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CHAPTER I
STATEMENT OF THE PROBLEM

Within the last few years there has been 2 great deal
of interest in giving aid to children who are reading below
their grade level, Various matﬁods end techniques designed
to raise the reading level of children have been tried and
tesbed. Aacor&ing to recent stu&ies, some of thasaﬁmgthcﬁs
have brougnht aﬁout graataéJachiev%mﬁnx(on the part of students
with reading difficulties. Tue purpose of this study is to
compara the achievement of studantsvfrom two seiect@d sch§01

gystems in the Georgia Summer Reading Program, 1965,

During the summer of 1965, 142 school systems in the
atéta of Gsorgia participated in the Summer Reading Program
spongsored by the Georgia State Department of Educabion, The
paﬁticipabing gehool systems had the option of using any éne
af;nine traditional basal reading programs or the Science
Research ASsociatés Labcratory‘materials, the Frogrammad‘
Reading Materials publisted by MeGrav=-Hill Publishing cgmpény,
individualizad readihg matariais, the Lanpuege~Experience '
Approach developed in Sen Diego, California, end the reading
materials using the ;nitial Teaching Alphabet. The progran |

was in operation from May 28, 1965, to August I, 1965.
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The writer explained the design of his proposed study

to the state director of the Summer Reading Program and asked

for access to the participating systems. The state director

granted the writer permission to visit the systems and to use
whatever data the teachers had collecited that would be necessary

to tue completion of the study.

‘Because of the interest of the writer in the Initial
Toaching Alphabet (hereafter referred to as i/t/a), a school
system using materials incorporating this alphabet was selected
for comparison with a system using one of the traditional
programs, The Marietta, Geoorgis, system made use of the
‘materials erploying the i/t/a and was selected along with the
Athens, Georgla, system which made use of fhe Gimn and Company
basal reading progrém. These two systems were sclected because
they are epproximately the seme size in population and because

they are geographically located near a large metropolitan center,

In order %o becoms familiar with the students partici-
pating in the selected systems, the writer twice vigited the
¥arietta snd the Athens systems during the summer program,
The writer visited once during the first half and once during

the second half of the progranm,

The children in both systems participating in the

program sppeared to be enthusiastic and interested in raiging
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their resding abilitles. 'They appeared to be having no 4iffi-
culties in working with their teachers, The writer also
. noticed no appreciable difforences in the physical facilities
of the two systems which would be detrimentel to the learning

proceza of the students,

The writer also visited twice with the teachers of the
Marietta and the Athens systems during the surmer progrem. In
tallting with the teachers he discovered that they had never
taught the particular meterials they were using during this
progran. Whlle the teachers actually had no experience in
teaching the materials, they were enthusiastic and appeared to

be quite Interesbed in aiding the students during tho program.

The children participating In this program were bf
average ability or sbove, They were enrolled in‘gru&ea one
‘through three in the school year 1964~1965, with priority of
gelection being first grede, then second grade, and {inally
third grade, It was declded that only disabled readers, i, e.
children who are not reasding on their grade level, would bo
permitted to participate. Other criteria used in the sslection
of students for the Summer Reading Program were: (1) the
children shpuid have no raccgnized emotional problems, {(2) they
should be monbers of families who wanted their children %o

participate in the program, end (3) they should be children



recommended by their classroom teachers.l In the syatoms
selected, there were thirty-four students in Marietts who were
using materials incorporating i/t/a and forty-one students in

Athens who were using the Ginn Basal Readers.

To determine whother a student met the criteria for
participating in the Summer Reading Program, each student was
administered a group inﬁelligance test, a group reading test,

‘and an informel reading inventory by his regular classroom
teacher. Teacher judgment was also a Tactor in determining the
eligibility of éhilﬁran for the prosram. The screening of the
gtudents was done batween April 1, 1965, and April 30, 1965.

It was the responsibility of the superintendent of each
schoocl system to sslesct the teachers who were to bs employed in
his system. As criteria for their garticipatian in the program,
the teachers wore required to posscss the following qualifications:
(1) strong badkgrounﬁ atudy’and successful experience in the
 teaching of reading, (2) an evident understanding of child growth
én& development, (3) an intercst in and desire to perticipate in
the teaching of remedial reading, and (l) a four-year professional

certifiagta.g The number of years s teacher had taught reading

; 1Gaorgia Surmer Reading Program, 1965 (Division of
Curriculim, Stave Dopartment of Laucation, L965), p. L.

21hid,, p. b
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was not uged as a criteria for her scceptonce into the program.
The finel selection of tesachers was subject to the aspproval of

the state director of the program.

In order to esteblish the success or failure of the
Summer Reading Program, each student was administered the
Gates Primary Reading Tests for Word Recognition, Sentance
Reading, and Paresgraph Reading Form I as a pre-test, snd the
Gates Primary Reoading Tests for Word Reocognition, Sentence
Reading, and Peragraph Reading Form II as & posb-test., The
writor asked ths state director of the Summer Reoading Progran
for permission to sdminigster other tests to determine ﬁﬁe
achievement of the students in the Marietta and the Athens
systems. Although the writer was denied this permiasion,
the state director did‘aonsent té.make avallable to him the
data collecied by the teachers., It was from the data collected
from these tests that the writer compared the achievement of

| the studonts in the Marietta system with those in the Athens

system.

though there has beon meh interest in i/t/a and its
application to teaching reading to disabled readers, the writer
has attempted to determine whether thore is a significant

difference in the achievement of the students participating in
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the program in the Marietta system, which used materials employ-
ing i/t/a, and the achiovement of students in the Athens system,
which used the Ginn Basal Readers, a btraditiongl method of

teaching reading.,




CHAPTER II
SURVEY OF RELATED LITERATURE

/ith the vast resources snd wealth of available
naterials in America, more than enywhere else in the world,
can there be any reason why approximately forty million Americens
gre unable to resd snd interpret even the simplest of concepts?
The latest statistles indlcate that in the 25~
year-old or older group, there are about eipght
million people with four or less years of formol
schooling and there are about thirty-one million
with five to eight years of education. One of the
primary reasons for the high numbsr of dropouts is
their apparent lack of the ability to read.
Why didn't these dropouts learn to read? Whabt makes
learning to read difficult? Thore are, of course, a varlety
of reassons why a child is not able to read. The writer was
particularly interested in one of the more difficult problems
a child encounters when he Tirst attempts to reed. Tals is

the problem of learning which of the letters of the alphabet

gtand for the sounds which make up the words of the language.

