly trained in the education of
the mentally handicapped. Regular elementary school teachers withe
out special training tend to pattern the special class after the
curriculum of the elementary grades.

In addition to proper training, a teacher of mentally retarded children
must possess certain personal characteristics. Good physical and mental
health are essential., OShe must have the ability to see the children in
proper perspective, should not become emotionally inveolved in the probe
lems of the pupils, and should try at all times to be objective and ime-
personal in her reactions to the pupils, The children need to be aware

of their teacher's personal interest in their welfare., The teacher

31bid.

hVirginia State Department of Education, gp. cit., p. 8.

SSanmel A. Kirk and G, Orville Johnson, Educating the Retarded

Child (Cambridge, Massachusettss The Riverside Fress, 1951), Ps 127e
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ghould be creative, energetic, and rtass<>v.u:~r.:¢s:t‘ul!..6

For the school session 196L-1965, the county empleyed a total of
seventeen teachers and three attendants in its special educsztion programj
all but one were teaching the mentally retarded, These teachers' sal-
arles were not subsidized by the state, but a portion of their regular
salary was reimbursed to the county. The reimbursement was on the basis
of one half of the teacher's salary with a maximum of $1,600 anmally,
Reimbursement for salarles of attendants of the trainable classes was
on the basis of one half of an annual salary with 2 maximum of $800 per
attendant., The state reimbursed Henrico County for 196L-1965 a total of
£1,600 for twe of the three attendants, while the county's total expendie
tures for attendanta' salaries amounted to £L,600., The total teachers!®
salaries amounted te $83,200 with a state reimbursement of only $16,000,
This amount was alletted for ten teachers at a rate ef §1,600 per teach-
er.7 The state did not require the special education teachers te be
certified in this area before reimbursement was madej however, it was
anticipated that by 1968 reimbursement would be given only for certified
teachers.

Two teachers holding a Master's degree in speclial education were
employed by the county for the 1963=-196lL; school year., One left the
county the following year, however, to work in a clinical setting with

6Virginia State Department of Education, op. cite, p. 26.

7Interview with Mr, Kuhn Barnett, State Director of Elementary
and Special Education, April 9, 1965.

8toconne11 s Op. cit,
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the mentally retarded and emotionally disturbed, All of the teachers
employed in the special education program for 196L~1965 held collegiate
professional certificates, but only three of the seventeen were certified
in the area of special education. (See Appendix, page 78, for required
courses for certifications) The other teachers were working toward cere
tification in this area.

An effort was constantly being made to help the teachers increase
their knowledge of the speclal education program and ef the children in-
volved. Vhen the county employed a full-time supervisor, monthly ine
service training meetings were held, Similar meetings have been planned
for the 1965-1966 school term. These meetings will consist ef courses
for university credit and/or a revision of the report cards and develope
ment of & county curriculum guide fer special education, A pre-school
conference for special education has been planned by the state for the
fall of 1965 and Henrice County personncl will participate.9

Henrico County was not alone in its lack of certified teachers,
The President's Committee on Mental Retardatien estimated that in 1964
the nation needed 55,000 teachers for the mentally retarded.’” The 1963~
196}, Annual Report of Special Education Services in Virginia atated:

The shortage of trained teachers in the field of Special Education

continues to hinder the development of programs for exceptional
children; bowever, the cooperation of college persennel, local

bid.

Wlnited States President's Conmittee on Mental Retardation, op.
g}_’gop Pe Te
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school officials, parent groups and civic organizations ils helping
partially to overcoms this obstacle,ll

In an attempt to determine what was belng done in Virginia te
eliminate the shortage of trained teachers in the fleld of apecisl edu-
cation and specifically in the area of mental retardation, a survey was
made of the 33 foureyear colleges and universities in the state, With a
return of 100 per cent, the questiennaires shewed that only ten of the
colleges and universities offered one or more courses for the preparae-
tion of teachers in the field of special education. Three of these ten
offered only one course which could be congidered dealing specifically
with special educationg twe offered a number of courses which could be
taken to meet certification requirements; three offered degrees in
special educationy and two were in the process of beginning programs
which would result in their being able to award degrees in this area,
Speech courses were not included in this survey,

The College of Willlam and Mary did not give degrees in specinl
education; however, graduate and undergraduate courses in this fisld
were offered, ™Iwo courses are offered each summer and are rotated se
that in the course of several contiguous summers a student can meet the
degree requirements for specisl education of the mentally retarded,™
Extension courses in this area were also offered by the College of Wil
liam ard Mary with thirty undergraduates enrolled.

nVirginia State Board of Education, Anmual Report of Superinten-
dent of Instruction, 1963-196k, p. 22,
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One undergraduate course, "The Exceptional Child," was offered by
Fastern Memmonite College with fifteen students enrelled during the 196l
1965 session. The questionnaire reported that they "may expand with a
few other courses,"

Madison College offered courses on the graduate level in this
area, two of which dealt specifically with the mentally retarded, A
Bachelor of Sclence degree with a concentratlion in special education was
to be offered for the first time in the 1965 summer session and the 1965e
1966 regular session,

Undergraduate courses in specisl education were offered by Nor-
folk Division of Virginia Gtate College, three of which dealt with the
exceptional child and one specifically with the msntally retarded,
Fourtean students were enrclled in these courses.

A Bachelor's degree in this field was offered by 0ld Dominien
College and there were forty to fifty students enrolled, Teachers ate
tending summer seasions and evening college composed the majority of thia
number., Four of the coursea offered dealt strictly with the mentally
retarded. Since 1961 01d Dominien has offered during the summer session
the required courses leading to certification in the field of mental re=
tardation. Approximately four teachers were working for the Master's
degree in Elementary Education and at the same time taking courses cone
cerning the mentally retarded. The college was awalting approval te
grant the Master's in Education of the Exceptional Child,

Richmond Professional Institute's Evening School offered eight

courses on the graduate and undergraduate levels, Three of these dealt
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directly with the mentally retarded, There were aspproximately fifteen
students enrolled in the undergraduate program and twenty-five in the
graduate program during the 196L-1965 session.

Within the next twe years a pregram both at the undergraduate

and master's level will be instituted, At the undergraduate level
the program will consist ef twelve to fifteen hours as part of
Elementary Education. At the graduate level there will be a
Master's degree in Education with concentration on special educa-
tion for (1) mentally retarded, (2) emotionally maladjusted, and
(3) speech therapy,

The course, "The Exceptional Child," was offered by the University
of Richmend,

Doctort's, Master's and Bachelor's degrees were offered by the
University of Virginia, There were eight, sixteen and sixty-eight stue-
dents, respectively, enrolled in these programs for the session of 196~
1965. Five of the courses offered in the field of specisl educatien
dealt solely with the mentally retarded. The University of Virginia
also offered special education courses in extension pregrams at the Uni-
versity of Virginia extension centers and the University of Virginia
School of General Studies,

Virginia State College offered a Bacheler's and Master's degree
in special education. During the 196L=~1965 sessien three astudents were
enrolled in the graduate program and twenty-six in the undergraduate pro-
gram, Three of the courses dealt specifically with the mentally retarded,
Virginia State College slso offered extension courses at Maggle Walker
High Scheel, Richmond, Virginia,

"Psychology of Exceptional Children and Youth" was effered by

Virginia Union University.
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The existing programs plus these planned for the immediate future
indicated that the need for preparing teachers in the field of special
education was being realized and met to a greater degree now than in the
past. Approximately 272 students were enrolled in the graduate and
undergraduate programs of special educatien including eight on the doc-
toral level,

There were numersus teaching achelsarships available to these whe
wished to become certified for special education. The State ef Virginia
did not offer any schelarships specifically te teachers of the handi-
cappeds however, a general teacher's schelarship was offered, The
state alletted a certain number of scholarships te the varieus citles
and counties and the local divisiens in turn awarded them to the indivie
dual students. This scholarship gave $350 fer a scheol year, $117 per
quarter, or $20 per semester hour for summer students, The amount of
£350 plus 3 per cent interest was canceled each year that the recipient
taught, These schelarships were usually limited te secoend, third, and

fourth year students.la

These state scholarships greatly aided the
special educatien pregram as shown by the fact that sixty state scholar
ships were awarded to teachers during the summer of 1963 in orxder that
they might become certified for teaching the mentally mt;ardtacl.]‘3
Teachers could also receive aid from the National Defense Student

Loan Fund provided by the National Defense Fducation Act., This scholar-

uBmett, 220 _c.iﬁo

BVirginia State Board of Education, Annual Heport of Superinten-
dent of Instruction, 1962-1963, p. 36.
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shlp offered §1,000 for twelve months of study up to a maximum of £5,000
for five years. There was no interest charged until one year after the
recipient graduated., A perlod of ten years was given to repay the loan,
with 10 pexr cent of the loan being canceled by one year of teaching up
to a maximum of five years. Therefore, as much as 50 per cent of the
loan could be repald by the recipient!s teaching aahool.lh

The federal govermment offered aid to students who wished to pre-
pare themselves for teaching special education., Under the provisions of
Public Law £5-926, as amended by Section 301 of the Public Law 88-16L,
the federal government authorized the Commissioner of Education to issue
grants to public or nonprofit institutions of higher learning and to
state educational agencles, for the purpose of preparing persommel in
the education of handicapped children, The Amended Law 88-16L substitu-
ted the words "handicapped children" for "mentally retarded children,”
This law in its amended form eliminated the limit of $1,000,000,00 to be
spent in a fiscal yeer for the purpose of preparing persornel in the
education of handicapped children, Congress authorized §11,500,000,00
for the fiscal year ending June 30, 196L; 1L,500,000,00 for the fiscal
year ending June 30, 1965; and {19,500,000,00 for the fiscal year ending
June 30, 1966.15

The purposs of this grant program provided for by Public Law

lhBunetin, Madison Collega, Vol. XXII’ No. h (April, 19614), PPe
202"203'

1sUnited States Code Annotated, Title 20, "Education," Cumlative
Annual Pocket Part (Brooklyns Edward Thompson Co., 196L), p. 51
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8816l was to encourage the training of the following competent persone
nels
)., Teachers of handicapped children
2. Instructors in college and university programs for the prepara-
tion of teachers of handicapped children
3. Supervisors of teachers of handicapped children
Li. Speech correctionists
5. Research workers in the education of handicapped children
6, Other speclalists providigg gpecial services in the education
of handicapped children,l

There were five types of grants provided for by this program.
First was the traineeship., Traineeship grants were for full-time senior
year undergraduate study. An individual could be awarded only one
traineeship under this program, and he received a stipend of {1,600,

The second type of grant was the fellowship which was for fulle
time graduate study. Each fellowship was awarded for one academic year,
However, an individual could receive a total of four fellowships under
this program. Two thousand dollars were given for the first graduate
year of study, %2,L00 for the second, {2,800 for the tnird, and $2,800
for the fourth year. Also, the recipient received £L0O for each de-
pendent excluding himself,

The short~term traineeship was the third type of grant. One
example of this type of grant was the full-time summer session trainee-
ship for undergraduate or graduate fulletime study during a summer sese

sion.17 Thirty-eight of these traineeships were awarded for the 196lL=

3'60. S. Department of Health, Education, and Welfare, The Crant
Program for the Preparation of Professional Personnel in the Tducation
of Handicapped Children,

114,
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1965 summer session to students in Virginia who wished to prepare theme

18 The other example was

selves for working with the mentally retarded,
the traineeship for participation in a speclal study institute of handie
capped children, Under this type of grant each recipient received a
stipend of §15 a day with a maximum of §75 a week.

