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CHAPTER I
INTRODUCTION

‘Many of the ultimate objectives of thé guidance services of
Thomas Dale High School are: the same aa' thasé ﬁf the total educaﬁional
progran although the methods by which these goals are reached are suffi-
éiently different to necessitate systematic suppleﬁentary services.

It is important, therefore, to state the objectives of Thomas
Dale High School, |

The school aimss

To give training in orderly methods of gaining knowledge.

To develop the skills and fundamentals in each pupil necessary for
efficient living.

To develop a well-balanced and desirable perscnality in each pupil,
To provide opportunity in vocational and non»vacaticnal training,

To develop & high sense of personal conduct,

To develop the ability for constructive participation in social and
economic life, -

To promote physical efficiency in its membership.

To merit the continued support of the citizenry by extending the
opportunity for educational and recreational activity to all and by
attemptin-gt to meet the present and foreseeable future needs of the
children,

Thomas Dale subscribes to the theory that a guidmce program re-
quires theﬁ participation of é_vezy member of the school staff as well as
cooperation from pupils ’ parents, and commnity agencies..

A éoal of the guidancé program is to bring togethexf all of the
reaow;rces of the home, school, and community fof the benefit of each

pupil,

1 N ' .
Faculty Handbook Session 1963-6li, No. 5 (Chester, Virginias
Thomas Dal ﬁ'ixgh School, 1963), pPs 2+ (Mimeographed,)



Counselors stxive to help each individual to understand his
abilitiea, interests, and personality traits, to develop them as well as
possible, to relate them to his life goals, and to reach a state of
mature self-guidance as a desirable citizen of a damocratié sociai
order, |

It is appropriate to ask what elements in the present counseling
service seem to be sound and what elements need to be changed, The purw
pose of this thesis is te detemmine the comprehensiveness and effective-
ness of the counseling service of Thomas Dale High School, From this
appraisal based upon a varlety of techniquesy it will be indicated
whether the present counseling service is adequate, The criteria ine
clﬁde considerations of student opinion, teacher opinicn, counselor o
opinion, administrative opiniocn, former studant opi.nian, and parent
" opinion, Special studies will be made to detemine the effect of the
program in terms of student behavior, Certain aapects of the ceunseling
service; of Thomas Dale High School ui.ll be compared with similar pro~ |
grams in other selectad high schools in the state of Virginla.

T THE Paoamx

Statement of the problem, The problem is to identify the

streigths and weaknesses of‘. the counseling service at Themas Dale High
School in order to ascertain what changes are needed to make the service
more effective, The problem actually is to reveal both the strong and
weak points of the service so that they may be used as a starting place
for future plaming, It is a hard taék as the effects of counseling may



be felt for many years after the student has been directly exposed to
them, Furthemore,; the causes of behavior are multiple, Some are phy-
sical, some interpersonal, some cultural and environmental,> Hence, any
attempt to isolate the effects of counseling impedes the interpretation
of data, Ano_ther factor that complicates the problem is the difficulty
in determining the effect of the counseling service apart from the other
guidance services, It may not be necessary to know the exact effect of
one service since the resﬁl‘bs of the total program are far more impore
tants yet it is imperative that counselors have some sstimate of the

- effect pf the counseling service if improvement is to be made,

Significance of the problem, It is important to study the come

prehensiveness and effectiveness of the present counseling service in
order to discover stepa uhich may ba taken to mprove and extend it.
This evaluation should strengthen the program by leading not only tn an
increase in atudent, ataff, and commnity interest but by revealing also
the ld.nds of needs which must be mete It ahculd serve as a basia for
Judging the extent to which the present service neets the 1ife needs of
the youth it serves, Information will be available to administratcrs
and instmctianal staff that may be used to mdify procedures in accore
dance with the needs ‘and interests of the students, . The resul’cs s if
implemented, coul& be used to 1mpreva public relatians, increase pupil

motivation, and to substantiate the reasons for reca:mnended changes in

2pranklin R, Jones, "Human Orowbh and Developnent,“ Virginia PTA
Bulletin, Vols lﬂ; Nos 8 (&pril, 19614)9 Pe 80




_ the school's Program.

| It should be noted that this is bhe fivst attempt at a systematic
evaluation since the assigmuen’o of any fullwtime guidance peraonnel at
Thcmas Dale High School. Despita the limitatiens of this survey it is
significant, therefore, in that it should poin’b emt the need for stat‘r
members to aasign reseamh & high priority among their activitiea,
evaluation vhich is systema‘oic and contimoua may be axpected to make a -
significant contribution to the growth and development of the counseling
sexvice, | v |

II. SOURCES OF DATA

Four sources of: data were used for this investigatien. Surveys
‘were sent to approximately 2h administrators, hBG teachers, arﬂ one ine
dred counselors in 2h selected high schools in the atate of Virginia.
Questionnaires were also sent to one mndred fomer students of Thomas
Dale High School, 250 pupns currently enrolled in Thomas Dale }H.gh
School, and to two '!nmdred adults in the area served by Thomas Dale High
 School., A number of educators, students, agdvther‘cit«izens from
various school communities were interviewed, and their thoughts and
| recommendations are included in this study. - The third source of data
consisted of reports of the principal and guldance department of Thomas
Dale High Schools In terms of interpretation and application of this
material, books, educa;timal journals, and specialized publications were

chiefly useful.



III. THE THESIS

This thesis is organized so that foilowi;zgltha intmd:;tctofj chap-
ter th‘em are chapters devoted to é description of the school and com=
- munity, the nature and scope of the ‘prevsent counéel‘iﬁg éervice,yi the
preaentation of survey data on the comprehensiveness and effectiveness
of the counseling service, the presentation of special studies on the
academically telented, and a general summary.

IV, DEFINITIONS OF TERMS USED

The concepts of counseling vary, and yet in order to have a basic
definition for this study the one used by the virgim State Department
of Ed;catién was chosen. Counseling is a process by which the indivie
dual student is assisted in gairﬂ.ng information and making decisions which
lead to effective personal adjustment.’ GCounseling is considered the
central function of the guldance program with the other servi.ées func=

tioning as supporting services.

Cuidance services. Guidamé services 'are usually defined as a

group of identifisble services that are designed to assist an individual
toward maximum adjustments.h The following are considered the five

' BState Department of Education, "CGuidance--A Vital Part of Vire
ginia's Public School Program," Informational Service Eulletin, May,

" No. 5 (Richmond, Virginia, 1961).

bpaymond . Hatch and Buford Stefflre, Administration of Guidance
Services, (New Jersey: Prentice~Hall, Inc., 1958), p. 22,




major services: invent.ory,_ information, counseling, placement, and .
follow=up, |

Other selected high schdols. Soiiools m‘.tiu enrollments ranging
from 1109 to 1495 were chosen,> Although Thomas Dale had an enrollment
of 1892 for the same year, these figures were considered inappropriate
as they included the students housed in temporary btulldings and a wing
of the Cux*bia Elementary School while facilities were being constructed
to house the overflow of students. In 1963 with the completion of two
new high schools the Thomas Dale enrollment stabiliged at 1318, The
projected enrollment for 1964 which will not include grade eight is 1071.

V. BRIEF SUMMARY OF FINDINGS

The findings concerning the counseling service of Thomas Dale
High School revealed‘a need for more counseling time, & need for more
time for teachers to utilize the counseling service, a need for improved
channels of communication between administrators and counselors and be-
tween ccﬁnaelors and teachers, a need for informing the public of the
objectives of ﬁhe counseling service, and a2 need for changes in the
curriculum and methods of instruction so that individual differences of

students can be provided for more effectively.

SVirginia State Board of Education, Annmual Report of the Super-
intendent of Public Instruction 1962-63, Vol. XLVI, September, No. 3
TRichmond, Virginia, 1963); PpP. 63-00s




CHAPTER IT
DESCRIPTION OF SCHOOL AND COMMUNITY

It is imperative that a counseling service have & basis in facts
concerning the school and the commnity it serves, Basic data concerns
ing the school and commnity are essential in order to recognise the
needs of the pupils. It is only by an analysis of the local community,
the present staff, and the pupil population that one can determine what
steps should be taken to improve the counseling aervice.l The people by
whom and for whom the school is operated make it what it is, and it is
out of their desires, hopes, and frustrations that its greatest diffie |
culties and its greatest achievements arise., Too often educators -as’sume
they know the needs of thelr students without making a study of these
needs,

The distinctive characteristics of the people and gmups" of
people of the school community, patticularly those of the youth, should
be known, Since every school community inevitably is interrelated with
other comminities, the school should adapi its general philosophy,
specific purposes, and its educational program to its own communitles

and to the larger commnities of which it is & part,>

lnamond N. Hatch and Buford Stefflre, Administration of Guidance
Services (New Jerseyt: Prentice Hall, Inc., 1950), p. 31l.

" 2yational Study of Secondary School Evaluation, Evelustive Cri-
teria (Section G, Washington 6, D,C.: National Study of Secondary
School Evaluationy 1960)s pe 29



I, BASIC DATA CONCERNING THE SCHOOL

Thomas Dale High Schooi. is a Tcansolidéted high ,schoél organized
as' 2 rive year unit. Ii offéré & general diploma and a college pree
paratory diplona and 1s accredited by the State Department of Educa~
- btlon and the Southern Assoclation of Colleges and Secondary Schools.
Its faculty mmbers sixty-seven,

Enrolled pupils and graduates, Table I, page 9, gives the en=-
rollment of pupils for the current yéar and for the five preceding
years, It also Shows the.mmber of graduates for each ef these years,
These data ;Siavide & general picture of the gradual increase in enrolle
ment which necessitated the opehing of twd additional high schools in
the areas formerly served by Thomas Dale High School, It will be moted
that the total enrollment’ for the 1958~59 session was 1242 while the
 total enmllrirent _reached a peak of 18%0 fex? the 1962«63 session, Teme
porai-y facilities were used to house the additional students until
Matoaca High School and Meadowbrook High School were ready for use in
September, 1963, This explains the decline in the total enrollment of
Thomas Dale High School to 1318 for the 1963-6L session. The new Thamas
Dale High School will be ready for the 196L-65 session with a projected
enrollment of 1071 exclusive of eighth grade while the present structure
will be converbed into the Chester Intermediate Schools The data also
revesl a graduai. increase in ﬁhe number of graduates from 9L for the
1958-59 session to i?h for the 1963-6L session.



TABLE I

ENROLLED PUPILS AND GRADUATES OF THOMAS DALE HIGH SCHOOL,
-~ CHESTER, VINGINIA N

L — Enrollment — Gradiates:

Session Boys Girls Total Boys Girls ~ Total
1958-59 605 637 w2 1. 6 ol
1956-60 65 651 1326 58 69 127
196061 . - 767 . .. 730 1L97 65 82 iy
196162 Blo 82 1666 69 90 159
1962-63 973 . 917 . 18% . 83 80 153

1963=64 677%  blax 1316% 75 19 19k

' #These figures were computed as of April 30, 196l, whereas all
other figures were computed at the end of the school sessiens
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Age-grade distyribution, Table II, page 31, gives the agewgrade

distribution of Thomas Dele High School students for the curTent years
These data reveal certain deviationa from norxn.al grade p]acement-, For
a:ample, the data show that although t.he mrage 8ge of aighth graders
is 13, there are 38 (6.63 per cent) who are 12 years of age (one year
under age), 120 (20.94 per cent) who are ll.s yeara of age (one year over
age), 90 (15,70 per cent) who are 15 years of age (two years over age),
39 (6480 per cent) who are 16 years of age (three years over age), and
13 (2.27 per cent) who are 17, 18, or 3.9 years of age '(faur, five, or
six years over age). This means that in the eighth grade there is an
age spread of eight years. Age-grade deviations are found also 1n the
- ninth, tenth, eleventh, and twelfth grades, With such wide age-grade
deviations the questian of social readiness for some of those under age
becomes a problems  The need,for social adjustmen‘a is a factor rte be

N recognized not enly for some of the students who are under age imt for
gome who are over age as well, ‘By g;.ving special aﬁtenﬁion_ to students
whose age-grade deviations have been a contributing factor to their
maladjustment, some staff members have succeeded in helping some of‘
these individuals resolve their conflicts in such a way that the resul-
tant behavior is both acceptable to soclety and satisfying to ’&he ine
dividual, Some have become drop-outs and some have been labeled male
adjusted by their teachers,

Mental ability, Complicating the whole problem of leaming is
the recognition of the varylng capacities of individual children and




TABLE IX

AGE-GRADE DISTRIBUTION OF STUDENTS OF THOMAS DALE
HIGH SCHOOL, CHESTER, VIRGINIA, 196263

S ——
——

i

Grades _
Eighth Ninth Tenth Eleventh  _ Iwelfth
Per Per Per Per Per

No. cent No. cent No. cent No. cent No. cent

38 6.63 ,

273 L7.6L 27 6.01

120 20,9k 253 56.3Lh 25 6.hk

90 15.70 109 2h4.27 252 6L.SL 33 13.25 '
39 6,80 L3 9.857 68 17.52 151 60.6Lk 15 7.77
11 191 15 3.3k 28 7.20 ld 16.47 127 65.80
1 .17 1 .22 12 3.09 20 8,03 33 17.09
1 17 1 .22 2 .5 3 120 15 7.77

ywary 1 025 1 tw 3 1055

)TE: This table was computed on the basis of the pupil's age as
3 1’ 1962.
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adolescente in different content areas » and the administrative diffi-
culty of arranging for imstruction in accordance with these individual
differmces.3 Intelligence tests, educational achievemenﬁ tests, and
aptitude tests are given regularly at Thomas Dale High Scheol to secure
data on the mental ability of the pupils., The mental ability of the
scheol pepulation as detemmined by the California Test of Mental Mature
ity is given in Table III, page 13, These data, compiled in 1960, show
that 3 per cent of the school pepulation had sn IQ range of 126+135;

7 per cent had an IQ range of 116~125; 19' per: cént had an IQ range of
- 10641155 29 per cent had an.IQ rangs of 96+105; 25 per cent had an IQ
range of_66~953 12 per cent had an IQ rénge of .76585; and 5 per cent had
an )_'.Q{ of 75 or belew. This means that approximately sevénty—fivg per
ceﬁt of t;m school popuiatian of Thw@aa Dale High School earned IQ's bee
tween 8l and 116 as c@ared w_ith a nermal expectancy ‘ef:, appraximately
sixtyeseven per cent, Ten per cent 6£ the Thomrs Dale High School popu~
lation had IQ's sbove 116 as compared with the nomal expectancy of
appmima’ee}y smienteen ﬁer,éént, }whilerfifteen ‘pa'r cent of the Thomas
Dale High School population had IQ's below 8k as compared with the
normal expectancy of approximately seventeen per cent.

For the students who deviate semewhat from normgl in mental
 abllity scme provisions are made, All required subjects are offered at
two levels, Pupils are placed by the staff on the bases of ability and

3Francis H. Horn, "The Ends For Which We Educate," The Educa-
tional Forum, Vol. XXVIII, No, 2 (January, 196L), p. 138.




