University of Richmond
UR Scholarship Repository

Master's Theses Student Research

8-1944

Religious Education and the Public Schools

John Zornan

Follow this and additional works at: http://scholarship.richmond.edu/masters-theses
b Part of the Social and Philosophical Foundations of Education Commons

Recommended Citation

Zornan, John, "Religious Education and the Public Schools" (1944). Master's Theses. 1254.
http://scholarship.richmond.edu/masters-theses/1254

This Thesis is brought to you for free and open access by the Student Research at UR Scholarship Repository. It has been accepted for inclusion in
Master's Theses by an authorized administrator of UR Scholarship Repository. For more information, please contact

scholarshiprepository@richmond.edu.


http://scholarship.richmond.edu?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/student-research?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/799?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses/1254?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F1254&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarshiprepository@richmond.edu

RELIGIOUS EDUCATION
AND
THE PUBLIC SCHOOLS

BY

JOHN ZORNAN

A THESIS
SUBMITTED TO THE GRADUATE FACULTY
OF THE UNIVERSITY OF RICHMOND
IN CANDIDACY
 FOR THE DEOREE OF
MASTER OF SCIENCE IN EDUCATION

AUGUSTy 1944



DEDICATION
To My Son

Concerning whom I cherish the fond hope
that he will grow up to be a Christien

end a gentleman,



ACKNOWLEDGMENT

The author 1is i;zdevted especially to Professor W. L. Prince
end to Mr. W. D. Ellis for reading the first draft of this thesis
and making corrections and.-éuggestionm He is particulsrly grate-
ful to them for permitting him to hold his views and pregent them,
even though in certain ingtances they may have disagreed with him,



WOTTO

The fear of the Lord is the begimning of wisdom.
Psalm 111, 10,



INTRODUCTION

The purpose of this monograph is to survey and evaluate the fela-
tionship between religious education and the pﬁblic sohools from the
early colonial times {0 the present. Specizd attention will be pald to
the widespread egitation that formel religious cpur‘aeé'be introduced in-
to the public school curriculum. This necessiiates a thorough investi~
gation of the Weekday Church School which 18 to be the chief sgency of
such courses, The last chapters will be devoted to commenta and conclue
pions ha.aed.on the faots as prosented,

The author's viewpoint throughout, especially in points of value
end judgment, is that of treditionsl orthodoxy, For that he makes no
apologys even though he does not particularly like the designation. In
modern usege the word “traditional” is all too often mssociated with obe
scurantiem, defined by Mr, Webster as opposition to the diffusion of
knolwedge mnd enlightenment, Now nothing could be farther from the
euthor's mind than that. ALl he asks is that the said knowledge and en=
lightenment be true and tried and not just an opinion, not just an un-
proved theory that happens to be in vogue,.

iv



Perhaps u better term for the author's position is classical
Chrigtianity. The word “classic" in the eyes of Mr. Webster denotes a |
thing of the highest rank, the best possible, in art, literature, music
and allied flelds, Should the author prefer the writings of Charles
Dickens to those of Sinclair Lewls; should he rather listen to the three
great "Btg" < Bach, Brahms and Besthoven = than to the modern "boogie=
woogie"y ehould he enjoy artistically rendered operatic songs more than
the sentimentel songs of some modern eroomers should he declare Raphael,
de Vinei, end Michelangelo greater than some exponent of dadaiem « would
he be, could he be, considered an intellectusl dodo by any right minded
person? Then why should it be any different in the field of religion?
A1l cledims to the contrary notwithstandings "the old time religion” is
not deads It is es nlive as 1t ever was., Millions of people still be~
liove the o0ld Christian truths which have been handed down from genera-
tion to generation, The Bible is still in greater demand than eny other
book in the world. People of all rmges and nations in over & thousand
tongues still confess Jesus to be their Lord and God even as Thomas did
of old;

~ The author 1g perfectly aware that thers are two ;md often more
sides to the queations hersin discussed. A1l too oﬂon the nursery
rhyme is particularly applicable thaty

Some fly east and some fly woB%
And gome fly over the cuckoo's nest,



In such a situation the easiest way out would be to ,atnddla"the‘,iaaue.
to present each side without making a choice, That may be the best pro-
codure in things that do not matter, but it can hardly be recommended in
an issue as vital as religious education and the publie schoolss A choice
geems inevitable. Either the gtatus que is to be preserved, or some new
provigions are to be made in order to supply the spiritual needs of the
younger generation, Whatever the choice, the sonsensus of opinion will
probably be the same as that concerning the boy referred to by Beatties

The neighbors stared and sighed and blessed the ladj

Some deemed him wondrous wise, and soms bslieved him mad,

(The Minstrel)

Welly wise or foolish,; sane or mady the author's preferences are
evident in the following pegess Should any agree with him, he w:lll be
mogt gmtem. Those that might d:laagrea he direotn to the famous words
of Voltairey "I do not believe in a word that you say, but I will

dofend with my 1life, if need beg your right to say it."
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Chapter 1

SCANNING THE HISTORICAL BACKGROUND

Inquirey I pray thee, of the former age,
and prepare thyself to the search of thelr fathers...
Shall not they teach theey and tell theey and
utter néds out of their hearts? Job. 8y 8,



Chaptor 1
SCANNING THE HISTORICAL BACKGROUND

In order to understand the present, one must comprehend the past,
for the present is rooted in the pasts Many false standards of today are
e dirsct result of a misinterpretation of history, or rather of that which
is thought to be history, In order to obviate that, this first chapter
will be minly historical,

Religious liberty in the Colonial Period

Contrary to meny Fourth of July orations» and newspaper editorials,
reugious froedom was not one of the ideals of the Founding Fatherg., As
a mtter of fact 1ntolerance and bigotry were not only proocleimed but

vpracticed. The Pilgrims came to these ahores seeking religious liberty -
and almost imod:lately proacr:lbed :I:l: for every one else. Governor
'Wi.nthrop in his "Considerations® put it thuss *If the place of our co=
habitation (gic) be our own, then no man hath the right to come unto use..
without our consentaeesA family is a little commonwealth and a common-
wealth a great femily. Ag a family is not bound to receive all comers,

no more is a commonwealth,"l

+ Verkuyl, Gerrit, Christ in American Education, ps 31 (Fleming H,
Rovell Cosp New Yorks Ne Yey 1934).




Accordingly when Roger Williams proclaimoed opinions that werse con-
trary to those accepted in the "family,” he was tried, convicted and
sentenced to be banished to England, Many others were fined and im-
prisoned for trensgressing the ieligious restrictions, "At least four
Quakers #uffered martyrdom™ says Verkuyls®

Things were no different in other sarly colonies, Throughout
New England the Congregationsl Church held sway. In Virginia and the
Carolinas the Church of England was esteblished from the begimning, In
New York and New Jersey the Dutch settlers naturelly established the
Reformed Church. All the coloniess "without exceptions had laws minutely
regulating what could or could not be done on Sunday and umlly laws
compelling church atténdé.nce."a

But what mbout the adoption of the first Amendment to the Constituw
tion of the United States? Does that not prove that the leaders of the
colonigte wanted relipgious toleration and seperation of church and state?
It dde;i not. 'The Amendment indeed states, smong other thingsy thats
"Congress shall mke no law respocting an establishment OF religiony or
prohibiting the free exercise thereofy® but the reason for its adoption
wng not so much the very noble emuse of religioue liberty, as often
supposeds but rether pure expediencys It would have been imposeible to

2 Ope citsy pe 32. :
3 Myerss Custavus, History of Bigotry in the United States, p. 12
(Random House, New Yorks Ne Yep 1943)e




select a church meceptable to0 all concerneds Five of the atates had
established churches of their own. An attempt to make m choice would
certeinly have resulted in endless bickering which might have ruined
the whole project of a Federal Union, Furthermore, the Amendmemt puts
& restriction on the Foderal Government only. The States were left
to do es they pleased in this mtter. The Federal restriction, more~
overy prevents only the establishment of » mational church and nothing
mores It does not prohibit the support of a church or a religious organi
gation, In fact the very Congress which adopted the first Amendmenty
stipulated that in the Ohio territory "two designated sections of each
townshipss.were to be given perpetually for the purpose of religion and
education, 4

A tmch better indication of the trend toward greater religious
freedom was the passage of the Northwest Ordinence in July, 1787. Aee
cording to its provisions all “peaceable and orderly” persons were to
have complete freedom of conscience within the territory. The same can .
be sedd of Article 6y par. 3 of the United States Constitution which
abolishes religious tegts as qualifications for Federal offices.

4 Zollmann, Carl, American Church Iawy ps 70+ Cfe Gen. Laws U,Sey 573
1and Laws of Ohio, 1825, pe 17, State ex rele Ovens v, Trustees of
Sestion 20, Delhi Tp. (1841) 11 Ohioy 24. Article 6, pars 1y of the
Ohio Congtitubion, speaks of property intrusted to the state "for
educational end religious purposes.”



Iater Developments

As more mnd more states were formsd mnd added to the Federal
Uniony religious restrictions became less rigorous both in the older
and the nower states. Following the Civil War thers was » distinct
trend toward a somplete separation of church and st#‘ba. But only the
Uteh Conetitution is explicit on the pointe Nevertheless the ummritten
law of the land seems to be that the church end state mist ever be end
remmin separates, especielly in regard to finences, To most of our
poople the arrangement is ideal and there is no imminent threat to
violate it, But we dare not becoms complacent, Religious intolerance
and bigotry are sver ready to rear their ugly hends, Eternal vigilence
is indeed the price of liberty, be it political or religious.

Religioug Fducation and the Early American Schools

Thé history of American Fducation is inseparably interwoven with
the Amsrican concept of religious freedoms Although we have people who
like to believe that our present educational gystem was fatherod and
fostered by the Colonists, the plain truth is that it was not so. The
first American schools were usuelly church schoolse Education was
gonerally under the dominstion of the ministers,  Not only that, but
in many ingtances state and church, town and parishy secular and sacred
mtters were mixed end even identified, Witness the order of the
Massachugetts General Court given:-to the town's Selectmen in 1642, that
they were to ascertain of parauts’ahd msters if they were training
their children or apprentices ™o read and understend the principles of



religion and the capital laws of the country," When the same Court
later sought to establish schools, chief among the reasons for it was
thatg “the knowledge of the Scripiurua“'and'"learning may not be buried
in the graves of our fathersy in church and commorwealth, the Lord
asslsting our endeavorsess” The same semtiment was usually reflected
in the school books which were in uses

In fecty to many, the thought of m free; non=roliglous schooly
would have besn unthinkable end heretical, - Here 1s whet Governor
Berkeloey of Virginia said ebout thet in 1671y - "I thank God there are
no free schools nufvprinting prasaésg and I hope we ghall not have them
these hundred yearss forfiearning has brought disobedience and heresy
und sects into the world, and printing haabdeveloped themy and libels
against the Covernmemt. Cod keep us from both)2" |

Tt 48 o far ory from that sentiment to the one expressed by the
then United States Commissionsr of Educationy July 4, 1907s  "The public
sshool 1s and of right ought to be'godieas;"v'

Not only were the slementary achools in the hands of the various
churches, but the colleges and universities mlso. Harvards Princeton,
‘Rutgersy William and Maryy were founded like Yale to fit young men for
the public employmenmt in church and state.

