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INTRODUCTION

This paper i3 en atterpt to study Tudor grammer schools and
the pert that clessies playad' in the education that was offered.
The ?evrsonalitias of schoolmasters and pupils are not considered,
nor Are all the authors who were studied mentioned; for that
wdul& be nearly impossible. I have digoussed hers only those
authors and textbooks which were representative of the ones
studied. | | |



CHAPTER I

The study of the seven liberal arts, upon whiéh education in
Eﬁglish grammerf%ggﬂfounded, was an outgrowth of the ancient Greek
and Roman educational systems, with the ideals of Christiamity
superimpose&. l

'The ancient meaning of gremmer, the study of literature, was
therefore'a&opted by the medievel writers, and came to be aimed at
a complete mastery of the universal language of the dey. : It
was generally acceptéd that Latin'was»the‘"highroad to all know-
ledge" and, as'auch, mat be mastered. This would naturelly be
followed by an appreciation of it's literary forms. 3 However,
since Latin could be only'partially understood and appreciated

unless.supplemented by Greek studies, Graek'was widely read. 4

Aside from the feeling thet progress meant a return to an
jdeal "once realized in a historic past," 5 there were some
practical reasons for concentrating on Latin and Greek. First,
eny student who wished to study ancient history must from necessity

|read in the originel such writers as Herodotus and Xenophon,
/ﬂﬂén, a great deai of médical and mathematioal knowledge wasg to

bs gained from reeding ancient suthors. In fact, Erasmus felt
that the "low state" o2 knowledge in these areas was due to &
lack of ability in reading such works in the original. 6 Also,
Erasmus realized that Christianity had it's roots in the classical
tradition, end studiaa in this area were closely related to re=

1igious 1nterpretation. 7

Renaissance humanism'was concerned mostly with literaturs.



Out of this developed a ocultural and educational system where

primary conceen was the emphasis of literature, and therefore
resulted in a devotion to Greek and Latin studies. 8 From this
evolved a distinet eyecle of intellectual pursuits, the siudia

Ahnmanitas; comprised of moral philosophy; gremmer, rhetoris,

history and poetry. In studylng these disoiplines, the student
was expeoted to familerize himself with the Greek and Latin

authors most promlnent in each arsa. 9

The Hnmgyist themselves contributed a great deal to clagsical
gtudiess moat“;fythem aoted as teachers. They discovered many
unknown authors, or works which had previously been neglecfed,
and they copled end preserved many menuseripts. In addition, new
methods of textusl and historical critlcism were developed. They
studled encient history, mythology, rhetoric and Latin orghogﬁaphy.
And perhaps most significent of all,‘they tntroduced they study
of Gresk into sll university currioule, and also into the better

secondery schools. -10

‘Ih Englend, during the period 1500~1600, roughly the period
of Tudor rule, grammar schools were almost ea veried as the men
who directed them, There were several types of schools., Perhaps
the best known were the established schools, such as Eton and
Winchester, Thess outlasted the cathedral schoola and the ones
which were oonnécted‘with monasteries, for they largely disappeared
when the monasteries were disolved, There were also schools run
by chentry priests, who were paid by an endowment given to pray
for the souls of the dead., In addition to these, therewere sohools
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connacted with town gil%s’, and some Eun by generally ill*éualified
private .’mdn.viduals. 1

 The student represented a oross section of sooiety, wi.th
only the very rich geniry end the nobles not represented. Other—
wise ,  sons of the lesser gentry and gentlemen mingled freely with
the sons of masons, parsons and yeomen. There was no separation
of the different classes, since this was thought to make the boys

