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CHAPTER I
THE PROBLEM

Origin of the problem. No data have been discovered

determining exactly why or when the first homeroom originated.
In a study by Galen Jones published in 1935, it was reported
that theré were two homerooms introduced between 1875-1879;
two in the period 1900-1904; three, in 1905-1909; and nine
in the period from 1910-1914. From then on the growth was
rapid.l

The homeroom appeared and developed with amazing
rapidity because it seemed to offer a solution to the
strong demand for a type of education which would include
propér emphasis upon important physical, social, emotional,
and spiritual factors largely ignored in traditional
instruction.2 |

Since its conception the homeroom has been to some
administrators another avenue for facilitating the admini-
strative; educational; and guidance functions of the sbhool,

and to other administrators the homeroom has been a puzzle.

In statements on the purpose of the homeroom, some authors

lGalen Jones, "Extra Curricular Activities in Relation
to the Curriculum," Teachers College Contributions to Educa-

tion, No. 667 (1935), 30.

2Harry C. McKown, Home Room Guidance (New York: McGraw-
Hill Book Company, Inc., 1946), p. 2k.




included the opinion that the homeroom offers phe perfect
setting for group activity work or group gﬁidance. Other
authdrities asserted that the homeroom was an‘illogicél 
place for such plans.,

Statement of the problem. Hatch and Stefflre re-

ported that the use of the homeroom as giving guidance

information was a practice that was prevalent from perhaps

1936 to 1949 and today is outdated and not effective for

modern schools. ‘They'suggested that the guidance program

requires more effective activities than those that can be
provided in the homeroom framework. They also suggested
that the idea was illogical for the following reasons:

1. The activities are an added responsibility and
not the teacher's primary interest,

2. Effective coordination of the program is virtu-

ally impossible,

3. Homerooms usually meet at the same hour, which
multiplies the number of information-material units
needed to serve all groups at the same hour. :

L. The range in staff interest automatically
eliminates a number of teachers from having much, if
any, desire to implement a successful program.

5. The homeroom is primarily an administrative
unit which competes with service activities for time
and attention,

It should not be implied from the above that the

authors regarded the homeroom as having no place in guidance.

3Raymond N. Hateh and Buford Stefflre, Administration

of Guidance Services (New Jersey: Prentice-Hall, Inc.,
p. 205,




On the contrary, it serves a very useful purpose as
an administrative unit and for incidental guidance
activities., The administrator is cautioned, however,
against the use of the homeroom as a means of develop-
ing a unified information program., :

Andrew and Willey suggested that the homeroom should
provide guidance activities, but such activities fail some-
times because of violation of the following principles:

1. Homeroom sponsors must be specifically qualified,
trained y and interested. ‘

2. Content of programs must be of direct and imme-
diate interest to most of the members of the group and
must fill the needs of which they are aware. :

3. The program should be student planned and student
conducted, but intelligent assistance should be provided
by the Sponsor.

L, The primary outcomes are largely the development
of attitudes and the making of adjustments. There are
no grades, subject matter, or assignments.

5. The student comp051tion of the group should be
one that will be conducive to achievement of satisfac-
tory outcomes,

6. The scheduling and time allotted for the program
must be adequate.

7. . The importance of the homeroom as an integral
part of the educational program should be so accepted
that obstacles will not be placed in the way of regular
attendance by all of the students of the group.S

Wesley A. Bagen and Fred B. Dixon stated in an article

in the Virglnia Journal of Education that the homeroom is an

important part of ‘the guidance program,

thid., P. 206

5Dean C. Andrew and Roy DeVerl Wllley, Administration ,
and Organization of the Guidance Program (New York. Harper
and Brothers Publishers, 1958), p. 221.
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In addition, nearly all of our group guidance work is

carried on with homeroom groups. We believe that infor-
mation and .attitudes can be helped, not only with effec-
tive individual counseling, but also with well planned
group work, 6 - ‘ :

The pﬁrpose of this study was to determine, analyze,
and compare the functions and practices of high school home-
rooms in Virginia,.

The ﬁroblems of this investigation were: (1) what is
the purpose of the homeroom; (2) who is responsible for the
homeroom plans; (3) what are the major activities of the home-
room; and (4) at what time does the homeroom meet? The
intent of the writer was to trace trends in the concepts and
practices of homerooms in the State of Virginia. Survey
results were used only to report this information, and no
attempt was made ﬁo discuss,-compare, or evaluate guidance

services idhindividual schools,

Evaluation of the problem. Much has been written

about the strengthsvand weaknesses of homerooms. In the
thirties and early forties the homeroom seemed to flourish
with much enthﬁsiasm centered around the possibilities of
group guidance in the homeroom. Entire books were written on
the homeroom, OCne such book was Home Rooms by Evan E. Evans

and Malcolm Scott Hallman published in 1931.7' Another was

; 6wesley A. Bagenrand Fred B. Dixon, "The Homeroom,"
The Virginia Journal of Education, (May, 1965), 19.