Undoubtedly one of the major problems for the beginning
reader of Enzlish lies in the fact that there are only 26

letters in the alphabet to represent the L0 or more sounds,

-~ lmme story of i/t/a (New York: Initial Teaching
Alphabet Pub Teationg, iInc., 1965), p. L.



the phonemes of English., As a resgult, the child rmst learn
that, for instance, the vowel sound in ple may be spelled

in many ways. Otherwise, the child would logically spell buy
{bis), sigh (sie), alsle (iel), and kite (kiet). One can

| readily sce that one of the earliest difficulties é begimming
roader Taces 1s learning to associate the corroct symbol with

the aound.,

In an effort to makte 1t easier for children to learn
to read the traﬁitional alphabet, Sir James Pitman created a
toaching tool called the Inltisl Teaching Alphabet (i/t/a).

Sir James Pitman is a member of the committee
supervising the research being conducted by the
University of London's Institute of Iducation znd
the Wational Foundation for Educationgl Research
in England and walesé Sir James ls the lMember of
Parliament for Bath.

The Initial Toaching Alphabet has lili symbols instead
of the conventionsl 26, end sach of the symbols represents
one and only one sound. Of the ljll characters, 2. are the
traditional ones, and 1l of the esugmentations rescmble two

familiar letters jbined together, The other special symbols

represent the remaining phonemes,

2qip Jamos Pitman, K. B. E., M. P., The Puture of the
Teaching of Reading (Wew York: Initial Teaching Alpoabet

Publications, INC.s 1965}, p. 1.




The i/t/a and its spellings provide a mediun
combining esbsolute consistency in word and sentence
patterns with absolute reliability in character-to-
sound relationships to furnish effceective cluea for
relating the printed word to the gpoken word. Its

'1/majar goal is to tsoach cuildren_to read more eifective-
1y in our traditional alphabet,
Figure 1, page 10, shows the ljli charscters used in the
i/t/a end the sound each character represents. The figure

illustrates how the one-to-one corresspondence botween sound

and symbol can be accomplished through i/t/a.

Sir James took pains to make ii clear that the
alphabot i3 not a design for reforming spelling but a
device for tesching reading to be used in the initvial
stages only. It was "a teacher's tool," a grading of
the materigl for the early stages of teaching, one %o
be left bahind anﬁ forgotten when it achieved its

teaching purposs,
The Ginn Basal Readers employ a controlled vocabulery
and a ph&neticalbapproaah to the teaching of reading, similar
in format to those published by Harper & Row and Scott-Foresnan.
These so-called basal readers have been the predominant method

used to teach reading in Americsn elementary schools for the

past thirty years. In gddition to the bazal readers, the Ginn

31bid.

kgaurice Harrison, The Story of the Initia} T9aching
Alphabet (lew York, Toronto, London: Pltmen Publishing

Gorporation, 1964), p. 106,
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face bed cat dog
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Lest leg hat iy
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P B | s
pen - girl g’;& gpoont
ue v . Y
use Yyoice window yes
= wh ¢h
daisy when chdir three
: a.
shop television ring Father
€ \ o
cop ' eas milk box
w W ou a1
boolk spoon out. oil”
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,§i/t/é Bulletin, Volume 2, No. L (Swmwor, 1965), p. 8.

"IGURE 1

I/T/A ALPHABET AUD SOUNDS
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series also provides several supplenentary books which are to
be uged to deal with the individual differences of students?

abilities within the clementary classroon.

: The earliest experiment with the i/t/a was done in
London, England;
The sponsors of the Pirst 1/%/a reading research,
which bsgen in the schools in London in Sentembor, 1961,
wore the Unlversity of London Institute of Bducation
end the NWabional F’mmgai:ian for ¥ducational Research
in England end VWales.~
In the ressarch conducted by the Reading Research Unit
of the University of London Institute of Education, abbtairments
of children using i/%/a were compared with the schievomsnis of
pupils learning with the traditional ortuography (t. o.).
ATter only five months the four- and five-
 year-old bzginners who were using i/t/a materiels
wore significantly in the lead. By the end of
the first school vear the average i/t/a child was
at the Primer 2 level of the ronding program, ynile
the average b. 0. puplil was still at Primer 1,

Jolm Douning, the Reading Research Officer of the

Réading nescarch Tnit of the London Tnstitute of Education,

ZJohn Downing, "How 1/t/a Begon," Elementary Inglish,
s 42, Jouery, 1967.

6 John Dowming, "The i/t/a (Initial Teaching Alphabet)
Reading Experiment,” Reading reacher, 18: 105 (Novembsr, 196l),
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further reported that after the first two years of the oxperi-
ment, creative writing appeared ruch improved by the i/t/a
classes and that by the middle of the third year of schooling
the i/t/a pupils were able to spell t. o. words significantly
batter than the childrenvwho had been reading and writing with

t. 0. only.?

Some British educators have viewed the apparent success
of i/t/a with suspicion. They wondered whether it should be
necessary to reguire all children to learn to rzad by this
method, In their search for information to make proper
decisions concerning the future use of i/t/a, the educators
asked what problems one might expeet to encounicr while using

the i/ 'ﬁ/ 8.

In answer to the question, "What's wrong with i/t/az"
John Downing first set about to distinguish and sot apart from
the essence of i/t/a the seperate 1ssue of matorials uaing
i/t/a, teaching methods in i/t/a classes, and investment and
profit-frcm i/t/a publishing. He indicated that there will
always be criticiasm of these aspects of i/t/a but thet they

are not essential to a judgment of the basic principles of

the ides behind i/t/a.

Ttbide, Ds 109«
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In determining whether therc is anything wrong with
the i/t/a writing system itsolf, HMr, Downing quoted from the
results found in the British i/t/e ressarch experiment
proeviously reported on in this study. ‘He pointed outvthat
the aﬁccessas of i/t/a found in this study should not be

overlooked,

Mr. Downing further related that the results ave
encouraging but they sre not good enough. lie believed
additionsl Cindings in the British if%/a study suggested
certain weakﬁaases that should be explored. A description

of the weslmesses follows:

The plateau or regression effect at the transi-
tion atage suggests that attorpts should be made to
reduce this logg., Improvements in teaching methods

- moy help, but what is urgently needad now is a
reagppraisal of the i/t/a writing systen itsalf.

The errors made by children aftcr the tronsi-
tion stage often occur in words wiich have highly
ainpular conlipurations, but some misleading
individual letter or letters in the t. o. spelling
(e Bes ch in school, 3 in zsland, ¢ in ceiling)
seomed t0 nave caused orrors in the post-tranaition

te Os

In swmary, Hr. Dowming admittoed that thero are some

things wrong with the i/t/a writing system itself, and that

8john Dowming, "Whatt!s Wrong With i/t/a?," Phi Delta
Kappan, Volume L8, p. 203 (Pcbruary, 1967)
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despite the various successes of i/t/a there is room for

improvement on i/t/als present design.