5 Quoted in Verkuyl, ops Oltes Dpe 27-28.
6 Quoted in Verkuyly ops ocites De 27.

7 Quoted 4n Verkuyls ope cites Pe 5le



The Secularigation of American Edueation

As wan pointed outs the church atood first in the minds of early
educators. Thet is no longer t¥ue. Today the major part of education
is in secular hands; its chief eim is to prepare for a successful life,
1t concerns itself little with religion and things spirituel, much less
with Christianity, The transformtion started with the elemenmtary aschools
which graduslly passed into the hands of the state; spread to the various
private and church a’cademieég and f‘imlly even the erstwhile schurch
golleges loét their religioug characters with this metamorphosis came the
demand for e éecularisod curriculunm which is deemed both ideal and neces=
sary by most modern educators.

Such & momentous changey of course, did not just happen. nor could
it happen over night. The ceuses were many and the struggle long. One
of the chief causes was immigration. As long as the various colonial
commnities were of one language mnd of one faithy there were no demands
for a separation of echurch and state, But when people of other persua=~
tions settled in the commnitys when various Protestamtsy Cstholics,
Jews, and even a‘thoists‘ began to dwell together, frictions becams numerous,
Protestants could not be satisfied with Catholic doctrine, nor Catholics
with the Protestant. The Jews rejected both. The egnostics and athelsts
were egaingt all threes Under such circumstences a possible solution was
the eliminetion of religion from the curriculums In time this was accomp=

lished to m large extent.



To the difficulties brought on by immigration there was added the
Babel of Protestant sccts. As the verious denominntions split into rival
factions; each group bacamb'Jealoua'of the other and wented to introduce
its ovm tenets into the schoolroom = or nothing at alll Thus there
developed the rule of the belligerent minority. Their motto wass If
you ¢an't get in yourself, keep the others out!

The third great cause was the rise of the public mchools, These had
been tried in geverel places before but without much success., Then canme
the Revolution with great havoc to various educational enterprisss of the
churches. Vorkuyl describes the situation thuss "Buildings had been
‘destroyed and their equipment ruineds teachers and studemte drafted for
gservigs, The resources of the people were exhausteds Most citizens felt
primarily the nead of restoration on the f=rm and in business. The Church
had mich to engage her interest for the revival of spiritusl 1ife among
the people; support of aschools would be an added burden from which ghe was
willing to be relieved, There were Christian Colleges that lay forsaken,
whose Boards freely offered them to the state or to nonchurch agenciss.
Abruptly,; in every part of the land, transition took place from church con=.
trol to public control over the country’s schools.™® Aa thess public
schools grew in number and influence, a demmnd was made for centralization
of curriculum and controls With the appointment of State Boards of Educa=-
tion and the adoption of official textbooksy the teaching of religion
becams all the more difficult and in many ceses impossible,

S Verkuyl, ope cites pe 35



But the secularization process was not yet complete. The zenith of
the controversy was reached only after the Civil War. While many parochial
schools had merged into the public school system, come never did. Thie
was particularly true of Catholic schools. Wherse thege parochial schools
remained, they were usually granted partisl compensation by the State for
the pecular sducation they were giving the pupils. When objections were
raised ageinst this prasticey the Catholies press rushed to its defense.
Soon the issus besame a politdeal ones Prasidentiamnt in his annual
message of 1875 recomsnded an amendment to the Constitution which was to
prohibit the tesching of religion in the public schools snd also to proe
hibit the usé of any public funds for religious purposes. Such en amende
ment was introduced & week later by Jamwe G. Blaines vho was the leader
of the House at the time., The vote ceame on 14 August 1876+ The pro-
posed amendment was defeated when it failed to receive the necessary twoe
thirds mjority in the Semate,

But in ite very failure the probeual seems t0 have gained the victory,
While agitetion for an smendment censedy; the gemeral drift of public opinion
was toward a completely secularizéd education under the control of the
states Along with this drift there cmme various changes in State Constitu-
tions which forbade the uge of public funds for sectarian schools. Such
laws ere now in force practically in every state of the Union,

The Religious Position of Horace Mann
No higtorical discussion of the public schools can omit the name of

Horace Mann,; since he is called the father of our present educational system,



He isy furthermorey just ms often held responsible for. seculariration of
the public schools of Mmssachusetts and by the way of example also the
rest of the country,

Prior to his appointment es Secretary of the mssachuéetta Board
of Education, i, Mann had been active chiefly as & lawyer and politician,
He advoeated legislation for better mchools and was.an sctive leader in
the temperance reform, At the tims of his'appqintmaﬁt to the Board in
1837y he was the President of the Massachusetts Semste.

Al!bst dmmediately upon taking office Mre Mann geined notorietyy
chiefly because of his strict sdherence to the School Law of 1827. This
law contained the explicit provision that no school books were to be used
“which are oalculated to favor any particular religlous sest or tenct."
The generally accepted interpretation of this iaw wags that it forbade the
introduction of sectarian books into the public achools and sought to keep
the religious controversies then raging in Messschusetts out of them.

But no one really kmows just what led to its passage, since all available
sources are gilent on the point. About the only thing that is certain,
is the fact that there was no opposition to the law when it was passed,
Horsce Maxn and his followers made much of this point. But hardly any-
thing can be proved from silences Besidesy leglslators pass many & law
which turms out to be & boomerang. S0 it was with this legislation. The
law meant well, but nevertheless it outlawed practically every book on
religion and morals extant at the time! For ten years no one ssemed to
realize it, Only when Horace Mann began to adhers to his strict interpre-
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tation did'the full implications of the law dewm upon gsoms of the religious
loadei's of Mrssachusettss 'The debate was ma bitter ms any in the educa=
tioml field;

Mr. Menn made his religious position clears: He rejected all the
fundamentel tenets of orthodox Calviniom and wented & “natural relligiong®
one brsed on the evidences of God's existence suppiied by the 'phyaical
universe and not by the Bible. These evidences he considered even superior
to the revelations of the Scripturess And yet he urged timt the Bible be
ready without commenty of courses in nll the public schools, In the:Normal
Schools founded by him, one of the subjects of instruction wass “The
principles of Piety and Mornlity, common to all sects: of Christiens.™
One of the rules for the same Normal School wast "A portion of the Sorip-
tures ahall be read daily.*?

As for religious instruction in the public schoolsy; ho mde these
emphatic stetementes "In regard to all affirmmtions, that I have ever
attempted to exclude religious instruction from schools or to exelude the
Bible from the schooly or to impair the force of thst volume, midsing out
of itselfy that they are now, and always have besn, without substance or
semblance of truth."0 When the Rev. Matthew Hale Smith accused him of
being opposed to the religion in the schools, he answereds "I régard
‘hostility to religion in our schools, as the greatest crime which I .could
comit mgningt man or against Gods Had I the powers I would sooner repest
the magsacre of Horody than I would keep back religion from the young. 1l

) Culvery Raymond B.s Horace Mamnn and Relipion in the Messachusetts Publie
Schoolsy pe 124 (Yale University Press, New Haven, Conn, 1929),

10 uoted from the Elghth Report by Culvers op. cite.s pe 204,

n Culvery ops cit.s pe 208,
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Bub Horace Mamn mde some very important reservations concerning
this religious edusation for the young. Agmin and mgain he stated that
such instruction dare not be "sectarian®y that the inculcated principles
must be “common to all sects of Christiana®; that elthough he wanted *the
religion of heaven* in the schoole, he did not wamt “the creeds of mem, *
These same resmervetions were the guiding lighte when he selected the
books for the school libraries. They also led him to the rejection of the
1ivrary of the Amorican Sunday School Union as well es individual volumess

Whet mbout this position of Horece Yann? Had 4t been generally
adopted; wduldvit have arrested “the tide of secularization that has robbed
our schools of religion,” as Mr. Culver contends?l? ory as others have
contended; did Mr. Maum bmve u hand in that secularization?

" In the first place; it must be seid thet Mre Mann was completely
within the law, He did not invent the legislation., It was there when he
was sppointed to the Board of Fducation, Had he used the prohibitions of
the law a3 & shield, he might have everted the controversys. Surely he would
have gsaved himself s great deal of bitterness. But he deewed it neceasary
not only to state the law but aleo to propound his philosophy of education
end his philosophy of religiony‘ He thereby exposed himself to attack, for
not all could meccept that philosophy.

" n the second place, Mr. Yam had a definite enti-Orthodox complex.
He opposied thb 616'Calviniat theology in no uncertain terms., His own
religioua ¢reed was essentially Unitarian. Thus the adoption of hisg views

44 Culvery ope cit.s pe 2384
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would not have bsen neutral st all, mor would his principles have been
"common to a1l seets of Christians.” It would have been Unitearian and thus
sectarian,

In the third place, Mr. Mann himself had to admit that the type of
books he wanted for religious inetruction were virtuslly nonexistent,
Since the religious books that were avmilable were outlawed, and there were
ne "approved” wvolumes, the net result was thet no religious instruction
could be giveny not even in "natural religion.,* Thus while kr, Mamn was
not solely responsible for the secularization of the public schools in
Haaaaohusétts, his sttitude did help the process. Both he and Henry
Barnard of Rhode Island "changed the emphapis from that of treining Chris-
tian citizens serviceable to God and ‘c'ountry', to that of producing patrictic
.ciﬁzena, serviceable to self end country. The shift was so revolutionary
that by meny the need of Christien teaching for full=fledged citizenship
was presently overlooked altogethere"l3

Finally, Mr, Mann, like mmny. other educators; fell into m» grave error
when he tried to equate morality snd religion. Morals are indeed a part
of religion, but certainly not the whole of it, This is especially true
of Chrigtienity, which involvea" much more than codes of conduct, Chrig-
tianityy in ite classic essense, is a metaphysical philosophy; morals are
its obassrvable outcomes, vhich in themselves are not unique, but more often
gimilar 4o those seen among decent people everywhere. What’ makes Chrise
tian condust different is its motives namely, faith in Christ Jesue,

I§Verlmy1., Ope citey po 38a
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Thig ¢riticism of Mr, Mann's religious position in no way dis-
parnges the good he did for public education in the United States, nor
does it detract anything from his personal sacrifices in this field,
Vorkuyl correctly evelustes his work in these wordsy "The appointment
of Horace mann my Superintendemt of Schools in Massachusetts, 1837, marks
en epoch in American education. Previous to hism activities, school
supervigion had been 1little more than mockery; diréétion of curficulum,
attendance, and teaching had been slipshods Mr. Mann carefully in-
vestigated and bromdly reported, He made the people of his State ac=
quainted with conditions and aware of results. He showed the absolute
need of financial support through taxstion, America was listening in,n14
Though he will give him 1l due credits though he will deplore the de-
spiceble methods of those who opposed him the regret of every conservative
Christian must be that M, Mann rejected "the faith which was once delivered
unto the seinte,"15
Summry

Fducetion in the United States during the colonial period wes in the
hends of the various churches and religious instruction was an integral
part of the curriculum, In time the schools passed into seculsr hands and

under the comtrol of the states. With this changey for various remsons; the

T2 0pe citey pps 37-38.
Jude 3¢
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secularized curriculum cams into favor in all levels of public education.
Verious. efforts wers made, partisularly in Mmssachusetts, to stem the tide,
but they were of no avail, For the last hmdred years public education
hag been 40 2 large extent divorced from religious instruction. But; as
the next chapter will show, a reaction 4is now astting in, It sesms that
the sscularized curriculum hes not been an unmitigated blessings

15



Chapter 2
THE NEED FOR RELIGIOUS EDUCATION TODAY

Provoke not your children to wraths but bring them
up in the nuture and admonition of the Lords Ephesians 6, 4.



