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CHAPFTER I
THE PROBLEM

One of the problems facing modern education and particularly
the school administrator is that of staffing the classrooms with good
teachers, In the selectlion of and employment of teachers the question
of the nature of appropriate preparation for a teacher's responsibili-
ties is of great significance, In fact a teacher's preparation for his
responsibilities determines to a large extent his success as a beginner

and may affect his decision about remaining in the teaching profession.
I. DBACKGROUND OF THE FROBLEM

The critical shortage of teachers, which developed during World
War II and was intensified in the postwar period because of an increase
in scheool-age population, is a fact well known to educators. In order
to £ill classroom positions, many states resorted to the issuance of
emergency teaching certificates to teachers who had not met a pre-
scribed program of preparation. The question of the effectiveness of
these teachers has always been one of considerable importance.

According to the Virginia State Department of Education there
were 5,132 teachers without standard certificates in Virginia during

the 1965-66 school sessicn.1

1state Department of Education, Public Education in Virginia,
1966, Time to Teach, No. 2 (Richmond, Virginia: Division of hduca-
%ional Research, 1966), p. 11.




At a meetingiof the State Board of iducation in February 1966,
former Governor Colgate W, Darden, Jr,, raised the question of teacher
certification in Virginia, lir. Darden stated that "we are never going
to upgrade public education in Virginia until we upgrade the teaching
part of it.“2

As & result of this discussion a committee of college personnel
and school superintendents was appointed to make a study of the prob-
lem,’particularly of teacher certification.

+ ~ The preceding summary of informatlon lead the investigator to a
similar problem concerning first-year teachers, Many school divisions
in the State of Virginla select teaching personnel who have not taken
or completed professional education and psychology courses, or who have
completed professiopal education courses but are assigned to teach in
an area for which they are not fully qualified., JSeveral questions were
raised in the invespigator's mind. Are teachers employed with these
credentials able tqyaccept certain professional duties snd responsi-
bilities as well aé?those vho are fully quelified and teaching in the
field of their prepération? Do these people feel as successful as those
whose preparation mgets the state standard for full certification? It
was the investigatorfs assumption that teachers employed with these
credentials do not upgrade public education butbdegrade it in meny

instances., 1In order to present objectively established facts rather

than opinions, a research study was undertaken,

chbert Holland, "Education Board lay Warn Teachers Wwho Lack
Degrees," Richmond Times~-Dispatch, February 26, 1966, p. 3.




II. STATRMENT OF THE PROELEM

The problem of this investigation was to determine whether there
was & difference among first-year teachers who have met full certifica-
tion requiremgnts and those who are on substandard certificates because
of a lack of part or all of the required courses in education and psy-
chology with respect to the following statements:

'Jl. Continuation of professional treining and merbershlp in
professional organizations.

2ﬁ Job-satisfaction with respect to salary, social acceptance
by community and conformity to the phlilosophy of the principal,

3. Selection and employment procedures of employer.

k. Instructional difficulties with regard to the amount of help

needed amd received by first-year teachers,

5. A desire to contimue in the teaching professicn.
I1I, TEE DEFINITION OF THE PROBLEM

Delimitation of Research, This investigation was concerned with

firgt-year teachers who had completed professional education and psy-
chology courses and student teaching, first-year teachers who had camn=-
pPleted professional education and psychology courses but had not taken
student teaching, and flrst-year teachers who had not taken any profes-
sional education and psychology courses (above the general education
requirements of their college) or student teaching,

First-year teachers included in the study were selected from the

cities of Norfolk, Virginia Beach, Portsmouth, Chesapeake, Suffolk and
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Franklin, and the cdqnties of Nansemond, Isle of Wight and Southampton.
Selected teachers were asked to fillein and return a questionnaire to
the author.
Facts which were reported in this study are indicative of condi=
tions existing in ihe school divisions of Southeastern Virginia in the
school year 1966-67.§;They do not necessarily give an accurate picture

of conditions existing either before or after 1966-67,

Definition gg'terms. Throughout this study it was necessary to
classify first-yeﬁrJﬁéachers who had taken all required semester hours
of professional educafion end psychology courses and student teaching
as "prepared" teachers., First-year teachers who had taken at least 9
semester hours of‘professional education and psychology courses, but
had not done thei£7sttdent teaching, were classified as "partially
prepared,” First-jeéf teachers who had taken less than 9 semester hours
in professional education and psychology courses and had had no student
teaching were classified as "“unprepared teachers,®

It should be borne in mind that these phrases refer to the
teacher's being prepéfed, partially prepared, or unprepared with respect
to the prescribed sequence of education and psychology courses required
by the State of Virgihia for certification. In no way was this phrase-
ology meant to imply a lack of concern for other vital areas of teacher
preparation, in basié*liberal arts courses and a strong sequence of
courses in the teaching major,

The study was limited to public school classroom teachers who



were serving their first year in a regular teaching position, Those
teachers who in 1966;87 were returning to teaching after an absence
of several years f:om}an earlier teaching position or who transferred
from one school system to another were not included, In other words,
first-year or_beginning teachers, as used in. this studj, referred to
classroom teachers teaching their first year,

Throughout this report first-year teachers may be classified

simply as teachers.
Iv. THE OBJECTIVES OF THE STUDY

It was an'objéctive of this study to help both educators and
first-year teachers to recognize the real importance of completing
professional education and psychology courses and studemt teaching
bvefore attempting to fill a teaching position.

Another objective of the study was intended to show whether there
were differences among prepared, partially prepared, and unprepared
teachers with respect to the following statements:

1. Continnation of professional trainirg and membership in pro-
fessional organlzatiqns.

2, Job-satisfaction with respect to salary, social acceptance
by community and coﬁfsrmity to the philosophy of the principal,

3. Selectionfénd employment procedures of employer.

b, Instructional difficulties with regard to the amount of help
needed and received by first-year teachers,

5. A desire to continue in the teaching profession.



V. REVIEW OF THE LITERATURE

Much has beeﬁ‘wpitten in regard to professional preparation,
continuation of;profeSéional training, membership in professional
organizations, Job satlsfaction and instructional difficulties of the
firsteyear teacher.v In a survey of literature, no approach that enum-

erated the various toplcs mentioned above was found that was similar to
the one used in thls investigation.

A brief summary of related research studies that reviewed first-

year teachers as one group wlll be presented.

Related research studies, The Virginia Fducation Association

Frofessional Standardé and Teacher Education Committee, headed by
Lindley J, Stiles,! made a study of first-year teachers in Virginia in
1952. Three hundred and fifteen first-year teachers were invited to
participate in the study‘by filling out and returning a questionnaire.
These teachers reprgéepted all sectlons of the state and various types
of communities, Oniyk10 per cent returned the questionnaire. The
sampling also incltded elementary, Jjunior high and high school tesachers,

The major pﬁfpoéé of the study was to find out what constituted
the obstacles in the way of happlness in teaching from the standpoint
of working conditiong, living conditions, teacher preparation and com-
minity acceptance, - The findings of this study are presented in the
following statementéy;gk

1. Twenty-seven per cent of those teaching in elementary schools
were not professionally prepared for teaching,



2. New teacﬁeré rated their acceptance in the community in
vwhich they taught as only “average."

3. Thirteen per cent reacted negatively to employment proce-
dures and lack of definiteness with respect to assignment.

L. About 50 per cent of the group felt the need for help with
problems of discipline and in determining content for a given grade
level or course.

S+ Twenty-four per cent of those teachers assigned to secondary
school work were teaching subjects for which they were not certified,

6. Light per cent indicated that they liked teaching less than
had been anticipated and about LO per cent were finding teaching even
more enjoyable than they had expected,

7. Eighty-five per cent felt personally that their teaching had
been generally successful and that they wanted to contimue in their
positions next year. .

8. ELleven per cent of the teachers had made up their minds to
leave the teaching profession and enter another type of work.

In general, the recommendations of this study emphasized the
following points:

1. Each schoél system should provide a well-organized orienta-
tion program devisedfto acquaint new teachers with the physical
facilities of the schools, policies, the curriculum content for courses
and grade levels, and the school's system of records and reports.

2. Hembers gf the comnunity and school officials should assist
new teachers in becOmlng acquainted with the community.

3. Beginning teachers desire to be assigned to teach at grade
levels and in subject fields in which they mede their preparation,

L. Eeginningftéachers need and want the help of supervisors,
more experienced teachers and administrative personnel in learning
how to teach effectively.

The Research Diﬁision of the Hational kducation Associstion made
a study of first-yeértieachers in urban school systems in the United

States in 195L-55, ththe 5,000 firsteyear teachers that received a
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questionnaire, twenty~$ix hundred returned it. The purpose of the study
was to enumerate ways to get new classroom teachers off to a good start,
The findings of the study are presented in the following statements:

1., Seven per cent of the teachers felt that they were rejected
by the community in which they taught.

2. Nine in every ten respondents secured their first teaching
position either through applying on their own or through help glven by
a university placement office,

3. DBeginning teachers reported they preferred to ask another
classroom teacher for help than a principal or supervisor.

iy About one in twenty beginning teachers were teaching in
unlicensed grades or subjects,

5. Fifty-one per cent of the teachers said they experienced
conflict with their principal with regard to educational philosophy.

6. Nine peficent of the teachers said they were disappointed
with teaching. 2

7. fighty~-three per cent said they planned to tecach a second
year.



CHAPTER II
PROCEJURES, METHODS AND TECHHIQUES, AND INSTRUMENT

The procedureé; nmethods and techniques, and instrument used in
the investigatioﬁ of’"A Regional Study of First-Year Teachers as a
“eans of Interpreting Certain Elements of Job Preparation Leading to
Contimiation in the Teaching Profession" are described in the paragraphs

which follow,
I. PROCEDURES

This study wa%jbased on three hundred first-year teachers to
whon questiannaireslﬁere sent. The process of selecting names &nd com-
piling the group of first-year teachers to receive questionnaires is
explained in the foliowing paragraph.