The fourth type of federal grant under Public Law 88-16l went to
the institutions to help support the cost of these programs., The partie
cipating institution was given £2,000 per traineeship, {2,500 per fellow-
ship, 475 a week under the fulletime summer session and also program supe
port for the Speclal Study Institutes,

Stimulation grants were the fifth type, and were awarded to the
participating institutions for development or expanding programs in the
area of the handicapped. These grants were for a one-year period and
did not exceed $20,000, An institution could not receive more than two

stimulation grants for the improvement of one area of the handicapped.19

I1I, TRANSPORTATION

All mentally retarded puplls in Henrico County's special educa-
tion program were transported at public expense, For those unable to
make the adjustment to the regular scheduled bus the county school buses
made an additional trip to transport them. Four special buses were used

18Barnett » Op. cit.

19y. S. Dept. of Health, Fducation, and Welfare, The Grant Pro=
gram « « .5 Op. cit.
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to transport the severely mentally retarded pupils, State reimbursee
ment was made for these trainable pupils on a matching basis but did not

exceed {150 per child annually.21
IV. CURRICULUM AND PACILITIES

The teacher of a special class for the mentally retarded should
be glven freedom in organizing the curriculum according to the needs,
interests and ablilitles of her pupils. Fach teacher needs a planned
program, but it often differs from the programs set up by other special
education teachers.

During the session 19611965 Henrico County had no printed curri-
culum guide for the mentally retarded. The Virginia State Board of Edu~
cation was in the process of printing a curriculum guide and until this
guide was published the county was using the I1linois curriculum guide.22

Two of the state regulations concerning facilitles for exception-
2l children found in the School Flan and Management stated:

(1) Mentally retarded boys and girls are much like nommal children
in their physical development, and classes for these children
should be located in the building where there are grades that
serve children of the same age group,

(2) Mentally retarded children should have privileges of recess,
assemblies, work in art, music, library facilities, physical
education, excursions, and visual aids that are provided for
other children. When participating in these activities the

ZOMCCOMEIJ.’ 9_20 E}_E-

2lBamett, op. 2}3-
221'400011!1311; OPe« g_i;t_-
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children should be with thelr own age group.23
Henrico County complied with these regulations in regard to the location
of classes and to the activities offered, The retarded children were
integrated with others of their age group whenever feasible.

Curriculum and Facilities for Trainable Mentally Retarded

The trainable mentally retarded classes consisted of chlldren
with 1.Q. scores of 30=-50 and/or mental ages of four years., They had to
be eight years old by October 1 of the year they were placed in specisal
education.zh The enrollment of these classes did not exceed twelve and
an attendant or assistant was needed for this number. The attendant was
not required to hold a teacher's certificate since she worked directly
under the supervision of the teacher. It was not part of her function
to assume responsibilities of a janitorlal nature.as

The curriculum objectives of the trainable classes were self-care
and social adjustment for 1living in a protective environment. To imple=
ment the desired program the following were neededs (1) ample space for
physical activities, (2) cots for rest period, (3) equipment for home-
making activities, and (L) a toilet and lavatory adjacent to the room.
The lavatory facilities were most Important since the development of
good health habits and good grooming was a vital phase of their traine

23Virginia State Board of Education, School Plan and Management,
Section 2217, p. 166.

21‘Henrico County, "Statement of Special Education Policy," April,
1965 (Mimeographed).

25Virginia State Department of Education, op. cit., p. 28,
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1ng.26 Vhen the trainable retarded children reached the ages of sixteen

or seventeen, the school cooperated with the Virginia Rehabilitation Sere
vice in screening them for possibilities of a future training program
consisting possibly of jobs in sheltered workshops sponsored by the Goode
will Industries, Henrico County planned to include more of this work
with the Rehabilitation Service in its future progran, °7

In addition to the personal gains of the pupils, three main ser-
vices had been gained from entering children in a trainable class.
First, it had alded in thelr acceptance by the other children and the
community, GSecond, it had offered much needed information and guidance
to the parents, Third, it had served as a screening device for future
placement of children, whether it be into an educable class, an in-

28
stitution, or a sheltered workshop in the case of older pupils.

Curriculum and Facilities for Educable Mentally Retarded

The educable classes were ocomposed of children with I,Q. scores
of 50=~75 and who were seven by October 1 of the year they were placed in
special education.29 They possessed one-half to three-fourths the in-
tellecetual capacity of the "average child" and the upper group may at
maturity achieve fifth grade level in reading. The class enrollment
for the educable retarded could not exceed sixteen if state reimbursement

201114, , pp. 26-28.
27McConne11, op. cit.
28Lecture by Mrs, Valney, op. cit.

Penrico County Policy Statement, op. cit.
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0
was to be received.3 Henrico County had only one class which exceeded

this number; the enrollment of that class was seventeen.3 1

The program suggested by the State Department of Education in
1962 for the educable classes was structured in the following manner:

(1) Pre~academic or primary classes - Chronological Age 6 or 7
9 or 10
Readiness stage for learning.

(2) Intermediate « C.A. 10=1L
Reading, writing, practical math and units which
emphasize problems of every day living,

(3) Jr. High or Advanced Intemediate = C.A. 1L-16
Training in Citizenship and world of work.

(L) Secondary =~ C.A. 16-18
Training in citizenship and knowledge of reading,
writing and math correlated with job training and
Jjob experience.32

In a more recent pamphlet, published by the State Board of Educa~
tion in 1963, it was stated that the trend in structuring the curriculum
for the educable retarded was:

(1) Primary = C.,A. 7=10 Mental Age 3-8
Social and motor skills plus academic readiness

(2) Intermediate = C,A. 11-13 M.A. 5-10
Basic academic skills, on level of ability, plus
homemaking and prevocational readiness

(3) Advanced « C.A, 119 M,A. 7=12 (Junior and Senior High)
Prevocational with classroom instructlon supplementing
needs of on-the-job training,33

3°Virginia State Department of Education, op. cit., pp. 21-25,
BlBritbOn, 220 E}Et
32yirginia State Department of Educstion, op. cit., ppe 22-23,

33virginia State Board of Education, Trends in Curriculun . »
9ps gite, pe 3.
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There were some differences in the chronological age and mental age of
the various divisions as structured by these two plans, but the curri-
culum objectives were very similar. Detalls of curriculum plamning for
these divisions of the special education program were given by Kirk and
Johnson in Educating the Retarded Child. U

Henrico County structured iis special education program similar
to the above examples with advancement from one division to another dew
pending on chronological age and achievement in relation to ability,
The basic skills were introduced on the primary level and expanded at
the intermediate stage, History and geography were introduced on the
junior and senior high school level, OStress was placed on training the
pupils to be independent; they were taught to write letters, fill in
applications and other forms, and many other activities which prepared
them for every day living in the community. Pupils may remain in the
senior high program until the age of twenty at which time the School
Board must approve the county's payment of the tultion or the parents
bear the expense, This action is necessary because the state aid based
on average dally attendance is dropped when the pupils reach the age of
twenty. During their final year of schooling some of the pupils are
referred to the Vocational Rehabilitation Service for further training.BS

Some people have felt that in a school system providing a twelve

year program for the educable retarded pupils some type of recognition

3bgs e and Johnson, op. cit.
35McConnell, op. cit.
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should have been given to those who completed the program.

When high school age youth satisfy the requirements of a
prescribed Special Education program, they should receive a
certificate in recognition of thelr achievement and atten~
dance. Because of their perseverance and attainments, these
children merit the same privilege of receiving a certificate
during the graduation exercises as the graduate with the regu-
lar diploma.

In addition to the intrinsic values for the youth concerrned,
the certificate awarded gives emphasis to the child's desire to
remain in school to the completion of the prescribed course, It
also indicates to the prospective employer the fact that the
child who has been awarded the certificate has certain character-
istios which merit consideration as a potential employee,36

Henrico County began its special education program on the elementary
level but a class on the secondary level was begun for the school year
1963-196L. A policy of awarding certificates to the educable mentally
retarded children who complete the twelve years of schooling provided for
them had not been established as of the 196L-1965 session. It was Mr.
McComnell's bellef that such & policy would be adopted in the future, but
such a certificate would probably not be awarded at the regular graduation
exercises.

The teachers of the educable mentally retarded were encouraged to
supplement their curriculum by entering the pupils into activities with
other school children of their age. This was done especially in musioc
and physical education classes. Through play and recreation the men-
tally retarded had experienced success, enjoyment, and a sense of accom=
plishment., On the Junior and senior high level, the mentally retarded

children also joined in such activities as art, wood-working, typing,

36Virginia State Department of Education, op. cit., p. 23.
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and band,

The pupils in the Lakeside special education class were in charge
of a "school post office" which was located just outside their room.
They deliversd the mall which was brought there by the other pupils in
the school, Mall was especially heavy at such times as Christmas, Val-
entine's Day, and Eaater.37 Another example of thls interactivity among
the pupils was the retarded puplls going on excursions with children of
their age group. This was done during the school year 1963-196L when the
older children in the special education class at Dumbarton went to Wil-
liamsburg, Virginia, with the fourth grade students. These activities

supplemented the special education curriculum.3 8

Trends in Curriculum Development

The State Board of Education hed given the following trends in
curriculum development for the mentally retarded based on nationwide
studles and current literature in the areas of mental retardation.

(A) Curriculum based on objectives mentally retarded children
can reasonably be expected to meet in so far as current findings
may indicate

(B) Curriculum which emphasizes the practical and realistic
approach toward preparation for living in the present and in the
future on the basis of individual needs and mental potential

(C) Concrete instruction which emphasizes the development of
concepts through the media ofs

3TyeConne11 » Op. cit.