- TABLE IIX

MENTAL ABILITY OF THE SCHOOL POPULATION OF THOMAS DALE HIGH SCHOOL,
CHESTER, VIRGINIA, IN 1960 AS DETERMINED BY THE CALIFORNIA
TEST OF MENTAL MATURITY |

Per cent in ’ ‘Cumulative per cent

I Q Ranges Each Group in Each Group
126-135 3 N ‘ 100
116125 , 7 97
106-115 ‘ 19 ' 90
96105 \ 2 o n

86= 95 25 -
76~ 85 ; : B - 17

0- 75 s s
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performance lndependently for each subject. An accelerated program is
offered in mathematics and science to those students who qualify as
determined by a testing program administered in the seventh grade, pro-; '
vided their parents after an interview with the administrator indicate
their desire for their children to participate in the program, Specid.
offerings include a remedial reading program on the eighth grade level,
Some staff members mterviewed; parbiéularly those working with the
eighth grade, felt the provisions made for dealing with the differential
abilities were inadequate. This condition was not unique with Thomas
Dale staff members as educators interviewed elsewhere in the state made
similar comments., - |

In September, 1963, Chesterfield County opened a school for re-
tarded but educable children of high school age af Camp Baker. This
year the school was dedicated as the Lilla Spivey School. Three teach
ers are now employed at the Spivey School which has an enrvollment of

thirty student.s.

Stability. The mumber of years which each member of the current
senior class has been in this school is indicated in Table IV, page 15.
These data reveal that L seniors (1.9L per cent) attended Thomas Dale
‘1 year, 11 seniors (5.32 per cent) attended Thomas Dsle 2 years, 6 sen-
jors (2.89 per cent) attended Thomas Dale 3 years, 22 seniors (10.62 per
cent) attended Thomas Dale L years, 1LS seniors (70.05 per cent) atten-
ded Thomas Dale § years, 15 seniors (7.2L per cent) attended Thomas Dale
6 years and L seniors (1.9 per cent) attended Thomas Dale for 7 or more



TADLE IV

15

STABILITY DATA ON CLASS OF 196l OF THOMAS DALE HIGH scdcm.,
CHESTER, VIRGINIA

Number of Years

smimg

in This School

(Including , Cumulative

Present Year) Number Per cent - Per cent
1 b 1.94 100,00
6 15 7.2k - 98,06
5 15 70.05 90,82

o 22 10,62 20,77
3 6 2,89 10,15
2 1 5.32 726
1 N 1.9k 1.94
207 100

Total

i
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years, Only to a small degree are the problems generated by family
mobility found at Thomas Dale High School, The concomitant problem of
emotional instability on the part of a small percentage of transfer
students, some of whose parents are engaged in construction or industry,
is partially solved by extracurricular activities and the efforts of
staff members and students to help these transfers adjust to their new
surroundings. Through orlentation counseling many students have been
able to adapt to change without frustration and fear. Counselors aﬁ-
courage puplls to acquire attitudes‘ that will enable them to accept
change as nomaly and inevitable. In tomorrow's woild there wili be far
more mobility than at present, wheh one out of three families moves
h . .

every two years.

Withdraﬁals. Pupil dropout data glven in Table V, page 17, re~ ..
veal that the major reason for withdrawals for the twelve months pre-
céding September, 1963, was the transfer of L63 studenté (2L.5 per cent
of the total enrcllment) without change of residence. These students
vere enrolled in the Matoaca and Meaduwbi'ook High Schoo_la} whiéh were |
opened in Septembér, 1963. Subject difficulties acoounted i'ar the withe
drawal of 56 s{sudenta (2.96 per ceﬁt of the total enrollment), marriage
accounted fof the withdrawal of‘ 29 students (11?153 per cent of the total
enrollment), and parental indifference accounted for the withdrawal of
12 students (.63 per cent of the total enrollment). These data also

’ thidtg pq 139.



 TABLE V

17

. WITHDEAWAL DATA ON PUPILS OF THOMAS DALE HIGH SCHOOL, CHESTER,
VIRGINIA, FOR TWELVE MONTHS PRECEDING SEPTEMBER, 1963 .

Reason for

: Per cent of total
Withdrawal Boys (Girls Total enrollment

Disciplinary problems 2 1 3 . 16
Employment [ 2 8 ke
Entered military service 7 0 7 37
Finasncial reasens 2 0 2 s S
Health problems i ] 7 8 J2
Lack of motivation o 0. ks 21
Marriage - 1 28 29 1.53
Parental indifference 6 6 12 63
Subject difficulties 36 20 56 2,96
Transferred to another school , o o

With change of residence 3 5 8 L2

Without change of residence 287 '~ 176  L63 24,50
Unclassified 9 1 20 1.06
Unknowm 16 23 39 2,06
Total 380 279 659 3L.85
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reveal that transfer to other schools with change of residencey healthl
problems, military service; lack of motivation, vdiscip]‘.inary problems,
and financial reasons were responsible for the withdrawal of LO students
(2,12 per cent of the total enrollment), \ - |

It should be noted that subject difficulties accounted for 38.57
per cent of all withdrawals exclusive of those students uho transfermd
to the newly opened high schools in the county. Many staff members
intexrviewed felt that a significant conbribution to the continmous
growth and development of the total school program could be made by
stimilating improvements in the curriculum and methods of instruction
which would meet the needs of these students, Some felb that modifica
tion of the existing program was a more pressing preblem than the cone
gtruction of vocational schools which have as their objective occupa~
tional competency, and, hence, have no place for those whose mental

abilities are below average.

IV, BASIC DATA CONCERNING THE COMMUNITY

The schaél community for a public school is the area and populaw
tion of the district which is legally responsible for the suppért and
control of the achool.s Chesterfield County operated eight secondary
schools with a total enrollment of 6,868 for the 1963-6L session.

Thomas Dale High School serves the area from Falling Gréek and

SNational Study of Secondary School Evaluation, op. cib., pe 30.



the Atlantic Coastline Railroad on the north, to Hopewell (James River)

- on the east, to Beeclwood Avenue on the south, and to Beach on the west,

Area and population. Chesterfield County with a land area of L6O

équare niles lies in central Virgiﬁia Bet.wgen the James and Appomattox
Rivers, Its popalatiem accarding to‘ the 1960_census was 71,197, 1Its
estimated population for 196l is 81;,500. Bmmty facilities include a
mmber of churches representing many of thé major Protestant denomina~
tions and t.he Roman Catholic f#itho ‘o |

Occupational atatus of adults. One realistic basis by which

young people can determine their place in the occupational structure af
aociety is to leam sbout jobs held by their parents or by other cities
- geng of the commnity. Many Chesterfield people are engaged in mamface
tuxd.ng} and trade, Some work'in nearby citie_s. Large numbers are em~
Ployed in the plants of the duPont Company which have been developed tn
the county since 1928, and in the more recently established plauts of
the Al)ied Chemical and Dye Ccrporati.cn and Raynolds Metala Oompany In
addition to chemicals (ammonia, - sodium, nitrate § celloplmna, and nylnn
fibers), Chesterfield manufactures excelsior, lumber millwork, fiber-
glags boats, alumimum extrusions, foll laminated cartons; molded plastic
| ‘mrodncta, and foundry castings.é

As shown in Table VI, page 20, the total work force for Chesterw

| bpivision of Industrial Development and Planning, Economic Data
Chesterfield County (Richmond, Virginias Division of Industrial Develop=

ment and mmng, 196L)«




TABLE VI

WORK FDRCE Col 'IPDNENTS FOR G‘fESTERFIELD GOUNTI FOR

MARCH, 1960 -

TOTAL WORK FORCE e | 16,460
TOTAL EMFLOYMENT 15,820
MARUFACTURING ‘ : . ‘ o 5,780
Inmber & Furniture , 170
Chemicals R ' : - 5,150
YAll Other® Manufacturing ' - 160
NONMANUFACTURING ' R 6 4 560
Construction ‘ ' 810
"Public Utilities : o e - Loo
Trade 860
Finance Insurance & Real Estate ' 80
Service , 510
Govermment : : s 3,900
ALL OTHER NONAGRICULTURAL* 2,910

" AGRICULTURAL | e T 7570
TOTAL UNEMPLOYMENT 60
Per cent of Work Force o 3.9

rarren ——o " s
— -— o .

*Inclndes aeli‘~emp19yed, unpaid famlly and domestic workers;“
(Adapted from Virginia Fmployment Commission, Research, Statistics, and
Information Division,)
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field County for March, 1960 was 16,460, 0f this number theres were . .
_ 15,820 enployed, The data reveal that there were 5;780 engsged in mamie
facturing; 6,566 engaged in nomamfac‘l;.urlng which included construce .
tion, publie utilities, trade, finance insurance and real éétate, ser-
vice, and govermment worky and 2,910 engaged in all other nonagricul~
tural work which includad self~employed, unpaid family and domeatic
workers. Only 570 were agrﬁ.eulwral workers, The 6L0 who were unem-
ployed comprised 3.9 per cent of t,he work force. |

The per capita personal income for Chestarﬁ.eld County for 1962
was $2 JL62 as conpared with the per capita’ personal :’mnoma for the state
of Virginia of §2 2018, The median income in 1959 for Chesterfield
County families was $6,707. The per eent havirg incones 1ess than
$3,000 was 9.9.7 !

- The impact of econmie diversity is evident at ’I‘hamas Dale High
Schen)l where pupils from all soclo-econsmlc levels ars found, These
young people need help in discnvering"vays to a.chievé | occupatioﬁél sate
iafactioﬁ cormensurate with thelyr abilities and intemats.; Based upon
evidence obtained.fmm research and eoncem& expressed by repr'esenta-
ti';res of skilled trades, beéks are being developed by sémé publishers
which describe many workers that pupils hever hear about, and teacher
naterials designed to integrate vocational concepts into the existing
curriculun are also being explored.a

7Ibid.,, Pe 1o
Byalter M, Lifton, "The Elementary School's Responsibility For
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Educational status of adults, Figure 1, page 23, shows that 59
per cent of the fathers of Thomas Dale students completed high school
while 69 per cent of the mothers of Thomas Dale students finished high |
school.

Many higher educational institutions are convenlently close to
* Chesterfield County. Prominent among these are the University of Rich~
xrmnd, Riclmmd Proi'essienal Inatitute, Richard Bland Gallege, Medical
" College of Virginia, and Union Theological smnary.9

Recreational opportunitiaa. A1l Kinds of excellent entertainment

are available to t.he people of Chesterfield. Hany atéﬁend the concerts,
lecture serles, theater productiona, art exhibits » and aparts events in
the adjoining cities of Richmond and Petersburg.i®
Recreational facilitles in the county includa‘ numerous pub]:lc ard
private swimming pa‘alsl and four golf courses. Deer and foxhunting are
pormhr. ‘rhe .Appamattux and James Rivezsotfei‘ gead ﬁ.shi’ng.n
Pocahontas State Park and Forest cover 7,60l mcres in the center
of the county. The park of about 2,00k acres has good roads and hiking

trails, three lakes for swimming, boating, and fishing, playing fields

Today's Vocational Misfits," SRA Guidance Newsletter, December 1959
Jamuary 1960, Speclal Report (chicago, I1linoist Science Research Assow
ciates, Inﬁ., 1960)Q

PDivision of Industrial Development and Planning, ops: ci‘h., Pe e
1°Ibido s P 2.
W1vide, pe 1o
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for various sports, picnic facilities, and 't,hree ‘.large group camps for
the use of organigations, Throughout the ccunty the athletic fields of
the *oublic schools are available for community use. Civic clubs,
churches, LeH clubs, and other groups have well-plamed prograns that
provide local recreation and activities, Forfw Darling is a cmmfy owmed
" and operated park which has recently been restored by the federal gove
ermment. The county maintains a boat landing on the James River, and at
the Courthouse are two lighted baseball dismonds and 8 lighted football

ﬁeldolz

Health facilities, Chesterfield County is adjacent to Richmond,

ong of the 1eading medical centers of the South. The county public
health deparbment has offices in Ghes’oerfield and a staff of mrses,
sanitarians, and a health di.recter. Clinics nnd cther publicz health

13 Hhen necessary Thmnas Dale stu-

services are pmvided connt;y-»wide.
dents ars mfbr*ed to appropriate persons or agencies in the aurroundirg

citieﬂ .

Public finances. The rates of local tax levies per $100 for .

Chesterfield County in 1963 on real estate were §2.60, on tangible pere
sonal property $3.00, and on machinery and teols .55, The true value
on real estate will be considerably below these x;ominal rates, since

according to the Virginia Department of Taxation, the average ratlo of

Yrvag,
Blbidu Pe 2¢
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the assessed value of real estate to its actusl szle value in 1962 was
31.3 per cent in Chesterfleld County. According to the Virginia State
Corporation Comission, the state-wide ratio of the assessed value of
public service corporation property to its true value is L0.0 per cent.
The aggregate assessed values subject to taxes in Chesterfield County
for 1962 were @03,355,82?.3,‘1‘

The total tudget for schools in Chesterfleld County for 196)-65
is $14,607,364, From the county genersl fund budget $6,198,098 will be

expended.ls

ITI. SUMMARY

Thomas Dale High School with a curient enroihnent of 1318 offers

_ @ general diploma and a college prepératrery diplomaa Speclal attention
is given by many staff members to those pupils who deviate from normal
grade placement. Since a qualitative analysis of a pnpil‘a test perw
formance can be usved in many ways, tests aré given regularly to secure
data on the mental ability of pupils. _Some staff members interviewed,
especially thos‘é on eighth grade level, felt that the provisions being
made for pupils who deviated somewhat from nommal in mental ability were
inadequate, This is not a situation unique at Thomas Dale High School,
however, as educators elsewhere in the state expressed a need for

speclal educétional programs to deal with the differential abllities of

iby4,, pp. S-6.
EStatmnt by M. W, Burnett, personal interview, .
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pupils. Family mobility has not been a major problem at Thomas Dale,
In September, 1963, 2L.5 per cent of the total enroliment transferred
without change of residence to newly opened high schools in the county.
Subject difficulties, marriage, and parental indifference were major
reasons for pupil drop-outs in the twelve month period prior to Septem=
ber, 1963. Many staff members felt tha.i; changes in the curriculum and
methods of instruction would improve the situation relative to withe
dravals, |

Chesterfield County with a land area of L60 square miles and a
population of 71,197 according to the 1960 census operated eight seconw
dary schools with a total enrollment of 6,868 for the 1963461; session.
Many Chesterfield people engage in mamfacturing and trade., Slightly.
more than half of the fathers of Thomas Dale students completed high
school while approximately twoethirds of their mothers finished high
school, Meny recreational opportunities are afforded the people of
Chesterfield, and adequate health faei}.itiea are avallable in the county
and the cities of Richmond, Petersburg, and Hopewell,



CHAPTER III
NATURE AND SCOPE OF THE COUNSELING SERVICE

Each school must organize its guidance program, the focal point
of which is the counseling service, to fit its owm needs , and the extent
to which guidance functions are performed by staff members will depend
on many variables such as the size of the school, the qualifications of
- the personnel, and the degree of development éf the guidance progrem
within the school. An appraisal of the present state of the counseling
gservice is needed before procedures for ihitiating improvements can be
made, , |