In March 1967, superintendents in the cities of Norfolk, Vir-
ginia Beach, Portsmouth, Chesapeake, Suffolk and Franklin, and the
couhties of Nansemona, Isle of Wight and Southampton were asked to
submit to the 1nveét£gator a complete list of names and addresses of
all first-year teachérs with gero years of teaching experience. All
superintendents fromuthe above mentioned school divisions did so with
the exception of Norfolk., iMrs. Alma H, Sawyer,>Statistician for the
Norfolk Public Schools, requested that the investigator forward the
qﬁestionnaires to her office., She distributed them to the specific
teachers with a directive that they might participate in the study if

they so desired.
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The three hndred first-year teachers who received questionnaires
were selected in the following manner:

Because of the small number of first-year teachers in Suffolk,
Franklin, Nansemond, Isle of Wight and Southampton, each first-year
teacher received a cquestionnaire. Teachers were selected at random
for Virginia Beach, Portsmouth and Chesapeake., This was accomplished
by selecting every third teacher from the lists submitted by the super-
intendents, Cnly fifty questionnaires were distributed to Norfolk
because of the method of distribution selected by that school division,
It was requested by the investigator that the questlonnaires be dis-
tributed to at least five of the larger schools in Norfolk,

0f the three hundred first-year teachers receiving the question-
naire, two hundred and five, or £8.33 per cent, returned it. Table I
shows the distribution of first-year teachers by school division and
the outgo of questlionnaires by school division. ©Since no distinction
was made between school divisions, it was impossible to show returning
questionnaires by school division,

Questionnaires were malled April 21, 1967, sufficiently near the
end of the school year so that respondents could base their report on

all or almost all of one full year of experience,

11, METHOJS AND TECHNIQUES

The descriptive research method and technique was used in this
investigation. Meanings were developed as a result of classifying,

analyzing and interpreting data concerning the first-year teacher's



TABLE I

DISTRIBUTION OF QUTGO AND RETURN OF (UESTIONNAIRES

Number of
Beginning Cuestionnaires Luestionnaires
School Division Teachers Sent Cut Returned
Nume Per Nulle Per Nume Per
ber Cent ber Cent ber Cent
1 2 3 b 5 6 7
Suffolk 7 .87 7 2.33
Franklin 7 .87 7 2.33
Norfolk . 220 27.30 50 16,67
Fortsmouth 86 10.67 28 9.33
Chesapeake 126 15.63 L2 14,00
Virginia Beach 290 35.98 96 32,00
Nansemond 38 ho71 38 12,67
Isle of Wight - 20 2,48 20 6,67
Southampton 12 1.L9 12 4,00

Total 806 100% 300 100% 205 68.33
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professional status, continuation of professional training, membership
in professional organizations, job satisfaction, instructional difficul-
ties, and desire to continue in the teaching profession, as well as the
employment procedures of his employer. Data which were analyzed and
interpreted were acquired as matter-of-fact opinion and were subjective
in the case of each first~year teacher., Various conclusions could be
made as to prepared, partially prepared and unprepared first-year
teachers., It should be stated that the purpose of the study was not
to provide predetermined results of what should be the case in regard

to firsteyear teachers,

Measures, Data were interpreted and analyzed by the use of the
chi square statistic and percentages. Chi square was used in the
analysis of contingency tables as a test for independence. This statis-
tic provided a basis for judging whether differences were likely or
unlikely to be a result of chance factors associated with the sampling
of the prepared, partially prepared and unprepared teacher.3

Percentage tables were included in the study to determine to
vhat extent differences existed among prepared, partially prepared and

unprepared teachers and to show relationships among the three groups of

teachers.

Grouping procedures, when first-year teachers returned the

3%, M. Downie and R. W. Heath, Dasic Statistlcal Methods (New
York: Harper and How, Publishers, 1965), pp. 1€0-65,
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questionnaires, three master sheets were prepared for the purpose of
dividing first-year teachers into three basic groups, namely, prepared,
pertially prepared and unprepared teachers. The three groups are
described in detaill in the paragraphs which follow.

Prepared teachers were first-year elementary teachers who had
taken at least elghteen semester hours in professional education and
psychology courses including student teaching and firsteyear high school
teachers who had taken at least fifteen semester hours of the same;
100 per cent of the teachers in this category held the collegiate pro-
fessional certificate.

Professional education and psychology requirements for these
teachers are described below in general areas of study.

Area I: Human Growth and Development

Area II: Principles of Instruction and Organization of Sub-

ject Content and iMaterials

Area I1I: OStudent Teaching

Area I gives the applicant some understanding of the physical,
emotional, intellectual, and social development of children. This
area should establish knowledge of the learning process and its
relation to maturity levels of children, It should involve obser~
vation and a variety of the experiences of children either in or
out of school.

The following courses should contribute to the understanding
and basic skills required in this area: Educational Psychology,
Child Psychology, Adolescent isychology, and Humen Growth and
Development. Other courses in human growth and development may
make a contribution. Ceneral Psychology is regarded as part of
general education and not a professional education course.

Area II contributes to the development of an understanding of
and skills required in planning, using, and evaluating classroom

procedures; and in the selection, organization, and use of subject
content and materials,
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Requirements in Area II include a course, at either the elemen-
tary or the secondary level or both, such as Curriculum and Teach-
ing, Principles of Education, or School Fractice.

Area 1II embodies the requirement in student teaching which
represents the application and extension of the principles ac=-
quired in all types of college courses, A total of not less than
a hundred clock hours must be allotted to this course, at least
sixty of which shall be given to actual teaching. The experience
must be in a public school or in a school approved for student
teaching.h

Partially prepared teachers were first-year teachers who had

taken at least nine semester hours of professional education and psy-
chology courses but had not done student teaching; 100 per cent of the
teachers in this category held the collegiate certificate. Require-
ments for this certificate are described in the paragraph which follows:

The holder of the colleglate certificate may have this certi-
ficate raised to the Colleglate rFrofessional upon caapleting
satisfactorily two years of teaching and nine semester hours of
professional education, The nine semester hours should be dis-
tributed in areas I and II with not less than three semester
hours in each,5

Unprepared teachers were first-year teachers who had taken less

than nine semester hours of professional education and psychology
courses and had had no student teaching, If the teacher had taken any
professional education and psychology courses, the courses could be
selected from Areas I and IIj; 91,30 per cent of the teachers in this
group held the collegiate certificate and 8.70 per cent held the special

license,

hVirginia State Board of Education, Revised Certification Regu-
lations for Teachers, Vol. L9 (Richmond, Virginia: State Department
of hducation, 1967), p. 3.

5Ibid., p. S.
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The grouping of teachers for the study is presented in Table II.
It will te noted that the group designations of teachers were prepared,
partially prepared and unprepared according to the number of semester
hours of professional education and psychology courses completed by the

individual teacher while in college.

TABLE II

GRCUPINGS IN STUDY OF BEGINNING TEACHERS
BY PROFESSIONAL PHEPARATION

Professional Freparation Number of Percentege of
Teachers Teachers
1 2 3
Frepared 157 76,59
Partially Prepared 25 12,19
Unprepared 23 11,22
Total 208 100,00

It is noted from Table II that of the 205 teachers who reported,
157 or 76.59 per cent were prepared teachers, 25 or 12.19 per cent were
partially prepared teachers, and 23 or 11.22 per cent were unprepared

teachers,
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ITI, THE INSTRUMENT

Pertinent informetion which was used in "A Regional Study of
Firste-Year Teachers as e lMeans of Interpreting Certain Elements of Job
Preparation Leading to Continuation in the Teaching rrofession' was
obtained from a questlonnaire devised by the investigator. There were
twenty-seven items on the questionnaire which required yes and no
answers, fill-in the blanks, ratings, or check the correct answers,
The usefulness and validity of the questionnalre was established by
several stated means which are as follows:

1, A review of textbooks and research studies dealing with
first-year teachers.

2. A confefénce with an administrator in public school admine
istration.

3+ An evalu;tion of the instrument by ten professional teachers

who gave their opinions concerning the questionnaire,

Reliability, The reliability of the instrument depended to a
large extent on the truthfulness and correctness with which the indivi-
dual teacher filled in the questionnaire. 4s an additional check of
reliability, questions four and six were repsat items worded different
ways. In question four teachers were asked {0 check which of the fol-
lowing degrees they held:

1. Bachelor's Degree

2. Master's Degree

3. Doctor's Degree
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In question six, teachers were asked to circle yes or no if they
had received their degree. There was a 100 per cent correlation be-

tween these two questlons,

Background data. The various groupings of teachers were compared

on certain of the items on the questionnaire to check the success of
classifying teachers into groups of prepared, partially prepared and
unprepared, These items were as follows:

1. VWhat was the type of degree held?

2. What was the name of the undergraduate college?

3. What Wasﬁthe type of Virginla Teaching Certificate held?

L. Was the college degree recelved?

5. ‘Were education and psychology courses taken in college?

6. How many:semester hours of education and psychology were
taken?

7. Was student teaching taken in college?

Several items were included on the questionnaire to determine
the teacher's plans for continuation of professional training and mem-
bership in professional organizations. These items were as follows?

1. Have education and psychology courses been taken this school
year?

2. Did plans for furthering education inciude summer school
this summer, school within the next five years, night classes next

year, or a graduate program in the future?
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3. Did the teéqher belong to the Virginia Iducation Association
and National EducatioﬁﬁAssociation?

The next sectigp of items was devoted to a variety of topics
dealing with job-satisfaction with respect to salary and social accep=
tance by community. This section also dealt with whether conflict
existed between the teacﬁer's philosophy and that of the principal.
These items were as follows:

1. Was the present salary satisfactory?

2. Was the teacher accepted or rejected in the community in
which he taught? |

3. Was the téécher's philosophy in conflict with the philosophy
of the principal?

Selection aﬁalémployment procedures of employer was the subject
of interest for the next section, Items related to this section were
as follows:

1. What was}the method used in dbtaininv first position?

2. Was the enployed teacher interviewed before leaving college?

3. uere a particular school and grade promised and was this
assignment received? t

Le Was teachefiassigned to an area in which he was certified?

The next secti§g of the instrument was devoted to a variety of
topics tut all were rélated in some way bto instructional difficulties
encountered during the first year of service. These ltems are stated
below:

l., How mueh supervision or help did the teacher receive from the
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principal, supervisor and fellow classroom teachers?
2. How much help was needed and received by first-year teachers
concerning:
a, Personal qualities
b, Disciplinary problems
‘¢, Standardized test results
d. Records and reports
e, Variety of teaching methods ‘
f, Understanding and ebility to get on level of above
average, average, and below average child,
g. Using curriculum guides
h, Using community resources
The last section of the instrument served as a climax of the
study to show whether teachers planned to continue in the teaching pro-
fession, The following items were included in the instrument to find
out the teacher's plans for the future:
1. Does the teacher like teaching?
2. What are the plans for a second year of teaching?
3. Viould teacher prefer some other field of work to teaching?
L. W“hat was the teacher's opinion as to success as a firste

year teacher?



CHAPTER III
ANALYSIS AND INTERPRETATIONS CF DATA
I. THE BASIC DATA

The basic analysis of the data collected wés in terms of the
prepared, partially prepared and unprepared teachers., Some of the
cuestions on the questionnaire were designed to provide information
in order that the teachers might be grouped. Each group of teachers
could be roughly classified on the type of degree held, type of Virginia
teaching certificate, whether the teacher received a degree, whether
the teacher took education and psychology courses in college, and the
number of semester hours in education and psychology, and whether
student teaching was taken in college.

Table I1I presents a summary of professlonal preparation for the
three groups of teachers. The following conclusions can be made con-

cerning each group.