3 amss Louise Johns, Teacher at Memorial Guidance Clinic and
formerly the Speclal Education Teacher at Dumbarton Elementary School.
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1. The five senses

2. Illustrations

3. Demonstrations

L. The use of concrete objects which portray such concepts
as size, color, texture, shape, amount, degree, etc,

(D) Emphasis on understanding the family unit, its duties, re-
sponsibilities and relationships

(E) Emphasis on understanding various facets of cormunity
living,39

Criteria for Judging the Curriculum

In their book, Educating the Retarded Child, Kirk and Johnson

stated the following four well known objectives of education which may
serve as criteria for judging the curriculum of an educational program:

1, The objectives of self-realization

2. The objectives of human relationship

3. The objectives of economic efficiency 10

L., The objectives of civic responsibility
The Henrlco County School Board stated in 1ts recent "Statement of Spe=
cial Education Policy" that these were applicable to exceptional chil-
dren as well as &ll other children.m' The following questions were
given by which a teacher of special education may judge her curriculum
and the classroom activities used in carrying out these objectivest

l. Does it promote health, both mental and physical?

2. Does it promote a practical application of the tool subjects?

3. Does it promote better home membership?
L. Does it promote better group and commnity living?

3%0irginia State Board of Education, op. cit., pp. 2, 3
l‘oxirk and Johnson, op. cit., p. 117.

h]‘Hem'lcc) County Policy statement, op. cit.
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S. Does it promote a better use of leisure time? L2
6. Does it promote desirable working habits and attitudes?

Materials for Implementing the Curriculum

Since the mentally retarded learn best by using illustrations,
demonstrations, concrete objects, and actually doing the activities re-
peatedly, many materials are needed to implement the curriculum. Hen~
rico County's special educatlon program grew rapidly in size during the
past few years, The physical facllities and instructional materials did
not keep pace with the advancement in the number of pupils enrolled in
special classes, For instance, some of the schools did not have adja-
cent tollet facilities, adequate arts and crafts material, or reading
material specifically designed for use with the retarded, The classes
did have an adequate supply of educational games, use of audio-visual
aids, library facilities, physical education equipment, record pluyers
and homemaking centers or the like, Four of the elementary classes had
televisions which were given them and the county planned to place a tele-
vision in two of the Junlor high classes on an experimental basis for the
school year 1965-1966. The junior and senior high classes had special
reading material which appealed to their interest and at the same time
met their reading level. All of the classes on the secondary level had
typewriters,

Each child enrolled was asked to pay a §3.C0 instruction fee just

thhrletine P, Ingram, Education of the Slow=-Learning Child
(Yonkers: World Book Company, 1935), Pe 23e




39

L3 In addition, the

as the children in the regular primary grades did.
county allotted each class £50 per year to purchase needed equipment.
This allotment plus other purchases of materials made by the county
amounted to approximately $2,000 per :,'vz'mr.l‘h Civic organizations in the
community were most cooperative in helping the special classes acquire
the needed materials, For instance, in the school year 1962-1963, the
Hermitage Woman's Club donated $120,59 to the educable class at Dumbar-
ton. A large raised map of the United States, a set of encyclopedias
and a set of science books were purchased with this nu:mey.'"S For the
current session 196L-1965 the Hermitage Woman's Club donated $20 to the
special education classes in the Brookland school d‘.!.ai:rﬁ.ct'..h6

Garden clubs aleo worked with the speclal education classes at
Dumbarton Elementary and Tuckahoe Junior High School teaching the pupils

about horticulture and flowver arrangement.m

V. OSCREENING FUFILS FOR ADMISSION TO SPECIAL EDUCATION

CLASSES IN HENIICO COUNTY

Proper screening of pupils who were to be admitted into specisal

l‘BI‘Iccoxmell, op. cit.

m‘_[nterviuw with Mr, James F. Ogburn, Finance Officer of Henrlco
County, April 26, 19650

L5 Interview with Mrs. Evelyn Mallory, Secretary Dumbarten Elemen=
tary School, March, 1965.

L81nterview with Mrs. George Lester, Chairman of Specisl Projects,
Hermitage Woman's Club, April 23, 1965,

h',Mccomell, _020 2_5_-20
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educatlion programs followed by placement into classes whose curriculum
best sulted their nceds was essential to having a successful program for
these exceptional children.

It 1s essential that only those children for whom these classes
are organized shall be placed in them, These classes lose their
value when they become a “dumping ground” for the slow learner,
the educationally retarded or handicapped, the socially maladjusted,
in addition to the mentally deficlent or retarded. No adequate pro=
gram can be organized to meet the needs of all of these students in
one classroom,

An adequate identification of a child's ability included a study of the

whole child, This study included evaluation and diagnosis by qualified

psychological examiners who were able to administer a psychological
examination to determine the level of mental ability of the child. 1In
additlion to a valid measurement of mental ability, the study also inclue-
ded the following:

(1) A medical examination for the purpose of detemmining possible
etiology and need for medical treatment.

(2) A social and personality study for the purpose of determining per-
sonality and social needs and possible etiological factors in these
areas,

(3) An educational evaluation to determine the degree of retardation
and possible educational disabllities. OSchool records and teacher
Judgment would be two sources for this information,

(L) A developmental history obtained from interviews with the parents
is very vital to the s":.udy.l‘9

haKirk and JOhnﬁon, Op. 91-_1'0_., Pe 38.

L9114,
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In Henrico County, & child who, for various reasons, was believed
by his teacher to be eligible for a special education class was referred
to the visiting teacher by the principal., The visiting teacher in turn
requested that the parents have the child tested individually by a prie
vate psychologist, If the famlly were financlally unable to do this,
the County School Board employed two visiting teachers who were certl
fied to give the Stanford-Binet and the Wechsler Intelligence Scale for
Children. These results offered the school personnel a more adequate
knowledge of the pupil's mental ability, but it did not attempt to give
any psychological interpretations. After the individual testing was
done by the visiting teacher and other pertinent data collected, the
information was presented by the visiting teacher to a special screening
committee organized in the school year 1962-1963., This committee cone
sisted of the Assistant Superintendent in Charge of Instruction, the
Director of Hesearch, the Director of Instruction, Director of Special
Education, and visiting teachers, Recommendations, based on the data
collected, were then given by the committee., The committee recommended
that the child remain in the regular class and be glven additional help
by the teacher, that the child be admitted to a special education class,
that the parents seek outside professional help for the child, or that
other action be taken, If the child, however, appeared to have other
difficulties in addition to being mentally retarded and the parents were
not able to afford private professional advice, he often was referred to
the Consultation and Evaluation Clinic or the Memorial Guidance Clinic,

The findings of the persomnel of these clinics were then sent to the
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ascreening committee of the school system to be used in future recommendaw
50

tions,

The Consultation and Evaluation Clinle

The Consultation and Evaluation Clinic began in 1955 as a clinic
for handicapped children, with support fiom the Riclmond Health Depart-
ment, Medical College of Virginia, Council of Jewlsh Women, and the
Association of Mentally Retarded Children. In 1957 it became a olinic
especially for the mentally retarded with emphasis on the preschool
child, At this time the Consultation and Evaluation Clinic¢, along with
clinics in Arlington and Norfolk, received collectively a grant of
$60,000 per year as provided by the Research and Demonstration Projeat
of Public Law 635 of the 8Lth Congress.sl The Children's Bureau of U, S.
Department of Health, Education and Welfare was chosen by Congress as
the agency to head this program for retarded children., To carry out
this new program the Committee on Appropriations of the House of heprew
sentatives increased by £5,000,000 the amount of the grants for maternal
and child health activities and stated that, "It was the desire of the
Committes that approximately half of the increase provided be spent on
the very important and much neglected problem of mentally retarded chil-
d:t'en."s2

50rnterview with Mr, Roderick J. Britton, Director of Research,
February, 1965.

5lInterview with Miss Minnie Passamaneck, Social Worker, Consule
tation and Kvaluation Clinic, March 31, 1965,

52"Child Health Projects for Mentally Retarded Children," A Report
of a Workshop on Mental Retardation for Social Workers in Maternal and
Child Health Projects April 3-7, 1961 (U, S. Dept. of Health, Education,
and Welfare, Welfare Administration, Children's Bureau, 19633, Pe 6o
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At the Consultation ard Evaluation Clinic provisions were made
for diagnostic evaluation as well as plarming and carrying out necessary
measures for care and/or follow=-up services for the mentally retarded,
No fees were charged for services offered by the clinic or for consul-
tations conducted under its auspices, Children from the ages of three
to six constituted the majority of patients but any under the age of
nine at the time of initial study were accepted, Because of this age
limit, the county's use of the clinic's services was restricted to those
children who were suspected of being mentally retarded during their
first two or three years ofschool. The c¢linic offered consultation ser-
vices only and its program is a long term one, Each child was followed-
up and studied for approximately three to four years., There were cases,
however, when the child was seen only once and the findings turned over
to the family physiclan.

The staff consisted of three secretaries, one nurse, one psychoe
logist, and one social worker, The home visits were made by a public
health nurse., The services of other professional people were provided
by the clinic. In 1983 Dr. Ralph Ownby was appointed director of the
clinics in the Research and Demonstration Froject.

In the seven years of the clinic 1,300 children were seen and as
a result of the ever increasing publlic awareness of the clinic, there
were more and more applicants seeking its services. The growth in ser-
vices offered may be demonstrated by the fact that for the three month
period of Jamiary through March fifty~two applicants were seen in con-
trast to ninety-six during the six months period prior to that, The
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waiting time was still eight months to a year. From July 1, 1963, to
June 30, 196l, twenty-two applicants from Henrico County were accepted
for evaluation. This represented 12 per cent of the elinic's work for
that year,

The future plans for the Consultation and Evaluation Clinic in-
cluded moving its quarters to St. Philips Nursing Home which was being
renovated for this purpose and increasing the professional staff.SB 1t
was very important to increase the work of clinics of this nature because
it was imperative to recognize children's conditions and degrees of re
tardation as soon as possible, The earlier their abilities were deter=-

mined the sooner the school was able to plan a program for them.

The Memorial Guidance Clinic

The Memorial Guidance Clinlc was established in 192k to serve the
areas of Richmond, Henrico, and North Chesterfield, This clinic was
among the original ten child guldance clinics to be formed in the United
States. For the past few years Memorial Guidance Clinic received over
50 per cent of its support from the United Givers Fund. For the current
year 196L=1965 the United Givers Fund supplied L5 per cent of the clinic's
financial ald., 1iore and more of the expenses, however, must be met by
the local institutions which use its services.