Chapter 2

THE NEED FOR RELIGIOUS EDUCATION TODAY

Educmtion Today

The growth of our educationsl system has been phenomenal, From
meager beginnings we now have a vast system of which we certainly cen
be proude It is often said to be the best in the world.s "Such changes
have been wrought end progress mude that the American school system has
become one of the finest in the worlds"l According to governmental re-
ports we had in 1938," 31,547,000 pupils in our elementery schools, taught
by 8704963 teachers, at & cost of $1,968,898',0003 Acoording to reports
for 1938 we had 5,610,691 edditional pupils in our secondary schoolse.
On top oi“ it a1l we had in 19365 13178,318 students in attendance in
our 13333 universities and colleges. The total educational bill fo:?
1942 was $3,177,000,000,

These certaixily\aré impressive figures, They dicr that we are educa=
tionelly mindeds The Second World War has, of course, caused great havoe-

in this sphers as in many others. But vhen peace comes wo look for bigger

I De Blois, Augten Kennedy and Gorham,"nonald Rey Christien Religious
Fdueetion Princivles snd Practice, ps 314 (Fleming H. Revell Co.

New York, Ne Ys 19395.
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and bd'ttér things in the field of education. A tims may even come when
we ghall spend more for education than for liquors (The liquor bill
for 1942 was $4,000,000,000 and $6,000,0004000 for 19431)

 The purpose of all this education hms been variously stated. The
most popular definition seems to be that the schools are to "prepare the
pupils for 1ife,” H. C. Link? puts it this ways "The purpose of thie
widéspreﬁd education is to develop the individusl and to prepare him for
1ife."3 A more scholarly definition reads like thiss “The major funce
tions of schools are to serve as agencies of gociety to conserve and trans-
mit the cultural values to succsading gensrations; to develop in the youth
an understending of, and an appreciation for, his social order; Q.nd to
ingure social progresss; insofar as any institution can assure progreas.“"
| Is our gystom doing thia? Can it be :I.mpfoved? 'How? These are
questions that must be considered and arswered from time to time by every
ingtitution, no matter whats its name or funetion, They should be con=
sidered and snswered in all sincerity and truthfulness by that institution
which plays the dominant role in the lives of our younger generations,
especially of that between the years of five and seventeen, our public

school syst en,

2 Mry Ho Ce Link is director of the Paychological Service Center of New York,
and for geveral years he has directed many nationwide studies of mocio-
economic trends made by over a hundred psychologists located at various.
univergities.

3 14nk, Henry C., The Return to Religion, pe 134 (The Macmillan Go.,
New Yorks No Yo 1936),
4 Roucek, Joseph S. and Associntes, Soclolopical Foundations of Education,

Pe 33 (Thoms Y. Crowsell Co.y New York, N Y. 1942},
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Our schiools, of gourse, have never been without their critics. And
that has been a good things Without eriticism no improvement would ever
be possible. But when eriticism becomes so vociferous as it is at present,
wo must consider end weigh it, es‘pebizilly when it .comes from educators

thomselves,

Goneoral Criticism
What is wrong with our gchools? Listen to Mre Links “Experiments

made by psychologists during the past five years prove that formel educe=
tion above the grade school does 1little or nothing to improve personality
or character," And egaimy "There ig no body of evidence in the whole
field of psychology that proves sny definite growth of character or personw
ality as a vewult .of higher education in its gemerally accepted forms,"5
In fact he goes 8o far as to say."There is some good evidence that the
contrary often occurss and trat the prolongation of formel education re=
sults in deterioration of personality."® (mce mores "The hours, the
diseipliney and the pressure of the work done in echools, represent often
a vacation from life rather than a preparation for 1ife "7

In shorty our schools fall to educate. Dre Link attributes this
failure especially to three thingss first, the lowering of standards
in order to mmke mass education possible; second, the inbreeding of the
teaching staff with the resultant cultural lags and third, the creation

5 ixk, ops Gites P 134,
6 Ib‘.dnj Pe 135,
7 Ibidey pe 141,
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of the "1iberal mind." This lest constitutes for Dr, Link "the most
dammging eingle aspect of education” end is called “as mysticel and ir-
rational as 'any dogma of the church ever wase® He defines this liberaliem
thuss "Liberalismeeeis the résult of en indigoriminete releasing of a
person from the traditions end restraints of the past without substitubing
an adequate set of restraints or ideals for the Mure.“a This liberalism
*often manifests itself in a lack of convietion on metters of beeic right
and wrongs sometimes dascribed‘us'tolerance.“g:

Any educational system which can be characterized by statements like
these is beyond all doubt in a sorry state. But is it really so? Canmnot
Drs Link be wrong? Let us see what others are saying.

Dre Gerrit VerkuylylO in his booky Christ in American Education,
devotes & chapter to our schoole and calls them"inadequate." His ppening
sentence of this chapter iss "From en educational visw-point our publiec
schools ghow serious defects end only slow improvamezrb;“u He blames
‘this on Board and State control, poor preparation of the teachers them-
selves, unsympathetic sttitudes toward pupilsy short terms coupled with
truanoyy low standards and useless subjects.

Let Drs Jo Sheatsleyl? spesk nexty "We are failing to train men for
what they were created fors We have bscome unrulyy let us rather eay,
ungovernable, childreny like a team running wildy we have taken the bit,

8 l‘..ink. OPs» ‘011'4(&' ‘Pe 148

9 Tvidey pa 1494
10 pr. Gerrit Verkuyl is National Field Representative for Leadership
. Trainingy Presbyterian Board of Christian Education,.

11 op, oitey ps 41
12 pp. J. Sheatsley is & Lutheran pastor.



and are going our own wayss ‘choosing our own goalsy and training for those
instead of the originally appoimted goals Ths result is just what must
be expecteds disordery confusion; maladjustment, with comedy in minor
affairs of 1life, bubt terrible tragedy in the more serious."l3’

Let one mnré quotation suffices H. Fs Osborn in Crestive Educatj._q_g

sayss  "Asymetry and superficiality are the two words which sum up my

eriticism of our present American Fducation from bottom to top."14

‘Yoral Criticism

Even more stringené criticism has been deelt our education in the
sphere of morals end ethicss Dre Verkuyl statess “In the vast mmjority
of our grade and high schools moral instruction is either neglected al=
togethery or is left to chanca':oceasion."ls Here is another quotetion
“Christ is the Cermtral Figure in the history of the world since His |
coming, and of every civilized nation today..sNevertheless, our public
schools negloct Christ utterly in their historic studies or pay Him goant
attention,"16 Ag for the wholesome development of personss ™To leave
out Christ is to lemave out the supreme factor in ths developmont processe l?

¥ Sheataley, Jecoby The Bible in Religious Fducations pe 28 (The Lutheran
. Book Concermy Columbusg, ﬂhio.s
14 quoted in Verkuyly op. cites Ds 50s
Verkuyly ops citsy pe 454
16 1oidey pe 484
17 Ibldsy pe 48.
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Here is ancther voicey thot of W C. Bowers18 ' “No education that
neglests the religious mdjustment of persons or the religiocus espact of
culture past or prosent can on eny account be considered udeq“ﬁatea"lg
And againt “The problem of mking the resources of religion svailable
in the totnl sducation of American childhood and youth is at once one of
the most urgent end difPisult problems of education under the existing
conditions of Americen 1ife,"20

We turn to J. M, Price;2l and wo find this statements “Any system
of education thet ignores the epiritual aspect of mn's nature is in=
complete,"22 How do our schools deal with the "spiritual aspect of man's
nature"? Professor Price enswerss "In wchool, it seems, avery pagan
God in history may be the subject of the day's lesson but not the God of
the Bible,%23

We hext comsult Dr, Sheatsley on this point. He tells uss “*In
view of the presént conditions of society at largey relative to morals,
the question may well be raised whether our vhole systen of education is
not badly off balance...We are zealoﬁslﬁv enlarging the scope of education
in order to keep up with the march of digcoveries end inventions, we are
perfecting methods - or at least we think we arey we are calling for more
applied psychology from the kindergarten to pbetfgraduate worky all of which

1B We Ce Bower is Professor of Religious Education in the Divinity School

_ of the University of Chicago.

19 powers William Clayton, Christ and Christian Educationy pe 101y (Abing=
ton+Cokegbury Preoss, New Yorks Ne Yo 1943)e

20 TYbid.y pe 101,

2 3, M. Pricey is Director of the School of Religioue Educetion, Southe
western Baptiast Theological Seminary,

22 Pricey J. My Chapman, Jemes Hey Tibbsy A EeCarpentery Le L.y A Survey

of Religious Educationy pe 15 (The Ronald Press Company, New York, N. Ye
-

940
23 Tbidey pe 8l.
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is perfeotly proper; but what is needed far more than eny or all of these
is the exercise of a larger measure of common sense in finding out what
the purpose of 1life is, and in the development and application of the moral

and epiritunl principles that underlie right. li.ving.-"24
But the objection can be raised that all these quotations are from

the writings of professional religionists whose business it is to make

e oage for rel:l;gion and réligious education. Thérefore it might be ad-
vigable at this time to pay perticular attention to the statement of Pro=
fessor Bower: “An increasing mumber of public school authorities have come
to feel that the greatest weakness in the public education is et the point
of valueg and motives., As a result, in a mumher of instances religion
has been introduced into the curriculum of the public school on the eame
basis as langunge, general science, literature, history and the arts...
There is evidence that this tendency is growing."2> Note that the
tendency is ascribed not to preachers snd religious professionals, but

to "public school suthorities.”

Much along the same 1ine we have the recommendation of the 1939-40
White House Confersnce on Children in a Democracys "Practical steps should
be terken to make available to children and youth through education the
resources of religion as an important factor in the democretic way of life
and in the development of personal and social integrity,"26

“4% cheatsley, ope Cites ppe 16-17.
25 Bower, op. cite.s p. 108.
26 guoted 4n Bower, ope cite, pp. 103-104,



The words of such e distinguishod sociologist as Pitirim Sorokin
ehould carry some welght. His opinion on the subject st “Everything is
covered with dirt because the world hms lost it morals. The Twemtieth
Century is the bloodiest, most revolutionary in the world's history.

I don't expect any end to the mess until education leads the way toward
restoration of morality,"27 |

Here is what Professor Zollmmmn28 sayss “The consequences of &
godless education can be studied today at close hand in any penintentiary,
houss of correction, or reform school, They are vitelly felt by every
teacher from the kindergaften to the Universitfyva:{d‘ by evory business man
from the corner grocer to the president of the most powsrful bank, They
£111 the ecourts with litigat:lons; the jails with inmates, and the cemeteries
with corpsos,t??

In the introduction to the United States report on Weekday Schools,
Bess Goodykoontsz, Assistemt United States Commissioner of Fducation, mekes
these statements; "No extended inquiry is required to discover in this
country' 2 widespread mnd serious concern that education for children mnd
young persons shall inolude attention to the development of ethical atti=
tudes and practices, Examinatdon of the writings of parents, school of=
ficimls, public officlals, and charmcter-building mgencies indicates that
all'e.greer on this need, which they see as vital to the implementing of
democractic idezs and the perpetuation of our national ideals."30

g Quoted in Roucek, op. cit.s ps 550, ‘
28 Carl Zollmamm is Professor of laws Marquette Univorgity.