1., Prepared Teachers. ‘The prepared teachers vere a well-qualie
fied group in terms of professional preparation. Several facts in
Table 111 merit speclal comment, A1l the teachers held at least a
bachelorts degree when they entered teaching. Also, 1,91 per cent of
the teachers held the master's degree before starting to teach, A1l
teachers in the prepared group had taken professional education and
psychology courses and student teaching in college. The mean for the

number of semester hours in professional education and psychology
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TABLE III

SUMMARY OF PROFEGSIONAL PREPARATION OF THE THREE
GROUPS OF TEACHLRS

Frofessional Freparation Groups
vartially
Prepared Prepared Unprepared
o & o oo o
i3 g i3
HE 8 TR o B t
[\ el 3] Q O Q O 0O ©
28 5 2 8 g2 B
22 4 Z2& & Z22 &
1. Type of degree:
a., DBachelor's 15Lh 98,09 - 25 100 21 91.30
b, Haster's - 3 1,91 0 0 0 0
c. Doctorts 0 0 0 0 0 0
d. None ‘ 0 0 0 0 2 8.80
Total 157 100 25 100 23 100
2, Type of Virginia
Teaching Certificate
a8, Prost Graduate ‘ o i
rrofessional 0 0 0 0 - 0 0
b, Collegiate
Professional 157 100 0 0 0 0
¢, Collegiate 0 0 25 100 21 91.30
d. Special License 0 0 0 0 2 8.70

Total 157 100 25 100 23 100




TABLE III (Continued)

Professional Freparation Groups
Fartially
Prepared rrepared Unprepared
o0} [0 oo [s+] fe's] Q
g q % & &
S I g L o +»
TN - B - HNE oo I £
@ O [ V] Q 0 [ (D& [0
28 8 g2 8 A -
5 0 o 5@ o 5@ o
= mm % N
3., ere Educaﬂion and
Psychology Courses
Taken in College?
Yes 157 100 25 100 11 1u7.83
Yo 0 o 0 0 12 52,17
Total 157 100 25 100 23 100
L. Vas Student Teaching
Taken in College?
Yes 157 100 o] 0 0 o
No 0 0 25 100 Z3 100
Total 157 1C0 25 100 23 100
5. The Mean for Number
of Semester Hours
in Educatim 30.21 2.52

16.2L
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courses was 30.21, which showed a strong background in education and
psycholory courses., 'iith these credentials, 100 per cent of the teach=
ers in this group qualified for the collegiate professional certificate,

The evidence at hand justified the conclusion that beginning
teachers in the group of prepared teachers qualified, at least in terms

of the amount of professional preparation for teaching.

2, Partially frepared Teachers, The partially prepared teachers

were similar to the group of prepared teachers with the exception of the
number of semester hours in psychology and education courses and student
teaching, All the teachers in this'category held a bachelor's degree.
ilso, all teachers stated that they had taken education and psychology
courses in college. It is noted from Table III that the mean for this
group is only 16,2l semester hours as compared with 30,21 semester hours
for the group of prepared teachers. This means that prepared teachers
took almost twice as many semester hours in education and psychology
courses as partially prepared teachers, Also, none of the teachers in
this group took student teaching. With these credentials, 100 per cent
of the teachers classified as partially prepared qualified for the cole
legiate teaching certificate,

The evidence from the preceding paragraphs shows that the par-
tially prepared teacher was not as well qualified as the prepared

teacher in terms of professional preparation for beginning teaching.

3. Unprepared Teachers. Table III shows that 91,30 per cent of

the unprepared teachers held the bachelor's degree when they entered
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teaching, Only 8.70 per cent of this group had no degree, HMany unpre-
pared teachers, L7.83 per cent, took psychology and education courses in
college while 52,17 per cent of these teachers took no psychology and
education courses. It should be pointed out that the mean for the nume
ber of semester hours for psychology and education courses was only 2,52
semester hoursj also, none of these teachers took student teaching in
college, with credentials of this nature, 91,30 per cent of the teachw
ers qualified for the collegiate certificate and 8.70 per cent qualified
for the special license certificate,

The preceding summary Justified the statement that this group of
teachers was unprepared for teaching in terms of the amount of profes-

sional preparation required.
II. CONTINUATION OF FPROFESSIONAL TRAINING

“ore evidence regarding the professional attitude of firsteyear
teachers could be obtalned from their plans for continuatlon of pro-
fessional training. oeginning teachers were, therefore, asked whether
they had taken education and psychology courses this school yecar (19566=
67), and whether plans for furthering education included summer school
this summer (1967), summer school within the next five yecars (1967=71),

night classes next year (1967-68), or a graduate program in the future.

Fducation and psychology courses taken by teachers this school

year (196€-67). In Table IV a chi square contingency table is set up

to test the significance of the difference among the fregquencies in
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TAELE IV

EDUCATION AND PSYCHOLOGY COURSES TAKLN BY TLACHERS
THIS SCHOOL YEAR (1966=67)

Group Have you taken education and psychology
courses this school year (1966-67)7
Yes No Total
of Ef of Ef

1l 2 3 : kL 5 6
Prepared 21 (26,0L) 136 (130.96) 157
Partially
Frepared 5 ( L.15) 20 ( 20.85) 25
Unprepared 8 ( 3.81) 15 ( 19,19) 23

Total 3k in 205

df « 2

x2 observed = 8.71
12 .05 = 5099

*The following statistical symbols will be used for all chi
square tables in the study: x2 (chi square), Of (observed frequencies),
if (expected frequencies), and df (degrees of freedom),
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the groups of teachers taking education and psychology courses this
school year (1966-67)., The computed valuve for x2 was 8.71 which ex=
ceeded the value of x° at the five per cent level of significance., The
hypothesis that there was no significant difference among the three
groups of teachers taking education and psychology courses this school
year was rejected, Table V, which presents by groups the rercentages
of teachers who took education and psychology courses, reveals that the
partially prepared and unprepared teachers were more likely to take
these courses than the prepared teachers during the first year of
teaching, These results were expected because prepared teachers had

already taken these courses in college.

TABLE V

PERCENTAGE OF FIRST-YEAR TEACHERS TAKING EDUCATION AND
PEYCHOLCGY COURSES DURLING SCHOOL SESSION 1966-67

Have you taken education and psychology

Group courses this school year (196€-567)7
Yes No Total
1 2 3 L
Prepared 13.38% 86.62% 1004
Partially Prepared 20.00% 80.,00% 100%

Unprepared 3kh.78% 65.22% 100%
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Plans to attend summer school 1967, Table VI contains the re=

sults of chi square for the three groups of teachers who planned to
éttend summer school this summer (1967). Results here were again sig=
nificant at the § per cent level, Table VII, which shows percentages,
reveals results similar to Table V. Very few prepared teachers felt a
need to go to summer school this summer when compared with the per-
centage of partially prepared and unprepered teachers, because the
former group of teachers had taken the required education and psy-

chology courses in college,-

Plans to take nicht classes next year (1967-68). A chi square

table is established in Table VIII to show differences among the three
groups of teachers in regard to plans for teking night classes next
year (1967-68)., ‘iith %2 computed at 2,93, results were not significant
at the five per cent level., From these results there were indications
that the desire and interest among the three groups of teachers was

about the same.

Plans to attend summer school within the next five years. The

results of Table IX, which 1s a chi square contingency table, reveal
that there was no significant difference among the three groups of
teachers who planned to attend summer school within the next five years.
4s is revealed in Table VIII, the desire amd interest anong the teachers

was about the same.

Plans to enroll in a graduate program in the future. The
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TALLE VI

END SUMMER 5CHOOL THIS SUMMER (1967)

28

Group I plan to attend summer school this summer.
of e Ef of e Ef fotal
1 2 3 L 5 6
Prepared 28 (L0.59) 129 (116.11) 157
Partially
Frepared 11 ( 6.L€) 1 ( 18.5k) 25
Unprepared 1 ( 5.95) 9 ( 17.05) _Ez
Total 53 152 205
df = 2

x% observed = 24,29
x2 .05 = 5,99
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TABLE VII

FERCINTAGE OF TEACHERS FLANNING TO ATTEND
SUMNER SCHOOL THIS SUMMER (1967)

Group I plan to attend summer school this summer.
Yes No Total

1 2 3 L
Prepared 17.83% 82.,17% 100%
Fartially Frepared Lk, 00% 56.00% 100%

Unprepared 60,875 39,13% 100%
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TABLE VIII

- PLANS TO TAKE NIGHT CLASSES NEXT YEAR (1967-68)

Group I plan to take night classes next year.
Yes | No
of Ef of Ef Total

1 2 3 b 5 6
Prepared L9 (53.61) 108 (103.39) 157
Partially : ‘
Frepared 10 ( 8.5L) 15 ( 16.L6) 25
Unprepared 11 ( 7.85) 12 ( 15.15) 23

Total 70 : 135 205

af = 2

x2 observed = 2,90

%2 ,05 3 5,99




PLANS TO ATTEND SUMMER SCHOOL WITHIN THE NEXT FIVE YEARS

TABLE IX

(1966-71) .
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Group I plan to attend summer school within the next five
years. .
Yes No Total
of Ef of Ef
1 2 3 L 5 6
Prepared 107 (101,09) 50 (55.91) 157
Partially .
Prepared 12 ( 16,10) 13 ( 8.50) 25
Unprepared 13 ( 1h.81) 10 { 8.19) 23
Total 132 73 205
af =2

%2 observed = 5,05
%% .05 = 5.99
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hypothesis that is established in Table X reveals that there was no
significant difference among the three groups of teachers who planned
to enroll in a graduate program in the future. The computed value of
x° was 1.19; therefore, the hypothesis was accepted. Once again, the

stated results of Table IX can be applied here,
11T, HEMOBERSHIF IN PROFESSICNAL ORGANIZATIONS

Larly membership in professional organlizations at the local,
state, and national level is almost universally recommended by those
who have written extensively on the orientation of the beginning teacher.
In such organizations, the first-year ﬁeacher gets to know his fellow
workers, becomes informed with regard to trends and developments in the
teaching profession, and learns about the current public issues with
which educators at all levels must deal,

Tables XL, XII, and XIII present chi square tables that were set
up to test differences among the three groups of teachers in regard to
membership in the local teachers! association, the Virginia Education
hissociation, and the National Education Associatian,

A computed velue for x° of 5.56 is found in Table IX, 4t the
five per cent level of significance, it was found that there were no
major differences among the groups of teachers belonging to the local
teachers' assoclation. Of the two hundred and five respondents, a
hundred and eighty=-one, or 88,29 per cent, stated they telonged to their
local teachers' association,

With regard to membership in the Virginia Education Association
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TABLE X

PLANS TO ENROLL IN A GRADUATE PROGRAM IN THE FUTURE

Group I plan to enroll in a graduate program in the future,
Yes No - | Total
of Ef of Ef
1 2 3 L 5 6
Prepared 100 (97.26) 57 (59.74) 157
Partially
Frepared 15 (15.L49) 10 ( 9.51) 25
Unprepared 12 (1L.2%) 1 ( 8.75) 23
Total 127 78 205
af = 2

‘x° observed = 1.19

x% .05 = 5,99




TABLE XI

MEMBERSHIP IN THE LOCAL TEACHERS ASSOCIATICON

3k

Group Do you belong to the local teachers assocliation?
Yes No Total
of Ef of Ef
1 2 3 L 5 6
Prepared 1k3 (138.62) 1k (18.38) 157
Fartially
Prepared 19 ( 22.07) 6 ( 2.93) 25
Unprepared 19 - (20,31 L ( 2.69) 23
Total 181 2l 205
df = 2

x2 observed = 5.56

x¢ .05 = 5,99
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¥BEMBERSHIF IN THE VIKRGINIA EDUCATION ASSOCIATION

35

Croup Do you belong to the Virginia Education Assoclation?