Although the name "Initigl Teaching Alyhabeﬁ‘haﬂ its begine-
ning in the United States in 1963, the writbing system ibsolf

existed under the name "Augmented Roman" at an earlier datbe,

Materials incorgérating the 1/t/a have been used
axp@rimsntélly in tﬁa United States since 19633 however, most
of the experimentation has been done witﬁ children participatw-
ing in vemedial programs end until now no atbterpt has been
nmade to oompare‘stuaants¥vaghievsment in s&atams participating

in state programs.

According bto an arbticle appearing in the 1965 Library
Journal, the lli~letter transition alphabet was introduced in
the United States after thrce years of succegsful experimenta-
tion by Pitman in #Zngland,

By adding letters to take care of the phonetic
irprepularities of the traditional slphebet, i/t/a
easez the way for children, who in beginning reading
need -a consistent set of sound symbols.?
At some time (generally about {wo years) the alphabet
closes the gap batween the spoken and written vocabulary,

"Used in remedial programs, kindergarton, reasding readiness,

‘ 9"ift/a: 4 Reading Revolution,” Library Journeal,
90: 50-58 (November, 1955).




15
and adult literacy classas; the i/t/a has proven to be highly

effective in all instances,™?
According to William D. Boubwell:

The average child who is ready for school
elready understands and uses about 3500 words.
However, moat children do not attain workable
skills_in reading and writing until the fourth
gra&erll '

Dr. Boubtwell also explained that fhe Basal Reading
' Progrems (including Ginn & Compeny) usually introduce about
350 words in the first year and since the more than forty
gounds of our speech ars represented in more than 2000
different ways, many of the children become confused in

trying to learn to read and spell. He furither indicated thatb

the one-to~one relationship bebtween sound and alphabet symbol

provided for by i/t/a would be helpful to the beginning reader.

The Bethlehem, Pemnsylvania, systen, working closely
with Lehigh University, ia the largest single system in the
United States experimenting with materials incorporating i/t/a.12
However, there are other systems in the United States which

areuconducting<or have conducted experiments with i/t/a. Among

101pid,

1ly331iam D. Boutwell, "An Basier Way to Learn to Read,"
P. T« A. Magazine, 59: 11-13 (October, 196l).

123 /t/a Bulletin, Volume 2, Wo. 4 (Summer, 1965), p. 1.
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these are the atudles conducted by the Wasuville, Tennessese,
HMetropolitan School system in conjunction with Pcebody College

and the University of Chicago Laboratory School.

In a study comparing reading achievement of students
aonéucﬁoé by Albert J. Mazurkiewicz in the Lehigh University~-
Bothlehem Public Schools, every offort was made Lo cquate the
methodology used in both the control and experinental groups.
Eazurkiawicz wag particularly interested in controlling the

methodology used by the teachers because:

While the reports from the University of London
indicated that the materials they used in theilr
studies were idenbtical in both populatioéns except
for a change in orthography, the methodologies used
by the verious teachers in either of the experimental
or control populations were permitted to vary according
to the basic approach the tezcher genersally used.+

Tt was found in the study that:

The use of an i/t/a medium in a language arts
oriented program of instruction has a gignificant
“value in overcoming the inLibiting elfects ol the
complex rolationshilps of traditional Pnglish spelling
on early rending instruction,Lit

Vazurkiewicz slso concluded:

134, 7. Tazuriziewicz, YComparigon of ift/a and T. O
Reading Achievement Wnen Methodology is Controlled," Elemenbary
Inglish, h3: 602 (October, 19G66).

Wrpid,, p. 606.
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since some advanbage in favor of the i/t/a
medium at mid-year and year-end points were found
on word reading subtests ond no inferior regulis
vere noted on other measures of reading, bteachers
end administrators may feel coni’'idsent that the i/t/=a
medium used in a2 beginning program of instruction
wihich emphasizes the language arts should result in
a somewnat bestter overall reading performance as
measureélgy standardized tests when the teasts are
in te 0,%° .

Additional infcrmatien concerning the resulis of the
achicvement of the students participating in the Bethlehem
study follows:

It was found that in the Bethlelienm, Pennsylvania,
system, which used materials incorporating i/t/a in
1963 through 196l, that after using the materials one
year many of the children ontering the second grade
ware reading at third end fourth grade levels., It
was elso found that after only eight months of working
with the materisls incorporabing 1/t/a, neny of the
students were salready reading on the fivst grade level,1®

Table I, pege 18, shows the reading levels achieved
by those students using 1/4/a as compared to those using the
standard alphaha£ in the Bethlehem, Pennsylvania, systomn,
Trom Table T it appears that 2l per cent of the children
using i1/t/a for one year in the Bethlehen, Pennsylvania,
aystem were reading at the third grade level wnile none of the

children using the stendard alphabet were reading at the third

grade level, The results glso ghow that 50.7 per cent of the

1511)5.&&, Ps 606«

lé&illiam D. Boubtwell, "Learning %o Read with i/t/a,"
genior Scholastic, 86: sup 8-9 (March L, 1965).




A COMPARISON OF I/T/A AWD STAWDARD
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TABLE I

-
E3 42

ADTHG LEVELS

TH TR BETHLEDSRM, PRRNSYLVANIA, SYSTEM
m@w TEVoL 1/%/8 } Standard
Third 2,09 0,0%
Second 56.?3 ' 6.1
Pirat 1h.0 Th b
Primor or bolow 11.3 19.5

DiA

Byilliam D. Boubwell, "Learning to Read with i/t/a,“

‘Senior -Scholastic, 86:

aup

8-9. (March l, 1965).
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students uéing i/t/a were on the second grade reading level,
1.0 per cent wore at the first grade level and only 1l.3 per
cont at the primsr or bslow reading level. At the same tine,
of the children using the standard alphabet only 6,1 per cent
Qare roeding at the second grade level whila Ty per cent were
reading at the first grads level and 19.5 par‘cwnt at the primer

or below reading level.

The writer discussed the experiment boing conducted with
i/t/a materials in the Washville Metropoliten rublic School
system with Dr. Maggie Bushnell, viece president of i/t/a
Publications, Inc. Dr. Bushnell said, "The exporiment is being
conductsd by the Washville City Schools in conjunciion with

Peabody College end i/t/a ?ﬁhlications, Tne, 17

She also related, "The experiment, begun in 196, has
now been in operation for three yesrs and the Ford Foundation

has been a sponsor of the program."la

In addition, Dre. Bushnell stated that in late June,
1967, there would be a conference in Washville, Tennessee,
concerning the i/t/a experiment being conducted there.