29 Zollmann,y op. cit.s p. 82

30 pavisy Mary Dabney, Weskday Classes in Religious Education, Bulletin
1941y Noe 3es pe Vo (Ue So Office of Education, Waghington, D. Ce)e
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Perhaps a quotation from Dr, Link will suffice for this phase of the
topics The concluding paragraph of his chapter on "The Vice pf Education®
roads ‘thuat “Thore is u great need in the field of education for the
codification of values and basiec truths about human natures for the pre-
servation and honoring of the noble traditions which the race has ecquireds;
for the subordination of intellectual arrogence to the discipline of the
unselfish 14fe., Where; better than in religlon, can the basls for such a
nyuthesh of the past with the preaexﬂ; be Pfound,31

Anti-Christian Tendencies
Not only has the religious element been ignored in mich of our educaw

tiony but views thet are dirsctly opposed to Christisnity have bean expressed
and promilgated, Behaviorists have sought to éxplain everything, even the
mind and souly on the basim of stimuluy aund response. Freudisns have tried
to equate everything with sex and have advocated the giving of free rein
to "natural desires.® Dr. Albert Einstein in utter disregard of the
Daclaration of Independence and our Constitution urgss us to *give up the
doctrine of & personanl Cod.*32

Drs Link's own experience can best serve ms an exemple of what educe=
tion under such circumstances will dos Speaking of himself ﬁnd his wifey
he sayss "We both profited by our education to such an exteut that we
became virtusl agnosticss If we believed in God at ally it wes the most
vague and attenuated kind of belief. Certainly it had nothing to do with

m' Ope Citep ps 150, )
32 Gilbert, Den, The Fifth Columm in Our Schoolsy pe S51ff. (Zondervan
Publishing Housey CGrand Rapids, Michigan, 1941).
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the Churchy the practices and preachings of which had by this tims become
repugnent to us. We considered ourselves above such antics,"33 How
could it be otherwisme when geologists steted that “the world could not
have besn cremted in seven days nor mn in one®j when historians described
"the mythologles of different religlons"j when amthropologists explained
"the Ten Commandments ag the mores or customs pesculiar to a certain race
and therefore not binding on another race under differenmt conditionsy™
when philosophers deseribed “the emnecipation of the mind from anthropo=
morphic end religiocus conceptions of the world;™ when teachers of ethics
diseusesd "hedoniem, etoiéiam, and the different schools of conduct™ end
left "the studemt free to choose his own?"3% How often has this case-
history been repeated in America without a successful “"return to religiont”
*"Eliminate Gody mmke man & mere animmly give free rein to instinctsy and
the jungle 1ife is the inevitable result,"35

The point here is not whether & particular educator has the right to
hold mgnostic or stheistic views, Our Constitution and laws grant every=
one 'ral:lgiéus 1iverty and freedom of eonscience. The point is whether the
students mst needs bs exposed to such views in apparently nonreligious
coursesy. whother their freedom of conscisence is proscribed upon their
entrance into the ¢lasoroomy whether donfidence in meagerly supported
theories is preferable to snclenmt and historic oreeds.

33 L:mk,'opa citay pe 87
34 Thides pe 147,
S Pricey ops ¢itsy p. 82,
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Summry

What does all thia mdd uv t0? Without a conceivable doubt we need
religion and religious education as never before. Somshow it must be
provided. Just what is being done, what can end should be done, is al=~
'togetherranother mttor. That shall be the next phase of our investi-

gation,



Chapter 3
CHRISTIAN AGENCIES. FOR RELICIOUS EDUCATION

Train up & child in the way it should gos
and when he is old, he will not depart from it.
Proverbs 22, 6.



Chapter 3
MISTﬁH AGENCIES FOR RELIGIOUS EDUCATION

From the foregoing digscussion it might be inngimd that we have no
religious instruction in our country et alls This is not so. Ve do not
have ity am a mle, in qur public schoolsy but otherwise there is = great'
deal of religious education going on all tha time, ' Maturally encughy the
churches get most of the credit, be they Christian, Jewishy or of any
other faiths In the present dismis’s:lon, ws shall limit ourselves to the
discussion of Christian educationsl progrems,

Parochial Sohool‘
'I‘he hia-hory of tha christian Church testifies that education was one

ot‘ 11;5 ohief congerus from the very beginning. First camo the catechetical
Schoolsy then the Homst:la and cathedral Schools, then the ancient Univer-
pities which wers usmlly clmrtered by the Pope and ulwaya closely usaociatad
with the church. Finelly. as one of the ft'uitl of the Reformation and

the Renaissance, came the popular parish schools for the commuon people.
Eventually ‘timy were attaéhod to almost evei'y church throughout Rurops and .
Amerdica, in fact, wherever Christienity reached,
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This is no longer true, in America especially, More and more the
parochial, j:aéiah, church school 4s going out of existence. Although
individual schools may be found here and there, really only two major
systems of such schools remin in our countrys One is that of the Roman
Catholic Church and the other that of the Evangslical Lutheran Churche

lhny‘quople have expressed surprise at the phenomensal growth of
the Catvholio Church in 'Ehé tfnited Stutas. The besic reason; however, is
not hard o £ind, The Catholies believe in education, especinlly for
the youngs They had 4in 1938, 7,916 elemontery schools ‘with an enrollment
of 250864071« They had 1,984 secondary schools with an enrollment of
302,154, They had 188 collegee and universitios with 143,678 students
in ettendence. . Buch = prbgrnm ié bound to bear fr'u:‘!.t,' both in member
ehip and influence, since emphagis is placed on religious ideals through-
outs

= Much the same can be said for the Iutheran Schools. According to
the 1986 Census of Religious Bodies the Lutherans had 1,522 slementary
schools with an enrollment of 94,258. In mddition they have many secondery
gohoolsy Junior Colleges, and Semdnaries and Universities. In fairness
it must be étated.- ‘h’oweve‘rg that the high”figuré for elementery schools
is due largely to the educationml program of one particular bodys namely
the Evangelical Lutheran S8ynod of fissouri, ohio; and (ther States, This
bodys which has only a third of the Lutherans in its midst, nevertheless
hae over 1200 grade schoolsy 24200 teachersy and 15 Colleges end Seminaries,
16 of which include a high school, The influence of such a religious
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progranm is bound to tell in the 1ife of individmls:mzd 4n their gociel
contacteo,

Drs Verkuyl svalustes the Catholic and the Lutheran Parochial Schools
thust “These educational systems, mo far as they reach and for their pur=
posey are eminently succossfuly they tie their pupils to the Church.
Rarely does a Church-trained Catholic or Luthoran forsake his denomination
to negloect .reiigiou or to affilinte with another Commmion. The Lutheran
systen is succasﬁm, furthery in tﬁe imparting of much Scripture knowl=

edge."l

Sunday Schools

The Sunday School ss originated in 1780 by Robert Reikes in England
was altogether tmlike the institution we know by that name today. The
enrly Sunday Schoolsy both in England and 4n Americas were chiefly for
the children of the poory the illiterate and the underprivileged. In=
gtruction consisted of reading, writing, spelling, grammr, arithmetic =
and religion,

The £irst change in the American Sunday Schools ¢ame with the estabe
1ighment 6f our R\e;“m‘nlic.‘ NMora end more these schools becams distinctly
religious in character. The chief renson was, of course, the seculariza=
tion of curriculum in the public schools. Some agency for religious ine
struction had to be found, OQuite maturally Christisn people turned to
the Suﬁday Scldool’s for ngsistence,

I Ops citey pb. 60-51;
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The second forward step came in 1824 when the American Sunday
School Union was organiseds This ushered in m period of development
end progrosss Missionaries traveled the country from one end to the
other, organising Sunday Schools and later churches. Some even went to
foreign shores, Work was centralized in the national organization,
districts were formed, conventions held, Since some denominations ob=
Jected to the unionising efforts of the organigation, they formed their
denominmtional Boards. The Methodists were first in 1827, Litherans
second in 1830, and the Presbyterians third in 1832, Other Boards were
formad later still, But even those independent groups cooperated wtih
and were influenced by the Union. This was especially true in regard
to the "lessons™ to be used in the Sunday Schools.

Subsequent history shows improvement, world-wide expansion, integrae
tion and coordination, There is little doubt that despite all handieaps,
inefficiencies, and oven stupidities, the American Sunday Schools, es-
pechlly‘ the better kind, have had a tremendous influence on the moral
and spiritual velues of America. For many years they were the only or-
ganized agencies ﬁoaidea the parochial schools which sought to give
roeligious education to our children end young people.

But now it seems that the Sunday School movement has just about reached
ite zenith, In fact, some claim that it has passed it, Although once
hailed .aa the educational agency of the church, today it is falling into
disreputes The cry has gone up and 1s being repeated more and mores "The

Sunday School is not enough.® Ome of the most severe criticisms of the
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Sundey School hms come from the pen of the Rev. Lockhart Amermany e

Preabyteriﬁn, snd appeared in The Chrigtian Century, Feb. 19, 1944,
Yre Auermen goes so far as to call tho Sunday School a "menace® to' the
church, & supposed "hour of charms" heretical in its "exaggeration and
overemphnals of & nonsssenti=ly® tending to‘mke "gpcond things first,"
defending “peripheral opiniong® which ars "the teassels in the lumatio.
fringe" of religious educ#tion.

If only half of thege things are true < and some would say this is
not even the hmlf of it sbout some Sundey Schools - then the Sunday
School is heading for its Weterloos It's desth will not be sudden, but
neverthelems sure, and its devoteos better take stock and that right quick.

Part Tims Schools end Agencies

0f all the pert tims agehciea for religioua"eduaation the Yacation
Church School is first, According to Dr. Verkuyl, Lutherans unable o
maintain parochial schools were firet to utilize the summer vacation for
religious ingtruction,? Other Protestents did mot sdopt the idea until
it was popularized by Robert Gu 3oviue who organized the first school
of this mtﬁre in .iuly 1898, in New York City, In the presemt century
the movement hag spread from comst to comagt and serves thousande upon
thousands of children,

The vacation idea appears in other part time schoolss Heny churches
uge Saturdm for ,:"eligioué educat}ion, mmy' have schools after the publie
school segpions, »Ali.'he Lutheraﬁs end Episcopaliang have ﬁonfirmtion classesy

k: Ope citey Do 98«1
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which prepare primmrily for intelligent churchemembership, but at the
sems time 1neulcn'ba invaluable moral princ‘iplea and ideals.

In eddition to all this we can list the various organizations that
directly or indirectly teech religion, such ms the Young People's Societyy
the Men's Cluby Ladies Ald Society, Missionary Society, Bible Classes
end similar groups, Then there ere the Y,MCels and Y,W.CA., Boy Scoutsy
Campfire Girls and similar egencies,

In shorty there is a tremendous emount of religious education going
ony fostered minly by the churches of our country. :Some‘ 2540004000
children are served one way or ancther: And yet the ory goes upt‘(_ "It isn't
enough! W need morse religious educationt™

And it*s true! Despite all these offorts it has been estimsted that
1740004000 children and young peopie in our country are without sny religious
instruction whatsoever! To ﬁ.mj:réve present instruction and enlax?ga it,

‘mist be the gosl of everyons who prises religious values to any degroe
whatever, The Intermational Council of Religlous Education end the Religious
Fducation Associetion both want to see to it that there is more and better

religious education in our coimtry. But -

What sabout the Public Schools?
Even ngs the realization of the ingufficiency of our presantv facilities

sinks deépef and dcepér into the hearts end minds of intersasted peopley
thc}y mure' énd more cast a longing look at the public schools and hope
that somohow, sometime religion will got btack into the clasoroom. Can
'it_ be? 8hall it be? For years it seemod en utter impossibility.

34



Americe was dedicated to the proposition that the State and the Church
ghmll ever be separate and that the public schools shall ever be secular
or nonreligious, Then came the Weekday Church School movement with a
promige of & bright future. The International Council mede it one of

ite chief concerns. The Religious Fducation Association secks to clarify
the igsues and promote it wherever possible. Aceording to many opinions
the Weakdﬁy Church Schools migt baar the brunt of the religious 't‘adu‘ca‘-
tion in the future.