Yes No Tobal
orf EL of Ef

1 2 3 N 5 6

Prepared 142 (137.85) 15 (15.15) 157
Partially
Prepared 18 ( 21.95) 7 ( 3.05) 25
Unprepared 20 ( 20,20) 3 ( 2.80) 23
Total 180 25 205
df = 2

x? observed = 7,00
%2 .05 = 5,99




MEMBERSHIP IN THE NATIONAL EDUCATION AS_OCIATION

TABLE XIII

36

Group Do you belong to the National tducation Assoclation?
Yes No Total
of Ef of Ef
1 2 3 L 5 6
Prepared 106 (9L.97) 51 (62,03) 157
Partially
Prepared 7 (15.12) 18 ( 5.88) 25
Unprepared 11 (13.91) 12 ( 9.09) 23
Total 124 81 205
af = 2

x2 observed = 15,81

x% .05 = 5,99
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and National Education Assoclation, Tables XII and XI1I show results
different from Table XI. At a computed value of 7,00 at the 5§ per cent
level of significance, Table XII shows significant difference among the
three groups of teachers who belonged to the Virginia Education Assocla-
tion, Table XIII shows a computed value of 15.81 at the 5 per cent
level of significance which meant that there was a difference among the
groups of teachers who belonged to the National Education Association.

Table XIV shows the percentage of teachers by groups that be-
longed to the Virginia Zducation Associaticn and National Education
Association, In spite of the advantages of membership in these organie
zations, the percentages for all groups are rather low; however, the
data reveals that more prepared tcachers belonged to the organizations
than partially prepared teachers. This table also reveals that par-
tially prepared teachers showed less interest in professional organi-
zations than the other two groups.

III. JOB SATISFACTION WITH RESPECT TO SALARY, SOCIAL
ACCEPTANCE BY COu#UNITY, AND CONFORMITY
TO THE PHILOSGFHY OF THE PRINCIPAL

Satisfaction with the position is an important factor which may
affect continued employment of the beginning teacher. Uith respect to
Job satisfaction, teachers were asked whether they were satisfied with
their present salary, whether they had been accepted or rejected by the
commﬁnity in which they vwere teaching, and whether their ideas and philo-
sophy of education conflicted with their principal's ideas and philosophy

of education,
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TABLE XIV

PZECENTAGE OF FIKST YEAR TEYACHERS WHC ELLOKNGLD TO THE
VIRGINIA EDUCATION A3SSOCIATION AND THE NATIONAL
EDUCATION ASSOCIATION

Group Percentage of First-Year Teachers who Eelonged
ta: .
Virginia National
Education Education
Association hssociation
Yes No Yes Ho
1 2 3 b 5
Frepared 90.LS 9.55 67.52 32.L8
Partially
Prepared 72.00 28,00 28,00 72,00

Unprepared 86,96 13,04 L7.83 52,17
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Salary. Table XV is set up to show that there were significant
differences among the three groups of teachers in regard to satisfaction
with present salary. iwith x® computed at 1.67 at the § per cent level
of significance, the hypothesis was rejected. Only sixty-four, or 33.65
per cent, of the teachers sald they vere satisfied with their present
salary, while one hundred and thirty-six, or €6.3k per cent, said they
were not satisfied. Table XVI shows the mean salary for beginning
teachers with a Bachelor's degree to be #L,866,66.

Since the preceding figures révéaled that teachers in geheral
vere dissatisfied with their present salary, a chl square table was set
up to evaluate the difference between single and married teachers,

Table XVII shows a computed value of L,39 at the five per cent level of
slgnificance, This exceeded the value of %% and meant that there was a

significant difference in salary between single and married teachers.

Social acceptance by the community. The field of educational

literature has emphasized the importance of beginning teachers becoming
quickly adjusted to the community in which they start their careers, If
a beginning teacher was not accepted by the comunity in which he
taught, he would soon becéme discouraged about his position. In order
to indicate whether teachers had established rapport with the community,
they were asked whether they felt accepted or rejected by the community
in which they taught. Table XVIII reveals that almost all teachers felt
accepted in the community in which they taught. Only eight of the two

hundred and five respondents felt rejected by the community.



SATISFACTION WITH FRESENT SALARY

TABLE XV

Lo

Group Are you satisfied with your present salary?
Yes No Total
of Ef of Ef

1 2 3 k 5 6
Prepared sk (52.8L) 103 (10L.16) 157
Fartially
Frepared ) ( 8.1a) 19 ( 16.59) 25
Unprepared 9 ( 7.75) 1k ( 15.25) 23

Total 69 136 205

df = 2

x2 observed § 1,67

x2 .05 = 5.99




TABLE XVI

SALARIES OF BEGINNING TEACHERS WITH BACHELOR'S DEGREES
BY SCHOOL DIVISION

School Division Salary
1 2

Norfolk & 4,800.,00
Portsmouth 5,000,00
Chesapeake 5,000,00
Virginia teach L,800,00
Suffolk 4,900,00
Nansemond L,800,00
Franklin 1,$00,00
Isle of Wight _ 5,000,00
Southampton k4, 600,00

Hean k,866,66




TABLE XVII

SATISFACTION WITH PRESENT SALARY

L2

Group Are you satisfied with your present salary?
Yes No Total
of Ef of if
1 2 3 L 6 6
Married 32 (39.0L) 8L (76.96) 116
Totel 69 136 205
df = 1
2

x° observed = L.39

%2 ,05 = 3,8}
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TABLE XVIII

PrRCEWNTAGE OF TEHACHERS bY GROUES WHO FELT ACCEYTLD
OR REJECTED BY CCMMUNITY

Group Accepted Rejected | Total
1 2 3 b
Prepared | 97.Li5% 2.55% 100%
Fartially : v
Frepared 92,00% 8.00% 100%

Unprepared 91.30% 8.70% 100%




Conforming to the philosophy of the principal. In order to

determine whether any conflicting educetional ideas and philosophy
existed between teacher and principal, teachers were asked whether they
had encountered any conflicting ideas and philosophy they had formed
while in college with that of the ideas and philosophy of their princie
pal. Teble XIX reveals the differences among the three groups of teach-
ers with regard to the preceding statement. Uith a computed value of

2

x“ at 1,18, it was determined that there was no basic distinction among

the three groups of teachers.
IV, OLLECTION AND EMPLOYMENT FrOCEDURES OF EMPLOYER

How did the various groupes of first-year teachers obtain their
first teaching position? Did the school divisions that employed the
various groups of teachers interview them tefore they left college?
Were a particular school and grade promised and was this assignment
received? Uere the members of the various groups assigned to an area
in which they were certified? 3id the school divisions in the regional
study obtain prepared teachers from colleges in Virginia or other

states? These questions were presented for study in this section.

Method of getting first teaching position., Teble XX presents

the results for the method that the various groups of teachers used to
obtain their first teaching position. The computed velue of x2 was
14,37, which was significant at the 5 per cent level, Table XXI, which

presents the percentage of teachers by groups according to the method



TABLE XIX

CONFORMITY TO THE PHILOSOPHY OF THE PRINCIPAL

Ls

Group Have you encountered any conflicting ideas and
philosophies you had formed while in college with
the ideas and philosophy of your prineipal?

Yes No Tobal
of Ef of Ef
1 2 3 k 5 6

Prepared 92 (88.8L) 65 (68.16) 157

Partially

Prepared 13 (1L.15) 12 (10.85) 25

Unprepared 11 (13.01) 12 ( 9.99) 23

Total 116 89 205

df = 2

2 nbserved = 1,18
x2 ,05 = 5,99
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TABLE XX

METHOD OF OETAINING FIRST POSITION

Group Flacement Fersonal Commercial Some
Agency of Applica~ Employment Cther
College tion Agency say
of Ef of Ef Orf Ef Oof Bf
1 2 3 L 5 6 7 8 9
Prepared 36 (33.69) 11k (11k.68) 0 (2.31) 7 (6.12)
Fartially ’
Prepared 3 ( 5.37) 20 ( 18.29) 1 (.36) 1 (.98)
Unprepared 5 ( hogh) 16 ( 16083) 2 ( 033) 0 ( 090)
Total Ll 150 3 8
ar = 6

x° observed = 14,37

x° .05 = 12,59




TABLE AKX

METHOD OF OSTAINING TIRST TOGITION BY rinChuTaGL

L7

Group Fer Cent of Teachers Getting Jabs Through
rlacement rersonal Commercial Some
Agency of Applica= Zmployment Other Total
College tion Agency nay
1 2 3 L 5 6
Prepared 22,93% 72,615 0% L. Lég 100%
rartially
Prepared 12,00 80,00 L.00 4,00 100
Unprepared 21.7L €9.556 8.70 0 100
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used in obtaining a teaching position, reveals that prepared teachers
were more likely to use the placement agency of thelr college and per=
sonal application, whereas, partially prepared and unprepared teachers
depended mostly on perscnal application, placement agency of college

and commerclial employment agencies,

interviews before college graduation, Table IXII shows the dif-

ferences among the varicus groups of teachers who were interviewed
before they were graduated from college. The computed value for x2 was
17.LkL, which exceeded the value of x2 at the five per cent level of
significance., In Table xx1II, the percentages of the various groups

of teachers interviewed before college graduation show that twice as
many prepared teachers were interviewed as partially prepared or unpre-

pared teachers,

Promise of a particular school and grade level or subject field

at time of employment, Teble XXIV presents the results of a chi square

contingency table for the three groups of teachers who were promised a
particular school and grade level or subject field at the time of em-
ployment. ‘/ith x2 computed at 1,66, results were not significant at

......

the 5 per cent level of significance, Table IV reveals that a larger
percentage of unprepared teachers were rromised a particular school and
grade level or subject field at the time of employment than were pre-

pared and partially prevared teachers.
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TABLE XXII

INTERVIEWS BEFORE COLLEGE GRADUATION
BY EMFLOYING SCHCOL DIVISIONS

Group were you interviewed before leaving college by the
school system you are presently employed in as a
teacher? -

Yes No Total
of Ef of Ef
1 2 3 L 5 6

Prepared 93 (80.41) 6l (76.59) 157

Partially

Prepared 7 (12.80) 18 (12.20) 25

Unprepared 5 (11.797 18 (11.21) 23

Total 105 100 205
df = 2

x2 observed = 17.hl

x° ,05 = 5,99
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TABLE XXI1X

PERCENTACE OF FIAST YEAR TEACHERS INTZRVIMWED LEFOIE COLLEGE
GRADUATION BY EMPLOYING SCECOL DIVISIONS

Group vwere you interviewed before leaving college by
employing scheool division?
Yes No Total
1 2 3 L
Frepared 59.24% 0. 76% 100%
Partially Prepared 28,00 72,00 100
Unprepared 21,74 78.26 100




PROAISE OF ASSIGHMENT OF FIRST YRAR TEACHERS TO STECIFIC

TABLE XXIV
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FOSITION

Group Were you promlsed a specific Jjob?
Yes No Total
of if of Ef
1 2 3 L 5 6
Prepared 126 (27.90) 31 (29.10) 157
Partially .
Prepared 20 (20.37) 5 ( L.63) 25
Unprepared 21 (18.73) 2 ( L.27) 23
Total 167 38 205
df = 2
2

x° observed = 1.%6

x? .05 = 5,99
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TAELL XXV

PERCENTAGE OF FIRST-YEAR TEACHERS PROJISED A SPECIFIC FOSITION

Group Percentage of Flrst-Year Teachers rromised and
Hot Promised a Specific Job '

rromised Not Fromised Total
1 2 3 L
Prepared 80.25% 19.75% 100%
Partially Frepared 80.00 20,00 100

Unprepared 91,30 8.70 100
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Assignment to a particular school and grade level or subject

field that was promised at the time of employment., Table XXVI presents

the results for the three groups of teachers that received the assigne
ment that they were promised at the time of employment. As 1in Table
YXIV, results were not significsant at the 5 per cent level. Table XXVII
gives the percentages for the three groups of teachers who received the
assignment that they were promised at the time of employment. The pere
~ centages in this table are very significant when compared with»those in
Table XXV, A compariscn of these tables reveals that more unprepared
teachers did not recelve the assignment that they were promised at the

time of omployment than partially prepared or prepared teachers.