7Evan E, Evans and Malcolm Scott Hallman, Home Rooms
(New York: A, S. Barnes and Company, 1931).
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Home Room Guidance by Harry C. McKown published in 1934.

In the later forties and early fifties there were
changes in the use of the homeroom; the homeroom did not
disappear, bﬁt, instead, it continued its life as.an admini-
strative unit. |

Since the early fifties the status of the homeroom
has been in debate. The controversy appeared to rest on a
difference between philosophy and actual practice. Because
authors presented discrepancy of opinion; it was the plan of
this study to ascertain the most widespread practices and the

most desirable procedures of homeroom plans and activities,

Delimitations of the proposed research. A question-
naire was prepared and sent to»150 high schools in Virginia,
These were chosen on the basis of geographic location as well
as size. The classification of size of schools was'de;ermined
from Table 6 of the Superintendent of Public Instruction
Annual Report; 196h-65.9
illustrated in Table I, page 7. The total number of high

This classificatiou of schools is

schools in the State of Virginia in 1964-65 was 460. The

8
Harry C. McKown, Home Room Guidance §New York and
London: McGraw-Hill Book Company, Inc., 1934).
Commonwealth of Virginia, Annual Report (Superin-
tendent of Public Instruction Volume 48: State Board of
Education, 1965), p. 55.




6
median school size falls in the 601-800 group in which there
were sixty-seven schools. The largest nu&ber of schools in
any one group,.however, was eighty, in the 401-600 grdup.
Therefore, schools in this group were designated as medium
size schools, - -

Since it did not seem feasible or even necessary to
send a questionnaire to each of the 460 schools, the inves-
tigatof decided to use a random sampling according to size,
attempting to distribute the questionnaires proportionately
among the three size groups. Of the 460 high schools in
Virginia,VIBQ, or 30 per cent, were classified as small
size; eight, or 17 per cent , were classified as medium size;
and 2h6; or 53 per\cent; were classified as large size;-
therefore; of the 150 questionnaires, forty-five were sent
to small size schools; twenty-five to medium; and eighty to

large size schools,



TABLE I

_ NUMBER AND SIZE OF SCHOCLS USED
IN DETERMINING DISTRIBUTION OF
- THE QUESTIONNAIRE

Number of Schools Number of Pupils Enrolled
1664-65 : . in High School Department

75 and under

0 ' 76-100

18 101=150
18 © 151-200

59 ~ 201-300

 32 | 301-400

go 1,01-600

67 » 601-800

6 801-1100

L7 o 1101-1400

68 o | 1401 and 6ver

Total 460
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Methods of procedure. The instrument used was a ques-
tionnaire survey including a checklist for homeroom charac-
teristics. The questionnaire was first given to five persons,
Their criticlsm and revisions were asked. When the instru-
ment was completed and approved, the questionnaire was sent
to 150 Virginia high schools. The instrument was sent to
the administrator because it was assumed that he was best
able to state the description of all aspects of the program
he directed.

Definition of terms. The definitions of terms used

in the research‘study are as follows:

1. High school is interpreted to incorporate grades
8, 9, 10, 11, and 12. |

2. Guidance program indicates a planned program of

carrying out guidance activites in a more comprehensive way
than through incidental interviews and general classroom
guidance.

3. Small size school is one enrolling 1=400 students.

L. Medium size school is one enrolling 4,01-600 students.,

5. Large size school is one enrolling 601 or more

students.
k6. Homeroom is designated as the home base of the
pupil with a teacher who serves as his school parent in help-

ing him to adjust in the new environment and make the most of



' 10
his new opportunities.

7. Homeroom period designates a time set aside with

an organized group composed of stﬁdents and a teacher or

sponsor who meet together regularly to enrich each individual
student 's education and the effectiveness of his school life,
to provide guidance as needed; and to provide experiences in

‘ 11
democratic living.

10
Margaret E. Bennett, Guldance in Groups (New York:
McGraw-Hill Book Company, Inc., 1955), p. 32.

11
Franklin R. Zeran, The High School Teacher a _gg His
Job (New York: Chartwell House, nc., 1953), P



CHAPTER 1I
CHARACTERISTICS OF COOPERATING SCHOOLS

The returns from the questionnaire included replies
from 110 or 73 per cent of those schools contacted, A
glance at the map showing the distribution of returns shows
a geographic spread over seventy-one counties and twenty-

four cities., This seemed to be an adequate distribution,

Returns according to size of schools. From the

forty-fite questionnaires sent to small size schools,
thirty-three, or 73 per cent, were returned. Of the twenty-
five questionnaires sent to medium size schools, twenty-three,
or 92 per cent, were returned. From the eighty questionnaires
sent to large size schools, fifty-four, or 68 per cent, were

returned. Table II shows this distribution.,:

TABLE II

NUMBER OF RETURNS ACCORDING
TO SIZE OF SCHOCLS

Size of Number Number Per Cent
Schools Sent Returned of Returns
Small 45 33 73
Medium 25 23 92

Large 80 54 68
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Grades in schools. The majority, or eighty-seven, of

the schools answering the questionnaire included grades»eight
through twelve. Of the other schools, eight; or 7 per‘cent,
reported inclhding grades eight and nine; eight, or 7 per
cent; included grades nine through twelve; four, or 4 per
cent, included grades ten through twelve; one, or 1 per cent,
included only grade eight; one, or 1l per cent, included
grades eight through eleven; and one response could not be
used, Table III shows the number of schools grouped accord=-
ing to the grades included and the percentiage of the total

that each group represents,

TABLE III

GRADES INCLUDED IN SCHOOLS
PARTICIPATING IN SURVEY

‘gggggged ggmggﬁools gﬁrsgﬁggls
8-12 . 87 79
8-9 8 7
9-12 8 7
10-12 - L 4
8 1 1
8-11 1 .l
No response 1 1
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Title of persons answering the questionnaire. The

letter accompanying the questionnaire was addressed to the
principal of each school because it was assumed that he

was best able/to state the description of all aspects of the
program he directed. In not all cases did the principal
actually fiil in the questionnaire, Table IV shows the
number and percentage of titdes fof'thoée persons answer-
ing the questionnaire. The persons completing the ques-
tionnaire included six counselors, four assistant principals,
one registrar; one administrative}aid, and ﬁhe others, or

89 per cent, were anwered by the principal of the shcool.

TABLE IV

TITLE OF PERSONS ANSWERING
""'THE QUESTIONNAIRE: %

Title ' Number Per Cent )
Principal 98 - 89
Counselor 6 | 5
Assistant Principal L L
Regiétrar.} : _ 1 -1
Administrative Aid 1 1
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Number of teaching periods. Since the number of

teaching periods was believed to affect the activities
program or the homeroom program of the school, it was
ccncluded‘thaf this information was needed. Theré were
ninety schools having six teaching periods; four schools
with five periods; eight schools with seven periods, and
eight schools did not respond to the question.

Summary. A description of the characteristics of
cooperating schools shows that returns were received from
73 per cent of the small size schools; from 92 per cent of
the mediuh size schools; and from 68 per cent of the large
size schools. The majority; or eighty-seven, of the schools
answering the questionnaire included grades eight through
twelve. Eighty-nine per cent of the questionnaires were
answered by the principal. | |

The summary of characteristics of cooperating schools
included avvariety of practices. The distribution of these
practices enabled the author to formulate substantial con-
clusions concerning the status; functions; and practices of

high schoél'homerooms in Virginia.



CHAPTER III
ADMINISTRATIONVOF,THE HOMERCOM

In maﬁy wéys the homeroom is to the school what the
home is to society. It is the major unit around which all
activities in the schoql are centered., To the principal
it answers the need of expediting much information essential
to the operation, bookkeeping, and communicétion of the
school., To the student it is a unit which may help him to
find friends, security, help, and advice. To the teacher
and the counselor the homeroom»offers the dpportunity for
guidance and training which cannot be obtained from books

and formal lessons.
I. EXTERNAL ORGANIZATICN -

Type of homeroom. According to Kimball Wiles the

homeroom had six major purposes. They were:

(1) to help students learn about the school and to
adapt themselves to its program; (2) to develop self=-
expression and skill in planning and executin%; (3) to
develop desirable social and civic behavior; L) to
develop leadership and followership skills; (5) to pro-
vide information and assistance on personal, vocational,
and scholastic problems; (6) and to assist the pupil
in developing a sense of belonging.l2

12 .
Kimball Wiles, The Changing Curriculum of the
American Hi%h School (ﬁew Jersey: Prentice-Hall, inc.,

s Do

*
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Before any accomplishments. can be expected; the pur-
pose and plans of the homgroom should be decided, There are
many considerations that must be carefully weighed and analyzed.
Frequently several plans might be tried and abandoned before
a suitable one can be chosen. Of paramount importance is a
plan which is in accord with the ideals and objectives of the
school, |
vVarious.reSponsibilities might be delegated tb the
teachers, guidance staff, or perhaps a homeroom steering
committee, but most important}to the success of the homeroom
is the pfincipal's attitude and coopefation. His plans set
the pace for all school functions. He must formulate and
approve schedules which allow for time and place‘in the
coordinatlon of homeroom actlvities.v
The prlncipal must first of all decide what type of
homeroom meets the needs of his school, Roeber, Smith, and
Erickson asserted:
The homeroom is BaSically an adminigtrative dévice
which can be used to advantage, though, in the dissemina-
tion of all types of information.l3

Concerning the purpose of the homeroom, Bent and

McCann believed:

13Edward C. Roeber, Glenn E. Smith, and Clifford E.