more adaptable o situations in life. 12

~ The diasolution of the monasteries had caused a shortege of
schools, which Tudor government, especially under Elizabeth,
attempted to rectify. Howaver, the mein reason behind the effort
wes to educate the poorer clagses in the reformed religion, and
1ittle money was availeble, so the bulk of the finances came from
private individusls, Churchmen, businessmen and town authorities
donated money and lands. Sometimes, even an annuel amount of
thirty or forty pounds was set aside to pay the salaries of the,
schoolmasters and the ushers. But in spite of these efforts,
gchools were still uwncomfortsble at best. For the most part,
they wers housed in one room. The buildings were generally fao-
ing on the street, end the only aveas for recreation were the
elty streats. Few schoolmasters were concerned over this lack
of playgrownd space., because physlcal education was a mush neg~
1eoted subject. Thurgday afternoons were set aslde as holldays
when gemes were sometimes encouraged, John Bringley "begrudges
the time taken from work" to exercise. Milcaster, however, held
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the opposite view and felt that schools should provide & recrea-
tion area whera reoommendéd pastimes, such as fencing, dancing
and wreétling could be pursued, The general opinion, howsver,
geemed to be that the intelligent students would £ind "their

best playing in learning.” 13

The Bishop, or one of his subordinates, wes in charge of
1icansing a schoolmaster. The town, or borough, authorities
generally sought men with a B, A. or an M, A. because ﬁggz;gglt\;
that such & degree would be a guarantee of ability. However, this
was & miscoﬁception and the result was that bad teachers were
of tan hired.‘ The best type of teacher would be a well educated
man, somedne who had gone to the university, and was well versed
in both Letin and Greek. He should not, however, be overly am-

bitious,and pushy or influential friendg would be adstriment. 14

Such & job had 1ittle prestige or glory attached to it.
Schoolmasters were of ten underpaid, with their annual selary
renging frqm ten to twenty-five pounds a year. Entrance and
other fees might provide extra funds, and some expense Wwas de~
frayéd by the fact thaet often part of the school buildings were
given forﬁ&waliing. This may be further supplemented by a garden
and an orchayd. A so, masters might make a little extra for them
selves by‘boarding or "tabling" boys from out of town. Ushers,
howaver;/ﬁare ieas well off; their salary was between five and
ten poundshyaarly. 15 The usher was the subordinate of the

magter and was ohosen by him.

The starting age for grammar school boys wes seven or eight



years aoﬁ Theoretically, a grammar school would accept only
those who could already read and write, but this was not always
the case and borough authorities especially made allowances,

The 88 sohools had forms for "petbties" whore the alphabet was
*ta_ught. This was ganerally taught by an usher or aven a pax'ish
clark. The older boys in the upper forms way also be required
to teé.ch the "petties". Only in the very smallest parish schools
did the master himself teach these forms. 16

The courses of study were dlvided into the trivium and the
FW. The former was made wp of grammar, logic and rhetorio;
the latter was comprised of arithmetic, geometry, astronomy and
msic. 17 The trivium was taught in the grammar schools, with
special emphasis on grammer. Lifttle arithmetic was given, only
enough to enable the students to keep accounts., Also, sometimss,

handwriting was taught.

Tnstruotion begén with the eight parts of speech, declen-
slons and conjugatidns. In &ddition, vocebulary also had to be
memorized. After this, Latin sentences were read. These Were
simple and set up with English word order. They were also re-
ciuired to memorige passages from the classios, especially in verse.'”
Disputation was a favorite form of laarnlng in which boys would
ask each other questions in grammar. ? These activities were gener~
elly pursued in the lowsr forms under the direction of an usher,
Théy occupied the first two years of school. The higher forms
were taught by the master himself. Study here began with double



translation in Latin, which was franslated into‘English, and
then back into Latin. The purpose of this double translation was
to teach the pupil how to write good Latin prose/

x  When sentences had been mastered, the student moved on to
epistles or letters. Not only must they be able to read them, but
they were expected to write them also. Each student was expeoted
to be proficent in composing various letters "chiding, counsel-
1ing, praying, lamenting", with some to friends end some to
strangers. 19 411 conversation carried on in the school was in.
Letin, It was the job of the schoolmaster to see that this rule
wes not violated, and if it should be, he must see that the offen=-
der wes punished. Therefore, &3 a conversatlonal aid, students
partioipated in colloéuies, or digcussions of sgsigned toples.
Golloquies were first read to the boys, and then they'wera re=
quired to write them. In addition,to these, thelr instruction
included making orations. gachcbnenconsisting of e formal intro=
duetion, an argument, a ‘ghowing of proof, & refutation of any

opposing views, and a summary.