In order to determine the effectiveness of the Thomas Dale High
School counseling service it is necessary to know something about its
organizationy the qualifications of its personnel,l and the availability
of its services. The counseling service is available to all students
throughout &11 their years in school. While stress is placed on the -
preventive, developmental, and educational aspects for the majority of
students, the few deviates are not overlooked, Referral sgencies are
‘utilizged for the maladjusted and otherwise handicapped, The counseling
service strives to help students achieve insight inte their desires,
motives, and problems and to make choices and adjustments in such a way
“that they mature in their ability to make wise and independent decisions,
Only béhavior which :Ls self-'-selecteci and is consistent with the coun-
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scleets set of values and his goals is meaningful to him.]"v
I, ORGANIZATION OF THE COUNSELING SERVICE

Thomas Dale High School subseribes to the theory that providing
for the successful operation of a counseling program is primerily the
‘function of the school administrators The extent 4o which the adminige
trator is able to provide adequate facilities, trained counselors, and
sufficient time for counseling and to foster among teachers and students
an attitude conducive to effective counseling will determine to a great
extent the success of the pmgrmaa Unless there is an identification
‘with the counseling service and the acceptance of responsibility for the
counseling sexrvice by the teachers, it is improbable that improvements
in the service will be made,

- A mumber of pxinciplés affect the organization and epera’oioh of
an effective counseling gervice, For the purpose of emphasizing the
need for purposeful planning, some of the principles germane to systeme
atic plarnning of the counseling seryice are reviewed: all pupils must
be served by the cmeling service, counagling emphases should be
détemimd by tﬁe institutional quectives, administrative aupﬁort ig
essentialy ‘staff support is needed, profeséienal leadership is vital,

1paisy P. Reames, "The School Counselors" Virginia Joumal of
Education, Volume LVII, Number 8 (April, 1964), p. 16.

zState Department of Edncatién, Guidance Services, Division of
Special Services, Guidance Handbook Tentative, Volume L5, No, 13 (Riche
mond, Virginias Commonwealth of Virginia, HMay, 1963), p. 67.;- :
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released time for counseling is necessary, adequate funds must be pro-
vided, Aimd thé ¢ounsé1ing :aervice’nmst. be coxi‘bimcns:].y ‘xazva:hmad:ed..,‘3 Te
the exterrt that finances perniit the‘ Thomas vDale‘administ.ratar' structures
the guidance p:mgram araund these prinéipleé. ﬁe has vpr‘a\vided. aétive
administrative support, adequate physical facilities, and ﬁvained and
experienced fulletime counselors, In some instances working relatione
ships between counselors and ether staff members would be more satisfac-
tory if delineation of responsibility and functions was moere clearly
defined and worked out in written form,

II. QUALIFICATIONS OF COUNSELORS

- I£ counseling is to be effective, it is necessary to have compe=
tent counselors. All of the fulletime counselors at Thomas Dale are
certified and experienced, Minimm qualifications for guidance coun-
selors adopted by the Virginia State Board of Education which became
effective in September, 1961 follows

a, The Colleglate Professional Certificate -
b. One or more years of successful teaching experiences
¢, A minimum of 15 semester hours (preferable at the graduate
level) in at least four of the following five areas, one of
. which must be in Counseling and one in Tests and Measuremenist
(1) Principles and Practices of Guidance
(2) Counseling :
(3) Tests and Measurements
(L) Occupational and Educational Information .
(Including Curricular Offering)
() Understanding the Individual |
(In Relation to His Educational Needs); and

3aq. Smith, '
Glenn E., Smith, Counseling in the Secondary School (New Yorks .
The Macmillan Companys 1955); PPe 1L6=55,- ,
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de Good physical and mental health and personal qualities which -
merit the confidence of pupils, parents, teachers, and school
administraters, . ‘ - \
A person having réapcnsibility for coordination of guidance ser-
vices within a school should have completed a graduate cuuﬁae in
the Organization and Administretion of a Guidance Programed4
Since it is considered impertant for counselers to contirmue their
study beyond these minimum qualifications, an increasing mmber of coune

selors are working toward or even beyond a maater'a degmﬁ.s
IIT. COUNSELOR-FUPIL RATIO

The counselor«pupil ratib at Thomas Dale High School is 1 te 395.
The State Board of Education recommended counselorcmpil ratio in the
secondary schools is 1 to 375 while the Virginia Plan for Guidance under

NDEA recommended cmnselérﬁpupil ratio is 1 to 250,
IV, COUNSELING ASSIGNMENIS

The guidance coordinator at Thomas Dale High School not only
coordinates the guidance services but spends much time in individual
counseling, There are two fullstime counselors and three teacher-
counselors who devote one period per day to caunseling.} - After study,
experimentation, and suggestions from expeﬂa, Thomas Dale developed a
procedure for assigning ecounselors that is unique in this area, The

| bgiate Board of Education, Standaxds for the Accrediting of
Secondary Schools, Bulletin, Vol. XXXXII, May, No, 7 (Richmond, Virginias
Commonwealth of Virginia, 1960), pe 19 ‘ ﬂ

| sstate Dépértment. of Education, loc. cit.
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guidance coordinator is responsible for educational and vocational couxi-
aeling on eighth grade 1eve1; one fullatime counselor works with college~
bound students in grades ten, elevon, and twelve, and the other full-tima
counselor has a parallel vocatxonal program for st.udents who do not plan
to abtend collega. The guidance coordmator and the teacher-counselors
work with the remaining studenta. '

A gu:.dopos’a from an wcperb points out the need for such specialle
zation within a group of oounselors:

- It seems quite :mcely that the counselorts rather large respon-
sibility for understanding psychological appraisal, as well as
the various kinds of constantly changing information needed for
student planning and trangition to the next educational level,
will require specialization within a group of counselors in any
given school, As a given school employs more counselors, there
will be 2 natural tendency for some counselors to shift to more
intensive operation in certain areas of counseling or to become
especially well infommed en certain kinds of information. 4s a
result, other counselors will come to depend on a particular

- coungelor for certain kinds of information or services, Some of
this division of la‘oor could certainly be planned.

Steps could be taken to see that some counselors are encouraged
to become the best informed of &1l on further educational opporw
tunities, while still others attempt to keep up to date regarding
changing occupational conditions and demands, Another might become
apt in the interpretation of school population information to
teaching staff and administration. Another specialization might
involve the aschoolts liaison with commnity agencies, All must
remain specialists in student understanding and have the capecity
%o develop & counseling relationship with atudents and a consulting
relationship with teachers and parents.

60. GLlbert Wrenn, The Counselor in a Changing World (Washington
9 DiCes American PersonneT and Guidence Association, 1562}, ps 1bke
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V. DUTIES OF COUNSELORS

’I’he primary rssponsibility of counselors is counaeling.7 Clerie-
- eal duties sometimes prevent counselors at 'l'hemas Dale from discharging

this respansibility pmperly. One af the better descriptiona of respone

sibllities that most suthorities agree should be assigned to counselors

has been prepared by Roeber, Smith, and Ericksons

1.
2.

e
L,

5

6,
7.

8.

He provides counseling services for &ll pupils who desire them
or who are referred to him by others,

He provides technical leadership for the individual or group
which determines guidance policies,

He carries oul guidance policies,

He encourages and assista in the orientation of other staff
members to the guldance services, :
He acquaints himself with the individual 1nventeries of all
students, occupational information resources, commnity re-
sources, and referral possibilities within the scheol.

He agsists teachers in discovering individual differences
among pupils and in meeting these individual needs,

He systematically collects and organizes pupil data which may
assist administrators and teachers in the imprevement of any
part of or the total educational program.

He works and cooperates with employers, community agencies,
and organizations committed to furthering the welfare of

pupils.a

VI. SUMMARY

The principal ab Thamas Dale actively supports the counseling

service. To the extent that finances permit he has organized the coune

seling service in accordance with principles that most authorities agree

Thaymond N. Hatch and Buford Steffire, Administration of Guidance

Services (New Jersey: Prentice Hall, Inc., 1958), p. 211,

81bid., po 16k
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are germane té the systematic planning of such a servicea He has pro-
vided adequate facilities and corpetent fullmtims counaelors. The
counselorupupil ratio is 1 to 395. The procadure for counseling assigne
ments which permits specialization within a group of counselors is unique

in this area,



CHAPTER IV

SURVEYS ON THE COMFREHENSIVENESS AND EFFECTIVENESS
OF THE COUNSELING SERVICE

This study was designed teo evaluate the present counseling ser-
vice of Thomas Dale High School and to recommend changes that would -
enable the service to function mere effectively. With these general
objectives in view questionnaires were sent to twenty-four selected high
schools in Virginia with enrcllments ranging fram 1109 to 1495. The
survey was sent to admlnistrators, counselors, and teachers in each of
these schools as well as to parents, pupils, and former students of
Thomas Dale, The purpose of this chapter is to present and interpret
the data from the questionnaires,

Each principal in the 2k high schools was requested to complete
an administrative survey, each of approximately one hundred counselors
in the selected high schools was asked to complete the counselor quese
tionnaire, and L8O teachers selected at random by the principal ef each
of the selected high schools were asked to supply the infomation on the
teacher survey form. It was suggested that every second or third teache
er from an alphabetical list of staff members complete the teacher ques-
tionnaire.

Eighteen of the twenty-four schools responded,’ Completed ques-
tionnaires were received from 18 principals, 57 counselors, and 256
teachers. |

Of the two hundred questionnaires sent to the parents of Thomas
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‘Dale students, 162 were returned, Parents representing stratified ran-
dom sampling were sslected. The basis for stratification was area of
residence with sample 'per"centages‘ representing the percentages of poim-
‘ 1atioxi. One hundred surve&a were sent to fomer students. Twenty-five
were sent to atudents;éelacted from an alphabetical list of the Class of
195k, ' In the seme manner twenty-five were chesen frem the Class of 1957,
the Class of 1960, and the Class of 1963, There.were twenty-eight
respordentss Teachers at Thomas Dale were asked to distribute q&esﬁion-
naires to 250 students; - Fifty students were selected at random from
~ each of the five grade levels. Every i pupil was selected according
to seating arrangement to compﬁsa the. subsample frem each classroom.
Completed questionnaires were received from 2148 pupils.

I. ADMINISTRATIVE RESPONSE

The administrative questionnaire completed by eighteen adminise
trators showed that they had an average of ‘16._11 years of experienée in
administrative work and an average of 3.6 courses in guldance. It also
revealed that the eighteen regponding schools had a mean enrollment of
1252, A1l eighteen of the schools had organized guidance progréz‘ns.
Figure 2, page 36, shows thaf. the rmumber of se;cendazy-sch@l personnel
assigned to full-time counseling was thirty (37 per cent), and the mum~
ber of secondary-schoel personnel assigned to part-time c‘:onnseling’was
fifty-two (63 per cent). Of these eighty-twa counselors, Figure 3,
page 56, réveala that 37 per cent held a state counselor's certificate
but did not hold a master's degree; 33 per cent held a master's degree,
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Figure 2. Administrative response on the number of
secondary-school personnel assigned to full-tinme counseling
and to part-time counseling. _
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Figure 3. Administrative response on the number of
secondary-school personnel assigned to counseling who hold a
state counselor's certiticate and the mumber who hold a

master's degree.
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but only 20 per cent held a master'a degreé with gui.dmce or psychology
as the field of concentration. The average ratio of counseling staff
time to total schoo]. staff t:!.me was 1:21. The ratio of counseling staff
time to total statf time ranged fraa 1110 to 1:60. The average coun=-
selor-pupil ratio in the schools was 11385, | o

| Prwsical facilities for guidance in fifteen schools included &

guidance unit which was geparate from but near the admi.nistrative offi-
ces. In fourteen achoola the guidance unitz was accessibla by & direct
antranca ﬁ'om the corridor; in seventeen schoola the guidance unit was
readily accessible to students; and in fourteen achools the guldance
unit was readily accessible from a main entrances |

An adequate and attractive reception area was found in elefen'
of the schools, a cdnference or nmltiyurpose roon in eight of the
schools, private counseling offices in fifteen of the schools, adequate
and conveniently located storage facilities in ten of the achocls, a
telephone for each counseling ofﬁ.ce in nine of tha aschools, necessary
supplies and naterials 1n a:l.xtean of the schools, and functional and
attractive furnishings and equipment in fourteen of the schools, |

Figure L, page 38, reveals that %6 per cent of the administrators
considered personality the most important qualification of a counselor,
22 per cent considered experience the most important qualification of a
counselor, and 17 per cent considered training the most‘importm.zt @ali-
fication of a counselor,

Table VII, page 39, shows that seven administfat.ors rankgd re-

1iability as the most important personal quality of a counselor, and
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TABLE VII

PERSONAL QUALITIES OF A OOUNSELOR R&NKI:D ki | ORDER

- OF IMPORTANCE BI’ ADMINISTRATORS
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that five ranked emotional stability as ths most important personal
quality of a counselor.

Administrators, as indicated in Table VIII s page hl, considered
techniques in counseling and supervised experlence in counseling the
most important courses of study for school counselors, Other courses
not listed in Table VIII, page Ll, reconmended by administrators for
counselors were administration of a gnidance;pregrm, gcengmics, humani-
ties, individual analysis, individual testing, and mental hygiene,

In checking. functions for which administrators indicated the
degres of responsibility they assumed, fifteen, as ‘éhom in Table IX,
page L2, stated they assumed complete responsibility for providing' time
in the school schedule for 'cou;xseling” and related guidance aervﬁne.

Some responsibility was assumed by most principals for ori.en’oing ‘pupils
to guidance services; encouragim individual guidance interviews; giving
leadership in provlding :ln-sex'vice education 1n guidance for profession-
al staff members; encouraging guldance persomnel to continue professiono
al education; making recommendations to the superintendent for qumfied
professional and clerical persohnel; partioijaatirg s when pract;cal, inr
guidance conferences; interpreting guidance services to staff, parents,
and community; studying the socloeconomic and cultural aspects of the
commnity as these affect the pa;ticular neéda of the students; informe
ing the staff amd'the community of the findings .of follow=up studies and
researchy and participating in a continual evaluation of the'g‘uidance
program within the school. . |

A trained psychologist was empléyed in two schools., Psychological
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- TABLE VIII

COURSES OF STUDY FOR SCHOOL COUNSELORS RANKED IN
OHDER OF IMPORTANCE BY ADMINISTRATORS

n——— —- prons
—_— —— r—

Rank by frequency of responsg‘

Course of study 1 2 3 4 5 6 7
Educational and occupatienal informatien 3 2 1 L4 1 L 1
Philosophy 2 2 0 1 3 2 6
Psychology 2 2 L 2 5 0 2
Research metheds 0O 0 0 2 0 7T 3 L
Sociology 0 ¢ 1 3 1 2 1 8
Supervised experience in counseling 2 6 3 2 1 0 2 1
Techniques in counseling 8 1 3 2 1 2 ‘
Tests and measurement 0o K 5 1 5 0 1 1
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DEGREE OF RESPONSIBILITY ASSUMED BY ADMINISTRATORS
FOR VARIOUS FUNCTIONS

" Degree of Responsi.bility
Function o Complste Soma No

Provide time in the school schedule for ‘
counseling and related guidance service 15 2
Orient pupils to guidance services 2 15
Encourage individual guidance interviews 2 .15
Oive leadership in providing ineservice
education in guidance for proressional

staff members - o 5 12
Encourage guidance persornmel to continue S _
professional education -3 1k

Make recommendations to the superintendent
for qualified professional and clerical
personnel. - B
Participate, when practical, :Ln guidance '
conferences
- Interpret guidance services to staff,
parents, and community
Study the sociosconemic and cultural
~ aspects of the community as these affect ‘
the particular nseds of the students s 15 2
Inform the staff and the cammnity of the A
 findings of follow-up studies and

BEw

research 0 16 1
Participate in a continual evaluation of
the guidance program within the school 7 9

WM
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services were available én a referral basis in twelve schools. Full=-
time clerical helpers were assigned to the guidance department in one
schoclj partetime clerical helpers wers assigned to the counseling de-
partment in ten schools, In five schools counselors served as cheékera
of absentees, and in eight schools counselors were assigned clerical
duties, Staff meetings were employed in sixteen schools ‘and extension
courses were offered in twelve schools for ineservice training in guid-
ance of the entire ataff. | |

Principals in sixteen schools felt that they made & schedule of
clagses and school activities which provided for ths int.erest and neecls ‘
of each student, and acventean believed that they made a schednla which
provided an opportunit.y for aach etudent to utilize guidance services.