The clinic had numerous and varied activities but dealt mostly
with those retarded children who also possess tendencles of emotional

disturbances. The Henrico County school system was mainly interested in

53

Miss Passamaneck, op. cit.
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the diagnostic work of the clinic. The psychodiagnostic evaluations
vwere done on pupils known or believed to be mentally retarded by a staff
consisting of a psychiatrist, a psychologist, and a psychlatric social
worker,

After the psychodiagnostic evaluatlons were completed, the cliniec
gave the parents, school, or other pvarties involved its recommendations.
A series of recommendations was given in case the most desirable ones
could not be carried out. By giving these most desirable recommenda-
tion, even though at times it was quite evident they could not be en-
forced, the commnity was educated and was given a better idea of the
facilities for which they needed to strive.

The fees for the services offered by the clinic were based on a
graduated scale according to the family income and number of dependents.
They ranged from O to $100 for diagnostic fee and O to {32 for treatment
per week for the entire family. A fee of $5 was charged for the initial
interview.sl‘ When it was necessary for Henrlco County to refer a child
to the clinic for evalustion and the family was unable to pay for the
services, the county assumed the responsibility. The Henrico County
budget allowed 81,500 to 2,000 for psychological evaluations, Fees
for this service were reimbursed to the county by the state, the amount
of reimbursement depending upon the avallability of speclal education
funds, %5

Shlnterview with Mr, Harry Derr, Jr., Director of Social Services,
Memorial Guidance Clinic, March 31, 1965.

SSOgburn, 220 .c_j;to
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After a child has been enrolled in a special education program,
it is important that he be retested at regular intervals in order that
correct placement be assured.

A pupil, called Billy for this discussion, demonstrated the ne-
cessity of a retesting program, Billy entered first grade in Henrico
County in 1956~1957, was promoted to the second where he remained for
two yeara. At the request of his parents, he was tested and placed in
an educable special education class, During the fourth year of this
program he showed signs of being superior to his classmates in all areas;
his main handicap was the slow rate at which he completed his assign=~
ments, Based on teacher opinion, retesting by Memorial Guidance Clinie,
and the childfs school work during a six week period in the fifth grade,
Billy was placed in a regular fifth grade class for the next school
term, 1963-196L, The adjustment to the classroom situation and work
load was made with little difficulty and he was promoted to the sixth
grade, According to his sixth grade teacher Billy 1s "a good student
and is treated as a regular class member." According to the Science
Research Assoclates Achievement Test scores, Billy had a reading compree
hension level of 6,0 and a vocabulary level of 6,8, These scores indi-
cated that he was functioning adequately on grade level, although it
mist be remembered that he was enrolled in a grade which was below his

chronological age leveal.s6

5 6Notes from author's cbservation, interview with the child's
mother, and notes from his fifth and sixth grade teachers.
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Reallzing that situations like this had happened and being aware
of the necessity for correct placement of these children, Henrico County
school. personnel have planned to initiate a retesting program which will
allow for the children in the special education program to be retested
every two years, The success of this program depends on the availability

of competent personnel and financial support.s 7

57McConnell s Op. cit,



CHAPTER 1V
THE QUESTIONNAIRE RESULTS

A survey was made to detemmine the number of pupils enrolled in
the fourth, fifth, and sixth grades in Henrieco County's twenty-six
white elementary schools who needed screening for possible admission

into its speclal education program.l

The first procedure was to deter-
mine the number of puplls who had scored below 75 on the Lorge-Thorndike
Intelligence Test., Heviews of this test published in Buros' Fifth

Mental Measurements Yearbook described it as being among the best of

the group intelligence tests.2 The Lorge~-Thorndike Intelligence Test
was given by the county to the fourth and sixth grade pupils in Septenm-
ber of 196k and to the fifth grade students in September of 1963 when
they were enrolled in the fourth grade. Since the I.Q. or intelligence
quotient is not a constant phenomenon, these fifth grade students would
possibly have scored differently if tested in the fall of 196k, Five
boys scoring below 75 had repeated the fourth gradejy therefore test
results for them were available for 1963 and 1964, The changes in the
I.,Q. scores are indicated in Table VI, In each case except for Student
C the 1,Q. score increased, but only once did it change more than eight

1The schools for the colored children were omitted since they
represented only 5% of the school population and approximately 25¢ of
the number of pupils scoring below 75 on the Lorge~Thorndike Intelli-
gence Test,

2Oscar Krisen Buros, The Fifth Mental Measurements Yearbook
(Highland Park, New Jersey: The Gryphon Fress, 1959), PPe L/O~L0L,




L9

pointa, Possible causes of variance in test scores are given in the

appendix,

TABLE V1

LORGETHORNDIKE INTELLIGENCE TEST RESULIS FOR FIVE FOURTH
GRADE REPEATERS OBTAINED IN 1963 AND 196l

SRR RirneR
Student A 58 kg 5L 69 76 72
Student B 67 57 62 69 70 70
Student C 68 (4] 72 62 67 éL
Student D 72 56 6L 72 73 72
Student E 69 72 70 72 72 72

The Lorge~Thorndike test results revealed 128 pupils with a total
I.Q. score below 75. This represented 1.6 per cent of the total enroll-
ment for the fourth, fifth, and sixth grades., There were 50 fourth grade
pupils and 63 fifth grade pupils who scored below 75 as compared to only
15 sixth grade pupils. (Table VII) It can be expected that I.Q. scores
obtained from group tests tsken in the fourth grade would be lower than
vhen taken in the sixth grade since this is a transitional period when
the pupils are being introduced to & more academic type of curriculum as
compared to the primary grades, This adjustment presents difficulty to

the pupils.3

BBritton, EB‘ E.i..'.t'
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TABLE VII

GRADE DISTRIBUTION OF PUPILS SCORING BELOW 75 ON THE
LORGE~-THORNDIKE INTELLIGENCE TEST: 196L-1965

lith Grade 5th Grade 6th Grade Total
Boys 39 L8 10 97
Girls 11 15 5 31
Total 50 63 15 128

The test results showed in Table VIL indicated that there were
three times as many boys scoring below 75 as there were girls, One hun-
dred of the 128 pupils scoring below 75 were between the ages of nine
and eleven, with the average age being ten and & half, (Table VIII)
These figures agreed with previous findings as indicated by the fact
that the greatest number attending the Memorial Guidance Clinic and
clinies throughout the nation was the nine or ten year old male who was
not achieving in his academic school work. !Many of these children were
found to be academically retarded rather than mentally rei'n';mied.,4

Studlies also showed that more males than females are classified
as mentally retarded, One hypothesis for this sex difference was that
socisl factors operate to bring the male cases to the attention of the
schools and other agencies., A study made in New York State showed that

the greatest sex differences appeared among the younger age groups, where

hDBrr, _QBO _c_j_-jio



TABLE VIII

AGE DISTRIBUTION OF PUPILS SCORING BELOW 75 ON THE
LOFGE-THORNDIKE INTELLIGENCE TESTs 1963-196L

Age Boys Girls Total
8 0 1 1l
9 17 3 20

10 28 17 ks

11 30 5 35

12 13 1 1k

13 6 3 9

1L 2 1 3

15 1 0 1l

TABLE IX

RATIO OF MALES TO FEMALES AMONG FIRST ADMISSIONS
TO NEW YORK STATE SCHOOLS FOR MENTAL DEFECTIVES

First Admission Hatio

Age Group ¥ale Female
Under 5 1h2.h 100
5=9 168,9 100
10-1k 118.2 100

Over 15 80.6 100
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cultural and social factors operated the least. The results of this
study are given in Table IX.5

The distribution of I.Q. scores showed that there were no pupils
errolled in the fourth, fifth, or sixth grades who were eligible for the
trainable mentally retarded class, (Table X) This was expected since
these children seldom adjusted at all to a regular classroom environment,
There were three pupils who scored below 60, thirty-four between &0 and
70, and ninety-one between 70 and 75.

TABLE X

DISTRIBUTION OF TOTAL I.Q. SCORES BELOW 75 ON THE
LORGE-THORNDIKE INTELLIGENCE TEST: 1963 and 196l

Total I.Q. Score

&
kS

Girls Total

75
L
13
72
71
70
69
68
67

10
35

6
22

n
OCOQOOHFNFROOOWK K OV~
)
NOOHFWHENENODDWWN

sGamson and FOI'CQ, 220 .c_é;to’ Pe 72.
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The second procedure was to send questionnaires to the teachers
of the 128 pupils scoring below 75 on the Lorge-Thorndike Intelligence
Test in order to determine how many of them were not functioning ade-
quately in the regular classroom, Flve of the questionnaires were not
returned and two additional ones were omitted from tabulation because
one child had not tried on the test and the other one was already under
care of & clinic for emotlionally disturbed children., Twenty of the
teachers reported that the pupil in question was no longer enrolled in
their class, These twenty were explained as follows: (1) fifteen
children had transferred to other school divisions, (2) two children
had been placed in Henrico County's special education program, and (3)
three children had dropped out of school., Two of the drop-outs were
fifth graders, twelve years old, and with I.Q, scores of 67 and 72. The
third drop-out was a fifteen year old in the sixth grade with an I.Q.
score of Th.

A total of 101 questlonnaires, from seventy-one teachers, were
available for study and tabulation, The total enrollment of these
classes was 1,921 pupils representing 2l per cent of the fourth, fifth,
and sixth grade enrollment. According to the questionnaire, there were
200 pupils whose I.({. score was above 75 who were not successfully doing
work presented them. This figure represented approximately 10 per cent
of the pupils in the seventy-one classes as compared to approximately
S per cent of this enrollment who scored below 75 on the intelligence test,

Of the 101 pupils who scored below 75, twenty were promoted each
year. Six were placed or given soclal promotion to the next grade with-
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out having te repeat any grades. Thirty-three were retained since enterw
ing school but were not given social promotion at any time., Thirty-six
were retained and/or given social promotion to the next grade. No
record was given on the remaining six,.

A tabulation of the grade levels at which these pupils were re~
tained showed sixty retentions in the first two grades as compared to
forty-three in the third, fourth, and fifth, The tabulation of the
grade levels at which these pupils were glven social promotion showed
reverse results with only eight social promotions in the first and
second grade, and with thirty in the third, fourth, and fifth. Forty-
six pupils were retained once, twenty-four retained twice, four retained
three times, and one was retained four times. Twelve pupils were
placed once, six placed twice, five placed three times, and one pupil
was pleced five times.