Scheduled to abtend the conference were such well-known Tlgures

7op, vagsie Busbnell, vice president of i/t/a
Publications, Inc., in & telephone intsrview, June 22, 1967.
Perrmiasion to quote secured,

1B1pia,
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in i/t/a as Sir James Pitmsm end Dr. He Jo Temyzer of Hofstra

College*

Dr, Bushnell belisved that this confér@nce would provide
the impetus for interpéetatiaﬁ and avaiuation of ﬁha achieve~
:msnt of the.students participating in the program. She said
that while various progress reports, done at‘inﬁar?als through- -
out the expériment, haxa been sent to the Ford Foundation, the
rost useful raporté Will not bé-available until after the

conference.

Also working closely with the experiment from the
tashville Gity Schaoia were Mrs. O. T. Officer, supervigor of
i/t/a, end ¥r. M. D. Heeley, éirec%eé of elementary education.
. The writer discusged the Nashville program with Iir. Heeley. He
agreed that the research coming after the confersnce would be of
greater velue than any previcﬁsiy done, However, ho also said:

Although the studies which have been done show
no significant difference in the reading achievement
of the students participating in the program, the
students using 1/t/a did scem to be abls to write
better and more creatively than the other students. 19

Dr. Lloydvgunn and Dr. Philip Pfost, dapartmant of
apecial education, Peasbody College, also worked with the

Fashville ezperiment.‘ In an interview with Dr. Pfost

19u», . D. Heeley, director of elementary educsation,
¥ashville City Schools, in a telephone interview, July 3, 1967.
Permission to quote secured,
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the writer was told that in addition to the i/t/a materials,
the Houghton Mifflin readers and the Lippincoit readers were
used. Also used was the Peabody Language Development ¥Eit,

vhich was developed specifically for this exporiment.
Dy, Pfost saids

The children participating in the program
were primarily from the culburally deprived areas
in Nashville, snd the data collected includes
only the rirst year of the program, There will
be additional data which will be available after
the June conference,

According to the research done by Peabody
College, no significant difference occurred al
the .05 level in reading achievement between the
students using the various materials in the
Nashville program. Although edditionel research
is being conducted, the results will Brobably not
be available until the fall of 1967.2

In September of 1963 the University of Chicsgo
Laboratory Schools began an i/t/a project in one first grade
class, The undertaking was designed as an exploration of a
new tesching medium rather than a reseearch project.

FProm three kindergerten clagses, twenty~five
children were selected, The eriterion for selection

20pr, Philip Pfosﬁ, department of special education,
Peabody College, in a btelephone interview, July 3, 1907.
Permission to quote gecured, ’
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was obvious: they were &1l beginning readers, with
the exception of a few who were reading st the pre-
primer level. :

A concerted effort was made to inform the parents of
the participating children as to bhe nature of the project.
The parents were asked to attond a movie aboubt i/t/e and
af'tervards there was a quostion and enswer period.

The primary questions raised were about outaide
reading in treditional orthography, transfer o
traditional orthogrephy and spelling problems, but
not about whether the chilldren would succeed in
learning to read through sueh a program,

Throughout the year the children used Book I of the
Early bto Resd Series published by i/t/e Publications. The
children also actively participated In & croative writing

program to édd to the chil&ren*s reading vocabulary.

The following observations wers made at the conclusion
of the second year of exploration of i/t/a as a medium for
beginning reading at the University of Chicago Leboratory

. School:

(1) children and adults readily leaxn the
alpnatets; (2) transfer to traditional orthography
is smooth, provided that the child is ready Tor iti;

alsadako‘Tengan, "Initial Teaching Alphabet," Experimental
Procedures in Reading (The Unlversity of Chicago Press, 1985),
Pe O _

227pid,

e —
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(3) 1/t/2 seems to encourege & freer expression of
idea in creative writing; (44) children are more
awvare of sound-symbol relationships; (5) i/e/a
greasly Tacilitates word anslysis; (6) trensfer
-in spelling occurs laster than transfer in reading;
(7)Y i/t/a seems to give children that scnse of
confidence so essential during the early stages of
reading.23

In one of the twenty-eight first grade studles sponsored
by the United States 0fflice of Education during tﬁe acadenic
yoar 196l through 1965, Edvward Fry compared the reading
achievement of students using three different methods of
teaching first grade reeding, The three meﬁhods used in the
twenty-one first grades which were cdmpared wvere ithe Diacritical
Marking System (D48), i/t/a, and the sSheldon Readers published

by Allyn ond Bacon.

In an attempt to do egsentislly the same thing as

i/t/a with a different method, the DMS was used.

Since there are more sounds in Inglish than
there are letters, 1/t/a has atterpted to solve
this problem by creating additional chearacters
for the language. The DMS attempts to solve the
problem by adding diacritical marks to regular
letters. VWhereas the i/t/a respells many words
even when traditional letters are used, the DS
never changes the spelling.

231pid., p. bl.

2hpdward B, Fry, "Comparing the Diacritical Marking
System, 1/t/a, and & Pasal Reading Series," Elemontary English,
43: 607 (October, 1966). '
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'?éﬁ‘aﬁs materigl s used were a specially marked set of
the Sheldon Readers, In the entire reguler set of the Tirst
grade seriea a mark was pubt over every word, Tuils had the
advantage of péges whiéhkléokad exactly 1like the wegular
Sheldon Readers, In addition te the regular toachorts
matoridls accompanying the shé&asn Readers, the ﬁaachers~usiﬁg\
the Qwsymare furnished with a set of instrucilons for teaching

the Diacritical Marks to the children.

"Eathaéé to be used in the study were agsigned to class-
rooms at random. Teachers were assigned the methods they
would teach by lot.“zg All of tho teachors were glven the
materials to study during the summér amd a day of teacher

training was given before the classes began in the fall.
Conelusions of the study were as follows:

There was no aignificant difference in the
silent reading ability tests at the end of the
first grade taught by the »us, the i/t/a, or a
regular basal resding series. Mo orel reading
test showed any significant differcnces axcgpt
one using only phonotically regular words,2

In reforonce to verious experiments with the i/t/a,

some educabors have questioned as follows:

251bid., p. 608,
261pid,, p. 610.
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Perhaps these pogsitive resulis like s0 rmch
regeareh that compares one nethod with another,
mey be partly attributed to factoras other than
the use of i/t/a per se. Among these Tactors are
‘the new, interesting reading maberials suppllied to
the experimental group, the extra workshops and
diacussions teachers in the i/t/a groups participate
in, the involvement of parents, znd the %ublicity
given to the positive results of i/t/a.? :

Dﬁﬁ E. A; Inatrom, research syecia&ist, Groeensaburg,
Permsylvania, indicated in a rece&ﬁlﬁ’ﬁublishe& article thaet
‘ hﬂtfalt that much of thé research done coneerning‘i/t/é‘has
been done by persons other than educatora. He sald:

. Thoughtful educaﬁora‘haﬁe elvays abbempbed

to look behind the scenes of educational movements

and seek the wealmesses ad well as the strangth
prior to wholesale adoption of any program.g

Dr. Enstrom further stabed:

Let us question eveory facet end obtain accurate
appralsala, but let sound results and time tell tho true
story. With i/t/a it seems clear that somebody .owes
us the answors that have not as. yet been‘forthaoming.39

As can be expected, the earliest reporis on the use of

i/t/a came from Britain. Most of the earliest research was

27Ruth Streng, Constence M, MeCullough, and Arthur E.
Traxler, The Improvement of Reading (Wew York: MeGraw-Hill
Boolk Compsmy, 1967), De 12;-

285, A, Enstrom, "Wanted: Unblased Answers," Elementary

English, Ltz L7 (January, 1967).
291bid., p. 52,
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done by John Dowﬁing who worked closely wiﬁh Sir Jemes Pitmen
in the. development and use of i/t/a. Downing is still involved
in various rescarch projeéts concerning i/t/a which are being

‘conducted in Britain.

In 1963 Bethlehem, Pennsylvania--Lehigh University
experiment witn i/t/a began. It is now the largest single
gystem in the United Staves using i/t/a materials, Working
clogsely with the Bethlehem experiment was Dr. Albert J.
ﬂazurkiewiezrfrom,Lehigh‘ He has probably publisted more
roports on the use ond advéntagas of materials incorporating

i/t/a then enyone olse in the United States.

Although the use of i/t/a has becoms more widespread
in the United States, many educators have viewcd its apparent
5UCCH S8 cohservatively. They believed that’a portion of the
success of i/t/a mst be attribuéad to the newness of the
material itsell, enthusiasm on the teschers! part snd the

extra teacher workshops in the use of the material,

The writer believed that mmch of the available evidence
found in the related literaturs would tend to lead one to the
conclusion that the materials incorporating the i/t/a are
superior to other materials used in the teachtﬁg of reading,.
However, the writer compared the post-test scoros ol the

atudonts using the CGinn Basal Reading Materiels with the post-
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test scores of t‘ma students using the materials incorporating
the i/t/a in the Georgia Summer Reading Program to dobtermine
whether there wes any significent difference in the achievement

of reading abilities of the students in the two groups.



OHAPTER IIT
COMPARTSON OF ACHIEVEMENT

As previously steted, the writer chose to compare the
reading achlevement of the students in the Marietta, Gaargié,
system which used materisls incorporating the i/t/a and the
Athens, &ecrgia,ksystem'which used the Ginn Basel Reading

Materials.

The total group size of the students using the i/t/a
in the Marietta system, herealter referred to as the i/t/a
group, was thirty-four {(i/t/a, I=3l4). Comprising this group
were gixteen w&ite males, four white females, eight Wegro
nales, and six Wegro females. The agses of the children in
this group ranged from six to eleven 3eérs. The grade levels

of the children ranged from grade one to grade three,

In the Athens system there were forty-one children,
hereafter referred to sas %héf&inn group, using the Ginn
Basgl Reading Materials in the Swmer Reading Program (Ginn,
¥=hl). Corprising this groﬁp of students were twelve wnite
malesy, fourteen white females, thirteen Hegro males, and two
NWegro females., The ages of the children in this group also
ranged from six to eleven years, The grade levels of the

children ranged {rom grade one to grade three.
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All the children participating in the Georgia Summer
Reading Program were administered the Peabody Plcture Vocabulary
Test and the Peabody IQ Test at the beginning of the program.
Tables IT and III, page 30, show the scores of the children in

the i/t/a groﬁp and scores of the children in the Ginn group.

Table IT shows the scores the students achlsved on the
Peabody Picture Vocabularj Test Raw Score, The students in both
the i/t/a group and the Ginn group scored in a similar lashion
with the largest number of students fron voth groups scoring
in the averege ability range on the test. It would therefore
appoar thab the reading abilitiaa of the students in both groups

wore somewhab equal.

Table IITI shows the scoreé’tho students achieved on the
Peabody IO Test. In both the i/t/a and the Ginn groups the
scores of the students indicsted a wide range in intelligence.
However, since the largest number of students in both groups
scored in the average range on the test, it would appesar that

the two groups of students were evenly matched in intelligence.

Each student participating in the Georgia Summer Reading
Progravt was administered the Gates Primary Word Hecognition Raw
Score I, the CGabtes Primary Word Recognition Grade Placement I,
the Gates Primary Sentenco Recognition Raw Score I, the Gates

Primary Sentence Recognition Grade Placement I, the Gates
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A COMPARIBON OF TiE PEABODY PICTURE VOCADULARY
TEST RAW SCORES FOR THE I/T/A AND GINN GROUPS

Score

Raw i/t/a Ginn
Oho - Oh9 1 7
050 - 059 9 1L
060 ~ 069 16 16
070 - 079 8 3
080 ~ 089 - 1
090 - 099 - -
100 ~ 109 - -
N 3l L1 Total 75
TABLE III
* Rk m 1/5/8 A TN GROWRS.
I0 Scors 1/t/= Ginn
60 - 69 3 2
70 « 79 2 7
80 - 89 9 6
90 - 99 7 12
100 - 109 6 7
110 - 119 L
120 - 129 3 1
| i 3k L1 Total 75
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?rimary Paragraph Recognition Raw Score I, and the Gates
" Primary Paragraph Grade Piacement I as pre-tests. Forms II
of the above tesis were administeré& to the students as post-
~tests at the end of the program. The Summer Reading Progranm

“began. May 28, 1965, and ended August li, 1965.

Tables IV, V, VI, VII, VIII, AND IX on pages 32, 33,
end 3l show the scores the students achieved on the various
pre-tests and post-tests administered during the Summér Reading

Program.

Table IV shows the scores the students achieved on the
Gateé Primary Word Recognition Raw Score Tests. Since more
students in both of the groups scored higher on the post-test
than on the pre-test; it would appear that both groups of
students made gains in word recognition achievement during

the surmer program.