_ Tha data regarding apeci.al classes available in the eighteen
achools responding to the survey are prasanted in Table x, rage hh.
Developmenm reading claasee were offered in five schccls, special
classes for slow lenmers S.n i’our schools, special clasaas for advaneed
students in three schools, an honor class for excaptional studerxbs in
one school, a c¢lass on how ta study :tn one school, and an extanaion
course in one school. | - _ -

Three administrators said that they knew the total amount of
guidance support provided in the budget. The average smount spent for
guidince services in these schools exclusive of salaries was four hun-

dred dollars per years
The principal results of the administrative survey are listed as

followss



TABLE X

 PROGRAMS DESIGNED TO MEET INDIVIDUAL NEEDS OF
 STUDENTS IN KIGHTEEN VIROINIA 5CHOOLS®

Class . . Kusber of sohools

Developmental reading

Extension courses
Hmwwumwfwwm@ﬁmaam%ﬁs
How to study

Special classes for slow learners
Speciel classes for advanced students

oo e
¥somo of the schools surveyed reported no special proe
grens of this types: On the other hand, soms schoola reported
&8 nany as three special programs within the seme schools

N B ot ATy




1,

2,

3.
k.

6.

i

8.

%

10,

1.

12,

- 13

1L,

ks

All eighteen of the high schools responding to the survey
had organized guidanes prograns,

Of the eighty-two counselors in these achoola, 37 per cent
held a state counselor's certificate but did not hold a
master's degreej 33 per cent held a master's degree, but
only 20 per cent held a masterts degree with guidance or
psyochology as the fleld of cencentration,

The avarhgé cmanselor?-pv;pil ratio was 1t385,

More than half of tha schools had adequate physical facili-

. ties,
5. '

A majority of the administrators considered personality ths
nost imporba.nt qualiﬁcation of a counselor. (

Reliability and emntional atabi.li‘cy' were ranked as the most
important persunal qualities of counselors.

Administrators believed that techniques of counseling armd -
supervised experience in counseling wera the mest important

- courses or a'mdy for counselors. .

Two of tha schools had trained psychologista. In twelve -
schools psychological senices were available on -1 mferral
mu. ‘ . . e e

- Fulletime clerical helpers»were a‘saigned to the guidance‘- '

department in one schoolj part«time clerical helpers were
assigned to the eounsallng department in ten schools, - -

In five schools cmnselors gserved as checkers of- absentees »
and in eight schools counselors were assigned clerical
duties. .

Staff meetings and extension courses wem the chief methods
employed in schools for in-service ’oraining in guidance of
the entire stafrq , :

Special classes were avallable in ten of the schools. In
addition to developmental reading classes, there were ,
classes for advanced students ag well as for slow learners,

Three administrators supplied the total amount of guidance
support provided in the budget, and the average amount spent
in these schools exclusive of salaries was four hundred
dollars per year. _

The number of years of éxperierice in édministrative work
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ranged from one year to thirty-seven years with an average
of 16.L years,

15, The average mumber of courses in guidance taken by adminise
trators was 3.6.

I1I. TEACHER RESPONSE

Of the 256 teacher respondents, 95 per cent stated that they re-
garded counseling as a professional activity requiri.ng specific knowe
1edgeandald.lls o |

Figum 9 page L7, shows that L8 per cent of the teacher respon~
dents often acqu&inted pupils with the values and nvailahmty of the
counseling service, L8 per cent occasioml]y acquainted pupils with the
service, and 2 ‘per cent never diacussed the. service,

Data in Figure 6, page l:B, present teachsr response on the fre-
quensy with vhich teachers conferred with ceunsalers and other apecm-
ists regarding the problems of individual pupils and then utilized the
infomation t.hey 'provided. 'rhe respondents indicated that 38 per cent
often conferred with counselors, and 2 per cem'. never conferred. wi’oh
counselors.

In discussing the relationship between the counselor and discipf
line, 2 per cent believed that the counselor should enforce discipline,
92 per cent said the counselor should help the atudant‘ analyze his
problems and formulate acceptable pattams of behavior, and 6 per cent
stated that there should be no relationship.

An affirmative response was received from 82 per cent of the
teachers when they were questioned on whether they provided a classroom
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Figure 5. Teacher response on frequency with which
teachers acquaint pupils with the values and availability of
the counseling service in the school. :
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Figure 6. Teacher response on frequency with which.
teachers confer with counselors and other specialists regard-
ing problems of individual pupils and then utilize the infor-
mation provmded.
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free from tension, It was noted that 13 per cent stated that they -
placed a premium on coni‘orming baha:vior and thnt 20 per cent tailed 'bo
| respond w thia’ question. ; ,

Greater emphasis in tmvinatmcﬁonalprégrm_was pl#g_ed by 8 per
cent of the teachers on imparting subject matter for its oun sake, by
83 per cent on teaching students according to their needs and capacities,
and 9 per cerrb did not respond to this item, 1 | '

When asked to rank according to imporbabea the areas in which they
would like assistance in working and: comseling wm‘thgir students,
teachers listed the guidance services ‘available in the schooly an ex~
planation of mtnménts for the appraisal of j&er_sénal qnalifiés of.

students such .as rating scales; and the uses and Mtatiana of stan-
dardized tests, - | ‘ | |

Teachers ‘stated that the grestest! strengths of the counseling
progranm were, according to frequency of response, the help college-bmmd
students - received, the assistance glven to studenta in analyzing their
problems, the _sch\m.ng of students ,i.n olaases, the individual cmmsel-
ing program, the friendliness of the staff, 't%ze counselorts contact with
~ parents, student growth in self-ﬂnderstanding,!.axﬂ the cmscientioﬁa
classroom '-teaé.her.' :

Teachers listed as the greastest weaknesses of the counseling proe
gram insufficient time, understaffed deparﬁmit& and overworked counsele
ors,; need for psychiatrists, peer chamels of cemmnication, clerical
duties, limited tra.ining of cwnselors, impersonal attltude of counsel-
ors, and failure of counselors to understami tha student,
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Recommendations for improving the caunselipg program included
fulletine counselors, employment of psychiatrists, careful screening of
atﬁdenﬁs for claaséa, employment of clerical halp, more vocatianal coune
seling, lower counselbr—pnpil raf.io; amployménﬁ or‘ men and women as Coune

selors, and more understanding counselers.
III, COUNSELOR BESPONSE

The data in Fignre 7s page 51, reveal that 39 per cent of the
c&unselors conferred with each of their counselees individually once
during each year, 36 per cent cexmseled with each of their counselees
individually twice durirg the year, and 9 per cent met with their coun-
selees three times or more each years

Counselors placed emphasis, as shown in Figure 8 s page 52, on
préventive measures rather than remedial measures. The responses indie
cated that 86 pér cent of the counselors were concerned primarily with
prevent.i.ve counselirg while 5 per cent were concerned primarily with
remedial measurea. . . |

~ Figure 9, page 52, indicates that 21 per cenb of the counselors
visited other schools to observe guidance programs in action. Many
stated that they hoped time and funds would permit visits in the fubure.

The approaches used by ceunselora in thelr interviews with stue
dents snd parents are shown in Figure 10, page S3. The directive ap~
proach was used by 1l per cent, the eclectic approach by 54 per cent,
and the non-directive approach by 21 per ce;rb,

Responses from 98 per cent of the counselors indicated that it
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- Figure 10, Counselor response on approaches most, otten |
used in interviews with both pupils and parents.



wag very important for counselora themselves to be well adjusted. Table
XI, page 55, shows that cmméelers cénsidered Mtegz'}.ty and the sbility
to cope with one's own problems important personal qualities for coune
gelors, Respect for the needs of others and the ability to work har-
moniously with others were also considered important.

: Thé. data in Figure 11, page 56, reveal that 42 per cent of the
counselors believed there was a need for better commnicatiox‘:' between
the admintstration and the counselors,” Counselors suggested that ime
provement be made by regular, frequent meetings between administrators
and counselorsj by the reporting of pertinent (:}.nron&ation at frequent, |
regular meetings; by an effort to understand the éﬁoblem of éach others
and by the appointment of a guidance director in school ayateﬁs without
one. _

- Figure 12, page 56, shows that 65 per cent of the counselors
stated ‘that there was a need for better commnication between the coun-
selors and the teachers, Counselors believed that improved chamels of
commnication could be obtained by counselors attending meetings with
department heads; by conferences between counselors and teschers; by
counselors attending occasicnally the departmental meetings; by orienta-
tion sessions with new teachers; by administrative interpretation of the
programj by ineservice training in human behavior, ethics, and guidance
servicesj by providing time during the schm;l day for consulting rela-
tionships with teachers and parents; by case conferemes; by employment
~of younger teachers; and by meetings with homerocm teachers.

Figure 13, page 57, reveals that 88 per cent of the counselors
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TABLE XI

PEBSONAL QUALITIES OF A COUNSEIOR RANKED IN ORDER
- -OF IMPORTANCE BY COUNSELORS :

.. Rank by frequency of response
1.2 3

Personal quality L 8 6 7
Ability to cope with one's ownproblems = 16 10 9 6 5 3 1
Ability to work harmoniously with '

others , 5 915 9 15 2
Acceptable personal appearance 0 0 0 2 71721
Integrity ‘ ‘ 20 6 7T 13 6 1
Leadership ability ‘ 0 L 1 1 5 16 26
Respect for the needs of others . 31417 9 6 3 1
Signiﬁcant moral and apirj.tual mues 812 510 ¢ 7T 2

— s at
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for better communication between the administration and the
counselors,

T
WS

No response

ff/

/7/

K 1 1 A { 1 L : 1. 1 J

0 10 20 30 o. 50 60 70 80 90 100

Percentage of Counéelor Response

Figure 12, Counselor .response on indication of need
for better communication between the counselors and the
teachers,

56



Help student analyze his problems

No relationship

//// //
122 /)

I ! 1 { { i 1 1 1 1

0O 10 20 30 ‘L 50 6 70 8 90 100

Percentage of Counselor Response

Figure 13; Counselor response on the relationship of
the counselor to discipline. .

57



58
believed that the counselor should help the student analyze his problems
and formulate acceptable patterns of behavior, and 12 per c¢ent sald the
counselor should have no relationship to discipline, |

Table XII, page 59, shows that counselors considered techniques
in counseling, psychology, and supervised experience in counseling the
most 1inporbant courses of smdj for counselors.

Other courses counselors considered important ix;cluded group
counseling, organization and adninistration of & guidance curriculum,
indlvidnal analysis, personnel work, ‘mn;amies; tuman growth and devele
opment, study sidlls, deveiapmental reading, new tegching procedures;
multiple counseling,‘ school and community relations, individual testing,
trends in counseling, typing, and English composition,

~ Counselors stated that they maintained the confidentiality of
information obtalned in cmnseling by keeping canﬁdential files, prace
ticing professional ethics, omitting personal data from the interview
card, ard lotking the ﬁleaé | ' |

i’mviaions for follow-up and assiﬂtaﬁce, when désirable for each

stndaht. counseled, wers made by 96 per cent of the counselors.  Conferw
ences with parents, when a need was indicated, were held by 98 per cent
of the counselors.
| While some counselors placed major emphasis on general counsele
ing, others placed major emphasis bn educational counseling,_ Pigure 1L,
page 60, shows that 39 pér cent were concerned primarily with general |
counseling, and 39 per cent were cahoemed primarily with educational

counseling.



TABLE XII

 COURSES OF STUDY FOR SCHOOL COUNSELORS RANKED
"IN ORDER OF IMPORTANCE BY COUNSELORS

i
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‘Bank by frequency of response

 Course of study 1 2 3 Lk 5 6 17 8
Educational and occupational information 1 O 11 21 10 6 § 2
Philosophy 7 2 L 5 5 8 9 1k
Psychology 17 12 9 6 7 L
Research methods 0 0 0 1 2 10 17 24
Sociology 0 2 Lk 31015 15 &k
Supervised experience in counseling 715 8 3 7 5 85 6
Techniques in counseling . 21 20 6 3 L 0 1
Tests and measurements 2 515 1 9 6 2 1

——————
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. As shown in Figure 15, page 62, 26 per cent of the counselors
were responsible for apecial types of counseling such as callegé counsele
Ang, vocational caunsellng, testing, psychiatric referrals, group counw
aeling ’ scheduling, and freshman pmgram planning, '

Figure 16, page 62, reveals that L9 per cent of the counselors
sponséred a8 class or organizatlion, Clubs and senlor classes led the
1ist of activities spcnaoréd by the coungelors,

. Responses of counselors indicated general agz;eanent among coun=
selors as to appropriate camxselar.ctutiaa_. Conferring with pmnts;
assisting students in educational plamning, vocational plamning, and
personal and social problemsy and intfarpr‘eting and discussing informa~
tion conceming a sﬁ&ent's abllities, aptitudes; and inte:esté were
considered appropriate duties of counselors by 96 to 100 per cent of the
respondents. FProviding group orientation was listed as an appropriate

duty of coiznselnrs by 91 ﬁer ‘yceknt of the counselars; discussing f.he
gchool pmgram by B6 per eant of the counselors, and assisting students
in apply:!ng for employment by 8L per cent of the counselors.

It was wted that 35 per cent af the respondents considered
clerical c.lutie's inappropriate duties for a counselor, Other duties
listed as inappropriate included pupil sccounting, discipline, monitore
ing, teaching & class, and cheeking permanent records, Figure 17, page
6Ly shows that 32 per cent of the counselors were required to perform

- miscellansous duties which hindered thgm in working with individual stue

denta, ; L » »
A1) of the respondents stated that a counselor should have
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successful teaching experience., Figure 18, page 6L, shows that 70 per
cent o:f .thé .. ’z"espondenba Selimd that a counselor should have work ex=
5 perience:.,in addition to educative experience.

| Figure 19, page 65, reveals that 10 per cent of the counselors
considered state certification adequate training for counselorsy 39 per
cent, a master's degree adequate trainingy and 18-per cent, training
beyond ‘tha‘ masterfs degree level sdequate preparation.