Erickson, Organization and Administration of Guidance
Services (New York: McGraw-Hill Book Uompany, Inc., 1955),

P.
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The close association of pupils and teacher in the -
homeroom makes it an ideal place tg put into practice
the fundamentals of group living and to encourage the
preservation of the American way of life.ll

In further analysis of the homeroom purpose,‘Kilzer
stated:

The organization is a miniature democracy which
encourages the pupil to acquire habits that he will
need to use, in later years, as a creditable citizen
of his community. Here the pupil finds at least one
teacher who is friendly and concerned, personally,
about his welfare; also, he has the opportunity to
know intimately one group of friends in the high school,
He soon learns that the homeroom teacher is a friend
who guides and counsels him and who is always ready to
give him necessary help and encouragement. It is a
place where the relationships of its members are informal
and intimate, and where each pupil's needs and interests
recelve the necessary guidance and attention.l5 ‘

None of the préceding'purpéses can'beiaccomplished
withoﬁt the proper homeroom'organization énd framework. VWhat
is actuall? pfacticed’in Virgihia’s high school homerooms as
shown in the results of the survey or questionnaire is re-
vealed in the following pages. o |

| One hundfed and one, or 93 per cent, of the schools
reporting indicated that £h§y had a regular, short administra-

tive-type homeroom period. Of the total number, 91 per cent

lhRudyafa K. Bent and Lloyd E. McCann, Administration

of Secondary Schools (New York: McGraw-Hill Book Company,
Ine,, 1265;, p. 169.

"Louis R.'Kilzer, Harold H. Stephenson, and H. Orville
Nordberg, Allied Activities in the Secondary School (New York:
Harper and Brothers, Publishers, 1956}, p. 34.
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of the small size schools, 96 per cent of the medium size .
schools; and 92 per cent of the large size schools reported
that they had a regular, short administrati#e-type homeroom
period. The ﬁajority of the schools scheduled five of these
periods per weék;‘and some scheduled one, three, or ten of
these periods per weék.ﬁ

| The 1nquiry»Qf high school homerooms required the per-
son’answering the questionnaire to indicate whether the
homeroom in his school was used primarily as a guidance unit,
administrative unit, or both. Table V indicates the replies
to this question., Small size schools indicated that nine of
their homerooms werelused as an administrative unit; one was
used as a>guidance unit; twenty-two were used for both. In
‘other words the homeroom functioning primarily as a unit used
for both guidance and administration was the major use of
homerooms in the small size school with 69 per cent indicat-.
ing this type of use,

Medium size schools indicated that eleven; or 48 per
cent, of the homerooms were used primarily as an administra-
tive unit, One homeroom was used primarily as‘a guidance
unit. Eleven homerooms, or~h8 per cent, were used primarily
for both administrative and,guidancerpurposes.

| ‘Bérgé size séhools'indicated that twenty-twc of their
homerooms were used primarily as an administrative uﬁit;

one was used as a guidance unit; and thirty-one were used
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for both, In other words, the homeroom functioning primarily
as a unit used for both guidance and administration was the
majof use of homerodms in the large school with 57 per cent
indicating this. ' | )

Of the total\numbér of schools;‘Sixty;four;*of 60 per
cent, indicated that their homerocoms were used primarily for
both purboses, administration and guidance. ‘Cohﬁrary to what
some authors have written; one can safely say that the use of
the homercom in Virginia for guidance purposes is still an
extensive practice.

| TABLE V

~ PRIMARY PURPOSE OF THE HOMERCOM
ACCORDING TO THE SIZE OF SCHOCLS

I

Small Medium Large Total

Administrative

Unit ;, 9 u 22 . 42
Per cent 28 ¥ 41 38
Guidance unit 1 1 -1 3
Per cent 3 o I 2 2
Both 22 11 31 64
Per cent 69 L8 57 60

No response from one school.
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Length of the homeroom. The length of the homeroom

may have an affect upon the accomplishments of this period.
- Concerning this Crow and Crow reported:

The homeroom period can be a valuable medium for
guidance if administrative details are handled ex-
peditiously and if programs are geared to pupil
interest. During the daily ten or fifteen minute
period, little can be accomplished. except routine .

- matters. Hence one period each week should be
lengthened to forty-five or fifty minutes.l6

According to the inquiry, the length in minutes for the

administrative homeroom ranged from three to 180 minutes with
most schools reporting a length of time of ten minutes. Table
VI gives this information. From the information included by

- the principal who reported the homeroom length of 180 minutes,
it was intérpreted that not all students were scheduled for

homeroom period at the same time.

léLestef D. Crow and Alice Crow, An Introduction to
~ Guidance (New York: American Book Company, 1960), p. 152.