Teaching in unlicensed fields. Table XXVIII presents the dif-

ferences among the groups of teachers assigned to teach in an area in
which they were certified. The computed value of x2 was 21,99, which
was significant at the 5 per cent level, Table XZIX shows the per-
centage of teachers by groups who were assligned to an area in which they
were certified, This table reveals that the more preparation a teacher
had, the more likely the assignment would be in an area in which he was

certified,

Teachers obtained from Virginia colleges, Table XXX is set up

to show by percentages where school divisions obtained the various
groups of teachers. This table revesls that the better prepared teach-

ers were obtained from colleges located in Virginia, Also, a larger



FIRST YEAR TEACHERS WHO RECEIVED THE JOB THAT WAS PROMISED

TABLE XXVI

BY EMFLOYER

5k

Group Did you receive the job you were promised?
Yes No Total
of Ef of Ef
1 2 3 L 5 6
Prepared 112 (107.89) 1L (18.11) 126
Partially
Prepared 16 ( 17.13) L ( 2.87) 20
Unprepared 15 ( 17.87) 6 ( 3.13) 21
Total 143 2l 167
df = 2

%2 observed = 5.0

x2 ,05 = 5,99
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TABLE XXVII
FERCENTAGE OF TEACHERS WHO RECEIVED THE TLACEING ASSIGNMENT
FROMISED
Group Did you receive the job you were promised?
Were not
Yes No fromised Total
1 2 3 b 5
Prepared 71.3L% 8,91% 19.75% 100%
Partially
Prepared 64,00 16.00 20,00 100

Unprepared 65.21 26.09 8.70 100




TABLE XXVIII

ASSIGNMENT TO AN UNLICENSED FIELD

56

Group Are you assigned to an area in which you are certi-
fied?
Yes No
Total
of Ef of Ef
1 2 3 L 5 6
Prepared 1 (132.49) 16 (2Lk.51) 157
Fartially
Prepared 20 ( 21.19) 5 ( 3.90) 25
Unprepared 12 ( 19.12) 11 ( 3.59) 23
Total 173 32 205
df = 2

x2 observed = 21,99

x% .05 = 5,99




57

TADBLE XXIX

PERCENTAGK OF TLACHERS ASSIGNED TO AN UNLICENSED FILLD

Group Are you assigned to an area in which you are
certified? ’
Yes No Total
1 2 3 L
Prepared 89.81% 10,19% 1004
Partially Prepared 80,00 20.00 1c0

Unprepared £2.17 L47.83 100




TABLE XXX

PERCENTAGE OF TLACHERS OBTAINED WHO GREDUATED FROM
IN VIRGINIA AND OTHER STATES

CLLEGE

58

Group Teachers obtained from colleges in:
Virginia Other States Total
1 2 3 L
Prepared 59.2L% L0, 76% 100%
Partially Prepared Lb,00 56,00 100
Unprepared 43,48 56.52 100
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percentage of partially prepared and unprepared teachers obtained from
colleges outside Virginia., This might be explained by the fact that

states have different requirements for teacher certification,
V. INSTRUCTIONAL PROBLEMS OF FIRST-YEAR TEACHERS

This section was dgvoted to the problems teachers encountered
during their first year of service., All respondents were asked to
report how much help they received from buillding principals, super-
visors and fellow classroom teachers, Considerable information was
obtained on the types of help firsteyear teachers needed and actually

received,

Sources of help., In order to determine how much help was

obtained from principals, supervisors and fellow classroom teachers,
teachers were given four possible answers for each source of help:
"much help," “some help," Plittle help," or "no help." Tables XXXT,
XXXIIT and XXXV consist of chi square contingency tables to test the
significance of the differences among the freguencies in the groups of
teachers receiving help from principals, supervisors and fellow class=-
room teachers, Tables XXXI and XXXIII reveal no significant difference
at the 5 per cent level among the groups of teachers receiving help from
principals and supervisors. Table XXXV reveals that there were signi-
ficant differences with regard to help received from fellow classroom
teachers.

Tables XXXII, XXXIV, and XXXVI present the percentages of teachers



TABLE XXX1

AMOUNT OF HELP RECEIVED BY FIRST-YEAR TEACHERS FROM PRINCIPAL

%% obaerved = 11.39

%% .05 = 12,59

~ Group Amount of help received:
: ¥uch : Some Little None Total
of Ef of Ef of Ef of Ef
1 2 3 b 5 é 7 8 9 10
Prepared 5L (51.31) 58 (55.91) 29  (32.17) 16 (17.61) 157
Partially
Prepared 7 (8.17) 1. ( 8,90) 3 (5.12) L (2.81) 25
Unprepared & (17.52) L ( 8.,19) 10 ( L.71) 3 ( 2.58) 23
Total 67 73 b2 23 205
af = 6

09



TABLE XXXII

PERCENTAGE OF HELF RECLIVED FROM PRINCIFAL

Percentage of teachers reporting variocus amounts of help

Group

Much Some Little Yo

Help Help Help Help Total

1 2 3 b 5 6

Prepared 3L.39% 36,94% 18.18% 10.19% 100%
Partially Frepared 28.00 LkL.00 12,00 16,00 100
Unprepared 26,09 17.39 L3,48 13,04 100
All Respondents 32,68 35.61 20.L9 11,22 100

19



TABLE XXXIII

AMOUNT OF HELP RECEIVED BY FIRST-YRAER TEACHERS FROM SUPZRVISORS

Group Amount of help received:
Huch Some Little None Total
of Ef Cf ef of Ef of it o
1 2 3 L 5 6 7 G 9 10
Prepared 27 (26.80) L (L3.65) Ll (39.83) L5 (L6.72) 157
Prepared Lo(ken 7 (eS8 B (63 6 (T 2
Unprepared L ( 3.93) 6 ( 6,40) 3 ( 5.83) 10 ( 6.8L) 23
Total 35 ST 52 61 205
af = 6

x° observed = 3.75

x° ,08 = 12,59

c®
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TABLE XXXIV

PERCENTAGE OF HELP RECEIVED FROM SUFRRVISORS

Group Fercent of Teachers HReporting Various Amounts of
Help Received
Mach Some Little No
Help Help Help Help Total
1 2 3 L 5 6
Prepared 17.20% 28.02% 26.12% 28.665% 100%
Partially
Prepared 16.00 28,00 32.00 24,00 100
Unprepared 17.39 26,09 13.04L L3.L9 100
All Respondents 17.07 27.80 25.37 29.76 ~ 100




TABLE XXXV

AOUNT OF HELF RECEIVED BY FIRST-YEAR TEACHERS FROM FELLOW CLASSROOM TEACHERS
!

x2 observed = 16,09

x% .05 = 12,59

Group Amount of help received:

rMuch ~ Some Little None Total
of Ef of Ef of ' Ef of Ef
1 2 3 L 5 6 7 8 9 10
‘Prepared 76 (68.16) 53 (56.67) 18 (20.68) 10 (11.L9) 157
g::;iraﬁy 6 (10.85) 15 ( 9.03) 2 ( 3.29) 2 (1.83) 25
Unprepared T (9.99) 6 (8.30) 7 (3.03) 3 (168 23
Total 89 74 27 15 205
df = 6

9
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TABLE ZXXVI

PERCENTAGE OF HELP RECEIVED FRl FELLOW CLASSHOCH TEACHERS

Group Fercentage of Teachers Heporting Various Amounts of

Help Recelved

Huch Some Little

Help Help Help None Total
1 2 3 L 5 6

Prepared L8, 1% 33.76% 11.L6% 6.37% 100%
Partially
Prepared 24,00 60,00 8.00 8.00 100
Unprepared 30.4L3 26,09 30,43 13,05 ~100
A11 Respondents L3.1 36410 13,17 7.32 100
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by groups that received help from principals, supervisors and fellow
classroom teachers, Table ¥XXII reveals thast prepsred end partially
prepared teachers generally received more help from principals than did
unpreparéd teachers, Table XZX1V reveals that the percentages showing
the various amounts of help from superviscrs did not vary widely from
one group of teachers to another, The results of Table XXXVI are
similar to Table YXJII, The better prepared iteachers received more
help from fellow classroom teachers than the unprepared teachers,

An evaluation of Tables XXXII, ¥X¥IV, and XYXVI reveals that 211
"~ beginning teachers get more help from fellow classroom teachers than

- from either principals or supervisors,

Types of help needed and received. For each type of help ih

Table XXXVII, the groups of teachers were asked to check one of three
items, which were "none," "little," or "some" to indicate how much help
they needed during their first year of service. They were also asked
to check one of the same three items to indicate how much help of each
type was recelved., Table XXAVII shows the distribution of responses in
percentages., |

All responses tended to validate the need for offering to be-
ginning teachers the types of help listed, although, as the left side
of the table:shows, there was greater need for some types than for
others., For instance, most teachers neéded 1little or some help with
handling disciplinary problems, understanding standardized test results,

keeping and understanding all records and reports, using a variety of



TABLE ZXXVIX

AQUNT OF CERTAIN TYPES OF UELP NEEDED AND RECLIVED BY PrEPARED,
PARTTALLY PRIPARED AND UNFREPARRD FIRST-YEAR TEACHERS

Group Percentage of teachers Percentage of teachers
reporting various amounts Type of help reporting various amounts
of help needed of help received

None Little some Hone Little Some
1 2 -3 L 5 6 7 8

Frepared €0.51 28.03 11,46 Developing personsal 75.80 1L.65 9.55

qualities such as

Partially 72.00 16,00 12,00 speech, coamposure, 76.00 8.00 16,00

appearance.