The attendance record of these 10l pupils showed one who had
nissed one-half the time and as a result was not able to benefit from
the school program, Two missed one~third of the time, one missed one-
fourth of the time, and one missed one-fifth of the time,

In order to obtain a description of these children with I.(.
scores below 75, the teachers were asked to check a rating scale in
regard to the pupil's abllity to do grade level work, the pupil's ability
with written expression, the degree the pupll was withdrawn, the amount
of additional attention required of the teacher by the pupil, the degree
the child had been a behavior problem, the type of behavior problem, and

the degree of acceptance by peers.
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TABLE XI
GRADE DISTRIBUTION OF THE TOTAL ENROLLMENT OF THE 71 CLASSES IN THE

SURVEY, TOTAL PUPILS SCORING ABOVE 75 BUT NOT DOING SCHOOL WORK
SATISFACTORILY, AND TOTAL PUPILS SCORING BELOW 75

Total enrollment of

Total pupils above
75 I.Q. score who

Total pupils

Grade 71 classes ineluded are not successfule with I.§. score
in survey ly doing their work below 75
Vi 206 18 9
v 887 97 50
v 828 85 L2
Total 1,921 200 101
TAEBLE XII

NUMBER OF TIMES CHILDREN WITH I.Q. SCORE HELOW 75
WERE RETAINED OR PLACED

Number of Times Number of Pupils Number of Fupils

Retained Flaced
5 o 1
L 1 0
3 L 5
2 2L 6
1l L6 12
TAELE X111

GRADE LEVEL AT WREICH CHILDREN WITH I.¢. SCOKE BELOW
75 WERE RETAINED OR PLACED

Grade Level Humber of Pupils Number of Pupils
Retained Placed
v 1 5
Iv 28 10
III 1l 15
II 25 7
I 35 1
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The questionnaires rated thirty-one as unable to do grade level
work or able to do only a few tasks, Approximately 29 per cent of the
boys and 29 per cent of the girls with I.Q. scores less than 75 were
included, Fifty-seven could do some tasks or could do most of these
tasks, and thirteen could do the grade level work satisfactorily,

Nineteen of the pupils were unable to form sentences, twenty
unable to form paragraphs, and twenty-four could express thelr ideas
adequately.

There were seventeen pupils who were rated as never interacting
voluntarily or rarely interacting, thirty-nine were rated as inter-
acting occasionally, and forty~five as interacting freely with others,

Constant or more than average attention was required by twenty-
six pupils, occasional attention and special directions were needed by
fifty-four, and twenty-one needed no extra attention from the teacher,

The teachers considered forty of these pupils not to be behavior
pProblems, forty-seven were considered as presenting problems at times,
and fourteen were considered as being a constant or almost dally behavior
problem, FEleven pupils were described as being withdrawn, eight as being
submiasive, and twenty-nine as displeying aggressive behavior.

Only forty-eight of these 101 pupils were rated as being accepted
and helped by thelr peers. Thirty-four were reported as heing fairly
well accepted, fifteen accepted from time to time depending on the type
of activity, and four were reported as being ridiculed by their peers.
These findings agreed with other studies on the acceptance of the mentally

retarded by their peers, For example, Orville Johnson found that mentally



TABLE XIV

COMBINED TOTAL OF RATING SCALE FOR THE FOURTH, FIFTH, AND SIXTH GRADES

1 4 3 4 2
Phpilts abile Ynable to do ¢an do only Can do some Can do most of [Lan do work Total
ity to do grade {his work 3 few tasks tasks these tasks satisfactorily
lpvel work 11 20 32 25 13 101
Degree pupll iever inter- Harely inter- [Interacts Will interact {nteracts
ip withdrawn cts volun=- qcts loccasionally in a few ac= Preely with
tarily tivities bthers 101
5 12 19 20 L5
Pupil's ability H.able to Rye-hand coor- {Poor spelling |(Unable to form [an express
with written form sen- dination hine E:ingxders write- |paragraphs eas ade-
efpression {ences ders vwriting quateli
19 2 34 20 2 99
Apount of addi~ (onstant at- Hore than Special direc= |Occasional o extra
tional attention fention needed qverage tions attention httention
rgquired of tea- needed
cher by pupil 9 17 29 25 21 101
Behavior §onstant imost Sometimes Seldom {o beha=
pProblems jroblem ally yior
3 11 29 18 Lo 101
Type of behav- isychomatic Aggressive Submiszive Withdrawn
ipr problem dymptoms
0 29 8 11 L8
Degree of ac~ Unnoticed by Hidiculed Accepted from |[Fairly well hccepted and
ceptance by Heers time to tinme helped
pters 0 L 15 34 18 101

L5
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retarded children in regular classes from grades one to five were less
accepted and more rejected than others in the class., Johnson concluded
that these children were rejected becuase of their compensatory behavior
and not because of their poor academic achievemant.6 Sister M, Aloyse
Martin conducted a study of children in grades five to eight which
yvielded resulis similar to Johnson's study. OShe stated that the mentally
retarded pupils were rejected because of thelr aggressiveness which may
be compensatory in nature.7

The Science Research Associates (SRA) Achievement Test scores
for the 1963-196L and 196L-1965 sessions were used to obtaln the reading
level of the pupils scoring below 75 on the Lorge-Thorndike Intelligence
Text. The grade equivalent scores were used in ¢rder to determine the
relation of these children's reading asbility to that of the average
ability for their grade level., As shown in Table XV, seven of these
pupils had scores on reading comprehension which were on or above grade
level while eighty-three had scores below grade level., Fourteen pupils
had vocabulary scores on or above grade level and seventy-six tested
below grade level, The majority of the pupils scored one to two years
below their grade level, both on reading comprehension and vocabulary,

The teachers were asked to check which procedures they used in
helping the pupils with I.GQ, scores less than 75, The following is a

tabulation of how many times each procedure was checked:

élbid., p. 1030

T1p1d.
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TABLE XV

NUMBER OF GRADES ABOVE OR EELOW GRADE LEVEL ON THE SCIENCE
RESERACH ASSOCIATES ACHIEVEMENT TEST READING SCORES

orrye—
—

]

Reading Comprehension Vocabulary

-l 0 1
-l 2 1l
-3% 2 1
-3 1 2
-2} 2 A
-2 24 12
-1} 21 16
-l al 22
-3 10 17

0 (grade level) 3 8
# 2 ]
2 1l 1
+1% 0 0
+2 1l l

Total 901 g0t

laeading scores for eleven children with I1.Q. Scores
below 75 were not available,



69 Individual instruction being given by the teacher

53 Below grade level work being given

17 Extra homework belng given

L7 Extra help being given by classmates.

Art activities were mentioned by one teacher and twelve teachers did not
check any of the procedures.

Jack W, Birch, Director of Specisal Education at Pittsburg, Pemn=
sylvania, and Godfrey D. Stevens, Administrative Supervisor of Special
Education of Cincinnati Public Schools, have published a book entitled
Reaching the Mentally Retarded with emphasis on teaching exceptional

children in every classroom, This book gives insight into the classroom
problems presented by the mentally retarded pupils, basic ideas and
procedures of teaching, materlals needed for instruction purposes, and
methods of working with the parents of mentally retarded children.

The teachers also checked the following items which contributed
to their success or lack of success when working with these puplls with

low I.,Q. scoress

Attributed to Lack of Success Attributed to the Success
37 Poor motivation by pupil 21 Strong motivation by pupil
25 Lack of class time due to 12 Class time available due to
large class small class
17 Lack of time due to over- 30 Cooperative parents
crowded schedule school 15 Adequate materials avail-
38 Poor home environment able
9 Poor physical health of 27 Cooperative school pere
pupil sonnel
6 Parents capable but unco- 2Ly Past experience of teacher
operative

5 lack of needed material
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Other: Others

Poor attendance Teacherechild relationship

Speech defect

Thyroid trouble

Child*s lack of confidence

Deafness

Teacherts lack of experience
The teachers checked that they had the following training in dealing
with children who had difficulty in learning subject matter which is
presented to them:

23 undergraduste courses
9 graduate courses
7 attended conferences
12 attended workshops
28 read books on the subject
13 on the job training under some supervision
3L practical job experiences
1 experience caring for own retarded child
22 had no training in this area, & blank belng assumed as no
'braining-

Another purpose of the questionnaire was to determine how many of these
puplls were recommended for individual testing.

Individual testing was not recommended for forty-two of these
children since the teachers felt they were progressing in the regular
classroom environment. Testing was not recommended for four pupils whom
the teachers thought should be in the special education program and for
three pupils whom the teachers thought should be placed in a class for
slow learners., No explanations were given as to why these seven children
had not been recommended for testing, Testing was recommended for forty=
eight of the pupils with I.Q. scores below 75, Individual test results
were received by the teachers for twentyethree of these forty-eight
pupils, Eight were recommended for testing during the current term
196L=196%, Sufficient time had not been allowed for recommendations to
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be given the teachers. Test results on sixteen of these farty-elght
pupils had not been given to the teachers, In one instance, the parents
dropped the individual testing at Medical College of Virginia,

As the result of individual testing ten pupils were recommended
for special education classes, It was reported by the teachers that
five of these pupils hed parents who were very cooperative conceming
this matter and three had parents who were very uncooperative, One
example from the questionnaire stated that measures were taken in the
second grade to help one child but "parents were most uncooperative.” In
another instance it was reported that "parents belleve this child to be
average and refuse any outside help and suggestions.," OStill another exw
pressed the belief that the parents were unwilling to place thelr child
in special education because it might make her unhappy to change schools,

Two children in the study had received professional help and two
were reported as being in need of professional help., Two were reported
as needing "home~bound" instruction. Three were reported as having
emotional problems, and ten as needing to be in a class for slow
learners,

As the result of contact with the home, the teachers reported
that they believed twenty-five parents would cooperate in placing their
child in a class for the academically slow and twenty-six would not co-
operate, They felt that in ten instances parents would cooperate in
placing their child in speclal education while thirty-five would not.
Most of the contact with the parents took place at school as shown by
the fact that only eight teachers made a total of thirteen home visits,
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four principals made a total of fourteen home visits, and twenty visits
were reported as being made by the visiting teachers. In many cases
these questions were not answered by the teachers so a correct estimate
of home visits could not be obtained.

The findings indicated that Henrico County was attempting to
screen for special education these children with low I.Q. scores, and
that recommendations were given to the teachers more rapidly than in
previous years, The county had not placed these children in its speclal
education program unless the parents agreed with this placement.