Such an educational system had it's drawbacks. Because of
a lack of textbooks, the master was often forced into reading to
the students. This would oreate & tendency to memorize work ra-
ther than learn the meanings of what was read. Also, an tendency
towargigraative or original writing was stifled by the forced use
of o§ﬁﬁonp1ace phreses. The students hed to keep little books,

in which they wrote any phrase or saying that eppealed %o them,
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end they were supposed to use them in their writings. Such prac-
tices became evident in the verbose and dull writings of that period.
And also, it was significant, and not surprpsing that these teach~
ing methods would instill in their students en outlook on 1ifs,
similar to that of ancient Rome. 21



CHAPTER II

Methods of study, up wntil the mign of Edward VI, were el-
most as varied a3 the teachers who taught them. Some rules Were
get forth in the statutes of individual schools, but they were
by no means uniform. However, there was a certain general pattern
in setting wp studies, which was general‘lv followed. |

- Sinca the children were suppossd to be able to write and
pronounce Latin words end prayers, they were started off in
Latin grammer with an elementary text in which simple words wera
used to set forth the basic gremmar rules. According to
Erasmus, education was based on grammer, because in order to master
the nowledge of truths, one must £irst mester the kmowledge of
words. And since Latin and CGreek are the languages of knowledge,
these too must be mastered. 2 Every day the instructor would
reed a passage in Latin to the class, trenslating the most diffi~
cult words into English. Simple gentences illustrating the gram-
mar pules which had previously been learned were then copied
down by the students. After this had been accomplished, each
daily lesson was memorized and recited the following dey. As
the children's voocabulary inereased, the teacher would graduelly
substitute Latin explanations for the English ones.

 After & solld foundation in gremmar had been achi#ved, the
students advanced to reading. When they could be obtained, the
authors most frequently read were Cato's Disticks, the maxims of
Publius Syrus, Aesop's Fableg end some‘dialogues of scholars such



es Erasmus or Vives. Latin poems were reed from Williem Lilys'
book, Wﬁm and elegiaic ppems from the Dg Quetiuop
Yiptutibus of Dominie Mﬂmcini 4 However, 1t fraquently happened
thet susch textbooks could not be secured, and in the event, the
teacher was compalled to write his own textbook. These books
were generally comprised of proverbs, both from the Bible and

of & nat%ggal obaracter, folklore, fables and any everyday faots
whioh/hold the interest of the students. |

Oncetthe simpler suthors had been studlied, the students
moved on to more difficult works, The poets were genarally the
Pirst in literature to be read, MAmong the many suthors repre=
sented were, Plautus; ‘Terence, Lucretus, Catullus, Ciocero, Seneca,
Sellust, Livy, Suetoniug end Tacltus, However, it wag doubftful
whe ther masters in this period hed access to these suthors in the
original, It was more likely that thelr lmowladge was gained
from & manual of grammar written by Priscian, which contained qﬁotes

from the above end many other authors.

The next step was "dictore" or praotioa in metrical and
prose composition. 7 ,Let’cers‘,'or espistles, were generally the
first form of prose ‘writing attempted. Any text books on the
subjeot were mostly supplemented by treatises such as the Da

Conseribendis Epistolis of Erasmus. Such composition was taught
ﬁmch 1ike ancient rhetoric, end the Progymsasmets was the cohief
text book on this subject. The object of compoaition was not to
present enything original or new, but to see how many different
ways one could say the same thing in Latin,
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- Composition in verse wes also a requirement of the grammar
schocl students. Probably their exercisos would consist of teking
the wordg of a poet, placing them in their grammatical order,
snd then putting them back into verse again. In the upper forms,
& student might be expected to prroduce & weekly copy of elegiaos
on some predetarminea gubject.