Table V shows the scores the students achieved on the
Gates Primsry Word Recognitlon Grade Placement Tests, Gains
in achisvement by the students in both groups ﬁara indicated
by the higher grade placement scores achisved by the students

on the post-test,

Table VI shows the scores the students achieved on the
Gates'?rimary Sentence Recognition Raw 3Score Tests., The postw

test scores indicate that the Ginn students made gains in
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TABLE IV
STUDENT SCORES OW GATES PRINARY

WORD RECOGNITION RAW SCORE TRSTS FOR
™E I/7/& ATD GINN GROUPS

Porm 1 ¥orm IT
Pre~teoat ; Post-test
Scores i/t/a | Ginn _ - i/t/a ginn
1w-20 | a1 | 13 1 9 2
21 -~ 30 7 8 | 5 I m
3L - 40 6 330 10
41 - 50 )y - | 6 Iy
u 3h ha Total 3l L2 Total
75 75
TPABLE V
STUDENT SCORES 0N GATHS PRIMARY
WORD RECOGNITION GRADE PLACEMENT TrSTS FOR
TEE I/T/A AND GINN GROUPS
Form I Form II
Pro-test Post~test
Scores H/t/s Ginn i/t/a ginn
1.3-1.7] 3 | 16 | 3 6
1.8 - 2,21 15 1 11 1l
2.3 - 2.7/ 10 11 V | 12 10
2-8 - 312 3 : - . - 3 8
;2.1—3 - 307 3 - . S 3
H 34 h1 Total 34 i1 Total

75 75



TABLE VI
STUDIHT SCGORES CN GATLS PRINARY

SENTENCE RECOGWITION RAW SCORE TESTS FOR
THE I/T/A &TD GINN GROUPS

Formn I

33

Form I
. - Pre-test Post=test
Scores 1 i/t/a | Ginn i/t/a Gimm
0 -10 3 12 8 12
11 - 20 9 21 7 12
Z1 - 30 7 -7 7 { 5
31 - ho 12 1 7 11
41 = 50 3 - 5 1
O 3. 41 Total 3k Total
75 75
TABLE VII
SPUDENT SCORES OF GATES PRIVARY :
SENTENCE RECCGHITION GRADE PLACEMENT TESTS FOR
THE I/T/A AUD GINY GROUPS
Form T Form II
- Pro-test Post-test
__Scores i/t/a | Ginn i/t/a Ginn
1.3 - 1.7 1 9 3 7
118 - 202 6 l? 9 8
2¢3 = 2.7 12 1 10 15
2,86 -3,2| 8 1 7 8
3.3 - 3.8 7 - 5 3
N 34 gkl Total 3k ik Total
75 75



TABLE VIII

STUDENT SCORES ON GATES PRIMARY ,
P ARAGRAPH RECOGEITION RAW SCORE THSTS FOR
, TER I/T/A AID GINN GROUPS :

Form I o = Yorm IT
Pra~test Post-test
Scores i/t/a | Gimn | i/t/a Gion
0= 51 = 8 3 5
6 - 10 9 15 3 9
11 - 15 9 1l 11 8
16 - 20 9 N 10 11
21 -26 | 7 - / 7 8
¥ 3 nl Total 3l I Total
B 75 ‘ 75
TABLE IX
_ STUDENT SCORES ON GATES PARAIMARY
PARACRAPH RECOGNITION GRADE PLACEMENT TLSTS POR
THE I/T/A AD GINY GROUPS
Form I Form IT
Pre-test Pogt-test
Scores Ji/t/a | Gimn i/t/a Ginn
1s3 ~ 1.7 3 11 . s Iy ’ 6
1.8 -2,2] 6 17 5 | 10
243 - 2,7 18 13 18 : il
2,8-3.21 5 ~ 3 |10
3;3 - 3;? - - - -
308 - L‘-ae 2 - 3 1
he3 "_}-{-07 - - 1 -
" 3l L1 Totel 3L ha Tota%
' 75 ~ 15
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gsentence recognition reading schievement during the summer
program. More of the Gimn students scored higher on the post-
test than on the pre~test; on the other hand, the reverzs was
true for the i/t/a students, Thers wers more i/t/a students
secoring lower on the post-test than on the pre-test. This
would indicebe that there was actually a decline in the scntence
recognition reading achievement of the i/t/a Students&during

the summer program.

- Although it would be interesting to speculate whab
caused some of the i/t/a students apparently to decline in their
.3entenca recognition reading achievement, it would be difficult
to arrive at the primary csuse. Such things as teacher emphasig
on other areas of réading iﬁstruction couvld possibly influence
the inbterest and achievement of the students. Alsc,-ﬁhe i/t/a
téécﬁe?s could possibly Se vesk in teaching sentence recognition
skills.

Table VII shows the test scores the gtudents achiesved

on the Gates Primary Sentence Recognition Grade Placcment Tests.
Again it appears that the Ginn students gained in sentence
recognition reading sbilities during the surmer program. Hore
Ginn studenbs scoved higher on the post-test then on the pre~test.
Sincé more of the‘i/t/a studehts gscored lower on ﬁhe poat-tesgt
thén on the pre-test, it appears that they declined in sentence

recognition reading achilevement during the program.
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As stabed earlier, it would be interesting to speculate

what caused some of the 1/t/a students sppareontly to decline
in sentence recognition reading achiévemant.‘ However, since a
number of factors could have influenced the achievement of the

students, the writor was unable to determine the primary cause.

Table VIII shows the scores the students achieved on
thé Gatas Primary ?aragraph Recognition Raw Score Tests. Since
more of both the i/t/a and the Gimn students scored higher on
the post*test than on the ﬁra—test, it appears that both groups
made gains in parsgraph recognition reading achlevement during

the summer progream.

Table IX shows the scores the students achieved on
the CGates Primary Paragraph Recognition Grade Placement Tests.
The i/ﬁ/a students appeared to achieve slightly higher on the
post-test than on the pre-test. Although the majbrity of the
i/%/a students appeared to maka litt1e or no‘gains in paragraph
recognition reading achievement during the summer program, =a

small number did wmansge to raise thelr post-test scores.

Since more of the Gimm students scored higher on the
post-teast than on the pre-test, they apparently gained in
paragraph recognition reading achievement during the summsr

program,
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To test for differences in the achievement of the

students in the Marietta, CGeorgla, system which used materials
incorporating the i/4/a as corpared to the achievement of the
students in the Athens, Georgla, system which used the Ginn
Basal Reading Eaﬁerialé in the CGecrgla Summer Reading Program,
1965, the statistical technique of malysis of covariance was
deemed wost appropriate, This statistical method is particular-
1y useful when groups are ﬁo be compared on the bagis of their
responge to a criterion, and individual differences among the
members within the groups are either lmoun or suspected to
influence the criterion. Through the use of the analysis of
covariénce technique one can attempt Lo control these individual
differences, Tt was to provide a reans of attaining a meoasure
of conﬁrol of individual diffcrencos that the technigue of

analysis of covariance uas developad.t

The purpose of the comparative study was to determine
whether the materials used in the two systoms was the determining
factor cauging one or the other of the two groups of students
to achieve significantly higher on the pogt-test eriterion
measures than the other group in the CGeorgia Summer Reading

Program, 1965,

- lyert, meidt, snd Ahmann, Stobistical Methods in
Tducational end Poychologlcal Research (hew york: Appleton-
ﬁenturyeCrafts,‘Inc., l@gu), Pe 3.
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To determine whether any significant differences in the
achievement did oceur, the writer used six analyses. The Peabody
Picture Vocabulary Test Raw Score, the Peabody IQ, and the |
various pre-tests sdministered to the participating students

were used as the covariabes,

In the first analysis to determine whether éh@fa was
any significant differonce in the achievement of the students
between the two groups, the eriterion measure used was the
Gates Primary Word Recognition II, Raw Score. The covariabtes
were the Gabtes Primary Word Recognition I, Raw Scora‘aﬁ& the

Peabody Raw Score.