CHAPTER V
CONCLUSIONS

Provisions for educating the mentally retarded increased rapidly
during the two decades 19,5-1965 after experiencing a setback during
Viorld War II, In spite of this rapid growbth there were speclal education
programs provided for only one out of four children in the United States
who needed these services in 1957-1958,

The special education program in Virginia had also shown progress
during its twenty-six years of existence, but for the school session
196L-1965 it was estimated that only 23 per cent of the mentally retarded
children were enrolled in a special education program.

Henrico County's special education program for the mentally re-
tarded began in the fall of 1956. The number of classes and the number
of pupils emrolled tripled during the five years from 1959-1965. Due to
this rapid lmcrease the county reached the point when definite practices
and policies vers necessary in order to obtain an adequate, organized
and progressive program. The School Board drew up a "Statement of
Special Education Policy™ in April, 1965, in which its views concerning
the education of exceptional children were clearly stated. A meeting
with all parents concerned with this program was planned for the first of

1l
May, 1965, at which time the objectives and policies were to be explained,

YicConne11 » 9p. cit.
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The county experienced difficulty in securing certiflied teachers
for its special education program. The increase in the mumber of Vire
ginie colleges and universities which offered courses leading to certi-
fication in this area and the increase in the number of scholarships
available will help in eliminating this shortage of trained teachers for
the mentally retarded and other exceptional children,

Henricoe County has been fortunate to have the services of the Cone
sultation and Evaluation Clinic and the Memorial Guidance Clinic to aid
them in soreening pupils for admission inte this special education pro-
gram. The screening process was greatly improved by the organization ef
the screening committee in the school year 1962«1963. It is the county's
plan to inltiate a retesting program which will provide an opportunity
for the children in the special education program ‘o be retested every
two years,

It has been estimated that there are three trainable mentally
retarded children in every 1,000 children of school age and fifteen to
twenty educable mentally retarded out of every :l.,(')OO.2 For the school
year 196Li-1965 Henrico County had ,7 of 1 per cent of its school popula=
tion in its special education program. The Lorge~Thorndike Intelligence
Test results indicated that there was only 1.6 per cent of the fourth,
£ifth, and sixth grade pupils scoring below 75 on this group test.
Possibly Henricofs low percentage resulted from the nature of its popue

lation. In the county there were no slum areas, no first generation

2Garrison and Force, op. cit., p. 71.
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foreign born, and very few poverty stricken families, Intelligence test
scores and achievement test scores of pupils in the county showed % to
1} per cent in the third deviation below the mean as compared to the ex-
pected 24 per cent according to the normal curve,>

According to the questionnaires approximately LO of the 101
pupils whe had I.Q. scores less than 75 were doing satisfactory work in
the regular classroom. Twenty of these 10l pupils had produced work
which merited their being passed each year to the next grade, There
were 75 pupils with I.Q. scores below 75 who had been retained or given
social promotion, and six of the pupils had presented indications of
being truant,

The questionnaires also indicated that there were some children
with I,{, scores below 75 who they believed did not qualify for admis-
sion to speclal education classes. These pupils were felt to be in
need of a class for slow learners, more individual instruction in the
classroom or special remedial work. In ten instances the teachers re-
commended & class for slow learners.

Most of the teachers reported trying to alter the regular class-
room pregram in order to meet the needs of these slow pupils until they
could be placed in a class for slow learners or & special education
class, The three methods of altering the curriculum mentioned most
often were: (1) teacher giving individual instruotion, (2) teacher giv~
ing below grade level work, and (3) classmates offering extra help to

BBr itt@n, _0_20 _O_i__t_.
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these slow pupils.

On the basis of additional attention requlred of the teacher by
the pupll, degree of acceptance by peers, and abllity to do grade level
work, it seemed that there were twenty-five to thirty-five pupils whe
needed screening for possible admission to the speclal education program,
Ten of the pupils studied had already been recommended for special educae
tion,

The author is indeed impressed with the progress being made in
Henrico County to educate the mentally retarded. She beliesves that if
the present rate of progress is continued for a few years the county
will have developed an adequate program for teaching these less fortu~
nate members of its school population., The area for concentration is
the junior and senior high school level with special emphasis being
Placed on helping these pupils find job placements.

The author believes that the county needs to make & speclal ate
tempt to create a better understanding and appreciation for the special
education pregram if it is to realize its maximum potentials, This
understanding is needed among teachers, students, and parents,

The county must next turn its efforts toward meeting the needs
of children with low I.Q, scores who are not eligible for its special
education program. Professional remedial work in reading and other
areas must be given these children if they are to function in the aca-
demic area of school life., Continual retention or social promotion does
not alleviate the problems but rather increases them,

Until such remedial services can be offered to these childrenm,
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the county must encourage and aid its teachers in working with each
child in a sincere attempt to guide him towards obtaining maximum bene-
fits from the material presented him,

It should be the alm of every educational program that no child
be placed in a situation where he 1s unable to function and therefore

unable to experience a sense of accomplishment and belenging.
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LAWS PERTAINING TO THE EDUCATION OF THE MENTALLY RETARDED
Code of Virginia, Volume 5, Title 22, "Education"

SPECIAL EDUCATION FOR OTHER HANDICAFPED PERSONS = The State
Board of Education is authorized to prepare and place in operae
tion & program of special education designed to educate and train
physically handicapped, emotionally disturbed and mentally ree
tarded individuals without regard to whether they are of school
age., In the development of such program, the State Beard of
Education shall assist and cooperate with local school boards
in the several school divisions. The State Loard of Education
is autherized to adopt such rules and regulations as may be
necessary to secure adequate special school services for handi-
capped individuals. (195kL, c. 1L8)

ASSISTING LOCAL SCHOQL DIVISIONS IN INSTRUCTING THE HANDICAPPED
From funds provided by law, the State Board of Education may
assist local school divisions to employ and pay teachers to
instruct special classes for the handicapped, including the
orthepedically handicapped, speech defective children, homebound
children, children and adulis confined to hospitals, and children
who require other special instruction whether by reason of mental
retardation, cerebral palsy, physical deficlency er otherwiss,
(195kL, . 1L8)

TRANSPORTATION FOR HANDICAPPED CHILDREN ATTENDING SPECIAL CLASSES
Any child enrolled in and attending a special class operated
under the provisions of 22«9, 22-9,1, or 22-9,2 shall be entitled
to transportation to and from such school or class at public ex-
pense. If, because of physical incapacity or mental retardation,
the child is unable to use existing schoel transportation
facilities, the school board may, in lleu thereof, and in its
discretion, &llot funds to assist in paying the cost of other
means of transportation. Such cest shall not exceed an amount
approved by the State Board of Education with due regard to the
cost of transporting pupils in public schools, Fifty per centum
of such cost shall be paid by the school division in which such
child resides and fifty per centum by the State., (1956, c. 32k)

OVERALL ADVISOHY COUNCIL ON NEEDS OF HANDICAPPED CHILDREN

There is hereby created an Overall Advisory Council on Needs of
Handicapped Children composed of fourteen members to be appointed
ag follows:s One member from the Senate to be appointed by the
President thereof, two members from the House of Delegates to be
appointed by the Speaker; one member from the Department of Edue
cation, one member from the Department of Health, one member from
the Department of Mental Hygiene, one member from the Virginia
Commiasion for the Visually Handicapped, one member from the
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Medical College of Virginia, one member from the Medical College
of the University of Virginia, one member from the Department of
Welfare and Institutions, one member from the Division of Voca-
tional Rehabilitation of the Department of Education, and three
members, at large, all to be appointed by the Governor. Ap-
pointments for terms expiring June thirtieth, nineteen hundred
sixty-four shall be made as follows: One member shall be ap~
pointed for a term of one year, three members shall be appointed
for a term of two years, three members shall be appointed for a
term of three years and four members shall be appointed for a
tem of four years, Thereafter, all appointments shall be for
terms of four years, &nd the members appointed by the Governor
shall be subject to reappointment for one additional term at the
pleasure of the Governor. The Council shall meet at least once
a8 year, The Council shall contimuously study the handicapping
preoblems of children and the various phases of the programs for
handicapped persons and make such recommendations to the several
agencies represented on the Council as the Council deems appro=-
priate and proper. The Council shall alse make and submit to
the Governor from time to time such reports and recommendations
as it deems necessary and expedient, Members of the Council shall
recelve no compensation for their services, but may be paid
their necessary expenses traveling incurred in the performance of
their duties, (195L, c. 1L8; 1956, c. L6Ss 196k, c. 213)

EXPENDITURES FOR NURSES, PHYSICIANS AND FHYSICAL DIRECTORS

The govermning bodies of the several counties, cities and touns
are authorized to make appropriations out of the county, city

or two funds, as the case may be, to provide for the health
examination and physicel education of aschool children, including
special facilities for handicapped children, and the employment
of school murses, physicians, and physical directors and alse
physlcal therapists, occupational therapists and speech thera=-
pists, for special classes for handicapped children and under
medical supervision and such appropriation shall be placed teo the
credit of the county or city scheol funds. Previous to employ-
ment, all such personnel and the medical supervision therapists
shall meet such standards as may be determined by the State Beard
of Education and the State Board of Health., (1918, p. L11; 1920,
p. 1953 1928, p. 12225 1942, p. 7055 1956, c. 656)

PAYMENTS BY STATE BOARD OF EDUCATION AND STATE BOARD OF HEALTH

An amount not exceeding one-~half of the annual salary of each phy-
sical director, physical therapist, occupational therapist, and
speech therepist or attendant appointed in accordance with the
provisions of this article may be paid by the State Board te the
local school authorities employing such personnel, and an amount
not to exceed one-half of the annual salary of each murse or phy-
sician appointed in accordance with the provislons of this article
may be paid by the State Board of Health to the local achool
authorities employing such nurse or physician. (1920, p. L95;
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CHAPTER 18.—GRANTS FOR TEACHING IN THE EDUCA-
TION OF HANDICAPPED CHILDREN

Sec, Sec,
618. Research and demonstration proj (b) Advisory committees,
ects {New], (¢) Paneln of experts,
(a) Authorization of appropria iy Compensation and travel ex-
tiuns; fnstallments | ad [renges.
vances or reimbursement; (¢) Delegation of functionas,
conditiuns,
Cress References, Mental retardation sectiqns 203 et and 2681 et seq'. of

research facilities and mental retardation Title 42, The Puhle Health and Welfare.