Objoctiong

If religious courses do bacome & part of the public school curriculum
it will not happen without a fight, lbny are looking askence at the whole
movement and are determined that no religious ediucation shall ever be given
in our publis schools.

Already some 20 years ago a book appeared conmtaining argumenta for
both s:l.}dea.b This was The Reference Shelf Vole V Now 2 Re.'_l.igioﬁé Teach=

4ng in the Publio Schools,3 Here is & partial list of points against

religious teachiné in the publie schools.
1. It violates the doctrine of separation of Church end States
2, Many parts of the Bible are unfit for children,
3. It is the business of the Church and the Home to teach
religion end not of the schools
4. Morals end ethics can be taught without involving religion,
5, There will be too great = te‘nq:ta'bicn:td 'proaeiybizeu

3 Bemany Le Tes Compilery The Refersnce Shelf Vol. IV Ho« Za

Religious Teaching in the Public Schools (H. W. Wilson Cos Ni Ye 1927).
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6a All religious teaching is sectarian and partisan.
7« Catholics, Protestants, end Jews have different versions
of the Bible and no choice can be made as 'Eo which one is corrects
8« Children ghould be left alone to choose their owm réligion
after they grow up.
9, There is no agresment as to the things that should be taught
and should not be taught children, |
10, We do not have enough qualified teachers,
11. There is too much danger of friction between the various
pupiles end classes.
12. The public schools are doing well enough - leave them alone,

More recently; Rabbl G. George Fox of Chicago headed his erticle in
Relizious Education October-December 19413 “Religious Educationy but Not
In The Publis Schoola.,” He gives three reamgons for his stand, the need
of harmony and good willy second, the atomistic maturs of the proposed
ingtruoctions mnd third, the social pressure created againsﬁ the contrary
minded. | ‘

Similarlyy; in a rather involved and hagy discussion in four successive
issues of the International Journal of Religious Education (Sept. « Dec.
1941) between Irs George A. Coe? and F. Ernest JohnsonSy we find these
statements by Dr, Coes "At the present time, the opening of such questions
[Involving church policy/ would create such a religious rumpus that would
endanger the existence of such spproximetely democractic schools as, fore
tunately, we now have.” (Oct.) ﬁnd againg  ®Our pregsent situation is

% Dr, George A. Coe is Columbia's retired Professor of Educstion,
5 F. Ernest johmson is the Executive Secretary, Department of Research and
Education, Federal Council of the Churches of Christ in fmerica,
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deplorable enough, tak it would be made worse if the state schools should
give their backing to religions that ure not ready for public, democratic
inquiry into their institutional habits and leadership.® (MNov. issue.)

The Voice of John Dewey
It ne been said tmt Prof, John Dewey is the most influentisl living

educator, Certainly thig is true of the “progressive® wing among educators.
And Jolm Dewey ig against any formal religious education in the pubdblie
schools! He took his stand in 1908 and has given no indication of any
changed attitude up to the year 1940,

Mre Dovey is against formal religious education in the publis schools,
in the first place, because ho belisves the fundamental tenets of historic
Christianity bave ocutlived their usefulness. Here are his words on that
pointy “"NHothing is gained by a deliberate effort to return to ideas which
have become insredible, and to symbols which have been emptied of their content
of obvious meaning, Nothing can be gained by moves which will increase
confusion and obscurity, which tend to an emotional hypoerisy and to a
phrasemongering or formilae which seem to mean one thing and really import
the oppc:d.‘to."6

In the second place, Mr., Dewey does not know what can be taught as
religion, "We certainly cannot tesch religion as an sabstract essence. We
have got to teach something as religion and that mweens prastically some
religion, Which? In Americe,; at least, the answer cannot be mummrily
given even as Christianity in genersl, Our Jewish fallow-citisens not
only have the sams 'hands, organs, dimensions, senses, affections, passions'

T Dewsy, Johm, Education Todsy, Pe 75 (Ge Pe Putman's Soms, New York,
Ne Yo 1942),
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an tha Christians, but, 1ike them, they pay taxes, votes and serve on
school bosrds. But we should not be very much better off even if it
veors e question of Christianity slone. Which Christianity? O?iqirhal in

its origing 4t hng been since Iatinigzed and Germmnigedy and there are
even those who have dreamed of hummnizing it."7

His third objection revolves around the purpose of religious in-
struation. He mgsks: "What shall knowledge of religion as an outcome
of raligion.mean today? Shall it mean the accummulation of information
ebout religion? Or are there those who still believe in gome magic power
resident in memorised words, phragess and facts of transmitting themselves
into personal insight, the development of fundamental mood and the forw
mation ;)f p;meut dtti.tnde‘s tomrd axj:erienq“e'l"'a'

His fourth point deals with method. He places his faith in the
popular “golentific method* and demands an evolutionary view of religion
and expaﬂméutni inquiry into ite ta#chiﬁgss He puts forth the olaim
that professed religionists do not want this historic view nor the open
and above board inquiry into the truths of religions "Can those who teke
the philosophic and historic view of religion as e flower and fruition
of the humen spirit in s congenial atmogphere tolerate the incongruity
involved in *teaching' such an intimate and originally vital matter by
external end forml methods? And can those who hold thet true religion
is something externally imported tolerate any other method? Is it not
confusion to sesk = reconciliation of such disparate ideast?

7 ‘Ibid.; Pe 80
8 ybides ps B1,
9 Tbides pe 826



In the £ifth place, after we have settled the matter of content,
purpose and method « where shall we get the teachers? So msks Mre Dewey.
"Where are the muthoritative temcherst There are theologisnss do we want
theology taught? There ere hist'or‘.l.ana, but I fear the day hes not come
when the histor'y of religion can be taught as hia'box?y.@m

Finally, Mr. Dewsy puts forth the claim that our public schools are
teaching religion mlready, . How? A Here is the snswers "Our schools, in
br:lﬁgiﬁg together thoee of aifPerent imtioﬁa.litiee, -lenguagesy traditions,
and creeds, in mssimilating them together upon the basis of whet is common
and public in endeavor and echievemnts are performing an infinitely
significant religious works They are promoting the socisl unity out of
which 4n the end genuine religious unity must grow."ll Agedny "Under.
certain conditions our schools are more religious in substance and. in
promise without any of the conventionsl badges end mechinery of religlous

ingtruction than they could be in cultivating these form-.ila ,
Mr. Dowey doesy howevers see two other possibilities, The one is that

some kind of e “nonsupermatural” religion be taught, the other that the
teaching of religion be given to the various denominations, as in fact

1t 13 being done in the Weekday Church Schools. Neither of these alter-
natives receives his epprovals About the nonsupsrmatural religion he says;
"It is luoidity, sincerity, and the sense of reality which demnd that,

m Ibid.' P ‘83.
11 Ib‘-dng Ds 844
12 Ibides pe 85
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until the nonsupernatural view is more completely elaborated in all its
miimtiona ond is more completely in péase’saion of the machinery of
educationy t‘ha‘schoola, shall keep hanfis off'a.n(i _ahall do as little as
poknuible. This is :lndéeda hissérfuire poll..“.cy.":"3 v"‘l'he alternate
plan of parceling out pupils among religious teachers drawn from their
respective churches and denominations brings up up against: exsctly the
mtte‘rfvhidhl hag done mogt to disoredit the churches) end to digeredit
the causey not perhaps of rsligion, but of omn:lu@ and institutional
religioni the multiplication of rival snd comﬁefing’ religious bodiesy

each with its private inspiration and outlobk."“' '
~ fhese wbrds of Mr, Dowey make sevoral things clear, Among the i’rery

firet is Mr. Dewsy's great presumption, He declares that there are no
"experts in religion" and immedintely proceeds to'vaay what is and is not
religiony what may and my not be taught; 'Doe's‘ he believe he is the only
one whose views on this subject ere tmm‘cscti and authoritative?

The second thing that is very cleer is ¥, Dewey's rejection "oflany-
thing having the stamp of historic Christianity upon it. To him the old
ehristian principles ere "incredible ideas” and "emptied symbols.®
One i tempted to remind him that the same claim has been made by peopls,
both viée and foolish, for hundreds of years. But somehow those very ideeg
80 repugnant to him have survived to the presemt day qnd they give promise

to do so for = long tims to come,

T3 Toid., pe 7.
14 Ibid.’ Pe 84,



Finally, Mrs Dewey not only rejects everything that can be called
specifically christiany but propounds a religion of his ¢wm. He declares
timt the public schools mre doing e "':"eliglous" worky that thoy are "more
religlous” without formal courges in religiony than they would be with thems
This leads Hs Sholton Smith to msserty %So far as Devey is concerned -
it i3 clear that a positive blas in favor of a naturalistic brand of
demooratic religion in the schoolsy rather than mere meutrality, underlies
his long<time opposition to having organixed religion introduced into
the curriculum of state education."lS Ur, Smith goes even further and
declaress "eesti paremount question now preaénts‘ itself to the Amsrican
people in reapsdt of the relation of Hebrew-Christian faith to the publie
schools The question is noty as mwany have supposeds Shall the public
school teach a religion? Tor, according to our survey, religion of a kind
1s already in the siate schools. It is that sort which we have called
anthropocentrio religion, snd which Dewsy in 1908 .ixiplied' in the phrase,
"the positive creed of 1ife implicit in aamocrdbj and sclence,” Whether
or not the experimentalist educator my ever have formlated his creed
in terms of commonly recognized religious ideology ia beside the point,

The main point 1s that he considers progressive education to be essentially
religious, Tt is this assumption that either explieitly or implicitly
motivates his fundamental opposition to other forms of religion mnd especially

T smith H, Shelton, Faith and Nurtures pe 176 (Charles Seribmer's Sonss
New YOl‘k,‘ Ne .Yo 1941),
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those forms mssociated with the orgeniged faiths, Catholic, Jewish, and
Protestant, Thus the paramount question is thiss “What kind of religion
shall the vublic school teach--the religion of the churches or the religion
of humanistic experimentaliem? Sooner or later this mst become the focal
point of e orucial battle, On its outcome largely hangs the fate of
democratic culture in America,"16

Summry

Although there is much instruction in religion throughout our country,
it is thought to be inguffioient, The contention is that not only must
the present egencies redouble there efforts, but that the public schools
should be opened for religious education by mesns of the Weskday Church
School. We turn to them next,

40 Smithy op, citep pe 202,
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Chepter 4
THE WEEKDAY CHURCH SCHOOL

All thy children shall be taught of the Lordg
and great shall be the peace of thy children,
Isaish 54, 13.



Chapter 4
THE WEEKDAY CHURCH SCHOOLS

Dofinitions
Just what are these Weekday Churck Schools in which sa much con=

fidence ig placed? De Blois and Gorhem vdeﬁne them as follows: "Week-
day church schools conslst of classes for moral-religious instyuction
given during released time from thé ‘public séhcol for a pericd mpproxi=
mting the acix’ool‘year, conducted by a church or & group of cooperating
chﬁmhes wvhich provide the instruetion, houging and support of the élésses‘"l
The International c:mncii of Religlous Fducation, ﬂhe chief sponsor
of these éehaola; 'defi}nas -Ehem thus: “The waekday chirch school is a
school of reiigious education, distinguished from all other weekday church
groups by ita close relatﬂ.onship with the public schooly with which it
cooperatesy but with which it has no orga.nic relationahip.f Weelkday chmrch
school pﬁpﬂé meeﬁ in gmded' groupe at regular intervals during the public
achool year to follow aome organized course of religious instruction,#? |

I Te Blofa, Austen Kennedy angd. Gorham; Doua].d Res. chrisbian Religious

Edueations Principles and Pmctica, pe 303 (Flemins He Revell Cos
Hﬂw Yorky No Yo 1039)

2 The Weekday Churech Schools pe 5 (The Intermational Com:cﬂ af Religious
Fducations 203 N, Wabash St. Chicago, Ill. 1940).