Unprepared 17.83 39.13 13.0L 78.26 13.0L 8,70

Prepared 12,10 3L.LO 53,50 Handling disciplinary 20,38 36,31 L3.31

problems,

Partially 8.00 36.00 £6.00 12,00 10,00 L8,00

Unprepared 21.7L 39.13 39.13 26,09 47.82 26.09

‘Frepared 32,48 28,03 39.L9 Understanding Stan- 50,32 19.11 30.57

, dardized Test

Partially 32.C0 32,00 36.00 Results. 52,00 2h.00 24,00

Unprepared 26.09 3L.78 39.13 €0,87 17.39 21.7k

L9



TABLE XAXVII (continued)

Group Percentage of teachers Percentage of teachers
reporting various amounts Type of help reporting variocus amounts
of help needed of help received

None Little Some ione Little Some
1 2 3 k 5 6 7 8

Prepared 2L,.8L 32,18 L2,68 Understanding thre BO;?G 29,30 29,94

philosophy of the

Partially 16,00 52,00 © 32,00 school, 48.00 32,00 20,00

Unprepared L3.48 30,43 26,09 69.57 - 13,0k 17.39

Prepared 1h.01 L1.40 L4.59 Keeping and under- 17.20 43.31 39.L9

: standing all records

Partially 28,00 32,00 Lo.,00 and reports. 36.00 10,00 2L,00

Unprepared 3L.78 L.35 60,87 30.hk 3k.78 34,78

Prepared 23.56 38,22 38,22 Using a variety of L40.77 32.48 26,75

teaching procedures

Fartially 16.C0 2L.C0o 60,00 and techniques, 36.00 36,00 28,00

Unprepared 8,70 L3447 47.83 3kL.78 3L.78 30.LY

89



TABLE XZXVII (continued)

Group Percentage of teachers Percentage of teachers
reporting various amounts Type of help reporting various amounts
of help needed of help received

Hone Little Some None Little Some
1 2 3 k 5 6 7 8
Prepared 19.75 39.L49 LG.76 Understanding and get- L47.13 31.21 21,66
: ting on the level of '

Partially 32.00 20,00 48.00 above average, average, UL8.00 36,00 16,00

and helow average

Unprepared 30.L4 39.12 30.4k child. 52.17 21,7k 26,09

Prepared L2.oL 32,48 25.48 Using curriculunm 57.9¢6 27.39 1L.65

~ guldes provided fer

Partially 32.00 24,00 LL.C0 your grade level, 52,00 32,00 16,00

Unprepared 26,09 30,4k L3.h7 €0,87 21.7k 17.39

Prepared 28,03 36.30 35,67 Aaking use of come 19,68 31.85 18.L7

munity resources,

Fartially 36,00 28,00 36.00 72.00 20,00 8.00

Unprepared 65,22 21,7k 13.0L 86,96 8.70 L3k

69



TAELE IXXVII (continued)

Group rercentage of teachers Percentage of teachers
reporting various amounts Type of help reporting varlous amounts
of help needed of help received

None Little Some None Little Some
1 2 3 b 5 6 7 8

Prepared L2.0L 26,12 31.8L4 Getting acquainted 50.32 32.L8 17.20

: ‘ with the community

Partially ikl 00 20,00 36.00 and its people, 60.00 2L.00 16,00

Unprepared 60.87 3478 k.35 56.52 3L.78 8.70

ol
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teaching procedures and technicues, understanding ard gettirg en the
level of the above average, averase and below average child arnd underw
standing the philosophy eof the school,

The percentages dealing with the amount of help received reveal
thet the majority of firsi~year teachers are getilng help, eithier little
or somey with at least two problems: handling disciplinary problems
and keeplng and urderstanding &1l records and reports,

when the various groups of teachers were analyzed, it was found
that partislly prepéred and unprepared deachers needed more help than
prepered teachers in using a variety of teaching procedures and teche
niques, using curriculun guides and understending standerdized test
resulis, as would be expected, Unprepared ond partially prepared
teachers needed less help‘than prepared teachers in makling use of
comnunity resources and getting ascquainted with the commurndty and its
peocple.

‘The percentages dezling with the smount of help received reveal
that the better prepared teachers received more help then the unpree
pared teachers in almost every catepory,

There 15 enother vey of aralyzing the data contained in Table
Z34V1lle DBy comparing ezch column on the left with the corresponding
column on the right, & rough measure of the deficiencies of certain
types of help could be obtained. For example, 0,57 per cent of unpre-
pered teachers needed some help in keeping and understénding all records
end reports, but only 3L,78 per cent received help., An over-sll analye

sis of the data revegls,that‘if'tﬁe‘b&tter prepargd;teachers"éeededA°‘
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help, there was more of a tendency for them to receive help than the

poorer prepared teacher.
Vi, DECISIONS AT ENMD OF FIRST YEAR

A few questions were included in the questionnaire to find out
which group of first-year teachers liked or disliked teaching, whether
they felt successful or unsuccessful as teachers, and whether thef
planned to continue with teaching or find another occupation, Thus,
this section served as a climax of the study to show whether teachers
planned to contirue in the teaching profession, The preceding sections
of the study dealt with professional status and continuation of profes-
sional training, Jjob satisfaction, employment procedures of employer
and instructional difficulties. All these factors may contribute to a
decision on the part of the young teacher, either to continue teaching

or find another occupation,

Reaction to teaching, The first question in this final section

was simple and direct: do you like teaching? A chi square contingency
table 1is set up to test the significance of the.differences between the
frequencies in the groups of teachers who liked or disliked teaching,.
The results of this at the S per cent level were not significant. Table
XLTIX shows the percentages for the various groups of teachers who liked
or disliked teaching. While the partially prepared group had the lowest
percentage, it is significant to note that all unprepared teachers said

they liked teachinge



TABLE XXXVIII

REACTION TO TEACHING
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Did you like teaching?

Group
Yes No Undecided 7
of f of Ef of Ef otal
1 2 3 L 5 é 7 8
Prepared 152 (150,87) L (5.36) 1 (77) 157
Partially
Prepared 23 ( 2L,03) 3 (.85) 0 ( .12) 25
Unprepared 23 ( 22,10) 0 (.79) 0 ( .11) 23
Total 197 7 1 205
df = §
2

x“ observed = 6,90

x% .05 = 9,19
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TABLE XXXIX

v PLECENTAGES FOR REACTICN TO TEACHING

Group Did you like teaching?
Yes Ho Undecided Total
1 2 3 L 5
Prepared 96.82% 2.55% «.63% 100%
Partially
Prepared 88,00 12,00 N¢ 100

Unprepared 100,00 W0 .0 100
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Success as a beginning teacher. Table XL presents the results

for chl square concerning whether the groups of teachers felt they were
successful as teachers. 4As with reaction to teaching, the results at
the five per cent level were not significant, Results in Table XLI are
similar to those in Table XXXIX, Teachers with the least preparation

felt that they had been more successful than prepared teachers.

Preference for another fleld. Teachers were asked: would you

prefer soﬁe other field of work to teaching? If yes, what? A chi
square conbingency table shows at the 5 per cent level of significance
that there was a difference among the three groups of teachers with
respect to preference for another field of work. The percentages for
preferences of another field of work are presented in Table XLIII,
This table reveals that partially prepared teachers preferred another
field of work to & greater extent than unprerared and preparea teachers.,
Teachers who preferred another field of work stated what they
thought would be their preferences, Answers varied greatly, from sales

to marine blology.

Plans for teaching a second year. Freferring another field of

work did not mean necessarily that these teachers were not planning to
teach a second year, The various groups were asked whether they planned
to teach a second year. A chi square contingency table shows that there

were no significant differences among teachers at the § per cent level
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TABLE XL

TLACHER'S OPINION AS TO SUCCESS

Group Do you feel you have bheen a successful teacher?
Yes No
of Ef of Ef Total
1 2 3 L 5 6
Prepared 12 (1h3.21) 15 (13.79) 157
Partially
Prepared 23 ( 22.81) 2 ( 2.19) 25
Unprepared 22 ( 20,98) 1 ( 2.02) 23
Total 187 18 205
daf = 2

x¢ observed = 1.2k

x% ,05 = 5.9
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TABLE XLI

FERCENTAGE FOR TEACHER'S OFINION OF SUCCESS

Group Do you feel you have been a successful teacher?
Yes Ho Total
1 2 3 L
Prepared 90.45% 9.55% 100%
Partially Prepared 92,00 8.00 100

Unprepared 95.65 L.35 100
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TABLE XLII
PREFERENCE FOR ANOTHER FIELD

Group Would you prefer some other field of work?
Yes No Undecided
of  Ef of  Ef of  Ef Total

1 2 3 b 5 6 7 8
Prepared 26 (32,17) 126 (120.23) 5 (L.60) 157
Partially
Prepared 11 ( 5.12) 1k ( 15.15) 0 (.73) 25
Unprepared S ( Le71) 17 ( 17.62) 1 ( .67) _Ez

Total L2 157 6 205

af = )

x2 observed = 10,55

x2 (05 = 9,49
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TABLE XLIII

PERCENTACE OF TEACHERS WHO PREFERRED SOME OTHER FIELD OF WCRK

Group Would you prefer some other field of work?
Yes No Undecided Total
1 2 3 N 5
Prepared 16.56% 80.25% 3.19% 100%
Partially Preparéd Ll 00 56,00 0 100

Unprepared 21.7L 73.91 L.35 100
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of significance, as shown in Table XLIV, Table XLV, which shows per-
centages, reveals that the better prepared teachers plamned to teach a
second year,.

Teachers were asked to tell why if they were not planning to
teach a second year., Table XLVI reveals that teachers with the least
preparation were not planning to teach a second year because of problems

they encountered while teaching.



TABLE XLIV

PLANS FOR TEACHING A SECOND YLAR
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Group Do you plan to teach a second year?
Yes No Uncertain Total
of Ef 0f Ef of Ef

1 2 3 h 5 6 7 8
Prepared 143 (1L0.15) 12 (1L.55) 2 (2.30) 157
Partially
Frepared 21 ( 22.32) L ( 2.32) 0 ( .36) 25
Unprepared 19 ( 20.53) 3 ( 2,13) 1 ( .3L) 23

Total 183 19 3 205

ar = L

x2 observed = 3,99

xa 005 s 90h9
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TABLE XLV

PFRCENTAGE OF TEACHERS WHO PLAN TO TFACH A SECOND YEAR

Group Do you plan to teach a second year?
Yes No , Uncertain Totel
1 2 3 L 5
Prepared 91.09% 7+6L% 1.27% 100%
Partially
Prepared 8L.00 16.00 0 100
Unprepared 82,61 13,04 k.35 100
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TABLE XLVI

REASONS FOR NOT TEACHING A SECOND YPAR

o Reason Teschere
Prepared Expecting a baby 6
To obtain a Master's Degree 2
Selective Service obligation 2
Unorganized School System 1
Fartially Expecting a baby 1
Prepared
Needed help and did not recelive it 1l
Did not enjoy school work 1
Too many problems 1
Unprepared Disciplinary problems 1
PDifficult to survive on salary 1
Required to return to school for

additional classes . 1

Total 18




CHAPTER IV
CONCLUSIONS

Chapter 1V of this study consists of a discussion of conclusions
which can be drawn from the data presented in Chapter I1I, The state-
ment at the beginning of the study was rather simple and direct, Do
education and psychology courses make a difference with respect to the
following statements:

1., Continuation of professional training and membership in pro-
fessional organizations,

2. Job satisfaction with respect to salary, social acceptance
by the community and conforming to the philesophy of the principal,

3., Selection and employment procedures of employer.

L. Instructional difficulties with regard to the amount of help
needed and received,

5. A desire to continue in the teaching profession.

I. CONTINUATION OF PROFESSIONAL TRAINING
1. A greater percentage of unprepared teachers took education
and psychology courses during this school year (1966-67). The percen-
tage was 1k.78 per cent greater than the partially prepared teachers,
and 21,40 per cent greater than prepared teachers. It was concluded
that school authorities required partially prepared and unprepared
teachers to make an effort to meet minimum requirements for state cere

tification. Prepared teachers had met at least minimum state iequirements
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and probably took education courses for their own advancement.

2. As would be expected, only 17.83 per cent of prepared teach-
ers planned to attend summer school this summer, while LL,00 per cent
of the partially prepared teachers and €0.87 per cent of the unprepared
teachers planned to attend. Here apgain, the teachers with the least
preparation were going to summer school to meet minimum state require-
ments for certification,

3, No significant differences were found among the three groups
of teachers planning to take night classes next year (1967-68). Of the
205 respondents, 70, or 3.1l per cent, said they planned to enroll in
night classes. It was concluded that many teachers take advantage of
extension classes offered in their school division at night. Also,
all teachers included in the study are in commuting distance of William
and Mary College and 0ld Dominion College.