TABLE VI

LENGTH 'IN MINUTES
OF ADMINISTRATIVE

Not having administra-
tive homeroom

- HOMERCOMS
| Number of Nimber of
Minutes'_ ~ Schools
3 1
> 9
6 3
7 2
8 6
10 - L8
11 1l
14 i )
15 14
20 >
25 b
50 1
55 1
110 1
180 1
Not listed &

20
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Time of meeting. Important also to the length of the
homeroom period is the time of meeting in the school day.
The homeroom should be scheduled within the school.day; not
in out-of-hours time. Such a plan is inadvisabl: because
first of all it gives the idea that the plans are not impor-
tant enough to be included in a regular schedule. Secondly,
sometimes because of transportation, it omits many students
who need this type of group activity. Thirdly; it gives the
teacher or sponsor the feeling of assignment of duties which
are not actually a part of the school curriculum. Kilzer,
Stephenson; and Nordberg asserted that the time of meeting
is important:
Dignity is given to the homeroom program when it is
2ggigaig.i7regular and desirable time and place in the
" While the majority of schools in Virginia scheduled a
homeroom before first period, three scheools reported the home-
room period meeting immediately after first period; three
schools reported the meeting time between second and third
period; and five schools reported midday meetings.
The advantage of meeting before first period or early
in the morning is that this offers the opportunity for the

announcement of plans for the day; also, not tc be ignored is

17
Louis R, Kilzer, Harold H. Stephenson, and H. Orville
Nordberg, Allied Activities in the Secondary School (New York:
Harper and Brothers, Publishers, 1956}, p. 4k.
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the fact that both students and teachers are rested and minds
are fresh., One principal reported the scheduling of homeroom
period to follow first period had greatly reduced the number
of tardies to school. A disadvantage of early meeting in the
school day is that guidance functions could become secondary
to daily announcements or bulletins,

One advantage of midday'meeting of the homeroom is
that the school is organized and underway; thus, some dis-
ciplinary problems might be eliminated, Many schools center
the lunch schedule around a midday meeting of the homeroom.

The least desirable time of day for homeroom meeting
is the last period or periods of the day. Needless to say,
the disadvéntage here is that teachers and students are tired.

Size of homerooms. If the homeroom period is to be
used as a guidance tool; the teacher-pupil ratio is of signie
ficance. A ratio not exceeding one to thirty was recommend ed

18
by the Cooperative Study of Secondary School Standards.

Gruhn and Douglass suggested the number of pupils in
each homeroom should not exceed forty, and that it is pre-

ferable to have a group of twenty-five to thirty-five‘puggls.lg

8 : Co -

Cooperative Study of Secondary School Standards as
quoted by Lester W. Anderson and Lauren A, Van Dyke, Secondar
School Administration (Boston: Houghton Mifflin Company, 1963,

P 255,

19william T. Gruhn and Harl R. Douglass, The Modern
Junigr High School (New York: The Ronald Press Company, 1947),
p . ) e .
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Table VII shows a range of homeroom size from fifteen

to thirty-seven. The size most commonly found was thirty

students per homeroom.

TABLE VII

STUDENT SIZE GF HOMEROOMS

Number of
students

Number of
homerooms having
an enrollment

of this size

i5 -
20
21

- 22
23
25
26
27
28

=N

= [ ' ’
HOHO\NE O OWEWON DN

No response - 4
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II. INTERNAL ORGANIZATION

Through the years the philosophy and purpose of the
homeroom have undergone méhy changes. Roebef; Erickson, and
Smith believed the homeroom to be basically an administra-
tive device.zo : B “
| Anderson and Van Dyke believed the homeroom could be
ﬁsed for guidénce pufpoées: | |

Thevhomeroom is rapidly becoming more a part of group
guidance than the extra class program,.

By the late 1930's most faculties had abandoned the
homeroom as an educational medium, and it was converted
to an administrative unit. In the late 1940's and early
1950's some interest was revived in EEe homeroom as an
appropriate unit for group guidance,

Guidance programs. Table VIII indicates a strong ten-

dency toward scheduling of another period other than the
regularly scheduled homeroom period for the purpose of home-
room guidance programs. The schools that scheduled'another
period for homeroom guidance included eighteen, or 56 per cent,
of the small size schools; nine, or 39 per cent; of the

medium size schools§ and fiftéen; or 28 per cent, of the I

1argé}size schools. Of the total number of schoecls, forty-two,

—20
Edward C. Roeber, Glenn E, Smith, and Clifford E.
Erickson, Organization and Administration of Guidance
Services (New York: McGraw-Hill Book Company, Inc., 1955),

pe. . .
2lyester W. Anderson and Lauren A. Van Dyke, Secondary
School Administration (Boston: Houghton Mifflin Company,

, PPe 253=25k.s




25
or 39 per cent; scheduled another period other than the
regular homeroom period. This evidence is not to be inter-
preted as a weakness of the homeroom used for guidance
| purposes; 6ut; instead, it shows the develbpment of a strong
trend in the diredtion'of the adding of another period.