In studying these subjects, the course of study was divs.ded
.’mto ranks or forms, much like our grade systems, However, for
mich of this period, there wes little or noteontimuity. Schools
varied in the age of the students the number of ranks and the
context of each one. Then, in 1540, Henry VIII began o revision
which attalned 1ts £inal form in 1545, This authorized grammar
wag divided into six forms, Of these, the thrse upper forms were '
taught by the Hesdmester, While the three lower forms were placed
under the directlon of the Undermester.

In the £irst form, students learned basic grammar rules and
gimple constructions; gll in English. The second form drew heavily
on the works of Aesop and Cato to illustrate the genders of nouns
and inflections of Latin verbs. The declension of nowns was the
subject of the third form. The authors most often reed hera,
wera Tovence and Manluanum. In the fourth form, reeding postis
end the letters of learned men was the vahicle of lsarning Latin
syntax, The figures of ovatory were the subjest of the £ifth
form, They wers to be memorized end learned through writing verse
and prose and also through reading the ancient historians. Tn the
sixth form, students were instructed in how to speak Latin, The
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principel work uged here was the Coplousnegs of Words end Thi ngg;

writien by Erasmmg. 10 Thase forms occupled a student from the

sges of seven until f£iftsen,

In addition toﬁths_br’aaking down of education into these |
forms, each week was broken down into fixed patterns, es was each
dey., A student was given very little time of his owm, 2nd indeed,
evary day was mapped out for him. Students got up about 5:30 AN,
and from 8:00 to 9:00 A,;I»I,‘}!%;l?y were allowed {o heve breakfast, qu}ﬁg
efter which the arill bagan again, The drills were exsroises in
graimar end during this time rules were illustrated and explained.
Students had to partlcipate, with often the boy moat in need of
agsistanece, oalled upon to explain ths leason to ’che regt of the
class, When the morning's work had bsen completed, they wore |
given the remaining time until 2leven o'clock to momorize their
work, From eleven wntil one o'clock, tha boys had a break £rom
work., Then; after one o'clock p.m., thoy wers called on to re~

cite what they had memorized in the morning.

The half hour before dimner was to be set aside so that the
boys could question each other about tonses, moods, inflections
a;id cases. This was common practics at Friars school, Bangor,
Harrow and Bury St. Edmunds. 1

" Such a schedule was followed Monday through Thursdey., Then,
on Friday, they were given either religious or classical work.
Aftér brealfast, grammar phrases were reviewed. Early Saturday
morning;, Friday's original work was repeated. Sunday was set
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gsiae for attending shurch sarvises, 12

This was the framework within which Tudor education had to
operate. However, often the leading figures in education held
va;ying opinions on exaotly'what mathod of instruction whould be
followed., Eragmis, John Colet and Willlsm Lily, felt that a
stud&ﬁt should memorize the minimum essentials of Latin grammar,
Theng in readih?, writinv‘ana speaking Latin, they should learn
more. grammer, All of this knowledge would ba kapt fresh by son~

staht arills. 18-

Roger Ascham thought that no child should attempt to spsak
Latin wntil he had joined sufficent kncwledge of grammar and pro=
nounciation. 14 This‘was understandéble, gince a ohild beginning
Latin before he had aoquirad such knowledge( would speak incorrect-
ly and perhaps form bad habiis which would Le difficult to brsak.
Sir Thomas Elyot, however, held a view opposed to that of Ascham,
ElyOu felt that children should begin to speak Latin at an early
age. In fact, he felt that they should be capable of writing end
reading 1% also before the age of seven, In order to ascomplish
this end;“nﬁraes who could teach Latin should be employed. Also,
the parents should help by teaching Latin themselves¥5 Elyot also
diPPered from Erasmus in feeling that a private tutor was bstter
‘than & gremmar school oducation. He thought that the primary
concern was forming the character of the student, and he believed
this would be achJEved best by a privaté tutor, 18

Perhaps the most influential figure during this period was
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Eragmus. His book, Do Patione Studil, contained the systematic

theory upon which English grammar schools were founded, His
various textbooks were»Wi&ely usad in all grammar schools ahd
his theory of education was genarally accepted.  Hs believed that
the only real way to learn how to wrl’ce is to v W

S e o,

R

Therefore, he was a strong advooate of written exercises: sen~
tence and 1etter writing and repeated translations. He, too,
felt that the aim of all these drills was to build up a style and
vocabulery which would enable the writer to express the seme
idea in meny different ways.