. Fgure 20, page 66, shows that Li2 per cent:of the counselors did
not have sufficient time to confer with staff members sbout plans and
activities affecting thai.r connselees. . ~

Da’oa in Figure 21, page 66, indicate that 93 per cent of the
éounselora, participated in activities of professional associations,

The m;jor s'trengths‘ of the counseling service as seen by the
counselors were active admini.strative suppbrt, dedicated counselors,
wenntraimgl counselorsy good rapport with teachers and students, and |
- ideal physical planta, | | |

Inadequate time for counselling students, contacting parents, and
A profeésional reading; inadequate physical facilities; lack of clerical

help; and a high counselor=pupil ratio were listed as the major weak- |
nesses oi‘ the counseling service by the counselors.
The principal results of the counselor survey are 1i$ted a8 fol=
lowst |
l. Individual conferences with their counselees were held once
during each year by 39 per cent of the counselors, twice

during each year by 36 per cent of the counselors, and three
"times or more by 9 per cent of the counselorss
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Most counselors ware primarily concermed with preventive
measures rather than with remedial measures.,

In iutervims 5l per cent of the counselors used an eclece

‘tic approach, 1l per cent a directive approach, and 21 per

cent a non-directive approach.

Counselors balieved it was very import.ant that they be well
adjusted individuals,

A need for better cormunication with administrators was
indicated by L2 per cent of the counselors. Regular and
frequent meetings between administrators and counselors were
suggesteds

A need for better commnication between counselors and
teachers was indicated by 65 per cent of the counselors.
Meetings with department heads and conferences with teachers
were recommended,

A theugh 88 per cent of the counselors belleved they should
help students snalyze their problems and formlate accepte
able patierns of behavior, there were 12 per cent who said
the counselor should have no relationship to discipline,

Techniquea in counseling, psychology, and supervised ex
perience in counseling were considered the most 1mportant
courses of study for school ceunselors. o

Confiderrbial files and professional ethics were employed to
maintain the coufident.iality of information obtained in
gounseling, ,

Conferences wore held with pamnts when the need was indle
cated, .

While some counselors were concerned primarily with general
counseling, others were concerned primarily with educational
counseling,

The trend toward specialization in counseling was evident by
the fact that 26 per cent stated that they were respons.’t.bla

for some type .of special counseling..
Approximately half of the counselors sponsored classes or

‘ orgard.zationa.

All caunaelara felt that assisting students in educaf.ional :
planning and conferring with parents were appropriate duties
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of a counselors; while Bl per cent considered assisting stue
dents in applying for employment an appropriate duty of 2
counselor,

Clerical duties led the list of assigned duties that coun-
selors considered inappropriate,

A1l stated that counselors should hafve successful teaching
experience,

State certification was considered adequate counselor traine
ing by LO per cent of the counselors, & master's degree was
considered adequate by 39 per cent, and training beyond the
master's level was considered necessary by 18 per cent.

More than half of the counselors did not have sufficient
time to confer with staff members sbout plans and activitles
affecting their counaelaea.

Activities of profeasi.cml agsociations were participated in
by 93 per cent of the counselors. ;

Integrity and the ability to cope with one's oun personal
problems were ranked as the most important personal qualie
ties for counselors.

Active administrative suppart, dedicated couneelora, welle -
trained counselors, good rapport with teachers and students,
and ideal physical plants were cited as major strengths of
the counseling service. _

Inadequate time for cozmsel,’mg students, contacting parerrt.s,

~ and professional readingj inadequate physical facilitiess

lack of clerical helps and a high counselor-pupil ratio were
given as the major weaknesses of the counseling service.

IV. PARENT RESPONSE

0f the 162 parent respondents, 92 per cent knew individual counsel-

ing services were offered, 6l per cent knew staff members were available

for parent interviews, 79 per cent knew a standardized testing program

was provided, 80 per cent were cognizant of the fact that educational

information was available, 78 per cent realized occupatienal.information
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was disseminated, and 53 per cent reslized assistance with personal |
problems would be givén to students who requested it.

" Tne data in Figure 22, page 70, reveal that 21 per cent of the
parents had an interview with their children's counselor during the cure
rent school year, Flgure 23, page 70, presents data indicating that
Thomas Dale supplied information to 37 per cent of the parents concern=
ing their children's aptitude for college, Figure 2k, page 71, shows
that 43 per cent of the parents received information concerning their.
children’s aptitude for different ocoupations, Parents indicated, as
shown in Figure 25, page 71, that 90 per cent of their ghﬁdren dise
cusged their personal problems with them and that 13 per cent, as indie .
cated in Figure ‘26, page 72, discussed their personal problems ﬁth the
school counseler. -

~ Some parents believed the school's program could be improved by
offering a wider range of subjects, giving more training in vocational
areas; putting more emphasis on placgment according to level of abllity,
improving the quality of instruction, hiring additional clerical help to
prepare transcripts, and exerting more effort to see that pupils from all
areas of the school commnity are iepres'en’bed in school activities.

.Flgure 27; page 73, reveals that inv evaluating the guidance pro-
gram of Thomas Dale 6 psr cent of the parents rated it as excellent,
27 per'vcent above average, LO per cent as sverage, 20 per cent as below

average, and 7 per cent did not rate the program.
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V. FORMER STUDENT RESPONSE '
0f the twenty-eight former student ;-e#porzdents, 57 per cent took
the college preparart;ery Jcourse in high school, and B2 pér cent c;ontimed
their education afﬁer graduating from high school, More than half of
these atuden'ts are now enrolled in college, Some are homemakersj others
are engaged in clerical work, industry, and teaching,

4 | Subjécts of greatest value ranked according to frequency of ree
sponse w'ere'Engliah, mathematics, socisl smdies; typmg, science, home
economics, speech, md shorthami, Sﬁbjects of leas’c. value 1isted
according to fraquency of response vere science, mathemtics, foreign
lenguages, shop, geography, and sharthand. It was noted that some stuw
dents considered ghorthand the suhject of greatest valua while others
considered it the subject of least value. ,

Suggeations for the improvement of aubjects now offered at
N Thomaa‘ Dale included more written work in English, more accelerated
courses, better hwtmcticn, typing for college preparatary students,
ofﬁ.ce machine training, emphasis on speaking in foreign language courw
ses, an introductory course in accounting, additionsl emphasis on speed
in typing, training in art; and better science iaborataries.

The data in Figure 28, page 75, show that 96 per cent are satis-
fied with their present accupaii.ons; Those who left full~time employ=
ment gave marriage, service in the a:med forces, and better working con-

ditiona aa t.he reasons.

The respomients mentioned several subjects that would havu been



0 10 20 30 Lo 50 60 70 80 90 100

Percentage of Former Student Response

Figure 28, Former student response on whether he is
satisfied with his present occupation.
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helpful to them ‘such as advanced mathematica 3 sociclcgy, psychology,
drawing, public apenkﬁng, Bible, art, and English if they had been
offered during their enrollment in high scheol, ' ' a
| Figure 29, page 77, reveals that 68 per cent qt these former
,‘ ai:udents had a regular counselor while in scheal. ‘The data presented
in F;tgure 304 page 77, indicate fhat 5l per cent received all of the
counseling needed while in school. |

The ceunseling recelved in high school, as shown in F.igure 31,
pége 78, was rated as excellent by 11 per cent of the respondents; sbove
average by 18 per centy average by 50 per cent; and beloew avez‘hge"by

18 per cent. B
| Sﬁggeatibna made by these former students that might make coun-
seling more effective inélnded fulletime counselors, fewer students per
counselor, imlp for students with failing grades, less work for counsel~
ors, more‘ occupational information, &nd more personal interest in the
student. o | | '

VL. PUPIL RESPONSE
| of tha 218 Thomas Dale pupils responding to the pupil question-

naire, 96 per cent, as indicated in Figure 32, page 79, knew who their
counselor was. Of these respondents 31 per cent stated that they had
one conference wi_ﬁh' their counselor during the 19636l session, 23 per
cent had two conferences, 17 per cent had three conferences, 9 per cent
had four conferencgs,: and 15 per cent had more than four conferences.

'The data in Figure 33, page 79, show that 60 per cent bf"the pupils
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indicated that they would have desired more conferences with their coun
Sélbr, R

" The queatiennam re‘maled 'bhat. 29 of t-l‘e pupils lived wi.th bcth

'parents, 20 with the mothery 6 with the father, 1 with relativea, 1 with

hias wife, and 1 by ‘himself, There were 122 male respondents and 126

- female mSpondenta. No signi.t'icant. diﬁ‘erences were found in responses
“when they were classii‘iad on the basis of sex. -

Data regarding the extent to which pupils believed that their
comselor was interested in thelr problems are presented in Figure 3k,
page 81, These data reveal that 50 per cent thought that their counsel~
or was interested in &11 of their problems, 13 per cent beueved that
their counselor was interested in some of their problens, and b per cent

* thought that their»comselor was not interested in any of their problems,

. 'Pupils when questioned concerning the amount af high school
agsistance they received in selecting their high schuol course respanded,
as ghown in Figure 35, page 82, as follows: none, l per centy little,

16 per cent; average, L6 per cent; above average, 1k per cents and much,

" 18 per cente

~In canpgrﬁng pupils according to grgde level 1t was noted that
the eighth, ninth, and whth gradés had aligmiy higher percentages of
studenta receiving aspistance in selecting their high school course in
the average or above average categories.: Teble XIIL, page 83, reveals
that an aversge or shove averagé amount of a,agsiatance in thia; ares was

received by 82 per cent of the eighth g‘mfiers}, 83 per cent of the mnth

" graders, 8l per cent of the tenth graders, Th per cent of the eleventh
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graders, and 7L per cent of the twelfth graders. This means that
approximately four-fifths of all students received an average or sbove
average mnunt of assistance in choosing appropriate courses,

. Figure 36, page 85, reveals that students indicated that the
amount of high school aasistance they recelved in interpreting standare
dized test scores could be grouped into the following categories: none,
19 per cen{.; 1ittle, 17 per centj average, 37 per centj above average,
iO per cent; mucfx,ll per cent,

Figure 37; page 86, shows that atudanté ‘responded as follows cone
cerning the ameunt of high school assistance they received in solving
personal problems: nene, 61 per cent; little, 1l per cemt; average,

13 per centj abeve average, 6 per cent; much, 5 per cent,

The amount of high school assistance pizpils atated. they recelved
in planning their future occupation is given in Figure 38, page 87. |
~ Percentages indicating the ammmt‘ of sid recelved in ;sgcnpatianal plan-
A ning for the future followt none, ?6 per cent; little, Zarper cent}
 averagey 30 per cent; above average, 11 per centy and much, 10 per cent,

When & comparison of réspunses was made by grade level, it was
found as shown in Table XIV, page 89, thab an average or above average
amount of assistance was recelved in occupational plaming by 72 per |
cant of the eighth graders, L9 per cent of the ninth graders, L2 per
cent of the tenth graders, 38 per cent of the juniors, and 58 per cent
of the seniors, Perhaps the interest inventories administered to eighth
graders explain the higher percentage of assistance on this gra'de Jevel.:

Pupil response on the amount of high school asgistance received
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in planning for college or entering some other school is presented i.n‘
Figure 39, page 90. l‘l’he responses follows none, 35 per cent; little,
19 per cent; avérage, 25 :per cent; above averége; 9 per cent; much, 10
per cent., ‘»

A comparison of responses by grade level revealed, as indicated
in Table XV, page 89, that an average or above average amount of assise
tance in precollege planning or some other type of future educational
plaming was received by 38 per cent of the eighth grade, L6 per cent of
the freshmen, LO per cent of the sophomores, LO per cent of the juniors,
and 56 per cent of the senlors,

Data concerning the smount of high school assis'oam_:e pupils
stated they :eceive:i in developing ef;fect.ive study habits s a8 indicated
in Figure U0, page 91, follow: none, 58 per cents little, 17 per'cent;
average, 16 per centj above averagé, 3 per cent; much, L per cent. This
means that more than ene-half of the students received no assista;iée in
developing effective study habits and that less than one«fourth of the
students received an average or above average a.inmmt of #asistance in
this category‘_‘.‘;: | | | | ' : |

~ Other kinds of help students stated they received from their
coungelor included assistance in changing schedulesy; information on
i’rimdship, procedure when transfarri.ng to other schools,; encouragement:
when encountering academic difficulties, ani assistance in adjusting to
a new school-“ | . | . |

When making decisions concerning progress tdwardgbgls in school,
33 per cent of the pupils indicated, as shown in Figure L1, page 92,
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Elghth 32 16 2l 72
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Twelfth 36 n 7 s
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. that they would tumrn first to the counselors 55 per cent that they would
turn first to thelr parentsy and 10 per cent that they would turn first
to others, Friends led the list of ethers who helped students make
decisions concerning goals in achuol, A few received assistance from a
a’ister; & brother, a teacher, a wife, or a huabanfi,

When making decisions of a personal nature, L per cent of the
students stated, as shml in Figure L2, p#g& 9k, that they would turn
first to the counselor, 73 pér cent ‘thatthey would turn first te their

parents; and 21 per cent that they would turn first to others, It was
| noted that three-fourths of those who sought help from others turned
first to friends. .

The data in Figure L3, page 95, reveal that 73 per. cent of the
students belleved that the counseling they had received was effective.

Figure Lk, page 96, shows that 74 per cent of the pupils stated
that they would consider it & personal logs if Thomas Dale discontimed
its counseling program. | ‘

The principal results of the Thonas Dale High School g;pii ques=
~ tionnaire are listed as follows:

1. Of the 28 respondents 96 per cent knew who their counselor
Wag,

2. More than half of tha pupila uonld have liked more confer=
- ences with their counselor this year.

3. Approximately four-frifths of the students received an aver-
age or above average maunt of assistance in selecting their
‘high school course. :

- ke More than half of the students received an average or above
average amount of assistance in :m’oerpreting standardized
test Beoress:
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- 5+ Approximately oriearaurth of the students received en average
~ or sbove average amount of assistance in solving personal

6. - Approximately half of the students recelved an average or:
‘ w abova mrage amnmt of aaaistance 1n eccupational planning,

Te Almest half the studants received an averaga or above avere
-~ age amount of asslstance in planning for college or antering
some other. schaolo , ,
8. Appro:dmat.ely cme—taurbh of the studants received an average
~  or above average smount of assistance in developing effec-
tive stmdy habits,
9. When making decisions conceming goals in school, approxi-
- mately one~half stated they would confer first with their
parents; and ene-third said they would ccnf.er first with
their counselor. : :

10, Approximately three~fourths of the pupils believed the counw
seling receivad had been effective.

11. Approximately three-fourths of the pupils stated that they

- would consider it a personal loss if Thomas Dale discontine
ued its counseling service,

VII, THOMAS DALE HIGH SCHOOL STAFF RESPONSE

| The administra’civa qﬁeaﬁiﬁnﬁ#ﬁe k;f Tham Dala 'Hi.gh Scheol
showed that 11: had an enrolhant of 1313 aa cnmpamd with the mean exh
rol]men‘b a.t’ 1252 for schoola participating m the survey. Thomas Dale
had &an org:mized guidance pmgram with threa full-time counselors and
three part«t:\me counselcrs. T:m counselora hem a stat.a ¢onnselor's
cerbii‘icate but did not hold a master’s degree; one hald a master's dew
gree with hisbory as tha m:ld of concentration. Tha ’rhcmaa Dala ratiu

of cmnaeling staff ti.m@ to total staﬁ time was 1:15 as cmpared with
the average of 1121 1n all or tha achaola. The ceunsalor-»pupﬂ ratio of
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‘Thomas Dale was 1:395 as campared wi:bh an average of 1:385 for a1l par-
 ticipating schools, Physical faci.lﬁ.ties for guidanca at Thomas Dale
" included soattered offices saparate from but not near the administrative
" offices, They were accassible by & divect erztrance from the corridor,
readily accessible to smdenta, and readi]y accessitle frcm a main en-
trance. Privata cwnse:u.ng offices were provi.ded with necessary sup-
plies and materisls. Physi.cnl facmties, hawaver, did not include an
adequate receptian area, & aonferenca mam, a tslephene for each counw
~ seling offilce, nor functionel and attractive fumishinga and aquipment.