Page 18 of this’thesié has already cited the strength of the
homeroom as a guidénca tool in that 60 per cent of the
schools indicated use of the homeroom for both administrative

and guidance purposes.
| TABLE VIII

- PERCENTAGE OF SCHOOLS HAVING ANOTHER
o PERICD DEVOTED TO HOMEROOM
~ GUIDANCE PROGRAMS

spusmmn

Sehoot. Yoo Por eentt Tumber ?’éf-wigﬁg
Small 18 © 56 14 L,
Medium 9 39 1 -6l
Large i 15 | 28 39‘ | 72
Total 42 39 67 61

No response - 1
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Planning of programs. Authorities differ as to who
should be responsible for the planning of the homeroom
guidande'programs. Some indicated that the teacher best
_ knows the needs of her group and can, ihérefore, plan more
wisely. Others asserted that the principal can more readily
see the needs of his student body and, therefore, should do
the pianning. Still others believed that since the program
is guidance sponsored, certainly the guidance staff should
‘assume the responsibility of thé'planning.‘ Many believedvthat
~in the final analysis it is the student who knows or feels
his needs and interests, and he should have the righb to the
planning of the programs, Concerning the planning of progranms,
Kimball Wiles suggested: | B

A faculty will do more effective work 1n the homerooms

if there is a faculty committee with defin%%e responsibi-
lity to work for improvement in homerooms.

Kilzer, Stephenson, and Nordberg also indicated the
values of a faculty committee:

- If a basic philosophy for homeroom Organization has not
been formulated by such agencies in the school system, it
becomes the job of the principal and teachers to give it
concrete form., Perhaps this can best be done by a teachers!
committee with a capable chairman who has had some ex-
perience in homeroom organization, and who has the ability

to develop enthusiasm, for the program among other
- faculty members. Certainly the principal should be a

22 = . L ,
Kimball Wiles, The Changing Curriculum of the American
High School (New Jersey: “Prentice- all, Inc., 1963), p.
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democratic and dynamic leader in the movement. Given
plenty of time, a semester or longer if necessary, to
make a careful study of homeroom principles and functions,
such a committee should be able to come up with an
effective basic philosophy and a definite and goncrete
homero om program to recommend to the faculty..

McKown supported this belief with the statement, "A
central offiCe'Or committee should promote and develop
“expertness in home room activities.

Table IX shows where the responslbility lies as to who
plans the guidance programs in high schools in Virginia, 1In
small size schools the homeroom teacher and the principal had
the prime responsibility; in medium size schools the guidance
director and the homeroom teacher planned most programs; in
~ the largé size schools the guidance director and the principal

did most of the planning.

23 | | |
‘Louis R. Kilzer, Harold H. Stephenson, and H. Orville
Nordberg, Allied Activities in the Secondar School (New York:
Harper and Brothers, publlshers, 19 s PPe 3 -

24 3.
Harry C. McKown Home Room Guidance, (New York'
McGraw-Hill Book Company, Tnc., I§3A7, Pe L.
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TABLE IX

PERSONS RESPONSIBLE FOR THE PLANNING OF
HOMEROOM GUIDANCE PROGRAMS

Small Medium Large Total

Homerooﬁ teacher 13

A 8 25
Guidance director 11 6 14 31
Faculty committee 3 2 L 9
Counselor , 6 1 6 13
Student committee 5 1 2 8
Principal 10 1 9 20

0 0 0

Other 0

e

Leadership of programs. With the differences of

philosophies as to who should plan the homeroom guidance
prpgrams; so also it is arguéd who should actually conduct
the programs. The survey showed that in all sizes of schools
the person who usually conducted most programs was the home-
room teacher. Next the responsibility went to the counselor;
and next the guidéﬁéeidirector‘ In a few schools the students
conducted the programs. |

Type of programs, Gruhn and Douglass indicated "the

homerom%sts a place vwhere interest is focused on the indi-
vidual.” If the needs of the individual are to be met,

25William T. Gruhn and Harl R. Douglass, The Modern
Junior High School (New York: The Ronald Press Company, 1947),

Pe L7
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there should be individual planning or some differences in
program planning for each grade level, Results of the
questionnaire definitely showed a difference in the plaﬁning
of prograﬁé for all grades. Only seven schools, or 6 per cent,
indicated no difference in the type or subject of programs for
each grade level. Some of the subjects listed for homeroom
guidance programs were etiquette, manners at home, behavior
at school; grocming, dating and dancing;'dining.out, adoles-
cent problems; orientation to school, military future,
college future; étate testing pfogram; careers, and job
availability. One principal described the use of a student

‘news program whichiwas sponsored by and used in conjunction
with the homeroom guidance programs. A description of this is
found in the appendix of this thesis. ’