facilities and menta! health centers, mee

§ 611. Grants to public or nonprofit institutions; use of grawts

The Commissioner of Education is authorized to make grants to »nblie
or other nonprofit institutions of higher learning to assist them in wro-
viding training of professional personnel to conduct training of teachers
in flelds related to education of mentally retarded, hard of hearing, deat.
speech impaired, visually handicapped, seriously emotionally disturbed,
crippled, or other health impaired chifldren who by reason thereof require
special education (hereinafter in this chapter referred to as ‘“handicappes«
children’). He s also authorized to make grants to public or other
nonprofit institutions of higher lorning to assist them in providing pro-
fessional or advanced training for personnel engaxed or preparing to en-
gage in employment as teachers of handicapped children, as supervisors
of such teachers, or as speech correctionists or other specialists providing
special services for education of such children, or engaged or preparing
to engage In remearch in fields related to education of such children.
Grants under this section may be tsed by such institutions to assist in
covering the cost of courses of training or study for such personnel and
for establishing and maintaining fellowships or traineeships., with such
stipends as may be determined by the Commissioner of Education. The
Commissioner {8 also authorized to make grants to public or other non-
profit institutions of higher learning to assist them in establishing and
maintaining scholarships, with such stipends as may be determined by
the Commissioner, for training personnel preparing to engage {n employ
ment as teachers of the deaf. As amended Pub.L. 88-164, Title [II.
§ 301(a) (1)—(3), (b), Oct. 31, 1963, 77 Stat. 294,

1983 Amendment. P'nh.l,. 8R.164 substi
tuted in the third sentence “(Grants under
this section™ and “fellowships or traines
shipe" for “Sach grants” and. “fellow
fhips™  dnserted the seeond sentence an
thorizing  grants  affceting  handleapped
children, extended the provisions of the

first sentence to include not only *‘men.
tally  retarded  children” but  other
and added pro-

“hnndk'np{»ed children™
vigfon guthorizing grants for scholarships
to personnel training to he teachers of
the deaf, respectively,

Fffective Date of 1968 Amendments.
Haction 201(a) 15) of Puh.l,. 88-184 pro-
vided that “The amendments tade by
this suhsection [to first three. gentences

of this section and sections 612, 61x and
6817 of thia title] shall apply in the ease of.
fineal years beginning after June 30, (663
exeent that deaf children shall not he in
clnded ax ‘handicapped children' tor pur.
poses of such Amendinetts fop the fisesl]
sear ending Jnne 30 1084,
« Kectlon 3011h) of Pub L. 8% 184 provided
in part that amendinent of this section hy
section  301(h)  autharizing  granta fop
scholarshipa to train teachera of the #erf
shall be effective for flaral years begin.
ning after June 30, 1964,

Legisiative History: For legislative
hiatory and purpave of Pul.L, RS-1684. nee
}gﬁ& U.8.Code Coung. and Adm.Newa, p.

§ 612. Grants to State educational agencies for fellowships
The Commissioner of Education is also authorized to make grants 10

State educational agencies to assist them in establishing and malintaining,
directly or through grants to public or other nonprofit institutions of
higher learning, fellowships or traineeships for training personne) engaged
or preparing to engage In employment as teachers of handicapped chil-
dren or as supervisors of such teachers. Such grants shall also be avail-
able to assist such institutions in meeting the costs of training such per-
sonnel. As amended Pub L. 88- 164, Title III, § 3201(a) (3), Oct. 31.
1963, 77 Stat. 294,

1863 Amendment. Pubh.l.. 88 184 «uh.
stitute! “handtcapped chlldren’ for “men-
~tally returded ¢h ldren.”

Effective Date of 1963  Amendmeat,
Amendnment of sectlon hy Pohl,. R 1M
applicable fn cane of flacal years hegin

50 o
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ln’ after June 30, 1963 bhut excludin out am a note under wsection 611 of this

children from the term “handlcappe: title,

:Ildnn" for purpose of such amendment Lexisintive Histery; For legislative
° l-cn;o{ur ondlnf June 30, 1964, nee  history and purpose of Pub.L. 88-164, see

section (a) (B) of Pub.L. 88 164, set 1463 lx.s.(:o e Cong, and Adm.Newg, p.

8§ 618 Payments of grants

Payments of grants pursuant to this chapter may be made by the Com-
missioner of Eduecation from time to time, in advance or by way of re-
pmbursement, on such conditions as the Commissioner may determine.
&As amended Pub.L. 88-164, Title IIL. § 301(a) (4), Oct. 31, 1963, 77
Beat. 294,

1288 Amendment, Pub.l. 88-184 ¢limi- capped children” for purpose of ruch

ted provision which lmited the pay- amendment for fiscal year endln;p.hme

t of grants to $1,000.000 for any one 20, 1084, see section 301(g) (3) of Pub.L.

} year which Is now covered hy sec- 8R-181, met ont as a note under section
617 of this title, 611 of this title.
Bllective Date of 1968 Amendment. Legislative History: For legislative
Amendment of section by Pub.l,. 88.168 history and purpose of Tub.l.. K3-164, sre
licable in_case of tisca! years begin- 1983 {:.S.Co ¢ Cong. and Adwmi.News, p.
ng after Juneé 30, 19683 hut exclud- .
ing deaf children from the termn “handi-

& 617. Authorization of appropriations

There are authorized to be appropriated for carrying out this chapter
$11,500,000 for the filscal year ending June 30, 1964; $14,500,000 for
the fiscal year ending June 30, 1965; and $19,500,000 for the fiscal year
onding June 30, 1966. As amended Pub.L. 88-164, Title III, § 301(a)
(4), Oct. 31, 1963, 77 Stat. 294.

1862 Amondment, Pub.l.. 88-164 substi- children” for purpose of such amendment
toted authorisation of appropriations for for fiscal {(ur endtnf June 30, 1984, see

termination rovislion continuing the section 301(a) (8) of Pub.L. 88 164, net

chapter in ect until & date ten years out as s note under section 611 of this
after Sept. 6, 1968, title.

Ritective Date of 1068 Amendment. Legisiative Histery: For legislative
Anﬂ;dment of section by Publ, 88-164 history and purpose of Pub.L. 88-164, see
plicahle In case of fiacal years hegin- 1963 0.8.Code Cong. and Adm.Newsx, p.
‘un, after June 30, 1963 hnt excluding 1064,
children from the term *“handicapped

§ 618. Research and demonstration projects——Authorisation of appro-
priations; installments; advances or reimbursement; conditions

(a) There is authorized to be appropriated for the fiscal year ending
June 30, 1964, and each of the next two fiscal years, the sum of $2,000,000
to enable the Commissioner of Education to make grants to States, State
or local educational agencies, public and nonprofit private institutions of
bigher learning, and other public or nonprofit private educational or re-
search agencies and organizations for research or demonstration projects
relating to education for mentally retarded, hard of hearing, deaf, speech
tmpaired, visually handicapped, seriously emotionally disturbed, crippled,
or other health impaired children who by reason thereof require special
education (hereinafter in this section referred to as “handieapped chil-
dren’’). Such grants shall be made in installments, in advance or by
way of reimbursement, and on such conditions as the Commissioner of
Education may determine.

Advisory committeen
(b) The Commissloner of Education i{s authorised to appoint such
special or technical advisory committees as he may deem necessary to
advise him on matters of general policy relating to particular flelds of
education of handicapped children or relating to special services neces-
sary thereto or spe¢ial problems involved therein.

Panels of experts

(c) The Commissioner of Education shall also from time to time ap-
point panels of experts who are competent to evaluate various types of
research or demonstration projects under this section, and shall secure
the advice and recommendations of such a panel befors makiag any such
srant in the fleld in which such experts are competent.

= By

"
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SPECIFIC ENDORSEMENT REQUIREMENTS FOR SPECIAL EDUCATION
TEACHERS IN THE FIELD OF MENTAL RETARDATION

Teachers seeking specific endorsement for special education must
meet the General Requiremsnts and the Frofessional Educational Require-
ment for all teachers as set forth on pages 2, 3, and L in the State
Board of Fducation bulletin, "Certification Regulations for Teachers,"
Volume L3, July 1960, Ho, 1. An applicant for endorsement to teach
special classes of exceptional children must qualify for the Collegiate
Professional Certificate.

Requirements for endorsement in the area of mental retardation are
as follews:

MENTALLY RETARDED .................27aemesterhcur8
Ie Hﬁquired Credit o o ¢ o ¢« o ¢ ¢ 0 s 0 6 s o o 21‘ semester hours
A minimum of three semester hours in each of the following:
A, Psycholegy of Exceptionsal Children
Bs Survey of the Education of Exceptional Children
C. Orientation in Tests and Measurements
D. Student Teaching of Mentally Retarded Children
(Teachers who have met reguirements in regular classroom
under Ares III will be required te submit three semester
hours of credit in teaching mentally retarded children.)
E. Speech Problems of Exceptional Children
F. Characteristics of Mentally Retarded Children
G, FIducation of Mentally Retarded Children, with attention
to methods and materials used in teaching children in
groups listed below:
1, Primary age group (educable)
2., Intermediate age group (educable)
3. Secondary age group (Educable)
L. Severely retarded (Trainable)
H. Vecationsl Guidance and Occupational Adjustment of Mentally
Retarded Children or Arts and Craft

II. Reloted ATC8B , o o « s o a s « s ¢ s ¢ o o o 3 semester hours
A. Mental Health
B. General Voodwork or Industrial Arts
C. Guidance



FOUR YEAR COLLEGES AND UNIVERSITIES IN VIHGINIA: 196)1965

L.

II.

State colleges and universities

A.
B.
Ce
D,
E.
F.
Ge
He
I
Je
K.
L.
M.

Longwood College

Madison College

Mary Washington College
Medical College of Virginia
Norfolk Division of Virginia State College
01d Deminion College

Radford College

Richmond Professional Institute
University of Virginia
Virginia Military Institute
Virginia Polytechnic Institute
Virginia State College

William and Mary College

Private colleges and universities

A,

Qe
R,

Bridgewater College

Eastern Mennenite College

Emory and Henry College

Frederick College

Hampden-Sydney Cellege

Hampton Institute

Hollins College

Lynchburg College

Mary Baldwin Cellege

Presbyterian School of Christian Education

Randolph~iMacon College (men)

Randolph-Macon College (women)

Reanoke Cellege

St, Paul's Cellege

Sweet Briar College

University of Richmond
Richmend College
Westhampton College
University College

Virginia Union University

Washington and Lee University

19
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TRENDS IN EQUIPMENT AND SUPPLIES FOR SPECIAL EDUCATION CLASSES

The Special Education Services of the State bBeard of Education
listed these trends in equipment and supplies in their booklet, "Trends
in Curriculum Development for the Mentally HRetarded,” published in
October, 1963.