This definition has been accepted by the United States 0ffice of

Education,3

Early History

The earliest mppeal for a Weekday Church School was made in 1905,
When the Inter-church Coriference met in Carnegie Halls New Yorks N. Y.
Dr. George U. Wenner read a paper before the said conference, following
which this resolution was adopteds "RESOLVEDs That in the need of more
systematic education in religion, we recommend for favorable considera=
tion of the public school authorities of the ecounty the proposal to allow
the children to absent themselves, without detriment, from the publie
schools on Wednesday or gome cther afterncon of the school week for the
purpose of attending religious instruction in their own chruchesy and we
urge upon the churches the advieability of availing themselves of the
oprortunity so granted to give instruction in addition to that given on
Sunday, "4

No records are available about the outcome of this appeal. We do
know, however, that a Weekday Church School was in operation in i".he. Christ
Lutheran Churchy; New Yorks Ne Yoy in 1906=7. This may have been or may not
have been a direct result of the resolution passed by the Conferences

The first orgeniged plan of Weekday Schoois ¢ame in the fall of 1913
when the Superintendent of Schools in Gary, Ind., William Wirt, offered

T Bulletin 1941, No. 33 "Weskday Clesses in Religious Educstion.” pe 2
(U.S« 0ffice of Education, Washington, De Ce)s

4 ouoted in De Blois, Austen Kennedy and Gorham, Donald Res Christisn
Religious Fducation: Principles and Practicey ps 301 (Fleming H. Revell
Coey Noew Yorks Ne Y. 19395.
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to release pupils from the public sohools for religious instruction.

Soon several churches acted upon this offers Gradually the work was
expanded along denominational lines. In 1918 five Protestant denomina=-
tions joined to form @ Board of Religious Educetion. This work is etill
going on and these schools in Gary, Indianmy are the oldest Weekday Church
Schools in existences

Toledoy Ohioy was not far behind Garye There the weekday schools
were ingtituted in 1916, after thorough study and preparation by the
Federation of Churches of Toledo. The feature of the Toledo plan was
the fact that it ws interdenominational right from the beginning,

Two other commmities soon orgeniged Weekday Church Schoole. They
were Emst Greenwichy Re Yy und Cuymhoga Fallsy Ohlos There were other
such schools opermting about this time in widely separated cities, but
little hfomation aebout them is available.

Rocent G h_and sion

In the last twventy years the Weekdey Church Schools have had phenomenal
grovthe While in 1915-20 only four new programs were initiated, the figure
SJumped to 49 in the period 1920~25, In 1935-40 this was more than tripled,
and 177 prograng were initiated. By 1940, 488 school systems fromlse
states of the Uﬁion reported that pupils were boi.ng‘ released for religious
courses. The toﬁl number of pupils served, according to reports from 357
systemsy was 164,013, as of ia:iuary, 1940, Of these the majority (135,877)
were elementary pupils. Many other public school systems are making plans
to introduce Weekday Schoolse



Even when we make allowances for discontinued programs, these figures
indicate that the movement is getting ntx-ongo} from year to year, This
43 no doudbt due to the promotional efforts of the Internmational Council
of Religious Education with its subsidiary State and Local Councils
throughout the country. Whether the public school officimls like 1t or
noty the movement is here and they will have to deal with it sooner or

later and perhaps repeatedly.

Organigation
How do such schools get started? Behind them all there is some

interested person or persons who must sweat and strain and sacrifice in
order to get things moving. Church and school boards must be consulted
and persuaded in favor of the schools, teachers must be found, publie

interest arouseds And there are susch pescple, They may be ministers, or

business meny or teachers, or anybody else.

Iypes
Once the point is reached where a Weekday Church School is feasable,

the mext question that has to be decided is vhat type of organization it
is to be. This is regulated both by the commmity and the promoters. In
general there are thres different kinds of schoolss the commmity type,
the semi-community typey and the parish type,

The full cormmity type is of two kinds, inter-faith and inter-church,
In the inter-faith kind, all faiths = Catholicy Jewish, Protestant -
cooperate by means of a joint agency in general planning, grading; and
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similar mtters. In theiixte&clmrch kindy ell svangelical churches. join
to carry out e joint programy with one teaching gtaff and one curriculum,
In 19404 40,4 perceut of all Weekday. Schools were of this commmity types

The semi-community type delegntes such external. problems es organize-
¢ion, publiéity.‘. time for olasses to & joint. agencyy but reserves euch
mattera as currioulum and teaching staff ﬁ the various denominations.
Poasibly a better name for this would sinply bé’a ~the denominational type
of Weekdny Religious' Schools: WNine end oight tenths percent of »11 achoole
were of this denominationsl type in 1910.

The» parish type 48 found vhers & singls ¢hurch accepts full respongi-
bility for the 'vhéla prograina -0f coursey that :piacaa e grezter burden on
that perticular church than would a cooperative. programe Nevertheless 32,9
p’e‘roeﬁ; ‘of the achooles were of this parish type in 1940..

- In r;giona-where the pupils are pragtically of aﬁe denomination, or
: whare. daﬁomimtiohal léyalitiaa ere wée.l: or non-existent, the community
type of schools is 'thé begt arrangement. In places where differing de=
’ nominations are atrang, 2 denominstionel setup will be found better. In
instances where a single church is fer removed from other churches, or
where no basis of coopsration cen be found, the parish type is sbout fho‘
only thing lefts At times the schooly mre changed from one t;}pe to
axiother when end Rvadﬁ.sable."

Tims wed

Juat es there are three types of schools. i thare are three different
arrangementa as to the time allowed for religinus instruction, Weekday
Church School sessions may be held on "free time," "dismissed time* and
“relonsed time,"



"Fred time" meens at other hours than the customry public school
hoursy this may be after school or on Saturdays The instruction may last
for an hour .or an hour and a half, This the least popular arrangement
because it pladeg an extra burden on the childrem taking the courses and
thus creates odium toward religion,

- When religious c¢lasses are held on "diamissed timep" pupils ere dis-
nisged from school earlier than ususl in order that those who wish may
attendy, In this arrengement all the grades of the school are dismissed
gome 45«60 'ﬁ:l.nubes earlier on a specified day, or days, of the regular
school week, Those who do not tﬁke the religious courses go home, vhile
those who teke them, stay for thege chsae& " This has the psychological -
offect that religious instruction is an added burden. Too meny pupils
will be tompted to drop the course and have the time to themselves, In
order to get away from this, som.o ochools require those not taking the
religious courses to remain in school and do some other work. This ar-
rangemsnt also calls for & largo teaching staff, since 21l the elasses.
mist be taught at the pame timo and no teacher can have two clasges in
the same school on the same day. |

The most popular arrangement is “released time" ~ pupils refelve
time out from regular work at soine definite timo in the day to attend
religious classes. On raléased timey the periods are usually 50-60
minutes 1ong. Each school hag its particula;' daly for religious instruction,
Grades my be dismissed in rotation, so that one teacher can :each the
yarious grados throughout the day. This ususlly is the bost arrangememte

49



Place of Seasions

Bomo classes meet in nearby churches, others meet in the public
school rooms, according to local q:}.romnstanoea. - If churches happen to be
near and availabley the clmsses meet thers, If nots and if the school
authorities permit, clapses meet in the public school buildings. Ench
place has its edventeges and disadventeges,.

... In favor of holding classes in churches are such things as a more
satisfactory atmosphere for worshipy the centering of religious educetion
around the church, making it knowm to the church people that it is really
their project and responsibility,; Above all, when classes ere held in
churcheg, no acocusation can be made that the article of separation of
church and state is violated or that public funds or facilities are used
for sectarian purposes,

. In favor of meeting in the public school buildings arse such things es
the saving of heating coébs end Janitor service, lessening of the traffic
px-oblem,‘ no waste of time in going back and forth. Above all, this con=
nects the religious courass with the other things the children are learning

and mrkes it more like going to school,.

Coursges

'fhefb are fbur differeut types of courses used in fhe Weeiday Church
sdhoole. Some are 'based on the study of tho Bible, CImrch History. and
Religious I.iteraturo. Others grow out of the public school studies, St;l.ll
others revolve around mtional holidays, birthdays of great men, or similar
gocial events, last of all soms deal chiefly with social problems,
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The firsty and most frequent,:l.s the standardy traditional course
in raiigien; The gecond seeks to give a religiocus slant to public school
curriculum, The third is particularly good when short end discormected
lossons aée needed, The lagt is a topicel eourse on such things aa the
Christian use of time, money, propertys nbility, etc.

In sgtusl pragtice reported by 322 school systems, Bible Study reseived
the main emphagls, charmcter education came next, and church doctrine and
good citizénahip vied for third place,

| In gome cages apecial gyllabi are provided for these Bible Studies,
One of the mogt extensive is the one compiled by the Virginia Council of
Religi.oua Educnation, A epecial book is iaaued for each of the seven ele-
mentary grades, Ancther book has been provided for use in Virginia High
Schoolse o |

There are no aset methods for teaching these courses. Discussion,
ﬁoryvteliing. dra;mtiou. end even héndciifh my be introduced. They my
be further supplemented by music, song, end prayer, Oné of the beét waysg,
of courae, is the modern motion picture, which is only now being accepted
88 & powerml means of teauh:lng.

Just wh:lch courges and methods are to be used is lef‘t up to the com=
munity leaders. It is up to them to ascertein their local needs and find
the best way to moet thems Due ettention is to be paid the prevailing

theologicel ideas and concepts of religion, whether liberai or conservative,
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The mattor of credits to be giveny especlally. for the High School
_eoursesy is & ‘v‘exing ones There is no unanimity on the 4amsue. Some
schools grant credif‘s for the religious courses and some do not. It is
understandable tint. pupils would want the oredites After all, if they do
the work in a satisfactory wayy why should they not be credited for it?
vBut to many minds such orediting is a transgression of the principle 'bhat
thege schools heve no officiml comnection with the school systems In time
an eﬁuitablo solution will in 2l probaﬁility‘ comes

Teachex_-s

The success of any course depends to & large extent on the teacher.
This ig as true in réligiou as in any other sphere of education: In order
to place these achools on as high = plane us possible, e¢areful selestion
of teachers is necessary. Wherever possible the teachers of religion meet
the stendards of the public school teagherss It isy of course, of the
utmost importance that they have special training in religlous education
and religion,

Beyond all doubt this has been one of the chief problems in gonnee=
tion with Weekday Church Schoolss Though marked improvement can be
noticed) a great deal more is neededs Of 330 systems questioned on this
point 54,57 guid they md no regulation, ‘30% said they had loc=l regulatibnag
and #niy 10,94 had a-bat’ewide regulations, s’bonoerniﬁg the qumlifications

of Hemchers in Weekday Schools,>

2 Davia. Mary Dabnay, Weekday Classes in Religious Educations p. 46 (Bul~
“letin 1941, No« 3y Us 8. Office of Educmtion, Washington, Ds Ce)e.