Homeroom officers. The following quotations offer

support to the idea that the homeroom offers opportunities
for the development of citizenship. Kilzer;_Stephenson, and
Ndrdberg state:
The organization is a miniature democracy which en-
courages the pupil to acquire habits that he will need

to use, in later years, as a creditable citizen of his
community.26

26
- Louis R. Kilzer, Harold H. Stephenson, H. Orville
Nordberg, Allied Activities in the Secondary School (New
York: Harper and Brothers, Publishers, 1956), p. 3k.
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Johnson, Buéacher, and Bowman indicated:

The homeroom is a constituent unit of student govern-
ment in which active pag%icipation in parliamentary
deliberation is a goal.
| Conant wrote

Sufficient time should be allotted to the homeroom

. 80 that students may use this period to develop a sense
of community interest and to Bgve practice in a small way
in representative government.,

Bent and McCann stated specifically, "There should be

some form of organization for each homeroom."

‘Anderson and Van Dyke definitely indicated:

Officers should be elected and programs and business
¢ conducted by democratic procedures,30

~ As shown in the results of the questionnaire in Table X,
eighty»two; or'76vper cent, of the schools reported that they
'have homeroom offioers; while twenty-six, or 24 per cent, did
not haVeohomeroom officers. While this practice seems firmly
eStablished; still 24 per‘cent of Virginia's schools are not

- using this opportunity for leadership training.

27 '
' Mauritz Johnson Jr., William E. Busacker and Fred
rQ Bowman, Jr., Junior High School Guidance (New York: Harper
and Broggers, PuEIIshers, 1961), p. OS8.

. James B. Conant The American Hirh School'Todax‘(New
York‘ Mcgraw-Hill Book Company, Inc,, 1959}, p. l4.
2
' Rudyard K. Bent and Lloyd E. McCann, Administration of
Secondary Schools (hew York: McGraw-Hill Book Company, IgEﬁ),
p. 171.

30Lester We Anderson and Lauren A. Van Dyke, Secondary -
School Administration (Boston: Houghton Mifflin Company, 1955),

.p.
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TABLE X

PERCENTAGE AND NUMBER OF SCHOOLS.
HAVING HOMEROOM OFFICERS

Small Medium Large Total Total Per Cent

Do have homeroom
officers - 26 16 L0 82 76

Don't have home- ‘
room officers ~ 6 7 13 26 2k

No response - 2

Summary. The evidence as shown from the survey results
indicated that the homeroom was strongly embedded within the
framework of high schools in Virginia. Of the total number
of schools reporting; 93 per cent had regular, short admini-
strative-type of homeroom period. Of the total number of
schools; 60 per cent indicated that their homerooms were used
primarily forAboth guidance and administrative purposes.

The length in minutes of homerooms ranged from three
to 180 per day. From the information included by the prin-
Qipal who reported the homeroom length of 180 minutes; it was
interpreted that not all students were scheduled for homeroom
pefiod at the same time.

The majority of échools in Virginia scheduled the home=-
room period before first period with some meeting immediately
after first period, some meeting after second period; and

some meeting at midday.



32
If any constructive guidance is to be accomplished\
within the framework of the'homeroom; ﬁhe teacher-pupil
ratio should be kept low. Most schools had a ratio of one
teacher to thirty students. The enrollment of homerooms
ranged from fifteen students to thirty-seven students.
The inquiry on homerooms showed evidence of the
deveiopment of a trend toward the scheduling of a period
for guidance purposes other than the regulerly scheduled
homeroom period. Of the total number of schools, 39 per cent;
seheduled this type of period. This trend seemed even
‘stronger}in'the small size school with 56 per cent scheduling
'this type of period. |
In all schools the responsibility of planning guidance
Vprograms seemed most frequently delegated to the guidance
director, the homeroom teacher, and the principal,

' The survey showed that in all schoois the person
usually conducting the homeroom guidance programs was the
“homeroom teacher., |

Results of the questicnnaire definitely Shewed a
difference in the planning of types or subjects of homeroom
programs for each grade level. Only 6 per cent reported no
difference in the programs for eacn gradeileVel.

The development of citizenship through homeroom leader=
ship seemed firmly established with 76 per cent of the schools

reporting that they have homeroom officers,



CHAPTER IV
HOMEROUM MEMBERSHIP -

When the homeroom organizatioo has been established
and accepted, much attention should be given to the'selection
of membership'of each homeroom. There are dozens of methods
for grouping students in a homeroom. A careful study.of
available literature might help the adminiatrator to decide
which basis he wishes to use. Sometimes an admlnlstrator
may wish to employ more than one plan within a school or
even within a grade level. The primary consideratlon 18,
of course, the choosing of a plan that seems to work more
succeszully‘or effectively for thevindividuai school, A
J plah thét is effective in one sohool‘may not be in anothor.