Teachers differed on almost every tople from textbooks to

- physical education, However, bthroughout this period, there wes

a movement to attain conformity in the schools. This actlvity
was begun by Cardinal Wolsey in 1529, in an attempt to uhify the
teaching of gremmar. 18 It resilted in an authorized gremmar and
grammap school organisation which had more contimuity, This

'was & help to students who may move from one school to another.

But it wes of greatest significance in providing more equal stan-

dards for entrance to the universitles.
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CHAPTER ITI

As hes already been mentioned, the basis of the grammar
school surriculum'was gremmer, For teaching this subjoct; thora
wore two rival sets of textbooks. The older set wes Stenbridge's.
It was in three parts, composed of Acgiggggigg; Qggggg_ggggggg;gnigm,
end Paryule. The second set was in two parts, the Aedifio of
Colet, end Williem Lily's Rudinents. ~ These two sets of books
were most populer for teaching elementary grammer. waeier,
Linecre's Rudiments wes alao used, 2

All of these grammar texts wers supplemented by readings
from classical suthors, Terence was usad in almost all sgchools
to aid in learning colloﬁuial Latin, and the plays of Plautus
wors reed and somstimes performed by the students. 3 Diotiona-
riss were also widely used in taashing gﬁammar, to bring out the
elymological meaning of words, Another common aid to the grammer
text was varions commentaries on the authors to be read, These
comméntaries werse brokan‘down Into several distinot types, Ex=
amples of this are to bs found in those written about Virgil.
There were four typess literary ones, those dealing with Virgil
as & rhetorician, as a subject of eulogy and from a mystical and
allegorical point of view.

Vocabularies were also greatly used in studylng grammar.
Thers were several types, some of which were wrltten in essy
Latin explaining the more diffioult Letin, others were written in

the vernacular, They were also arrenged in different ways.
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Some Were set uwp according to subject matter, and others alpha~
betmcally.

| Although £rom an earlier period, enother important text was
the‘Agg_Cgammgﬁgng_M;ngg of Aelius Donatus. This boolk, based on

the £1£th century Arg Grammagics of Palasmon, wes & brief outline
of ths elght parts of spesch., Later, this book was superceded by
Alexander de Villedieu's D alf. This book wes Iin verse, and
it prov;ded a very thorough syntax. Hs also improved prosody and
fignres, as well as recognizing changes which had ocourred in the

Latin 1&ngu&ge,”_5

~ When the course of studies in grammar had beeﬁ comple ted,
the student progressed to more diffioult subjects, such es logio
end rhetoric. In order to learn to speak, you must also learn to
write, therefore, closely connected to logic was composition.
‘Writiﬁg exerciges ware as importent as speaking exercises. Students
were expected to write both in prose end verme, as well as deliver

orations. ' .

"~ In 1538 Da LiggraxpnLLngig_Bﬂ_ig_Aggxiangin was written
explaining 8 gystem of studying #hetoric in which the first three

years were to be spent in memorizinp precepts and illustrations.

This is followed in successive years by studying figures of
speech and axamples of arguments, writings and composltions,
rhetorical precepts, a mixing of dialects and rhetoric, and an

amphasia on Aristotle.