- The administrator censidared training the most important qualifi-
cation of & counselor and reliability the mest importamt personsl quale
ity of a ccunselor. He considered techniques i.n counseling the most -
impartanﬁ course of study for‘Acatmaelars and éuperviae& experience in
counseling the second most importam course of study for counselors.

- Complete mspoﬁ#ibﬂi.ty‘ was aamed by the administrator for proe
viding time in the school schedule for cmaeling and related guidance
'éervica; ‘For all other' functions préviéﬁsly discussed and listed in
~ Table lx, page L2, the administrator sssumed some degree of responsi-
bility. . B

Thomas Dale did not have & t-rai.aed psyvhplugiét, but psychologi~
cal services were available on @ referral bhéis‘g ; Yo clerical helpers
" were assigned to the gﬁidaﬁca departmant.; Geuﬁsalors were assigned
' clerical duties, and they helped chack on absentees.. Cminselors did not
serve as substitute teachers.

Mgnéien éaurse#; reading lis‘ts,‘ #nd staff meetings were em-
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ployed at Themas Dale for in-service training in guidance of the antire
staff, The administrator made & achednla cf classes and school activ:t-
ties which provided for ths interesis and needs of each student and -
afforded each student an opportunity to utilize bguida’nce semces. |

: 'rhé Thomas Dale aﬂniiniatra’cor had hmnty years of exparience in
" sdministrative work while thevlamrags mimber of years of experience for
all administrators wag 16.& years. The mmber of courses taken in guide
‘ance by the Thomas ﬁale admimistrator was L wvhile the average for all
administrab}ora wag 3.6,

Of the nineteen i‘homas Dale High Schosl. teachers who. completed
the questionnaire; eighteen regarded counseling as a professional ac- -
tivity requmﬂg specific knowledge and skills, and one did not respond
to the quastior;;_";

There were eight -teashaia whe acquainted pupils with the values
and availability of the counscling service often; nine, éccasienallys
one, never; and one did not responds. There were nine teachers who conw
ferred with counselors and other specialists regarding problems of
individual pupils and then utilized the information often; and ten,
Occasien‘a'llyor | ,

¥When asked if they had sufficient time during the school day to
4alk with counselors about plans and activities affecting their students,
teachers answered in the affirmative twice and in the mgaﬁvé aevenﬁeém
timess

There were severteen teachers who believed the counselor should

help-the atudanﬁ é.na:lyza his problems and fmnmiate acceptable patterns
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of behavior and two who stated that the counselor sheuld enforce discipe
. vine, , .

o - - Vhen asked to rank azccording to importance the areas in whichf .
they would like help in working and counseling with their students, _‘
Thomas Dale teachers listed guidance services available in the school,
explanation of instruments .fer. the appraisal of personal qualities of

students such as rating écales, and the uses and ,limifatinns of staﬁ-u-‘
dardized t@sﬁ&«

Ranked according to frequency of response the grestest strengths
pf the counseling service as seen by the Themas Dale teachers were gole
. lege information; program planning and schedulingj vocational informae.
| tian;z counseling of atadents with problems; experienced and dedicated

counselors; interpretation of standardized tests; the personality, ine
tegrity, and sincerity of counselors; the training and background of
wqounaelors;. gemine interest in stndenﬁs* pmblems; : éavailability of
services to students; good rapport betwsen counselora andfsmdeﬁts; ’
testing progranmg hx#sﬂ.edga that teachers can rely on counselors for
assistance; camplete evaluation of the student's sbility; a general
ﬁn;ierstanding of students' needs;y advice to teachers; sympathetic attis
tude of administration to this works and 2 helpful and impartial ear for
parents when teachers were involved,
‘ Thomas Dale teachers belisved the grestest weaknesses of the

counseiing‘ service were,,.according,tc fréqamy -of response, clerical
- work snd reporis aasigned counselors, the scheduling snd program plan-u
ning of students, the large mmber of students assigned to each counselor,
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the lack of time for contact with pupils, the need for a man on the -
counseling staff, the.lack of time for teachers to fully ntiliza t.he
counseling service, the need for more psychological counseling, the lack
of & room for teachers to talk privately with students, mm;g and
scheduling pupils whe are not passing a single snbjéct, and taking poor
students out of class, - _ , '

Recormendations mad'e by teachers fcxfimroving the guldance serw
vice included, -in order of frequency of response; clerical help for the
coungeling department; & lighter lcadr for the present counselora or |
additional counselors, more information to teachers concerning f-he counw
seling program; more courses to meet the vacational‘ needs and aptitudes
of ét:udsnts; & man on the counseling. sta:f; cne counselor who devotes
* s entire time %o college~bound seniors, a definite time for conferen-
ces between: teaﬁhm and counselors; more help from teachers in ac-
‘quainting students with available services, betier placing of students
in classes, closer relationship with teachers, mors diagnostic tests in
subject arcas, help for the slow learner in facing hié handicap, a room
for teschers to talk privately with students, permission granted to the
guldance department to chamnel students into proper areas, andymore time
counseling with "amdentaa

A comparison of the responses of Thomas Dale tcacheis with 211 .
teasher respondents shous ‘that there wes one significant differences
Approximately one-tenth of the Thomas Dale teachers had sufficient time
40 talk with counselors sbout plans and sctivities affecting their stu-
dents ‘as cmpared with approximately two~fifths of all teacher réspon‘-
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dents,

Of the six Thomas Dale counselors, four counseled with each of
their counselees individually during each year oncejy one, twice; and one
counselor did not respond to this question, It was found that five
counselors were primarily concerned with preventive measures, and one did
not answer this question. All believed it was very important for coun=
selors themselves to be well adjusted, When asked whether there was @
need for better commnication between the adminlstration and the coun=
selors; four counselors answered in the affimmstive, one 1n the nega-
tive, and one did not respond, Vhen asked if there was a need for bet- |
ter communication between the counselors and teachers, the five counsel~
ors who responded to this question answered in the afﬁmative. All six
counselors made provision for follow-up and assistance, when desirablg :
for each student counseled; and all six held conferences with parents,
when the need was indicated,.

Courses of study ranked by Thomas Dale counselors as the mogt
inportant for school counselors were supervised experience in ceunéel-
ing, psychology, and philosophy. Integrity nnd the ability to cope with
one's own problems were ranked as the most importfint. personal qualities
of counselors, - Successful teaching experience was considered necessary
by the six counselors, Work experience in addition to demat.ive oxperi=
ence was considered necessary 5y the three who responded. State certis-
fication was believed adequate training for counselors by three respone
dents and training beyond the master's level wms believed necessary by
two of the respondents. One did not respond to this question. | |
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. It was noted that all six counselors 'had insufficient time to
~ confer with staff members sbout plans and activities affecting their
| coungselees,
, | Cooperative administrators whe refer students to counselors and
cooperative, well-trained, and experienced full-time counselors led the
1list of major strengths of the counseling service as seen by the counsele

ors. cther strengths listed were the testing program, the availability
of the eounseling service, the mmber of student-initiated conférencea;
and the increased acceptance and support of the counseling service by |
rost staff members.

The valume of work necessitated by the counselor-pupil ratic and
the lack of clerical help was cited as the major weakness of the coune
seling service, Other weaknesses included poor channels of communica-
tion,. the large pmportipn of time spent s.n‘ schedule planning, the lack
of a central recoxd room, public telephones, the inability of some
parents te differentiate between appropriate and inappropriate duties of
,caunselors; the absence of a feeling of oneness on the part of the part-
time counselors, the fact that part-time counselors are left too much on
, thair oun, and the fact that homerooms and classrooms do not make full
use of opportunities for guidance.

- A comparison of these responses with those of &1l counselors pare
tieipating in the survey revealed some differences that seemed signifie
cant. It was found that 67 per cent of the Thomas Dale counselors had
only one individual conference during sach year with each of his coun-
selees as compared with 39 per cent of all coungelar respondents. A
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need for better commnication between administrators and counselors was
indicated by 67 per cent of the Thomas Dale counselors as compared with
L2 per cent of &ll counselor respondents, while @ need for better com=
' munication between counselors and teachers was indicated by 83 per cent
~ of the counselors as compared with 65 per cent of all counselor respone
dents, A1l af‘ the Thomas Dale counselors stated that they had insuffie
cient time to confer with staff mermbers about plans and activities cone -
cerning their counselees as compared with 56 per cent of all counselor
respondents, Supervised experience in counseling, psychology, and phi-
losophy were the courses of study considered most important by the
Thomas Dale ceunsélors as compared aif.h teéhnique; in counseling, pay=
chology,' and supervised experience in counseling which were considered
most important by all counselor respondentgs. = . |

VIIL. SUMMARY

The data revealed that Thomas Dale High School and the seventeen

- other high schools comparable in size had organized guidance programs.
The counseling service of the scheols received generally active 'suéporh
from the administrators and the teachers‘;j In many schools there was -
insufficient time for counseling with students and consulting with staff
menbers. A need for improved communication bet‘;weén adininistrators and" ~
counselors and belbween cennaelbrs and teachers was indicated by many |
staff members, |



CHAPTER V
SPECIAL STUDIES ON SELECTED GROUPS

 In onder to broaden the vange of objsctives measured before intes
~ grating the results of this evaluation; tﬁe present chapter‘ will be
devoted to a brief study of the performance of the members of the Class
of 1962 of Thomas Dale Highchheol in thelr freshman year in college and
$o the reasons for the scademically salented in the Clasa of 196 of
Théma_s Dale High School not. attending college. | N

"I, DATA ON 1962 GRADUATES WHO ATTENDED COLLEGE

- As indicated in Table XVI, page 106; there were 159 graduates in
the Glaes of 1962, 0Of the L7 gradnates who applied for admission to
Virginia colleges and universities, 5 wers rejected. Of the S mjeoted,
2 were qualified according to the judgment of the high schoel principal.
There were 20 graduates who applied to out-of-state colleges and univerw
| Vsities, and h of these swere not accepted. Only 1 of those rejected by
an:\gut»o;«—atate college or university was qualified according to the ‘
$udgment of the high school prineipal, The data revesl that 38 gradu-
~ ates enrolled in Virginia colleges or universities and that 15 graduates |
| anrolled in out-mf-atate colleges or universities ma}d,ng a tobal of 53
who enra‘l'.!.ed in colleges or universities{..‘ This means that 33.33 per
cent of the total mmber of graduates enrolled in junior or senior col-

leges or universities,



TABLE XVI

smmswa%ﬁ&rmmsmwumaxmmhmmmm
"WHO APPLIED FOR ADMISSION TO JUNIOR AND SENIOR
 COLLBGES OR UNIVERSITIES

‘Boys = Girls  Total

Total rmumber of graduates ‘ 67 92 159
Number of graduates who applied for admission I
%o Virginia colleges and universities 26 21 L7
Nurber of graduates not accepted by Virginia - , S '
_ ¢olleges or universities 3 2 5

Number of qualified” graduates who soughtad- -
- mission to Virginia colleges and univemi- ,
" ties, but were not accepted : -0 2 2
Number of graduates enrolled in Virginia ‘
colleges and universities during the - - . .= : '
1962-63 session 21 17 38

Fumber of gradustes who applied for admlssion ,

to out-of-state colleges or universities 12 8 20
Mumber of graduates not accepted by outeofw - e ‘

state colleges or universities 3 1l k

Number of qualified™ graduates who sought
admission to out-ofestate colleges or , :
universities,but were not accepted B SR 0 1
Number of graduates enrolled in out~of-state
' ecolleges or universities during the - Coe ' C
- 1962-63 session 8 T 15

Total number of graduates enrolled in colleges .

_ or universities during the 1962+63 session 29 2k 53

Per cent of graduates enroclled in colleges or - - - .
universities during the 1962-63 session 13.28 26,09 33.33

‘Qualified according to the judgmenit of the high school principal.
- Adapted frem Supplement to Preliminary Annual High School Report. Session
1962-63, session 1963-6l, :
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, Table XIVII, page 108, shows the colleges attended by the Thomas
Dale graduates of the Class of 1962, It will be noted that the colleges
represented differ greatly in their admissions policies. For example,
| some say that it is easy to get into Richard Bland, imt. that it is hard
to stay. Swarthmore, on the ether hand, has & strict admissions policy,
The data in Table ‘mn, page 109, give the grades made in Enge
lish, foreign language, mathematies, physical education, psychaiogy;
religion, science, and social studies by the graduates of the‘ Class of
1962 who attended college duiing the 1962-63 session. Thers were 203
(38,07 per cent) A's and B's, 211 (39.58 per cent) C's, and 119 (22,31
per cent) D's and Fls. | |
The normal expectancy of A's and B's would be approximately
thirty-one per cent; and the percentage of A's and Bfs for Thomas Dale
students was 38.07. Theoretically, one would expect approximately
thirty-eight per cent C's, and the percentage of C's for Thomas Dale
students was 39.58. The normal expectancy of Dfs and F's would be
approximately thirty-one per cent, and the percentage of D's and F's for
Thomas Dale students was 22,31+ The performance of the gradﬁates of the
Class of. 1962 who enrolled in colleges or universities is abm average
when compared with the normal curve. )

II, DATA ON ACADEMICALLY TALENTED IN CLASS OF 196h
' KOT ATTENDING COLLEGE

Table XIX, page 110, lists the reasons giiren by those m the
upper fourth of the Class of 196L for not attending college; O0f the



TABLE vii

COLLEGES ATTENDED BY THOMAS DALE HIGH SCHOOL GE&EUATES ‘
OF THE CLASS OF 1962

|
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|

School

“Atlantic Christian
Averstt

College of William and Hary -

Greensboro

Hampden~Sydney

Lancastexr School cf the Bibla

Longwood

Madison

Mary Baldwin

Mary Washington

Pfeiffer a

" Radford

- Randolph-Macon

Richard Bland

Richmond Professional Institute

Swarthmore

Us Ss Mexrchant Marine Academy

University of North Garolina

University of Richmond
Richmond College
Westhampton :

University of v

Virginia Military Institute

Virginia Polytechnic Institute

Winthrop -




TABLE xvin

PERFORMANCE OF CLABS OF 1962 oF TB&‘SAS DALE HIGH SWOOL IN
GOLLEBE I"RESHMAN YEAR

[N
L

, : o Crade
~ Subjest A B © D F
English Ek 23 36 15 5
Foreign Language 9 8 9 2 1
Mathematics 6 7 25 10 1
. Physical Edncation 9 23 30 0 1
Psychology 1 Ey 1 2 0
Religion 2 2 12 L 3
Science .6 20 33 1 10
~ Socisl Studies 2 13 3 ik 6
Other 20 Ly 28 1k 7
Total C S9 1k 2 72 W7

Per cent S 11,06 27,01 39-53 13.50 - 8.81

v,
——— St -
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* TABLE XIX

ASONS FOR ACADEMIGALLY TALENTED™ IN THE CLASS OF 196k
OF THOMAS DALE HIGH SCHOOL NOT ATTENDING COLLEGE

tal rumber of graduates . . . . . 194

isons for nat attending college - R
farriage 3
.ack of motivation 2
Jther training 2
Jork’ - 1
tal munber of academically talented not -
attending eollege 8
r cent of acedemically talented not - B
ittending college T -

o marm————

“‘%ose in upper fourth of class,

110



eight who do not plan to attend cgll_.ege, three gave marriaga' as the
reason, two gave lack of mativation,‘ two gave other tr&im s and one
gave Work, Dr; Paul Farrier made éonié studies on the reasons for the
academically talented not attending college for the Association of Vire
ginia Colleges in 1950, His study revealed that about one~third of the
top fourth of the high school graduates in Virginia at that time did not
go to college, He found that a lack of finances was one yeasen and a

lack of motivation was a‘mther.»‘1

IIT. SUMMARY
Of the 159 graduates of the Class of 1962, 53 or 33a33 per cent
enrolled in Junior or senlor colleges., The perfomama of these stu-
dents as measured by thei.r“rre&man ‘grades m callege was above. average.
The reasons given by the academically talented in the class of

196h for not attending college were marriage, lack of motivation, other
training, and work,

. 1Paul He Farrier "Barriers to a College Ednoation in Virgi.nia,
The Gomamelthj (Octeber, 1952), Pe. 27.