L., The desire and interest among the groups of teachers to
attend summer school within the next five years was about the same. Cf
the 205 respondents, 132, or 6L.39 per cent, stated they planned to
attend, It was concluded that this high percentage certainly indicated
a high interest in professional advancement and a desire to offer better
service through training for all groups ofvteachers.

5. 48 in the preceding paragraph, no significant difference was
found among the three groups of teachers who planned to enroll in a
graduate program in the future. Of the 205 respondents, 127, or 61.95
per cent, stated they planned to enroll, This figure represented

nearly two-thirds of the respondents. It might be inferred that these
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teachers are looking toward the greater security, knowledge, advancement

and higher pay that could be possible with a master's degree.
IT. WMEMBERSHIP IN PROFESSIONAL ORGANIZATIONS

1., Nearly all teachers, regardless of their group, joined the
local teachers! association. One hundred eighty-one, or 88.29 per cent,
of the teachers stated they were members., This high percentage indi-
cated that the local teachers' associations in Southeastern Virginia
encouraged first-year teachers to jJoin their organizations.

2. The percentage of prepared teachers who belonged to the
Virginia Education Association and the National ifducatlon Association
was higher than the percentage for partially prepared teachers., Free
pared and unprepared teachers compared closely in regard to membership
in the Virginia kducation Association. It was found that about 20 per
cent more of the prepared teachers than.the unprepared teachers joined
the National Education Association,

It was a conclusion that the data presented in this section poses
a problem for the state and national organizations, the problem of find=-
ing more effective ways of introducing the first-year teacher to the
prograns and services of their organizatiohs 50 that they will become

members.
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II1, JOB SATISFACTION WITH RESPECT TO SALAKY, SOCIAL
ACCEPTANCE BY COMMUNITY, AND CONFORMITY
TO THE FHILOSOFHY OF THE PRINCIPAL

The three aspects of Job satisfaction covered in this study
failed to show any significant differences among prepared, partially
prepared and unprepared teachers, In general, this meant that all
teachers were equally concerned with salary, social acceptance by the
comrunity and conformity to the philosophy of the principsl. The fol-
lowing concluding statements were made.

1. Only a third of the teachers were satisfied with their
present salary, while two-thirds were dissatisfied, HMany beginning
teachers who have entered the teaching field enthusiastically, setting
out in a majority of cases to earn their own living for the first time,
soon discovered that teachers' salaries were iﬁadequate to match the
high cost of living., In many éases of this nature, the teacher found
it necessary to change Jjobs,

2. Only eight, or 3.90 per cent, of the respondents felt re-
jectéd by the community in which they taught., This led to the conclue
sion that Southeastern Virginia consists of friendly communities in
which teachers have the respect and cooperation of the people,

This section also presented a challenge for teachers already in
service, for school administrators, for local education assoclations and
laymen in communities in other areas of the state and nation, The pro-
portion of first-year teachers who do not feel at home in the communi-

ties where they work can be reduced if those responsible recoghize the
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problem and organize to do something about it,

One hundred and sixteen, or 556,58 per cent, of the respondents
said their ideas and philosophy formed while in college conflicted with
their principal's ideas and philosophy. The percentage and number
presented was not surprising. In the first place, the new teacher fresh
from college, imbued with the latest ildeas and ideals, whereas the
principal may have formed his basic beliefs at a time when educational
philosophers and theorists were following a different line, Secondly,
most principals usually have several years of work behind them, and
these years have taught them from practical experience many things the
young teacher could never learn vicariously. Lastly, teachers and
principals have never agreed on every new or old idea in education, No
good reason could be stated why it was imperative that teachers and
principals agree on everything, because both continue to grow profes-
sionally through differences as well as through agreements, In the
grezt majority of cases teachers and principals, through reason and
mutual respect for one another, arrive at satisfactory working agree-

ments.
IV, SELECTION AND EMFLOYMENT PROCEDURES OF EMPLOYER

1. Table XXI reveals that 98,5L per cent of the prepared teache
ers obtained their first positions either through assistance from the
placement agency of a college or their own personal application. Un~-
prepared teachers compared favorably with prepared teachers, although

8,70 per cent of the unprepared group had to pay a commercial
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employment agency to locate their first position, Eighty per cent of
the partially prepared teachers obtained their positions through per-
sonal application. The conclusion obtained from this data was that most
teachers, regardless of group, use the placement agency of a college and
perscnal application to obtain thelr first teaching position,

2. Over half of the prepared teachers were interviewed before
leaving college as compared with a fourth of the partially prepared and
unprepared teachers. It was concluded from this that it is a widespread
practice for school systems to send representatives to nearby colleges
and universities to interview prospective teachers to fill replacements
for teachers retiring and resigning. It is natural to assume that pre-
pared teachers were planning to teach and would be more interested in
teing interviewed than would partially prepared and unprepared teachers,
because the former had taken the prescribed education and psychology
courses.

3, Teable XXV shows that 91.30 per cent of the unprepared teache
ers were promised a particular school and grade level or subject field
when employed, but Table XXVII shows that only 65.21 per cent received
the position they were promised, It was revealed that 80,21 per cent
of prepared and partially prepared teachers were promised a particular
position and school, and 70,32 per cent received the position and
school. It could be concluded from these percentages that the more
professional preparation a teacher had before entering teaching, the
more likely he would be to receive the assignment that had been promised

to him.
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means that school divisions in Southeastern Virginia depend chiefly on

Virginia colleges for their source of qualified teachers.
V. INSTRUCTIONAL FROBLEMS OF FIRST~YEAR TEACHERS

1, Table XXXII reveals that the percentage reporting various
amounts of help from principals did not vary a great deal for prepared
and partially prepared teachers, About 70 per cent of this grouvp re-
ported that they received much help or some help from the principal,
Fifty-six per cent of the unprepared teachers reported they received
little or no help from the principal., The opposite results would be
expected for the unprepared teachers, because they would appear to need
more professional help than prepared and partially prepared teachers.

2. Percentages reported in Table XXXIV show no significant
differences among the groups of teachers with respect to help received
from supervisorse. Sixty-five per cent of all respondents reported that
they received little or no help from supervisors. Unprepared teachers
were the most outspoken group. Forty-three per cent reported that they
received no help from the supervisors. Five of the nine school divie
sions included in the study employed only two supervisors in each divie
slon, It is possible to understand thesellarge percentages because
supervisors in these divisions would have only a limited amount of time
to work with individual teachers, The other four school divisions
employed one or more such persons in each major curriculum area., From
this discussion it might be inferred that first-year teachers in large

school divisions, as compared with those in small school sysiems, get
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considerably more help from supervisors,

3., Prepared end partially prepared teachers got more help from
fellow classroom teachers than from either principals or supervisors,

It was interesting to note that 83 per cent of these teachers indicated
that they rcceived much or scme help from fellow classroom teachers,

A higher percentage of unprepared teachers indicated that they
received more help from fellow classroom teachers than from either
principals or supervisors. The percentages for unprepared teachers
recelving help from principals, supervisors and fellow classroom teach=
ers was very low when compared with the prepared and partialily prepared
teachers, It was concluded that many unprcpared teachers received
1little or no help from the sources that were discussed, Apparently,
unprepered teachers did not realize that they needed help and did not
know how to ask for the help needed,

L. The majority of beginning teachers needed little or some help
with handling disciplinary problems, understanding standardized test
results, keeping and understanding all records and reports, using a
variety of teaching procedures and techniques, understanding and getting
on the level of the above average, average and below average child,
and understanding the philosophy of the school, Concerning the types
of help received by first-year teachers, the majority reported little or
sane help with at least two problems: handling disciplinary problems
and keeping and understanding all records and reports.

It was concluded that those responsibvle for planning and con=-

ducting pre-service and ln-service education activities should expand
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and intensify their efforts in the areas where teachers need help,

There was a tendency for partially prepared and unprepared
teachers to need more help than prepared teachers in using a variety
of teaching procedures and techniques, using curriculum guldes and
understanding standardized test results. These results would seem
natural because prepared teachers get an understanding of thesse things
in professional education and psychology courses in college,

It was found that the better prepared teachers received help
if they needed help, This was not true for unprepared teachers. It
was concluded that betier prepared teachers know how and where to get

help when they need it,
Vi, DECISIONS AT END OF FIRST YEAR

1. Table XXXVIII shows that there were no significant differ=
ences among the groups of teachers with regard to liking or disliking
teaching, One hundred and ninety-seven, or 96,10 per cent, of the
respondents sald they liked teaching, All unprepared teachers said they
liked teaching. These facts seem to justify the conclusion that the
great majority of people who choose teaching as a career are not dis-
appointed with it, at least not in their first year of service.

2. The results of Table XL reveal no significant difference
among the groups of teachers concerning whether they felt successful,
Table XLI reveals that almoat all teachers felt successful during thelir
first year of teaching.

3. Table XLII reveals that there was a difference among the
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groups of teachers in regard to preference for another field of work.
Table XLIII reveals that Ll per cent of the partially prepared and
21.7L per cent of the unprepared teachers preferred another field of
work, The figures show that only 16.56 per cent of the prepered teache
ers preferred another field of work. It might be inferred that the
prepared group planned to be teachers while in college by taking educa-
tion and psychology courses and were, therefore, sure that they wanted
to teach,

L. Chi square in Teble XLIV shows that there were no significant
differences among the three groups of teachers with respect to plans to
teach a second year, Percentages which are presented in Table XLV
sllghtly favored the prepared teachers. The difference was enough to
conclude that the better prepared a teacher was in terms of education
and psychology courses taken in college, the greater his chance of
teaching a second year.

Table XLVI reveals the various groups of teachers who did not
plan to teach a second year. NMost of the prepared teachers were leave
ing the teaching profession to raise a fmnily, to obtain a master!s
degree, or to fulfill their military obligation. These can ke con-
sidered legitimate reasons for leaving the teaching profession. Most
of the partially prepared and unprepared teachers were leaving because
of protlems experienced with teaching., It was concluded that if the
partially prepared and unprepared teacher left the teaching profession,
it would be because of problems experienced in teaching with which he

was not prepared to cope.



CHAPTER V
SUMMARY

One of the major problesms facing education today is that of
obtaining enough qualified teachers to keep pace with the expanding
gchool population. While the problem is certainly one of gquantity, it
is also one of quality. Not only are more teachers needed, but teach-
ers are needed who have the best possible preparation for the position.
The nature of the %teacher's preparation has been determined more f{rom
opinion and rhilosophical considerations than it has from research
into the relative merits of differing kinds of preparation, More re-
search on the problems of teacher education is needed,

This investigation was aimed directly at specificsand, in light
of the current practice of issuing substandard teaching certificates
in Virginia, a very practical question about teacher preparation arises:
does completion of education and psychology courses prescribed for
certification meke any difference with respect to continuation of pro-
~ fessional training and membership in professional organizations, job
satisfaction with respect to salary, social acceptance by community
and conforming to the philosophy of the principal, selecticn and employ=-
ment procedures of employer, instructional difficulties with regard to
the amount of help needed and received by first-year teachers and a
desire to continue in the teaching profession?