Table X, pageiB@, shows the feéulha of the analysis for
differences in achievsment between the gro&ps when the crit@rion
measure waé‘the Gates Primary Word Recognition II, Raw Score.
The covarlates were the Peabody Raw'scor@ an&’the Gatea Primary

Word Recognition I, Raw Scors,

The results of the analysis show that no aignificant
difference in the achievement of the students between the two
groups in method (materials), Pesbody Raw Score, and Gates

Primary Word Recognition I, Raw Score geeurred,

In the second analysis between the two groups, the
Gates Primary Word Recognition II, Rew Score was agaln used
as the criterion measure. Tne covariates were the Gates Primary

Word Recognition I, Raw Score and the Peabody IQ Score.



TABLE X

A GOMPARISON OF THE DIFFERENCES IF METIOD,
PEABODY PICTURE VOCAIULARY TEST RAW SCORE, AND
WORD RECOGWITION RAW SCORE I
BETWEEN THE I/T/A AND GINN GROUPRS

Source ae® Mg e
Error 71 662, 8l -
Method 1 | 700,45 1.058
PRS 1 237.53 0¢359
WRAS I | 1 946415 1.450

*degres of freedom
JiMeon Sguare
weeE yalue

39
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Table XI, page L1, shows the resulis of the analysis for
significant differences in the achlevement of the students be-
tween the two groups when the Jates Primary Word Recognition II,
Raw Score was used as the criterion measure with the Peabody IQ
and the Gates Primary Word Recognition I, Raw Score as the

covariastes,

The results of the anglysis show that no significant
differences occurred in the achievement of the students between
the two groups in method, Psabody I0Q, and the CGatos Primary

Word Recognition I, Raw Score.

' The Gates Primary Sentence Recognition II,>Raw Score
was used as the driterian‘méasure iﬁ the third anmlyais for
significant differonces in the achievement of the students in
the Marietia system which used the i/t/a as cgm@a§§deith‘the
achievemsnt of the students in the Athens system woich used
the Ginn Basegl Reading Materials, The covariates were tha
Peabody Raw Score and the Gabtes Primary seﬁtence Recognition I,

Rawy Bocore,

Table XII, pege 42, shows the results of the analysis
for significent differences in the achievement of ths students
between the two groups vhen the Gaetes Primary Sentence Recogniw
tion 1T, Rew Score was used as the criterion measure with the
Pesbody Raw Score and the Gates Primary Sontence Recognition I,

Raw Score as the covariates.



TABLE XI

A COMPARISON OF THE DIFFERENCES IN METHOD,
PEABODY IQ, AND WORD RECOGHITION RAY SCORE I
BRETWEEN THE I/T/A AND GINWN GROUPS

Source __4af fpte! by
Error 71 657.00 -
Method | 1 su6.50 | 0.832
PIQ S 580.73 0.88l
WRRS I 1 581.29 | 0.885
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TABLE XII

A COMPARISON OF THE DIFFFERENCES IN HETIOD,
PEABODY RAW SCORE, AND SENTENCE RECOGNITIOH RAW SCORE I
BETWEER THE I/T/A AUD GINN CROUPS

‘Source | arf H3 ) P
Brrop 71 765,05 - -
Method 1 1789.16 2.339
PRS 1 2,10 | 0.003
SRRS I 1 6065.59 | 7.928%

¥significant at the .01 level
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The results of i{he anelysis show that there waz no
significent difference in the achievement betweon the two
géoups in method snd Peabody Raw Score., In the Gales Primary
Sentence Recognition I, Raw Score a zsignificant difference

did occur at the .01 level,

& word of explenation as to the significant difference
ocecurring as indicated in the Sentence Recognition I, Raw Score
Test results in Table XIT is in order. From the raw data used
in compiling the teat resulﬁs shown in Table XTI, the writer
ascertained that the Ginn group scored significantly higher,
However, because there could very likely be a numbsr of
influencing fackoés, the primary ceuse of the éignificant
differonce occurring in the Gates Primary Sentence Recognition I,

Raw Score cennot he identified,

For the fourth analysia between the two groups, the
Gates Primary Sentence Rscognition IT, Raw Score was again
ussed as the criterion measure. The covsriates were the Peabody

IQ‘and the Gatbes Primary Sentence Recognition I, Raw Score.

Table XIII, page lli, shows the results of the analysis

- Tor significant differences between the two groups in the
achiévemagt of the students when the Gates Primary Sentence
Recognition IT, Rsw Score was uged as the criterion measure

wlth the Peabody IQ and the Gates Primary Sontence Recognlition I,

Raw Score as the covaristes,



TAPLE XITI

o A COVMPARISON OF THE DIFFERENCES IN METHOD,
PEABODY IQ, AND THE SENTENCE RECOGNTITION RAW SCORE I

dededd  BFieat

BETYETN THE I/T/A AND GINN GROUPRS

Source af MS P
Error ' ! 755,13 | -

Hethod 1 1788.49 2,368
PIO , 1 706,73 0,936
BRRS I | 1 5351.80 7.087
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The results of thevfourth analysis show that there was
no significant difference between the two groups iﬁ the achieve-
msnt’af the students in method and Peabody IQ. There was a
significent diffevencs occurring in the Gates Primary Sontence

Recognition I, Raw Score,

Onece again it was the Ginn group which scored signifi-
cantly higher on the Gates Primary Sentence Recognition I, Raw
Score Test as shown in Table XIIT. As‘stated before, the
faétor,causiﬁg the significant difference cennot be isolated

from the range of possible causes.

In the fifth analysis for significant &%ffer@nces
between the achiovement éf the sbudents in the 1/%/a group
and the Ginn group in the Georgla Surmer Reading Program, 1965,
the Gates Primary Pavegraph Recognition II, Raw Score was used
as the criterion memsure, The Peebody Row Scofe and the Gates
Primary Paragraph Recognition I, Raw Score were used as the

covariates.