52



An interesting question in thie comnection deals with the appoimte
ment of Weekdey Class temchers. Replies from 399 systems enswering the
question indicste that 59.47 were mppointed by the churches through their
agencies; 36,84 by church end public schools jointly, and 3.8% by the
publis school officisles No doubt to some it will seem as if the public
school officials md no business to have & hand in guch appointments,

But evidently thie is just & way to meke sure thmt the teachers are satis~
factory and do meet the stendards of the public schools.

The number of paid and volunteer taaéhers was reported by 341
school systems. Surprisingly enough the greatest percentage are paids
39.37%, Voluntesr teachers avoraged 37.5%. Some (saa;{) used both vol\mtéers
and paid teacherss In ammller communitiss the ¢lasses were taught by
ministers or priests; often without remunerations Nearly half of the 153
systems which hnd prid teachers, were in the element#ry achoolé. while
nearly one-<fourth of the high school programs were taught by ministers or
priostes |

Finances
Every educational program costs money, Thers iss howevery, no single

method used to defray the expenses of the Weekday Schoolss. The methods
thnt'have besn used include general subseriptiony contributions of parents,
entertainment s, endowments, appropriations by denominational boards,; cone-
tributions by local 4industries, sunday school associations, councils of

religious education, and regular tuition,
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The costs of the various programs vary. Much depends on the coursecs
given and the teachers employedy whethor they are paid or not. Meny of
the Weekday Church Schools, in fact, suffer from e lack of funds. Many

othora are held on a rather low level because the finances are lacking,

Legality
One of the most frequent questions and all in all the most importent one,

is that touching the legality of the whole system. Many of those that 6p-
pose reiigious education in the publio‘ schoois do it because they think it
$s 11legaly contrary to the policies of the public schools, and in opposi«
tion to the doctrine of the separation of church and state, Unfortunately
many of the argumnts rest on supposition rather than on fact and are
governad more by bias than by actuality.

In the first place, there is no Federal Law which would bar religious
education from our public schools. In fect th‘ero is no Federai law cdn-
gerning enything that f'shbuld or should not be taught! Generally gpeaking
the school laws are state hwé and they vary with etete boundaries, |

Secbndly,‘ the Weekday Schools are Church Schools; they are mdér the
control of the ohurch; they heve ho organic connection with the publie
school system: Their purpoéo is not to oppose the public achdol system,; nor
to control 1t, but to complement it.

In the third places no child 1e foraed to attend these classes. MNore=
o_ve’i', only such pupils are el:l'giblie'to ettend them who receive the written
pem:lénion 61’ their parents to do so.
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Finally, legal authority hns been given these schools in many statess
In Town, Kentucky, Maine, Minnesote, New Yorky Oregons South Dakotes West
Virginia, speciel legislative authority has been pmsseds In Illinoisy
Nevadsy Pennsylvania, and Ydahos the respective State Attorneys General
haie authoriged the release of pupils for attendance in religious clagses.
In Vermonty; Kensag, New York, Washingtdn court decieions have.done the
same under cortain prescrived conditions. Opinions of Stato Boards of
Education for Commectiouty Delawsre, Nebrmska, New Jerseyy; Rhode Island,
Ohio and Utsh leave the mmtter in the hands of the locel mchool officials.

Many states, on the other handy mre silent on the whole matier, while
adverse decisions by the Attorneys Genersl have occured only in California,
Oregon and Washingtone

Thing of course, does not settle the matters Evidently more and more
decisions will be handed down, both for and egainst the movement, But the

trend seems to be fory rather than egainsat,

Characteristio Religious Philosophy
This study of the Weekdsy Church Schools would be incomplete without

a reference %o the distinctive ‘religious philosophy associated with them,5
An examimmtion of the promotional literaturs and the recommended tpxtbodks

& In the following dimcussion, when the Weekday Chureh Schools are mentioned,
the references are to the ideal schools as envisioned by their sponsors
and promoters:and not to the achools organiged elong denominational lines,
In the denominationnl Weekday Schools, ms the name already implies; the
denominational philoasophy prevails and approved textbooks ere used.

55



soon reveals the chief characteristics of thie philosophy.v ‘The first,
and most revealing, is its conception of the Bibles While biblical
mterial is extensively used,; it is never held to be authoritetive, butf "
only :llluatmtive. The religious principles of the Scriptures are
invarisbly taken to be the old Hebrew or early Christian idees onithe
sub;jéc'b; As guch, they may be nccepted or rejecteds Usually they are
rejested, both in the nsme of science and in the name of Higher Criticiem.8

Once the authority of the Bible is undermineds the rejection of Christ's
'Meéshhahip follows ag a corollary. His exaxhple is indeed cited, His '
teachinge are held in high regardy, but he is not presemted as the divine
Redeemer of the world, His death on the cross is desoribed es herole, but
in no way.vicarious; His resurrection snd Hie mscension are either passed
over in silence or they are described in terms ecalculated to be vegue and
misleading,

Other religious tenets that predominate in the Weekday Schools need
only brief mention, They ares evolubionism = the doctrine that the

un:lveése came into exigtence by an unknown process of gradual development

7 See especiany The “Culde” to "The Bible 4r in the Buildine; of 14fey" by
- Mildred A« Magnusony, a book intended for >r Junior Groups in Vacation and

. Weekdey Church Schools; "The Provhets and the Problems of Life,* by Sydney

As Yostony particularly his interpretations of Jonmhy and above all, the
twin volumesy “Beginnings of 1ife end Deaths” by Sophia L. Fahs and
“Begimings of Forth and sgg, “ by 8Sophie L. Fshs and Dorothy T. Spoerl,
together with their "Guide."

Higher Criticism as distinguished from Lowerg or Textusl, Criticism, by
an alleged scientific study of the or:lg.’m. the dates, and the literary

structure of the books of the Bible, operates with theories which tend

to subvert the very foundations of belief in the Bible.
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and not by direct fint of God; unionism - the doctrine that denominstional
‘1ines mean nothing and that Christisnity is only one of the great and true
religioms of the worlds anti-gectarienism = the doctrine that distinctive

dogmsb dfe ﬂthout relj.g:loua value and thérefdré should not be p;‘omllgated;
and last of all = 'we have no name for it = the dostrine that you ¢an have
e religion without a creed.’ ‘

The congervetive Chr:.stian will readily recognize these characteristics

a9 the very gredo and fides of American Protestant Liberalism, which stems
£rom the eighteenth century Rationalisms More particulerly, contemvorary
American Protestant Liberelism is the fruit of New England Theology popul=
arized by Jonathan Edwards and fostered by Williem E. Channings Theodore
Parker,‘ and Horzce Bughnell., Todey the adherents of this Liberalism are
found more or less in every Protestent denomination in America, even though
“they diamefriéally oppose every fundememtal doctrine of traditional Chrie-
tianity. No wonder then that Fundsmenmtalists of every denomination have
dmoméd thi;s reoligious Liberalism! MNo wonder that they look aékeﬁce at
the Weckday Church School, vhich seems to be the specinl ward of these
1iberals. The oniy relig:loﬁs philesophy that would be inbﬂany way adequate
to _thé Fundamentalistsy would bs ons that could be called Christocentric
in the fﬁllest sense of that word, "1'he exponerrtb of such a theory would

¥ To Verify this, consult the litersture in which the aims and purposes
-of the Yeekday Chureh Schools ars describeds
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be determined with the Apostle Pauls "Not t0 know snything..save Jesus
Christy and him oruficied,™10 fhey would eén:tess with Pauls "I am not
aghamed of the Gospel of Christ: - for it is the power of God unto sal=
vation to everyone that belleveth,"l} They would declare to every child.
in the Weekday Schooly yee to the whole worlds with Apostle Peters
"Heither is there selvation in any othery for there is none other name
under heaven given among mens whereby we mush be saveds":2

‘But' the Fundalmentalists ere not the only ones that are disatisfied
with the religious philosophy comnected with the Weeldey Schools Some
leudiﬁg Iiberals havek'gone tb ‘such extremes in their divergence frbxa the
old faith, that a reaction has sot in among their omn associatem Thia
has been chriatened "neoorthodoxy’" for purported ly it demnds & rapprochemsnt
with the old pattema of bel:lef- Just how fer the movement will go and what
chenges it will bring sbout in Americen Protestantism cannct be said 2s
ye't; But the neoorthodox position is well stated by Dr. H. Shelton Smith,
thuss "'"conéembbrary liboraliom as a creed is basically o”utmoded; md
must therefors be criﬁually reconsidered and reviaé&; This ineans, to be
surey that the theologicel roote of liberal Protestant nurture must also
be re-examined and reconstructed."t3 If thétl is true; then ;!:k would

10 1 Cors l’ 16t

' 11 Rome 1; 164
Acts 4, 12+

3 Ops citey pe 324
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be both logicnl and practicel that this reformation and resonstruction

be effected at once also in the general religious philosophy and the
textbooks of the Weekdav Chureh School. Otherwise the thunderous words
once hurled at the traditionslly orthodox by John Dewsy will mpply to the
treditionally liberal: “Nothing is gained by & deliberate effort to return
to [In this case, r‘etaig? ideas which have become incredible, end to
aymbo;té‘ which have besn emptied of their contemt of obvious meaning.+l%

Sumzary

The Weekday Church Schools are schools sct up by the ohurches singly
or in cooperation, in which attending pupils are releaged or dismissed from
thelr usual public school program, ot the written request of their parents,
to go to the church of their cholee or some other building (or perhapa
remain in the public school buildings) for religious instructiom. In the
last 28 years the movemsnt hes had tremendous growth and has spread to 38
States, It does not in any way violate the principle of "separation of
church and gtate" since no public funds are used for ity neither is there
any organic commection between it and the ‘bublic schools. The freedom of
religion is also obeerved, since no one i forced to attend the clesses and
no religious group is preferrod or discriminated against. Many states heve
elready legalized them end others contemplete doing so. About the only
gorious difficulty in their way in the 1iberal religious philoaophy as-
sociated with them; which hag never been accepted by the traditionally

orthodox and hes been renounced by many liberals themselvess

L Deweys Op« Citey pu 75.
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Chapter 5
COMMENTS AND CONCLUSIONS

Prove all thingsy hold fagt that which is goods
1 Thesaalonians 54 21.