CHAPTER VI
GENERAL SUMMARY

,fhe purpose of this study was to invesﬁgats the comprehensive~
ness and effectiveness. of the present counseling service of Thmnﬁs Dale
High School in order to discover steps which could be taken to improve
end exterd it, Research and study of the problem were the bases for the
conclusions presented in this chapter, Seven receﬁzﬁendationé 'Vwem made
a8 & Tesult of the evidence presemted. Limdtations of this study indie
cate the need for further research,

I. FINAL INTERPRETATION AND CONCLUSIONS

- The counseling service contributes to the broad educational obe
Jectives that com’éitute the basie goals of the school system. It is
generally recognized that the true criterion of any educational aerme'
is its‘value to individuals and soclety. The problem in this study was
to identify the strengths and weaknesses of the eeunseliné service at
Thomas Dale High Scheol in order to ascertain what changes were needed
to make the service more effective and, hence,rore valuable to individe
uals and to society. As a basic step in molving this problem a gtudy
was made of the school and comminity te determine the needs of the pupil
population, Thé data revealed that complicating the whole problem of
leaming was the recognition of varying cap#cit:!.es of pupils in differ-
ent content areas and the difficulty of arranging for instruction in
accordance with these individual differences, It was found that many



staff members were giving special attention to those pupils who deviated
from normal grade placement but that, in some instances, the provisions
being made for these pupils were inadequate. Suggestions ’that changes
‘in the curriculum and methods of instruction be made to impreve this
situation were made by staff members, parents, fermer students, and
pupils, - N

A survey was made of the nature and scope of the present counsel-
ing service of Thomas Dale High School, Data from seventeen other high
schools in the state of Virginia comparable in size were presented for
the purpose of making wvalid standards of comparlison. _

It 15 recognised that an effective counseling progrsm requires
&dministrative eupport and enthusiasm, active support of the staff, snd
adequate counseling time. The data revealed that the ceunselixig sérvice
of Thomas Dale receives active administrative support, and that good
rapport generally exists between the teachers and counselors and between
the pupils and the counselors,

The data alse rovealed some evidence that indlcated that the
counseling service of Thomas Dale is assisting some atudentu in selecte -
ing their high school coursé, in their vocational planning, in malking
" declsions relative to further edueation, and in solving personal prob-
Jems, : , L

The eﬂdence presented substantiated the fac£ thaﬁv clerical
duties make such heavy demands upon the oaunselor's regular working
schedule ab Themaa Dale that he doea not have adequate time to counsel
with students and consult with teachers, administrators, and parents as
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they in turn deal with students,

It was alse faund that teachers do not have tme te utilize the
counseling sarﬁ.ce - Teachers cannc’c be expected to acquaint pupils vd.tﬁ
the values ard availebility of thevcounseling service or actively sup= -
port the guidance program if they do not have sufficient time to confer
~ with cou..vnSelors_.a | ,

- This study has disclosed a need for 1mprcvedvchannel.s. of commmnie
“cation b?etween the administrators and counselors end between the coune -
selors and the teachers, . This need perhaps could be met if more time -
were avallable for conferences,

Not ensugh effort has been xﬁada on the part of the staff to keep
parents infamed of the program, An effective guidance program involves
 the active and intelligent cooperation of parents, ,Gooparati@ cannot
be expected unless parents understand the objectives of the program.

As a result of research and study of the problem the following
conclusions conceming the eaunseling service of Thmaa Dale High School
seem to be justiriedt

1, The counssling servlce receives active adm.nistrati.ve suppor’o.

2, Good rapport generally exists botween the teachers and cauzk
selors and between the pupils and the caunsalera.

3. Adequate time ia not baing pmvided counselera fer emmseling

ke Adequate tm :!.s not baing provided t-eaohars ta ntiliza thc
counseling sexvice, B

8.  Cemmunication hetween administrators and counselors and hee.
twesn sounselors and taachera 13 zmt so affectiva as might be
desireds

6. The effort being made on the part of the staff to inform the
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us

publie of the objectives of the :ounseling service is m'b 80
effeotive as might be desired.

The curriculum and the methods of instmction da not meet the
needs of some students, _ ,

I1I, RECOMMENDATIONS

Evidence has been pi-esented showing a need for moye counseling

time, & need for more time for teachers to utilize the counseling ser=

vice, 2 need for improved channels of commnicatien between administrae-

tors and counselors and between counselors and tezchers, and a need for

informing the public of the objectives of the counseling service, Evie

dence bas also been presented to substantiate the fact that there is a

need for changes in the curriculum ard metheds of instruction so that

the nseds of more students are provided for more effectively. = -

The evidence presented is the basis for the following recomenda~

~ tions for mpmving the counseling service of Thomas Dale High Schools

1.
c 2.,
3e
be

5e

6.

Clerical help should be employed so that counselers will have
nmore time for counseling.

A schednla should he provided for teachers which would enable

. them to utilize the counseling mervice,

. Regular and frequent conferences should be held between adw

minigstrators and counselors., Administrative decisions should
be routinely and promptly cvommunicated te the counselors.

Regular and frequent meetings of ¢ounselors and department
heads should be held, and a definite time should be arranged
for conferences hotween individnal teachers and counselors.

A series of ineservice meetings should be planned around the
guldance activitm which ’ohe staff considered most 1mpartant.

A greater effort should be made to interpret tha ob;}ectivaa of
the counseling service to the community.
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7+ A study of the curriculum and methods of instruction should

. bs made so that individual differences of students can be
provided for more effactivaly» ,

m FURTHER RESEARCH NEEDED .

The limitations of time, faéilitiéa, funds, and pe;'sannal' ro= .

, stricted this study to a survey of the counseling service which is
usually considered the heart of the guidance pragfm; . (3emti.nu§uay‘ and
systematic research is needed to provide ir,fema‘tiont@r guidance sore
vices development and for curriculum revision daaigﬁed, to nmeet the needs
of the pupi_.ls.

The special studies to determine the effectivenesa of the coune
peling service on students in terms of thelr behevior were limited to -
college-bound studenta. More extensive studies nesd to be made not only
- in these areas but in related aroas s well, Resaarcﬁ is needed also te
. determine the effectiveness of the guldance program upon students in
terms of thelr opinion and behavior in vecational areas, The diffieculty
of caring for individual differences indicates the nead for further ree
- gearch in methods of instructiom. |

Since there is a need for an evaluatien of the guidance progrem
that 18 contimious, bystemetic, and integrated with the curriculum, fure
ther resemxrch is needed in the fallm:ing problemsx | |

1s An Evaluation of the Culdance Program a.{' ‘i‘homas Dale High
School

2. The Effect of Existing Guidance Procedures
3. The Trend Toward Specialization in Counseling
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The Rele of the Caunselor in Extrw-Cun*icular Activities

A Vocational S‘budy af Graduates and Other Fomer Students ef
Thomas Dale High School : :

A 5tudy of the Perfommce of Graduates of Thomas Dale High

~ School During Their Freshmsn Year in College

Curricnlar Offerings in Secondary Schcnlsv that Best Prepare
Students for Vocations

Currs.cular Oi‘fexd.ngs in Seeondary Schnals t.hat Beat Frepam |

Students for College

-An Evaluation of the Curriculum of Themas Dale High School

A Study of Methods Used by Teachers of Thomas Dale High
School to Adapt Their Instruction to Individual Differences
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with methods of research and presentation of research findings.

Wrenn, Ce Gilbert. The Cauneelor in & Changing VWorld, Washington 9,
D. Cut American Peraonnel and "Guidance Association, 1962, 195 PP.

- In this provocative study emphasis is placed on major changes
and trends in the ﬁeldq

,B‘ PUBLICATIOHS OF THE GQVERNHENT, LEARNED SOCIETIES
. AND QTHER ORGANIZATIONS -

Benson, Arthur L. (ed,)e Criteria for Evaluating Guidance Programs in

Secang_%g Schools, Form Bs Office of Iducation, United States De=

nt o Heal , Educationy and Welfare, OE=25018, Reprint ‘

Miac. 3317. Washingt-on, De Ce? Govermment Printing Office, April,
1961« 33 ppe

This is a useful booklet for those planning and conducting
evaluations of guidance programs..

. " How to.Use the Criteria for Evaluatin% (uidance Programs in

T Becondary Schools, Form D. Office of Education, United States
Department: of Health, Education, and Welfare, OE~25019, Misc.
3317-A, Reprint, Washington, Dy C.s Govermment Printing Office,
April, 19610 IB pp. '

This axplmtary mamal supplemenbs the Criteria.

Colorado State Department of Education, Office of Director of CGuidance -
Servicess 3 Parts, Denvers Colorado State Department of Education,
Janvary, 1956« Part I, 11 pp.j Part II, 31 pp.; Part IIT, 9 pps

These booklets have been designed to enable staff membors to obe
 tain a clear picture of the nature; scope, and effectiveneaa of
“the guidance services now provided in their schools,

Division ef Industrial Development and Planning, Economic Data Chestere
field County. géihmaxﬁ, Virginiat Division of mstriﬁ Develo oprent;
1 . PPs ‘

This pamphlet is concise and valusble.
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Liftony Walter M, P"The Flementary Schoolts Respensibility for Teday's
Vocational Misfits,"® SRA Guidance Newsletter, December 1959=-Janvary
1960, Special Report. Chicago, Lliinois: Science Research Assow

- ciates, Inc., 1960, L PPe. s S S "

The author has presented & brief and stimlating discussion of
the topic. B

Natilonal Study of Secondary Schoel Evaluation. Evaluative Criteria.,
Section C,  Washington 6, D. C.t National Study of Secondary oehool
Evaluation, 1960, 376 pp.

This excellent guide is indispensable for ‘secondary school pere
sornnel. :

State Board of Education, Standards for the Accieditiﬁg of Becondary |
Schools, Bulletin, Vol, XXXXLi, May, No. 7s Fichmond, Virginia:
Commonwealth of Virginia, 1960, 29 pp. . »

Pblicies,v pfocedures, and standards goverrﬂ.ng tixe accrediting of
private and public schools in Virginia are presented in this
bulletin, . ;

State Department of Education, Cuidance Services, Divisien of Special
Services, Culdance Handbook Tentative, Volume L5; Number 13.
Richmond, Virginias Commonwealth of virginia, May, 1963. 216 pp.

Although designed as a handbook; this work needs considersble
revision before it can serve this purpcse,. i ‘

Virginia State Board of Education. Ammial Report of the Superintendent
" of Public Instruction 1962-63, Vol, JLVI, September, No. Je. Riche
mond, Virginia, 1963« 307 DPe. o

This is a valuable work in its field.

C. PERIODICALS

. Farrier, Paul H, "Barriers to'a College Education in Virginia," The
Commonwealth, (October, 1952), p.: 27. '

The author presented the results of his investigation on why acae
demically talented high school graduates did not go to college.:
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Horn, Francis H, "The ¥nds For Which We Educate," The Educational Forum,
Vol. XXVIII, No. 2 (Januarys; 196h)s ps 138,

This ar'hicle stresses the broader aims of education ua vell as-
the imedi.ata objectives,

Jones, Franklin R, "Human Growth and: Developmnt,“ Virginia PTA Bulle-
' tin Vol, 1173 NO- 8 (M’rﬂs 196)4)3 Pe Bo :

1‘he emphaaia on the fact that the canses of behavior are matiple
is significant to counselors,

Resmes, Daiay P, "The School Counselar,“ Virginia Journal of Educamon,
Volume LVII, Number 8 (April, 196k), p. 10«

‘The purpose of this article is to clarify the role of the school
ccmnselor_.

D, UNPUBLISHED !{ATERIAIB

Faculty Handbook, Seasion 1963-6h Nos 5. Chéster; Vi.ré:lnia: Thomas Dale
High_gchaol, 1563. 7Mimeographeds) ' ‘ '

This is a practical handbook for staff members. ‘

Supplement to Preliminary Anmal Hi h Scheol Re ort
Thomas Dale High Schooi 1962

Chester, Virginias
ographed. )

‘This report gives the status of graduates who applied for admis-
sion to junior and senior colleges or universities and the status

of graduates who enrolled in junior and senior colleges or uni-
versities, ,
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APPENDIX A

THE PHILOSOPHY OF THOMAS DALE HIOH SCHOOL

We believe that the secondary school; supported by the public,
should be organized, administered, and supervised in such a way as to
&llow the individual to realize a full democratic living while in school
and to prepare him for adult living, too.

We believe that the education on the secondary level should
develop as fully as possible in each pupil the knowledge, interests,
ideals, habits, powers, and general patterns necessary for perpetuating,
improving, and realizing noble ideals, -

We believe that "there are no unimportant people® and that the
school should place the utmost value upon the individual, incorporating
into its program as many provisions as possible to meet individual needs,

We believe that all pupil experiences under the supervision of
the school constitute the curriculum - that it would be exceedingly
difficult to draw a distinguishing line between different school activie
ties as far as the learning processes are concerned, With this in mind
we are well aware that the curriculum should provide pupils opportunie
ties for acquiring knowledge, understanding, desirable attitudes, worthy
ideals and purposes, and ability to participate intelligently in life
activity.

Ve belleve that each staff member should feel a personal respone
8ibility for the progress of the schcol « that a spirit of cooperalion
and helpfulness should exist in the faculty-

We believe that administrators, aupervisors, teachers, pupils,
parents, bus drivers, and custodians must wowk together for the purpose
of promoting the growth eof all, -

We believe that an organized program of guidanca utiliging every
occasion of teacher-pupll relationship is essential in helping pupils to
discover and use wisely the educational and vocational abilities and
opportunities which they have or can develop.

We believe that this school should be an educational force reache
ing every person in this conmunity.

We believe that each of us (staff) needs to seek deeper underw
standing of and greater sympathy for our pupils and their problems;
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. APPENDIX B
_ SURVEY FORMS
Administrative Survey .