Table XIV, page L5, shows the results of the mnalysis
for significent differonces between the achievement of the
students in the i/t/a group and the Ginn group when the Gates
Primary Paragraph Recognition II, Raw Score was used as ihe
criterion meaﬁure’with the Peabody Raw Score and the CGabtes

Primery Paregraph Recognition I, Raw Score as the covariates.
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PABLE XIV

A COMPARISON OF 'THE DIFFERENCES IN IMETHOD,
: PEABODY RAW SCORB, AND
PARAGRAPH HECOGHITION RAW SCORE I
BETWEEN THE I/T/A AND GINN GROUPS

~ Sourcs ~ ar : 48] »
Lrror 71 877433 -
Hothod 1 6.99 0.008
PRS i 127,73 0,146
PRRS I 1 212,67 0,212
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In this anelysis the results show that thers was no
significant difference between the achievement of the students
in the i/t/a group and the Ginn group in method, Peabody Raw

Score, and the Gates Primary Paragraph Recognition I, Raw Score.

The sixzth was the final analysis for significent differ-
ences between the achiewvement of the agtudents in the Marietta,
Georgin, system which used the materigls incorporating the
i/t/a and the students in the Athens, Georgim, system which
uséd‘the Ginn Basal Reading Haterials in the Georgia Summer
Reading ?rogram; 1965, 1In this anaiyais‘%ha Gates Primary
Paragraph Recognition II, Raw Scare was uged ag the eriterion
measurs while the Peabody Raw Score and the Gatas Frimary

Paragraph Aecognition IT, Raw Score wers used as the coveriates,

Table Xv,:paga 1,8, shows the results of the enalysis
for significant differences between the achisvement of the
students in the two groups when the criterion measure was the
Gates Primary Paragreph Hecognition II, Raw Score with the
Peabody IQ and the Gétes Primary Paragraph Recognition I,

Raw Score as the covariates.

Tue results of this finsl anslysis show that there
were no significsnt differances between the achlevement of the
‘students in the i/t/a end the Ginn groups in method, Peabody

IQ~and the Gates Primary Paragraph Recognition I, Raw Score,
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- TABLE XV

COMPARISON OF THE DIVFEREHCES IN ETHOD, :
i, AUD THE PARAGRAPH RECOGNITION RAW SCORE I

A
PEARODY
BETWEEN THS I/T/A A¥D GINN GROUPS

Source df ,; ¥S ‘ P
Trror 71 | 87018 » -
Method 1 1.250 0,001

PIQ 1 330,146 0,378
PRRS I 1 _160.78 0.184
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4As measured by the Pesbody Picture Vocabulary Test Raw

Score and the Peabody IQ Test administered at the beginning of
the reading program, the students in both the i/t/a and the

Ginn groups appeared to be evenly matchod in intelligence.

The results of the pre-tests snd post-tests administered
o the students showed that both grcuﬁs made gains in word
regognition and paragraph'reéOgniﬁion‘reading achiovement
&uriﬁg the summsr program. While the Gimnn grou@ also gaineé
in sentonce recognition reading achievement, the i/t/a group
appeared to decline. Since saver&l-factors could héx& posaibly
céusﬁ& the decline in sentence éecognition reading schievement
by the i/t/a group, the writer was unable to isolate the primary

causs,

As previously stated, the students Iin the Marletta, |
Georgia; system used materials inﬁcrporéting the i/t/a end the
students in the Athens, Georgia, system used the Ginn Basal
Reading Materials in the Georgia Summer Reading Program, 1965.
As measured by the six analyses using the technique of analysis
of covariaﬁca, there was no significent differsnce in the
achievenent cfythﬁ»stuéenta in the two groups which can be

| directly attributed to %he.raaéing materials used by the groups.



CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOM/ENDATIONS

This comparahiva étudy was initiated as a means of
analysia of the effectiveness of the materials {1/%/&) incor-
'porated in one of the n&w teahniquas useﬁ in teaching readlng*
The i/t/a is now in uge in the United States 33 a medium to

%each‘ra&ding to atudéntsrof all'abiiity ievels»

~ In the Ceorgia Summer Rea&ing Program, 1965, enly
diaabled readers of about average or better lntalligenca were
allowe& te parﬁxcipata. Fach of the students was aéminlsb@rad

'pre«tests and postmvasts in an effort to determina the success

or failure of tha program.

As’a;meaﬁs’for‘determining whether there were any signifi-
cent diffar@ncesvbetweenvthg'achievement of the stuéents in the
Harietitn, Coorgiam, system which used the materiels incorporab-
ing the 1/t/a snd the achievement of the students in bhe Athens,
Georgla, sysbtem which used thﬂ“ﬁinn,ﬁasalxﬁeading Materials,
six analyses using the sbatistical technique of analysis of
covariance were used. The Qriter‘was primerily interested in
determining whether any differences between the achievement of
the students. in the twb groups could be directly attributed to
the veading materials which the two groups used. Ho significant
differences in thmkazhiavemant of the students in the two groups
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"were found which could be attributed to the materials used

by the groups in the Georgia Summer Reading Program, 1965.

In evaluabing the results of this comparative study
several possibilities occur. While every effort was mede to
ad just for possible individual differences on the part of the
students, there was no way to determine and allow for possible
differences in the background of successful bteaching experience
of the teachers. Also, the poséibility'of differences in the
rapport between the teacher and stuéents could influence the

achievement of the students.

Because of the awakened interest bj educators in teach-
ing reading and the influx of various new media used in the
teaching of reading, further resecarch and tests for differences
in the achievement of students using these matorials is needed.
In the Georgia Summer Reading Program, 1965, thefe were six
distinetively different fypes of materimls used in en effort
to raise the reading abilities of the participating children.
Uscd in the program were traditional bassl reading materials,
the Science Research Associates Laboratory Materisls, the
Prograrmed Roading Materisls published by MeGraw-Hill Publish-
ing Company, individualized reading materials, the Language
Experience approach developed in San Diego, Celifornia, as

well as the materials incorporating the i/t/a. It would be
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interesting and valueble %o meke comparabive studlies of the

achievement of the students using each of the materials.

This study was done to compare the acuiQVQment of
students using two gpecific types of materials. It was a
rflrst step towards the analysis of the application of the
, nQW'materials now avallable for use in the teaching of readlng.
Further studies, anluding various practical classroam
situations are neaded to test the affsctlvaneas of all tha
new materials which can be used in the tsaohing of reading.
Also needed are studies dasxgned to take into account the
diffarencss in the background of' the te cners ‘and differences

in taacherustudent‘rapport in various reading experiments.

Additiénal Studies in the usé of 1/t/a =nd poasible
effects it may have on students are needed. Recommendations
for these\studies}indlude expérimsnts testing for emotional
strains placed on students és they make(the transition from
i/t/a to traditional orthography. Also needed are experiments
designed to test for eye strain on students who had Tirst

learned i/t/a and thﬁn’had to learn to read and write traditional

‘arthography.
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