Chapter 5
COMMENTS AND CONCLUSIONS

From the preceding discussion it is clear that the relationship
between religious education and the pubua achoola is otill prohlemtieal.
The solution of the pagt, namely tu have a purely secular curriculum :l.n
the publice achools, is no longer considered as idenl es it was heretofore,
A chorus of voloed in asking that forml religious :lnatru&bion ba introducéd
into the public schools by means of the Weokday Church School. But good
ns this agenoy my ba, it 1s not parfec!;. Therefore it cannot offer a
perfect golution to our problem. Anmd even if the Weskday Church Schools
were perféat. the problem would be solved only in part. 'rhe’ 'rea.aou‘ for
this 48 that fhe heart of religious education lies mich deaper than ‘is
generally recognized, It is not emough just to add a roligioué course to
the public adhool curriculum, Before any religious oducetion, in public
schools or outy can have m telling ef!’ect on our lamented moral el:mos.
not only the schools must ast but also the churchoa end the homes, Only
the combined forces of these three great institutions for moral control can
produce a lasting effect.
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What the Churches Can Do

That churches should bs vitally concerned in religious education
boars no denial. A church that doss not educate is doomed. Unfortunately
many shurches seem to have forgotten their educationsl task. We have
churches that.n‘ct ag if our national mlﬁtion hinged on the return of
prohibition. They fall to ses that drunkeness is only ome of the vices
that must be eradicated =nd that the means for that is educeation eand re-
goneration end not 1egislation. Others seem interested only in peace terms
and representation of the church at the peace table, But the task of the
church is not to sit in judgment on the affairs of the nations, but to seek
the regeneration of individual hearts. Once that 1s sccomplished a just
peace y;ll be & gmtuml fny-'productg ory to use & niore theological term,
the matural fruit of faith,

And what better means do the churghes have fpr achieving their goal
than their owm parochial schools? 'If the churchmen really believe that the
only way religion can be successfully taught is be intergration of the whole
currisulumy as is often claimedy then parochial schools are the ideal type.
There religion ¢an be made a prime subjects There the teachers with par«
ticular qualifications ean be selscted. Thore the day can be started “In
the name of the Lord," continued in that spirit, snd closed in that spirit.
A1l thig can be done without fear or favor, according to the best dictates
of one*s consciences It 1s enigmatis them to f£ind that only 2 few church

lendery favor these schools, Some are even against them,
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My Culver approves the move led by the Prosbyterian to abandon
parochial schoolss : "Proposals mmde by some Protestants to establish
parochial schools were wisely abandoned.,®l Drs Bowers brings out the fact
that parochiml schools involve double expense for school purposes and then
continuesy "Whatever other limitations the parochiel system may have -

» and they are many - it can scarcely be said to fit into a democratie
gocietys®? Dr, Verkuyl puts it even more stronglys "The parochisl system
is not in agreement with the genius of Americeg neither with the Christian
genius of brotherhood.3

In many commmitiesy where there are only weak and smll .churches, =
goody adequatey thoroughly furnished parochial school is out of questions
But that’ahould‘not mean that religious education»is out of Question;v It
is owr conviction backed by several years of experienoe that free timavand
vacation time can be used by churches much more than it is. Does anybody
really believe that the mental capacitie§ of children will be overburdened
by attendance at a church aohéol on Saturday, during the sumner vacation
end even aftér regular school hours? If religious education is as im=
portant to the churches es we ere often led to believe then the chuiches
surely ought to use every opportunity .to turnish it to growing youths
To demand that the public schools carry the whole burden would have to be.
branded as the'nhirking of the church's duty.

1 Culver, Raymond B.y Ope Cites ps 220,
2 Bower, William Clayton, ops oitep pe 105.
3 Verkuyl, Gerrit, op. cit.) p. 6l.
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What the Home Can do
The homs without a doubt is e mjor influence in the lives of our

children, What the parents think, say and do, will maturally effeét the
behaviour of their children, - And the trouble is that mny parents live
without God and bring up their children in the eame spirit, Yes, some
even teach them their own vigces from their very youth. Je Edgar Hoovery
the Chief of the Federal Bureau of Investigntion, has time and time again
placed the blams for much of our present juvenile delinquency on the
parents, He has said specifically that many of the delinquents come from
homes in which God and religion are seldom if ever mentioned, Other in-
vestigators corroborate Mr. Hoover,

If it is true that many of our adolescents have no moral standards
and principles, the parents should be the first concerned, If they would
impart these standards to their ¢hildren in the homey 2 marked improve-
ment would certainly be made in the whole field of behaviour. This improve-
ment would be all the greater if the parents would cooperate with the Church
which kas been the traditiomal institution for moral comtrol.

It would meem then that before we can heve religious children, we must
have religious parents and religious homes, That we have many thousands
of themy is undoubtedly truo; That many more thousands, while not perticulzrly
religious, ere good and morzl, is also true. Truer still is the great need
for reel homes and real parents ~ parents that ozre; parents that will do
the best they can for their children, To the writer that means Christian
parents, Christian children, Christian homes,



What the Publie Schools Can Do
Since the public schools play such a prominent part in the lives of

our childreny they cannot be left out of this discussions The sttituds
of the publis schools toward religion snd morals is bound to have a pro- |
found effect upon the children who attend thems Traditionslly this atti~
tude should be one of striect neutrality, Unfortunntely this h-s not always
been the cages. As hag been slremdy pointed outy enti-Christien tendencies
have been observed in some publie schools end this has given all of them
2 bad reputations The following suggaétiona would be of great help 1
they were vadoptod by 211 public school authoritiess

1. Ne overt anti-religious propaganda should be permitted in
any public ‘echool ¢lagsrooms All too often teachers have taken advantage
of their superior position end have mocked the faith of their pupils, declared
the Bible untrue, jibed st the dogmes of the churches, All this has boen
done and no doubt still is being done in thé name of aceaderdc freedom., It
ghould be rememhered thet the pupils have the same freedom. If Christ is
not to be confessed in the public schools, noither should he be denied and
mocked!

2¢ Along with the overt" enti-religious propagands mlso the more
subtle shmild be ruled out, This would mean a genoral reexaminstion of the
textbooks and 1ibrary books, many of which contain denials of the most fun-
damertel Christian concepts. All too often these denials are mede in the
name of science. But & cloger scrutiny of this “science® soon reveals that

it is nothing more than unsubstantimted theorizing and pure guesswork., This
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is especinlly true in the field of origins, mstaphysics and the like, If
the school books canmot contain the Christian philosophy om these matters,
they ceortainly should not contain the anti-Christiesn one.

3. The popular theory of educetion generally in vogue should bo
carefully revised, In its popular form this theory seeks to meest all the
essential noeds of the pupil, to develop his whole personality, and give
him an edequate philosophy of 1life. And it sttezpts all this without even
mentioning religion] In faoct it follows Mr.Dwey to the very oxtreme posi-
tion and calls itself religiousié No sincere Christian can possibly accept
such & theory, neither can he have his childrem esducated under its influence
without a protest.

The suggestions enumerated above are in the mmin of negative nature,
A few pﬁdtin'enu might be addeds

1. The sttitude of the publis sohool teachers and officials toward
the Chursh nnd religion should be syzpathetis. They should ncognin the
lzlldtutiann under vhich the public schools must function and freely advise
their pupils not to neglect the religious values usually associsted with the
orgnniud.dmrohec.

2. The publis schools should strive to create in the hearts and
minds of the pupils greater respect for lav and order than Ims been the case
herstofore. In our c¢ivilization we have specifie laws governing our rela-
tions to our fellow-citigens. No publie school pupdl should be left dfbout
a thorough conception that it is wrong snd contrary to the law of the land

¥ Smith, H. Shelton, 0p. 0it.s pp. 173-202



to rob and steal, assault and kill, lie and deceive. They will not have
‘such » conception umless they are taught "theno things repeatedly and dog-
maticelly,

The questions of formml ioligiaus education in the public schools by
means of the Weekday Church School cennot be decided definisly as yet. The
movémant i3 too recent for proper perspective and evalustion, If our moral ;
disorganization, eopecialiy among the young, is as bad as some think it is, it
might not hurt anything to try the arrmmgement on a trial basis at least.
Should 4t prove satisfactory, then it can eagily be made permanemt.

Summary

The relationéhip between religious education and the public schools |
rezring an unsolved problem. To u.large extent the problem will remain un~
solved sven i1f religious courses are imtroduced into the public school
Mculm, for no single agency c¢an copo with the whole problem. For any
telling ef!eof th§ churchy the hdme and fho public school mus't cpmbine their
offorta-to stem the present tide of m’onﬁ diaorganiut‘ioﬁ. Where authorities
seé their way clear, they might give the Weekday Church Véchool a fair trial,
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RECAPITULATION

1, Education in the United States has passed through two ’distinc.t
phages. Schools in the coloniel period wera under the control of the various
churches and religious instruction was one of the chief fumctions. later
education came under the comtrol of the states With that transition the
secularized curriculum in the schools cameé into favor, which meant that no
provisions were mande for the formal instruction of public school pupils in
religion.

2« Our mudefn oeducation is being severely eriticized by mmny persons
despito.it‘s vaurnted excellences The criticism is twofoid; that our schools
fail to educete and that they are godless in effect.

3. Altheugh we otill have agencies for Christian education such as
the parochial achoola,‘ the Sunday Schoolsy etce.y many feel that the public
gchools cou}.d apgist in formally 1mpart£ng religious principlss to the
younger generation without violating the prineiple of seperation of church
and state,

‘4, The agensy which is looked upon as the best for the purpose of once
more agsoclinting religious instruction with the publie schoolsy is the Weekw
day Church School. That many regard this esgency as satisfactory cennot be



doubted when we note its tremendous growth in recent years. Unfortunntely
the Weekday Church School hms soms inherent wealmesses which will preveﬁt“
its speedy adoption and genoral endorsement, especislly in the mire gons
gervative gircles.

S5« The problem of religious education is so deep end ite relationship
to the public schools #0 involved thet no eetisfactory solution has yet
emerged, At least three established institutions are vitally concerned in
it: the churchy the homey and the schools FEach should do 4ts part cone.
scientfously with due vespect for the work of the other two,
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VITA

I wes born on Mereh 3, 1912y in the villege of Lalit, Yugoslavie.
At ‘the age of two weeks my father left for Americe, the lLand of Oppore
tuhity, Before mother and I could follow the World War I began. When
- T was six years old I entersd the village iutheran School. The teacher
wafs. erippled and so escaped military service. He did temch us how to read,
ir&te‘an& do & fow Qimpla ardthmetical computations. We used the Slovak

langurge.

u Mother end I arrived in America on September 14, 1920, Two wecks
letler I entersd the first grade of the Kemt School in Akron, Ohios Two
© yéors later I entered the fourth grade of the Zion Lubheran School in
Akrony Ohio.

In Septamber 19265 I began studies in the Academy of Concordia Junior
Collégey Fte Vayne, Indimna and was gradusted six years later from the
College depariment., In September 1932, I entered Concordiam Seminary,

Ste Louis; Mo, (Lutheran),

In June 1934, I served as supply pastor in Immﬁnuel Slovak lutheran

Church, Youngstown, Ohio, and taught the church school during the summer

and on Saturdays,
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In Jtmé, 19364 I received the ministerial diplome from Concordia
Seminary end necepted the call to Youngstown; Ohios. Ordination into the
Lutheran Church ministry took place August 23 1936s While ministering
to the congregation I taught in the church school and for one year in the
Weekday Church School of the Chaney High School in Youngstown.

On Janusry 27 19424 I married my wif'ey, Flizabeth, A few days later
I sccepted the call to St. Paul's Slovek Lutheran Church in Prince Georges
Vas Hore too church dutios were combimed with teaching the children on
Saturday and during the oummer vecation.

~In Juney 1943, I matriculated in the Univerasity of Richmond, and

befgan work for the Mester's degree.

76



	University of Richmond
	UR Scholarship Repository
	8-1944

	Religious Education and the Public Schools
	John Zornan
	Recommended Citation


	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17
	Page 18
	Page 19
	Page 20
	Page 21
	Page 22
	Page 23
	Page 24
	Page 25
	Page 26
	Page 27
	Page 28
	Page 29
	Page 30
	Page 31
	Page 32
	Page 33
	Page 34
	Page 35
	Page 36
	Page 37
	Page 38
	Page 39
	Page 40
	Page 41
	Page 42
	Page 43
	Page 44
	Page 45
	Page 46
	Page 47
	Page 48
	Page 49
	Page 50
	Page 51
	Page 52
	Page 53
	Page 54
	Page 55
	Page 56
	Page 57
	Page 58
	Page 59
	Page 60
	Page 61
	Page 62
	Page 63
	Page 64
	Page 65
	Page 66
	Page 67
	Page 68
	Page 69
	Page 70
	Page 71
	Page 72
	Page 73
	Page 74
	Page 75
	Page 76
	Page 77
	Page 78
	Page 79
	Page 80
	Page 81
	Page 82
	Page 83
	Page 84
	Page 85