Fer the Young Retardate - Supplies and equipment are needed which
aselst in the instruction for:
Self-care
Social adjustment
Academic readiness
Educative play
Game activities
Stories
Plays
Free construction activities
Rhythmic movements
Others

For the Intermediate Retardate = Supplies and equipment are needed
which assist in the instruction fors
Usefulness in the home
Usefulness in the community
Soclal acceptance
Civic responsibility
Leisure time activities
Basic academic skills on level of ablility
Hobbles and crafis
Diversified industrial arts
Job opportunities
Others

For the Advanced Retardate « Supplies and equipment are needed which
assist in the instruction for:
Academic skills on level of ability
Diversified industirial arts
Hobbies and crafts
Essentlial preparation necessary for getting and keeping a job
Homemaking
Do=it~yourself activities
Information concerning financial involvements associated with
eaming a living, such as:
insurance
social security
taxes

budgeting
b

buying wisely
Others
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POSSILLE SOURCES OF VARIANCE IN A TEST SCORE

The following are reasons for possible sources of variance in a

test score.l

I,

II.

IIl.

Lasting and general characteristics of the individual

General skills such as reading

General ability to comprehend instructions, testwiseness, tech-
niques of taking tests

Ability to solve problems of the general type presented in the
test

Attitudes, emotional reactions or habits generally operating in
situations like the test situations

Lasting and specific characteristics of the individual

Knowledge and skills required by particular problems in the test

Attitudes, emotional reactions or hablts related to particular
test stimuli

Temporary and general characterlstics of the individual

Health, fatigue, amd emotional strain

Motivation, rapport with examiner

Effects of heat, light, ventilation, etc.

Level of practice on skills required by tests

Present attitudes, emotional reactions, or strength of habits
and special interest at that time which is not & lasting
characteristic

Temporary and specific characteristics of the individual

Changes in fatigue or motivation developed by this particular
test)(example ~ discouragement resulting from failure on one
item

Fluctuations in attention, coordination or standards of judgment

Fluctuations in memory or particular facots

Level of practice on skills or knowledge required this partie
cular test (example - effects of special coaching

Temporary emotional states, strength of habits related to parti-
cular test stimull

Luck in the selection of answers by "guessing"

Harper and Brothers, 1960),

lree 4, Cronbach, Essentials of Psychological Testing (New Yorks
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HENRICO COUNTY SCHOOLS

STATEMENT OF SPECIAL EDUCATION POLICY

The Henrico County School Board recognizes and accepts responsie
bility for the education of exceptional children as defined by the
Virginia State Department of Education. The Board believes that the
basic objectives of self-realization, human relationships, civic
responsibility and economic efficlency are applicable to these as well
&s all other children.

Within prescribed limits the Eoard will provide an instructional
program directed toward the fulfillment of the previously stated objece
tives, guided primarily by the abllity of the children to function
within a small group and receive such instruction, the availability of
qualified instructional personnel, the adequacy of class locations and
the general adequacy of school plants where classes are located.

The Board belleves the function of any public school program is
to provide instruction and should, in no way, be interpreted or used as
a therapeutic setting for severely disturbed individuals who are unable
to receive instruction in a group situation and who need and/or are
recelving psychiatric therapy.

A, Children will be considered for the following special services pro-
vided they meet the stated criteria.

I. Educable Mentally Retarded
A, Individually administered intelligence test with a resulting
Intelligence Quotient of approximately 50 to 75.
Bs Attained the age of 7 by October 1, of the year placed.
#C, All necessary information has been secured.
D, That the child be able to function in a group and receive
instruction,

II. Trainable Retarded
A. Individually administered intelligence test with a resulting
Intelligence Quotient of approximately 30 to SO and/or a
mental age of 1,0 years.
B. Attained age of 8 by October 1, of the year placed,
#C. All necessary information has been secured,
D. That the child be able to function in a group and recelve
training.
E. Caution must be exercised to appropriately distinguish be=-
tween children who are trainable and those who appear to be
insgtitutional,
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Iv.

v.
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Emotionally Disturbed

A, Individual psychiatrie evaluation which supports the following
positions
1. Normal functioning intellect,

2, Nomal learning impalred by mild emotianal problems,
3. The ohild be not in need of a clinical setting and therapy.

B, Attained age of 7 by October 1, of the year placed.

#C, All necessary information be secured,

D, That the child be able to function in a group and receive
instruction.

E. Caution must be exercised to appropriately distinguish between
the emotional problem which may be effectively handled in a
special class in a public school building and those which
appear to need an institutional setting.

Perceptually Impaired
A, Individual psychiatric and neurological evaluation supporting
the fcllowing peosition:
1., Nermal functioning intellect.
2, Normal learning impaired by perceptual complications.
3. The chlld not be in need of a clinical setting and therapy.
B, Attained age of 7 by Cctober 1, of the year placed.
#C. Allnecessary information be secured.
D. Caution must be exercised to distingulsh between the child that
can recelve instructional program offered and those needing &
greater specialized assistance.

Other services such as those offered, the partially sighted, hard
of hearing, cerebral palsy, and homebound follow the state departe
ment regulations and be offered as needed, verified by professional
recommendations and general medical screening and regcommendations,

INCLUDE:

Social Casework History

Medical Report

Educational History

Visiting Teacher Referral
Psychological Report

Psychiatrie Report

Eye Test Report, where applicable
Hearing Test Report, where applicable
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QUESTIONNAIRE ON SPECIAL EDUCATION PROGRAM

Does your schocl offer & doctoral program in Special Education?

A, If not, does it offer any courses in this field on the
doctoral level?

B. If courses are offered conceming the mentally retarded,
please list them on the back of this questionnaire,

C. How many courses in Special Education do you offer which
do not deal with the mentally retarded?

Does your scheool offer & master's degree in Special Education?

A. If not, does it offer any courses in this field on the
graduate level?

B, On the back of this questionnaire please list the graduate
courses dealing with the mentally retarded.

C. How many graduate courses in Special Education do you offer
vwhich do not deal with the mentally retarded?

Does your school offer a bachelor's degree in Special Education?

A, If not, does it offer any courses in this field on the
undergraduate level?

B. On the back of this questionnalire please list the under-
graduate courses which deal with the mentally retarded.

C. FHow many undergraduate courses in Special Education do
you offer which do not deal with the mentally retarded?

Does your school sponsor any extension courses in Special
Education? 1f so, where are these courses held?

How many people are presently enrolled in classes dealing with
the mentally retarded? Undergraduate program:

Graduate programs

Doctoral programs

Are plans being made by your school to begin a program in
Special Education? If so, please explain.

8L



Name of School Teacher's Name Pupil's Name
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What is your class enrollment?

How many students, with I.Q. Scores above 75, do you have that are not
successfully doing the work of your class?

In each case circle the number which best represents the child whose name
appears on this questionnaire.

A, Pupil's ability to do grade level work:

1 2 3 4 5
Unable to do Can do only Can do some Can do most of Can do work
this work a few tasks tasks these tasks satisfactorily

B. Degree pupil is withdrawn:

1 2 3 4 )
Never interacts Rarely inter- Interacts Will interact in Interacts freely
voluntarily acts occasionally a few activities with others

C. Pupil's ability with written expression:

1 2 3 4 5
Unable to form Eye-hand coordi- Poor spelling Unable to form Can express ideas
sentences nation hinders hinders his paragraphs adequately
writing writing

D. Amount of additional attention required of the teacher by the pupil:

1 2 3 4 5
Constant atten- More than aver- Special directions Occasional atten- No extra
tion needed age needed needed for work tion needed attention

needed

E. Behavior Problems:

1 2 3 4 5
Constant prob~ A behavior prob- Sometimes a Seldom a behavior No behavior
lem lem almost daily problem problem problem

F. Type of behavior problem:

1 2 3 4 5
Psychosomatic Aggressive Submissive Withdrawn X
symptoms
G. Degree of acceptance by peers:

1 2 3 4 5
Unnoticed Ridiculed Accepted from time Fairly well Accepted and
by peers to time, depending accepted by helped by the

on type of activity most pupils other pupils

How many days has this pupil been enrolled in your class?
How many days has he been absent?
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V. How many times has the child been retained? Retained in Grades

VI. How many times has the child been placed in the next grade prior to 1963-647
Placed in grades .

VII. Has this pupil been recommended for individual testing?
If so, when? By whom?

VIII. Have you received any recommendations as result of the individual testing?

IX, Has this pupil been recommended for Special Education on basis of individual
testing?

X. Do you feel this pupil could best benefit by being in a Special Education
class? Why?

XI. At present what procedures are you using to help this pupil?
Individual instruction being given by teacher

Below grade level work being given

Extra homework being given

Extra help being given by classmates

Other:

XII. Check the following to which you attribute your success or lack of success.

Poor motivation by pupil Strong motivation by pupil
Lack of class time due to Class time available due to
large class small class

Lack of time due to over- Cooperative parents

crowded schedule at school Adequate materials available
Poor home environment Cooperative school personnel
Poor physical health of pupil Past experience of the teacher
Parents capable but uncooperagtive Other:
Lack of needed material

Other:

XI1II. How many home visits have been made by the teacher , visiting teacher
principal ?

XIV. As the result of the contact with the home, do you believe the parents would
cooperate in placing this pupil in a class for the academically slow?
In a special education class? If you believe they would not cooperate,
please explain why?

XV. Do you believe the pupil could profit from '"home-bound" instruction rather than
the classroom environment? Why?

XVI. Have you had any special training in dealing with children who have special
difficulty in learning subject matter which is presented to them?

1, Undergraduate courses How many
2. Graduate courses How many
3. Attended conferences How many
4. Attended workshops How many
5. Read books on the
subject How many
6. On-the-job training under some supervision
7. Practical job experiences
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Betty Parrish Knoti, daughter of Claude Umstead Parrish and Lessie
MeFarland Parrish, was born in Durham, North Carelina, on July 10, 1933,
She was educated in the public schools of Greensville County, Virginia,
She entered Westhampton College in September, 1951, and was graduated
with the degree of Bachelor of Arts in Psychology in June, 1955.

In June, 1955, she married Charles Lewis Knott, Jr,, and they have
8 daughter, Donna Marie Knott.

She taught sixth and seventh grades in the counties of Southampten
and Henrico. She also taught a class of educable mentally retarded
children in Henrico County.

She was an undergraduate member of Psi Chi, national honor society
in psycholegy and was initiated into Kappa Delta Pi, national honer
society in education, after beginning her graduate study at the Univere
sity of Richmond in June, 1962, She became a member of Alpha Delta

Kappa, an international honorary sorority for women teachers, in 1962,
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