Aa in grammar, there was & division of oplnion on the methods
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to ba usod. Remus had put forth a system in which one progressed
from the ganeral to the particular, A student would be given &
general precept, which is then divided into parts, Then sach
part is defined and {llustrated with sxamples. He then explains
different math9q3 for 2 divine, B

_Kempe,'hcwaver, advocatéd s differsnt method, He divided
1ogic and rhetoric each into two parts. Bz sald that the stulent
shouwld learn the first pert of logic, followed by ths flrvgt part

of rhetoric. Then they showld learn the second part of each. !

The textbooks used in logic and rhetoric wers varied and mostly

based on o¢lassical writers. The standardform for Latin rhetoric
was the Adrﬁaggggigm. John Brinsley felt that Cicero's Jopice

ghould bs studied f£irst, because from this text oould be learned
the first two parts of logic, inventio and elooutio. Later, com=

position such as themes and verses could be studied. 8

Afterbiﬁpigg was couple ted, one should progress to the study
of Harmogines and Quintilian, For 1llustrations, the oretions of
Isoorates, Demogthenes end Tully, should be read. 9 Following
this, the séuﬁent wes eXpected\to write his own oration consisting
of the exordium; the narraéion, the confirmatiqn, the confutation,
and thé conclusion. Declamatlions were also required, in which two
boys would debate over formal absfract propoation. 10 4 mores con-
temporary textbook in rhetoric was Georgius Maior's In Philippi

Mglgngihgn;g_ﬂhg;gzlgg,‘ It olarified lMelancthons atructure of
rhatoric, and in 1530, it was adopted by John Cox to English use.
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Melanethon, himgel?, vms outspoken on exloting texts end

felt that one in particular, De Orators, was very poor for use

on elegentery levels. Tt failed to teach precepts, but gave
only judgementas on them. Melancthon also wrote a commentary
on one text, Partitiones. This book wes in the form of qﬁas*
tions esgked of Cioero by bis son. It was "confinsd to a consiw
deretion of the'_alementary Subdivisicns end other swbordinate
dstalls of rhe toric."’ Howavyer, 1t was regerded as & gystematio
work. - | | -

In spite of th‘e meny texts which ware used in teaching
rhetoric, some instructors felt thet there wes no really good
text in use, Therafore, in an effort to restify this, John
Seton wrote a Latin logic for beginners in 1545, This was
actually en adeptation of Aristotle’s logic to the level of
the students. Tien, in 1555, Sherry wrote a book entitled,
Ireatise of Gremmer and Bhetoric MM.QLM.&.JA
atvdious of aloque wgumm

schools doe rasde mogte d Orstours. 12 Both

of these books were en attempt J¢;o provide 8 modern texthook wh:.oh
would be useful in teaching rhetorie,

History was also studied in gremmer schools, although to
& lesser degree., IHers again, the clasgsical suthors ware drawn

upon heavily, Plato's Republic was resd, as was Zenophon's -

histories, mainly to learn the various kinds of states. 13

The Cyropeedia of Xenophon, however, 1s the only history mentioned

by name. 14
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Poetry wes read in studying grammar, and was not learned es
a subject iﬁ'it's own right. However, many olsegsical authors
were road in oonnection'with thig, Ovid's Mggggggphgggg, Horace's
Odes =nd Virgil's Aangid arve only = fow of the many euthors and
works»which were studied eithsr in full or in part.

Even though anclent writers were relied on to a grest extent,
oontemporary'writers'were not unheard from, and many hooks about
education were written during the sixteenth century. Erasmis wes
perhaps the most prolifie, writing several books. Dg Ratione
Studii seid thet Latin end Greek should be studied together. It
also geve & list of authors which should be read. As an aid to
the writing of Letin, he wrote De Copie Verborum. De Conscriz

bendis Jplstley wes & treatise on the compogl tion of latters. 15

John Brinsley wrote Ludug Literarlug while he was ﬁaatef of
Ashby~de~la~Zouch school. This book was a dialogus on education,
and provided instructions on giving lectures. DBrinsley said that
first the lecture should be read, then comsirued and the construc-

tions praised.