What is the enrollment of your séheel for 1963;6!;? .
Gradeas 8 9 10 1 12 Total

Does your school have an organi.zed guidanca program? Ies ‘ Né
If your answer to mumber 2 is yes , please answer the following
questions, 1f your answer is no , pleasa return the quest.ion-»
naires, : ‘ R

a. Give 'ahe number of secondaxy—»acbaol parsonnel assigned to full-
time counseling.

be Give the number of secondary~school personnel assigned to parte
time counseling.

a. Give the number of secondary~school persormel assigned to coune
seling who hold a state cmmselcr'a certificate but do not hold

. a master's degree,

b. Give the number of secoxﬁaryv-schael personnel aasigned to coune

seling who hold a master's degree, . Field of concentration?

Check the ratié of cmnsaling-‘abaff)ﬁme to total achool~staff time
that 1s most appropriate for your school., (Add together the parte
time hours for teacherw-counselors in eamputing ratio,) 1310

1:15 1:20 ____ Other (Spacify)
What is the ccunselor-pupil ratia in your school?
k5o 375 250 Other (spaei.f‘y)

Do yaur physical facilities for guidanee include a gui.dance unit
which is

a. Separate from but near the administrative offices? Yes No_
b. Accessible by a direct entrance from the corridor? Yes _ No
¢. Readily accessible to students? Yes _ No

d, Readily accessible from & main entrance? T'; No___

A
"

Does your guidance uni.t contain

a, An adequate and attractive reception area? Yes No
b. A conference and/er multipurpose room? Yes _ Wo_

¢, Private counseling offices? Yes No

d., Adequate and conveniently located storage facilities? Yes _ No___
e. A telephone for each ccunseling office? Yes _ No_
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L, Necessary supplies and materials? Yes No__

B Functional and attractive mrnishinga ?xﬁ equipment? ‘Ies | "No_____

Rank in order of importance (beginning with number 1 as the most ime
portant) the following qualificationa of a counseler, (1, 2, 3)

Experience __ Personality _ Training

Rank in ordar of mmrtance (beginning wit-h number 1 as the most im-
ﬁorgant) theai)?o}lowing personal qualities of a counselor. (1, 2, 3,
6, 7 :
9 22 65 Ty
Ability to interrelsate with others _Ability to keep,, confidences
Cheerfulness _  Emotional stability Good health
Wental alertness — _ Personal appearance__ _ Reliability ~— —

Rank in order of :hnportance (beginning with mumber 1 as the most A
portant) the folluwing courses of study for school counselors. (1,
2} 3’ h’ 5’ 6’ 7’

Educational and eoccupational information - Philesophy

Psychology Research methods - Secfology - Supervised
experience in counseling____ Techniques in counseling_____ Tests
and measurement ‘ : .

List other courses you.conéider imperta;it for school »césinsélorsq,

Check the functions for which you assume complete responsibility,

some respansibility or no responsibility.
| Degree of Respongibilit

: F\mct.ian Complete  Some 5_»131

8, Provide time in the school schedule
- for counseling and related guidance
service

bs Orient pupils to guldance services

€. Encourage individual guidance inter-.

views ,

d, Give laadarship in providing ine
service education in guldance for -
professional staff members

8. Encourage guldance personnel to conw
tinue professional education SRRty

f. Make recommendations to the superin-
tendent for qualified professional
and clerical personnel,

g. Participate, when practical, in
guidance conferences
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‘ ‘Degree of Responsibility
- Function Complete Some  HNo

hs * Interpret guidance services to
staff, parents, and community
i. Study the socio-economic and
‘ cultural aspects of the community
as these affect the particular
"' needs of the students ‘
3+ Inform the staff and the comm
nity of the findings of follow-up
studies and research '
ke Participate in a contimual evalua«
~ tion of the guidance program within
the school

a, Does your school have & trained psychologist? Yes No

. Are psychological services available on a referral basis?

: Ieay No

Give the number of clerieal helpers assigned to t-he guidanca de-
partment. Full-time Partetime

Check any of the duties 1isted below assigned to counselors :!.n your
school, »
as Checker of absentees b, Clerical duties

¢. Substitute teacher

Which of the following methods are employed 1n your school for ine

- service training in guldance of the eutire stafi? 5
- Extension courses -Reading lists Serles of lectures

‘Staff meetings Summer school _— E)T.har (list)

19,

' Da you make a schedule of clasaes and school activitiea which will

provide

as For the i.n’oereat and needa of each student? Yes _ No

be. 4n epportunity for gach student to utilize guidance services?
- Yes__ No _

Are any special classes available in ymr school? Yes__ No___
If yes , describe briefly.
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20, What is the amount of guidance support provided in the budget?
Total amount Amount per pupil -

21, FPlease comment on any aapects of your cemnaeling sexrvice which you
consider unique' '

Number of years of experience in administrative work,
Numbexr of courses in guidance,




1.

2.

3e

L.

5

6.

Te

84

Teacher Survey

How do you regard counseling? As a professional sctivity requiring
specific knowledge and skills » As something that anybody can
do « Other (describe) o :

Anlsenig—

a, How often do you acquaint pupils with the valunes and availe
ability of the counseling service in the school? Often
Occasionally Never

'b. Hew often do you confer With counselors and other specialists

regarding problems of individual pupils and then utilisze the
information they provide? Often QOccasionally
Never

Do you feel you have sufficient time during the‘ school day to talk
with counselors about plans and activities affecting your studenta?
Tes No . .

What should be the relationship between the counselor and discip-
1line? Enforce discipline Help student analyze his problems
and formulate acceptable patterns of behavior Ne relation=

ship

a, Do you provide a classroom free from tension? Yes __ No _
b. Do you place a premium on conforming behavior? Yes ___ No __

On which of the following do you place greater emphasis in your
instructional program? Imparting subject matter for its own sake
alone Teaching students according to their needs and capae-
cities E

Rank according to importance the area in which you would like help
in working and counseling with your students. (1, 2, 3)

The uses and limitations of standardized tests Guidance
services avallable in the school _ Explanation of instruments
for the appralsal of personal qualities of students such as rating
scales - Other (1ist) : ‘ ‘

What do you conaider the greatest strengths of your school's coun=
seling program? . :
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9, To what extent do you make provisions for the following functions?

s
be

Cs
d
G
-

o
he

1.

"

10, a.

b,

Number of years of experience in teaching,
Number of courses in guidamnce,

Function
Provide orientation services
Participate in case conferences

Assist students with the selece
tion of courses

Assist studants in findixg their
intereats

Observe and record reporta of
pupil behavior

Help etudents develop pmper

~atudy habits

Hake an effort to become ace
quainted with the parents of
your pupils

Stress the vocational implicasw
tions of the subject taught

Assume Acounseling responsibilie~
ties within the limits of your
time and competency

Réferwthose pupilé wi‘c.h Pprobe

lems beyond your training to

counseloxrs and other specialista

commeling program?

Provision Made
No .Iittle Moderate GCreat

What, do you consider tha greatest weakness or yaur school'a

What. recmendations would you make for 1mproving any aspects

of the counseling service?
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~+ Counseler Survey

How often do you counsel with each of your counselees individually
during each year? Once Twice ____ Three times or more

As a counselor with which of the following are you conderned prie
marily? Preventive measures Bemedial measures

Do you visit other schools to abserve guidance pregrams in action?

. Yes - No

In your interviews with both pupils and paxexrbs which approach do
you use}mpst often? Directive Eclectic ~ Nonwdirective

How importent is it for counselors thenselves to be well adjusted?
Very important Somevhat important ___ Not tao imp’ortant
Not important at all

a, Is there a need in your school for better conmmxﬂ.cation between
the administration and the counselors? TYes No
If yes , what suggestions would you make £or improvement?

be Is there a need in your school for better commnication between
the counselors and the teachers? Yes No
If yes , what suggestions would you make for improvement?

What should be the relationship of the counselor to discipline?
Enforce diseipline Help student analyze his problems and fore
mula‘be acceptable patterns of behavior R Ha relationshlp ___

Rank in order of importance (beginning with number 1 as the most
important) the follawing courses of study for school counselors,
(1,2, 3, by 5,6, 7, 8
- Educatlional and occupational information i’hilesophy

Psychology Research methods SocToTogy Supervised
experience In counseling ____ Techniques in counse

Testa and measurement

b. list other courses which you consider important for school
coungselors..
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9+ What efforts are exerted to maintain the conﬁdentiality ef infor-
mation obtained in counseling? o

10. Do you make proviai.enn for fellow-np and assistance when deairabln

for each student counseled? Yes- - No .
11, Do you hold conferences with pamnts when t.he need is indicated?
Yes ¥o ° j L Q
12, With which oi‘ the following ‘are you eoncemed primaxily?
: General caunselfmg Vocational caunaeling : Educational
counaeli.ng o
13. - Are you responsible tor any type or special counselixg? Yea
. No If Yes dsscribe.. R
1L, Do you sponsoer any - clasa or organizatian? ‘Ies No

If  yes , desoribe,

15, Gs.rcle all uf tha following which you consider appmpriate duties
of a counselor.
-8+ Assist student in applying for employment
b. - Assist student in educational planning
¢s Assist student in formmulating his vocational plans :
d. Assist student with personal and social pmblams
e. Confer with parents
£. Discuss and interpret abilitias, aptitudea, and interesta
g+ Discuss school program and progress
hes Provide group orientation

16, List any dutles nssigned to you which you consider inapprepriata
for a counselor,
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Do you feel you are required to perform miscellaneous duties which

hinder you in working with individual studenta? Tes No
If yes , describe.

Do you feel a counselor should have succeasm teaching experience?
Yes No

Dé you feel a counselor should have work experlence in addition to
educative experience? Yes No

Which of the following do you consider adequate training for coune
selors? State certification Master's degree Training
beyond the Master's level

Do you have sufficient time to confer with staff members about
plans and activities affecting your counselees? TYes No

Do you participate in professional association activities?
Yes No

Rank according to importance (beginning with number 1 as the most
important) the following personal qualities for counselors.

(Ls 2y 3y by 5y 6, 7)

Ability to cope with one's own problems ___ Ability to work hare
moniously with others Acceptable personal appearance 5
Integrity __ _ lLeadership ability Respect for the needs of
others Sigxiﬁcant moral and spiritual values

what percentage of time do you spend in the performance of the fol-
lowing duties? Clerical ____ Substitute teaching Checking
absentees _ '

Please comment fraely on the major strengt.hs of your counseling
service.
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26. Flease comment freely on the major weaknesses of your counseling
service. :

A

Number of years of experience in counseling.
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?amnt Survey

How many c¢hildren da you have in grades?
8 9 .10 11 12

-Does Thomas Dale provide the fol‘lowing aervices?

Yea No Don't Enow Remarku

a, Individual counseling services

be Parent interviews

¢e A standardized testing progran
for your child

d, Eduecational information

L

&, Occupational informatien

f. Apsistance with personal
problenms

Have you had an interview this year with your child!s counselor?
Yes  No

Has Thomas Dale given you information on your child's aptitude for .
college? Yes ____ No

Has Thomas Ddle given you information on your child's aptitude for
different occupations? Yes No

Does your child discuss his personal problems with you? Yes No _

Doeg your child discuss his personal problems with ths scheol coune
selor? TYes No Don't know

As a parenty list services you would like to see added to the school's
programe ‘

How would you evaluate the guidance program of Thomas Dale?
a, Excellent be Above average O, Average
d. Below average
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- Former Student Survey

Your answers will be confildential, They will be used for statistie
cal purposes and for the improvement of the school program,  Please put
the questionnaire in the enclosed envelope and mall it back at once,
Thank you for your cooperation,

Name — Married ___ Single _
Address § ,
(Street or R, ¥, Da) | City and State
" Date of graduation Date of withdrawal

1s What course did you take in high school?
College preparatory General

2. If not graduated, why did you leave high school?

3, Flease 1list below any additional training you have had since leaving
' Thomas Dale.

Dates  Time  Reasons for
Name of Schoo Course or subjects  Entered Spent Leaving

ke What suggestions can you give for the impmvmenb of sub:)ects now
offered at 'l‘homas Dale High School?

- Subjects Suggestions for I:qpmvemnt
8. '
be
Ca

da
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5+ Which of the subjects that you toock in high school do you consider
have been of most and least value to you in all phases of your

daily life?

Oreatest Value | Least Value

6, How are you now occupied? (Armed Forces? Kind of Work? What
Schoal?)

7. Are you satisfied with your present ooccupation? Yes No

8. What other positions have you held?

9, If you left any mu..tam jobs, would you be wills.ng to give your
reason(s)?

10, What subjects not offered at Thomas Dale would have been helpi\zi to
- you for your chosen occupation?

11, Vhen you were in high school, what occupation did you hope to enter?

12, Did you have & regular counselor while in school? Yes ___ No

13, Did you receive all of the counséling you needed while in school?
Yes No

1l. How would you rate the counseling you received in high Bchool?
Excellent Above Average Average Below Average



1o
15 Please list any suggestions which you think might make caunseling
more effective at Thomas Dale High School,

16, If you have any further comments or suggestions for improving any
part of this school!s program, please state them below,



| Pupil.Questionnaire COncerning the Counseling Service

Please answer the following questions, It is not necessary to sign

your names
1; Check your grade level, 8 9 10 n 12
2+ Check your sex: Male Femaloe ,
3. With whom do you live? Both parents Mother . Father
. Relatives Frierds Foster Home _ __ Husband __ Wife
he Do you Know who your counselor is? Yes Yo |
5. &, How many conferences have you had with your counselor this
year?
be Would You iike more? Yes Ho
6, To what extent do you think your counselor is interested in your
- problems? All of them __ Some of them ___ None of them
No opinion ‘
7o Make a8 check mark after each item under the proper heading,

Amount of High School Assistance
I received assistance - Above
ing Nong Little Average Averagpe Much

a. Selecting my high
- gehool course

b, Interpreting stane
daydized test scores

¢+ Solving personal

problems

ds Planning my future
occupation

@, Planning for college
or entering some
other school

f. Developing effective
‘gtudy habits

— e et e e

ge List other kinds of help received from your counselors
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10,

1.

- Gounselor Parent

U2

When making decisions concerning progress toward goals in schooly .
to whom would you turn first? .
Other (1ist)

NN

VWhen making decisions of a personal nature; to whom would you turn
first? o o
Counselor Parent Other (1ist)

Do you feel the counseling you have received has been effective?
Yes __ No ____ No opinion

Would you consider it a personal loss if your high school were to
do away with counseling?
Yes No Ne opinion
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TABLE XX

HIGH SCHOOLS PARTICIPATING IN THE SURVEX

County or City School
- Albemarle ' - ‘ Albemarle
Buchanan Grundy
Chesaspeake : B Churchland
Chesterfield Thomas Dale
Falrfax : ~ Falla Church
Franklin , Franklin County
Henrico : Douglas Freeman
Hopewell ‘ Hopewell
Petersburg : Petersburg
Prince George Prince Cecrge
Richmond - John Marshall
Roanoke Andrew lLewis
Roanoke o Northside
Roanoke | Patrick Henry
Roanoke o ’ William Fleming
Stafford ‘ Stafford
Tazewell o - Tagewell

Waynesbore , Waynesboro

oy . s

it
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