The study was carried on during the schoel year of 1566-67 in

nine school divisions in Southeastern Virginia., Information included



96
in the study was obtalned from first-yezr teachers who filled in and
returned a questionnaire to the investigator. Among the teachers who
returned the questionnaire, 157 were found to have completed all pre-
scribed courses in education and psychology. These teachers were called
prepared teachers. Twenty-five teachers had completed at least nine
hours in education and psychology courses but had not taken student
teaching. These teachers were called partially prepared, Twenty-three
teachers had completed less than nine hours in professional education
and psychology courses and had had nc student teaching, These teachers
were called unprepared teachers,

The c¢hi square stztistic was used to test differences among the
three groups of first-year teachers when compared with the various parts
of the problem in the lnvestigation., Percentage tables were set up to
show the extent of differences among the groups of teschers.

¥With respect to the teachers included in this study, the follow-
ing facts were established:

1. A greater percentage of partially prepared and unprepared
teachers had tazken education and psychology courses this school year
(1964=67) and planned to attend summer schéol this surmer (1967) than
prepared teachers. This was because these teachers were under pressure
from school authorities to meet minimum state requirements for certifi-
cation.

2., All groups of teachers were concerned about plans for pro-
fessional growth which included rlans to attend summer school within the

next five years (1967-71), attend night classes next year (1967-68) and
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enroll in a2 graduate program in the future.

3. All groups of teachers felt equal concern for membership in
their local teachers'! association., Prepared and unprepared teachers
compared clcsely in regard to memtership in the Virginia Education Asso-
ciation. A hirher percentage of prepared teachers joined the National
Fducation Association in comparison with partially prepared and unpre-
pared tecachers,

i, The three aspects of job satisfaction covered in the study
shoved no significant differences among the prepared, partially pre-
pared and unprepared teachers., Most teachers vere dissatisfied with
their present salary while just zbout 2ll teachers felt accepted in the
corrnmunities in which they taught. Over half of the teachers said that
their ideas and philosophy formed while in college conflicted with their
principal's ideas and philosophy.

5. & large majority of teachers depenied on the placement agency
of a collece and their own personal application to obtain their first
position, Come partially prepared znd unprepared teachers had to depend
on a comnercial employment agency,

6. More prepared teachers were interviewed before leaving col-
lege than partlally prepared and unprepared teachers, because the former
group of teachers had prepared for teaching.

7. A larger percentage of unprepared teachers were promised a
specific teaching assignment, but a smaller percentage actually received
the assignment when corpared with the number of prepared and partially

prepared teachers.
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8. The more preparation a tcacher possessed, the more likely
that individual was teaching in an area in which he was certified.
9. Employers obtained over half of the teachers included in
the study from colleges in Virginia and 60 per cent of the prepared
teachers were obtained from Virginia colleges.

10. Prepared and partially rrepared teachers received more help
from prineipals than unprepared teachers, A4ll groups received very
little help from supervisors. Prepared and partially prepared teachers
received more help from fellow classroom teachers than from principals
and supervisors. Unprepared teachers received very little nelp from
any source,

11. :fost teachers needed help with disciplinary problens, under~
standing standardized test results, keeping and understanding all
records and reports, using a variety of teaching procedures and tech-
niques, understanding and getting on the level of the above average,
averasge end below averege child, and understanding the philosophy of the
school. Most teachers received help with disciplinary problems and
keeping and understanding all records and reportis.

12, Partielly prepared and unpreparec teachers needed more help
than prepared teachers in using a variety of teacking procedures, using
curriculum guides and understanding standardized test results, 1If the
better prepared teachers needed help they always received more help than
the unprepared teachers,

13, 1Most teachers liked teaching during their first year of ser=

vice and most teachers felt that they had been successful tsachers.
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1L, The more professional preparation a teacher possessed, the
less likely the chances of preferring enother field of work,

15. The better prepared a teacher was in terms of education and
psychology courses, the grecater was the chance of teachlng a second
year.-

The question asked throughout this study was very simple and
direct. Does taking education and psychology courses make a difference?
It does make a difference with regard to the following statements:

1. Immediate plans for continuation of professional training.

2, Memtership in the Virginia Education Assoclation and Nztional
ILducation Association.

3. *ethod of cbtaining employment.

L. Being interviewed before leaving college,

5. Recelving a particular job promised by the employer.

€. Teaching in a field in which teacher is certified.

7. Hecelving help with instructional problems when help is
needed.

8., TFreference of another occupation.

2., Plans for teaching a second year.

Education and psychology courses do not make a difference with
regard to the following:

1, Tuture plans for professional training,

2., lMembership in the local teachers'! association.,

3, Job satisfaction with respect to salary, soclal acceptance

by the community and conformity to the philosophy of the principal.
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L. Liking teaching.

5. Teeling successful as a teacher,
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APPENDIX A

A LIST OF THE SUPERINTENDENTS WHO TOOK PART IN THE STUDY

SCHOOL DIVISION ~ SUPERINTENDENT
1, Chesapeake E. W. Chittum
2. Franklin ¥Williem B. Blanks
3. Isle of Wight James W, Eavey
L., Nansemond He S, Abernathy
5. Norfolk E., L, Lambert
6. Portsmouth M. E, Alford
7. Southampton Ei Me Trice
8. Suffolk We R. Savage, dr.

9. Virginia Eeach Frank W. Cox



APPENDIX B

COFY OF THE LETTER SENT TO EACH
PARTICIPATING SUPERINTENDENT

March, 1967

Dear

I am making a study of firsteyear teachers in the cities of
Norfolk, Virginia Beach, Portsmouth, Chesapeake, Suffolk and
Franklin, and the counties of Nansemond, Isle of Wight and
Southampton. This study is being made in partiel fulfille
ment for requirements of the Master of Sclence Degree in
Education at the University of Richmond,.

The title of my study will be "A Reglonel Study of Firste
Year Teacher Preparation as a Means of Interpreting Certain
Elements of Job Satisfaction Leading to Contimuation in the
Teaching Profession." My major objective will be to iden-
tify and analyze the obstacles that stand in the way of

job satisfaction in teaching from the standpoint of teacher
preparation, werking conditions, living conditions, and com-
munity acceptance. Thls information will be compared with
first-year teachers in three basic categories, These
categories aret (1) First year teachers who have taken
professional education courses and student teaching, (2)
First year teachers who have taken professional education
courses but have not done their student teaching, and (3)
First year teachers who have taken no professional education
courses and have no student teaching.

In order to conduct a study of this nature, it will be
necessary to contact first-year teachers in your school
division, This only includes those teachers who have zero
years of teaching experience. Your cooperation and assise
tance in sending me the names and addresses of your firste
Yyear teachers in the enclosed self-addressed, stamped
envelope will be greatly appreciated.

Sincerely,

Mills A, March
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APPENDIX €

COFY OF THE LETTER SENT TO EACH
PARTICIPATING FIRST-YEAR TEACHER

April, 1967

Dear

I am making a study of first-year teachers in the
cities of Norfolk, Virginia Beach, Portsmouth, Chesapeake,
Suffolk and Franklin, and the counties of Nansemond, Isle
of Wight and Southampton, This study is being made in
partial fulfillment for requirements of the Master of
Science Degree in Education at the University of Richmond,

The title of my study will be "A Regional Study of
FirsteYear Teachers as a Heans of Interpreting Certain
Elements of Job Sabtlsfaction Leading to Continuation in
the Teaching Profession.," 1In order to conduct a study of
this nature it is necessary to make a random sampling of
first-year teachers in the school divisions mentioned above,

Enclosed you will find a questionneire which I would
like for you to fill in, The information that I am reques-
ting 1s a professional nature. FPlease do not sign your
name to this questionnaire. Your cooperation and assistance
in £i1ling in and returning this questionnaire to me in

the enclosed self-addressed, stamped envelope will be
greatly appreciated,

Sincerely,

Milis Ae March
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APPENDIX D

CUESTIONNALIRE USED IN THE STUDY

Questionnaire Concerning Flrst-Year Teachers

1.
2.
3e

Le

Se

9

1o,

Sext M - F (Circle One)
Marital Status: S « M (Circle One)

Circle the grade level or levels that you teach:
l’ 23 3) h’ 5) 6, 7’ 8’ 9! 10’ 11’ 12

Check which of the following degrees you hold:

a2, Bachelor's Degree c. Doctor's Degree
b. Master's Degree d., None

Check the type of Virginia Teaching Certificate you hold:

a. Post Graduate Professional c. Collegiate
b, Collegiate Professional d. Special License

Name of College you attended:

Did you receive your degree: (yes, no)(Circle One) Year?

Did you take education and psychology courses in college? (yes, no)
(Circle One)
Number of semester hours in education and psychology

Did your education course include student teaching? (yes, no)
(Circle One)

Have you taken education courses this school year? (yes, no)
(Circle One)

Do you like teaching? (yes, no) (Circle One)
Would you prefer some other field of work to teaching? (yes, no)

(Circle One)
If yes, what?




12,

3.

1k,
15,

16.

17.

18,

19,

20,
21,

22.
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Do you plan to teach a second year? (yes, no) (Circle One).

If noy, will you state frankly why?

Do you feel you have been a successful teacher? (yes, no)
(Circle Cne)

Are you satisfied with your present salary? (yes, no) (Circle One)
Circle below concerning your plans for furthering your educationi

a. I plan to attend summer school this summer. (yes, no)

be I plan to attend summer school within the next 5 years. (yes, no)
ce I plan to take night classes next year. (yes, no)

d. I plan to enroll in a graduste program in the future. (yes, no)

Circle if you belong to the following:

a. Local Teachers Association: Yes = No

b. Virginia Lducation Association: Yes « No = If you belonged to
the VTA check that you belong to the VEA,

c. Naticnal Education Association: Yes -~ No

d. Do you belong to a division of the NEA appropriate to your teach-
ing field? Yes = No

How do you feel you have been accepted by the community in which you
are teaching? Accepted Rejected

Are you registered to vote in the community where you teach?
(yes, no)

Are you registered to vote in your home cormunity? (yes, no)

Check in the appropriate space the method used in obtaining your
first job?

Placement agency of college Commercial employment agency
Personal application Some other way

Vlere you interviewed before leaving college by the school system you
are presently employed? (yes, no) (Circle One)

At the time you were employed, were you promised a particular school
and grade level or subject field? (yes, no) {(Circle One)

Did you actually get this assignment? (yes, no) (Circle One)
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23. Are you assigned to an area in which you are certified? (yes, no)

2L, How mch help do you receive from the following? (check one)
Much Help Some Help Little Help No Help

Principal

Supervisor

Fellow Classroom
Teachers

25. The following is a 1list of certain types of help received by firste
year teachers. Check the appropriate amount of help you needed and
received in various categories:

Amount of Help Amount of Help
Needed Received
None Little Some " None Little Some

1., Developing personal qualities 1.
such as speech, composure,

appearances
2, Handling disciplinary problems: 2.
3., Understanding standardized 3.

test results:

4. Keeping and understanding a1l L.
records and reports:

5. Use of a variety of teaching Se
procedures and techniques:

6. Understanding and getting on 6.
the level of the above average,
average, and below average
child:

7. Using curriculum guldes pro- 7.
vided for your grade level:

8, HMaking use of community 8.
resources:

9. Getting acquainted with the 9e
community and its people:

10, Understanding the philosophy 10.

of the schools

26, Have you encountered any conflicting ideas and philosophy you had
formed while in college and the ldeas and philosophy of your princie
pal? (yes, no)

27. Your age is?
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