Roger Ascham wrote jb@_ﬁghgglmggjgg during this period, whiel
tells at what age children should be taught and giving the quali“
fications of a good teacher,

' Sir'Tbomas,Elyot's ) fnamgg_ggg_gggyg;ggn;, also gat forth

& schems of education which weg lergely dramn from Plutarch,

Arigtotle and Plato, 17 Henry Pagcham wrote The Complefs Genfle-
an, which discussed the need for learning among the nobility.
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And, f£inally, one of the most significant of aontemporary books,
wes William Lily's The King's Grammer. This text was helpful in
unifying studies and was used continually throughout the three |

lower forms. | 18v |

EVen though meny books were being written during this time ’
thefe was & very real problem of soaroity of texts. Most teachers
had to write their own textbooks, but few of these texts were ever
printed or used outside of the achool.whare"the author taught.
Therefore, throughout this period, most printed texts had to be
brought from the continent.

" To combat this shortage, some Englishmen began to print text-
books. From 1545 to 1571, Reginald Wolfe held the monopoly on the
authorized grammars. 19 However, by 1569, a printer named Henry
Byfeman decided to take out a patent on school books. This he did,
when In 1573 Wolfe died., At that time ByAsHan received a large
portion of his stock. Some of the books that he printed werej
Coloquivm Erasmi, Cato snd Confebulationes Hegse. But it is
strange to note that before he obtained Wolfe's stock, he printed
these texts in Latin, some without a license. However, after re~
ceiving Wolfe's stock, he changed to printing mostly Greek, such
as Grants Greek Grammer, which he printed for Mr. Coldock in 1581,
he printed an edition of Remus® Greek Grammep and a Latin transle~

tion of Dg Liberorum Instifutione by Plutarch.

When Byﬂé‘iﬁa"%vgsinterest shifted f£rom textbooka; meny of his



books were transferred to Thomas Marshe. Marshe now began
printing sohool texts, and In 1578, he printed Rowland's, A Com~

mem. Printing was now grcwing rapidlm and
others such as John Kinggton end Henry Middleton began printing

books. Then, about 1585, the school book monopoly was removed
from under the}contfol of the Stationers' Coypany and placed under
crown\mon%polies. However, during this period, men such as Bynerc
men and Mershe had helped to relieve the shortage of textbooks end
make reliance on continentel editlons less a factor in education,
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| CHAPTER v
‘Greek stuiies were generally congidered the 1nseparable |
companion to Latin studies. In the educational syatem Greek was
to be studiad after e basis of Latin grammar had been attained.
This was generally in the fourth form and began with Agsop's
E__mg,,_,, ThenW the £ifth form.

Throughout the Tudor period Greek was baing added to the
ourriculum of different grade schools., Probably the main reason
Greok was considea'imp'ortant wes because of the need to translate
the Greek New Testement, and because it had played a part in the
Roman ‘educkationa»l system, At any rate, John Colet had provided
thet & master of CGreeke be employed at St. Pauls, if one could be
found, and in 1560, Greek was added at Bury St. Edmmds. It was
taugh’c at Eton, perhaps through the efforts of the headmaster
Robert Aldrich.z Evidently the peried of growth of Greek was
fairly shor't For the earllest reference to Greek in grammar schools

seemed to be in the statutes,3 o EasT RWetforo scheolun 1553, Howsowy

\O"\ VSo BJuich shwcier seermn ol CL
?Or ~+ecilhing  Homev, Tsocretes Qurd Ef“‘-"“f)'des

There Ware several reasons why Greek was not studiﬁas i:" 55’4#
tensively as Latin., In the firat place, fewer Greek books were
available; and not as many Greek authors had survived. Plato and
Aristotle were stndied extensively in large degree because they
hed survived.? Greek was also £olt to be very difficult. However
it wes thought that it was givem: the reputation of difficulty 80

that no one would attempt to trenslate the New Testament.®

ﬂ The Greek taxtbooks that were available were written in a

<

fevmibhta it ) eaond P rovlTIen

tes
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diffioult Latin, so that it was necessary to be wsll vérsed in
Latin brfore the texts ocould be used. Not only were Greek grammars
in Latin, but the authors were also tranglated into Latin. There-
fore in class it was necessary to translate from @reek into Latin.
The most popular Greek Text was that of Clenardus, published in
1580, However in 1575 ths headmaster of Westminsier, Edward Grant,
published an easier and better one. This remained-populer until
1597, when William Camden's grammar appeared and became the standard

in gremmasr sohools.®

Although Greek was taught affer Latin, some schools required
that all exercises which wers :done in Latin be performed in
Greek also. This would include writing compositlons, themes, and
verses. The fact thet Greek verss was taught is supported by a
stipwlation mede by St. Bees school, that the master thers be able
to meke Greek verse. Actually, in important schools prose might

even%?gnored for verse qdmposition.7

The range of euthors varied as much in Greek as it did in
Latin, In 1560, Euripides is found mentioned, tut Greek plays
were not added to the curriculum until later. Harrow taught
Heliodorus and Dionysus of Halicarnassus, while at Durham Theognis
and Phooylides were atudied. In poetry the two main authors were
Homer and Hesiod. In history, Xenophon, Plato end Aristotle were
studied also. Morality was learned from Aesop and The Fableg
of Cebes. And in learning rhetoric, Demosthenes and Isocrates ﬁmre
staNdards/8



23

Greek studies progressed much the ssme as Latin studies. How=
aver, not aa mich time was devoted to them as was to Latin. It
mist be remembered that Latin was spbken a8 well as read, but

there was no conversational velue in Greek.
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o CHAPTER V

When refarring to classlcal studies in Tudor schoois, ons
is not speaking about a course of studles but a system of education.
The entire foundation of Tudor schools was based on the ancient
systems of leerning,and both subject matter and authors were of the
classical tradition. Therefore it is just as valid to speak of the
teaching of rhetoric as a classical subject as it is to speak abouts
reading Demosthenes.

_'LEVin'was a‘living and not a dead language for scholars in
the Tudor period, It was the language of polities and religion,
and therefore it was only fitting that textbooks in this period
be written in Latin, Students in Elizabethan times were as femiliar
with the writings of Ovid and Cicero as they were withttheir §
contemporarles. With such rigorous drilling in grammar and repeated
readings of classical authors it is not suvrising that people in
thﬁs time wrote in 8 Latinized English

The effaots of this can be seen by sermons of the psriod,
wilch are orderly and £illed with many-clasaical allusions.
forth long and twisted sentences. Classical influenoe 2lso appeared
in popular literature, and the writings of both Shakespears and
Marlowe show evidences of 1t.t

. Students of the Tudor perids received rigid end strict education
with their deys and weeks planned for them. Sometimes life was
dull and boring with 1 ttle physlcal exercise or mental relax~
ation to break the monotony. Such an atmosphere could and did
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of ten become “%stifling, ag (id the trite compcsition which they
were forced towrita, However; if originality and oclearness
were sacrificed, an orderliness was ghined. Students were
teught to femiliarize themselves with classiocal literature.
They wars widely read in mny classical writers, and knew how
to apply the principals of wrifing to their own tasks.
Conditions in the schools were bad, The buildings them~
selves were poor, often belng simck in old homes in the middle
of town. The sosroity of textsbooks end lack of good teachsrs
made it Aifficult to insure o good education, Women were almost
complstely excluded from education and had been since the dia-~
solution of the monasteries in 1536, On occasion they wers
allowed o attedid the petty schools, bu’c rarely wera they
permitted to stay longer then the egecof nire. The only real
chance girls of the lower classes had for an edusation was %o
be sent to the home of & noblewoman, The daughters of the
nobles fered a bit better, for they wers of ten fnstructed by
private tutors.® |
| However, in spite of ell the drawbacks, neither the students
nor the classics seemed to fare too badly dumng this time, for
it was a period in which educetion was being unified and expanded.
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