Conant believed that students should be kept together
in one homeroom for the entire senior high school course
(three or four years) and that care should be taken to have
each homeroom a cross~-section of the school in terms of ability

1l
and vocatlonal interest.3

3lJames B. Conant, The American High School
(New York: McGraw-Hill Book Company, Inc., 195G), h-
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" Lester W, Anderson and Lauren A. Van Dyke believed:
Assignment of pupils to homeroom sections should be
made on a heterogeneous basis within each grade level

in order tg promote social understanding and democratic
attitudes, 2_

*{I. BASES FOR GROUPING HOMEROCM MEMBERSHIP

| Random séiecpion. Randoh selectibn'was thé basis used

most extensively in Virginia schools as éhown in Table XTI,
page 38. Usually this gives a cross-section of intereéts,
ability, age, and 6ther factors; however,‘the danger hefe
is}that there is no planned objective, and the element of
chance sometimes groups a section of students that‘may not
_work well together. |

By last name. Last name, or alphabetically, is per-
haps the easiest method of grouping; and therein lies its
greatest advantage. The disadvéntages are obvious in that
this method lacks any apparent organizatioﬁ or consideraﬁion
for the carrying out of specific objecﬁives which a school.
may have for its homeroom organization. This plah ranked
number‘two as shown in Table XI, page 38.

Cther methods. The next most frequent choice, ranked

third in Table'Xi, page 38, is called "other" methods, and

in all cases this was specified to be "grade level" grouping.

32 ester W. Anderson and Lauren A. Van Dyke, Secondary -
School Administration (Boston: Houghton Mifflin Company, I§§§)

P. 255
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This method was used most frequently by small schools where
there are, perhaps;’only enough students on a grade level
to make up one homeroom.

High school course. Students puréuing a particular

'iﬁhQriculum--for’example commercial, college preparatory, or
vocational-~was used as another basis for high school group-
1hg. The main Justification for this grouping is that there
is a common 1n£erest or‘gdal;}among students, The disad-
vantage here is that these pupils share many of the same
classes;'thus narrowing their opportunities for broadened
interests énd a variety of friends, Alao} this method can
serve to build "walls" between the various curricular schemes.
Table XI, page'38; shows this as fourth in order of preference
among methods used in grouping homerooms,

By school marks. The method of grouping by school

marks seems similar to grouping on the basisiof 1.Q. with
this method problem arises sometimes in finding a sponsor
for the group with lower school marks; teachers assumefthat
leadership might be more time-Consuming and difficult with
these less intelligent or sometimessless motivated students,
This method is shown in fifth place in Table XI; rage 38.

‘ §1‘;;g; I. Q.;‘or other ability raﬁings; is shown
in Table XI to be sixth in the order of methods used.
The argument in favor of this method is that the group will

be more homogeneous. This would be contrary to the belief of
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Bent and FKcCann that:

The close association of pupils and teacher in the
homeroom makes it an ideal place to put into practice
the fundamentals of group living and to encourage the
preservation of the American way of life. The grouping
of studénts to homerooms should be a crgss-section 50
as to encourage and continue the above.33

First or other period class. This method seems to

offer a convenient and time-saving basis for grouping in
that students are not required to move from homeroom period
to first period. This; also; offers possibilities for re-
ducing tardiness; since some students are more prone to be
on time for class than for homerocm, Several faults bécome
apparent here such as the temptation to cut short the length
of the first class when an interesting homeroom program is
in process. This was seventh in line of preference as shown
in Table XI, page 38.

By sex. The main argument for separating by sex is
that boys have the dpportunity to discuss those subjects
which are of interest to them without hindranée ffdm the
girls, and vice~-versa. A drawback here is that there is much
to be gained in exchange of viewpoints between the sexes;
’some teachers believe that one of the main objectives in
working with adolesceﬁﬁs is to help them learn to get along

with the opposite sex. Also;'if other clasces are mixed,

33Budyard ¥. Bent and Lloyd E. McCann, Administration
of Secondary Schools (New York: McGraw-Hill Book Company,

1—9_6 s Po 9. ‘
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there seems no reason to group by sex in homerooms. This is
shown in Table XI to be eighth in order of those methods

most frequéntly used for homeroom grouping.

- By previous sbhool attended. This method offers
security to the student; especially during his first year at
a new school; he is not forced to;associate with strangers
but remains comfortably with his old acquaihtances. The
author finds it difficult to decide wiether this is an ad-
vantage or a disadvantage. This, along with pupil selection,
ranked in last place of methods of grouping employed.

Pupil selection. This method was used less frequently

by Virginia's administrators. Students might feel happler
if allowed to choose teachers or sponsors or in some way
group themselves socially; however, the principal sometimes

sees wise judgment in a more organized method of grouping.
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TABLE XI
RANK ORDER LISTING SHOWING

PREFERENCE OF BASIS USED FOR
HOMEROUM GROUPINGS

Number of Schools
Employing this method

l. Random selection 31
2. Last name 28
3. Other 24
L. High school course 19
5. School marks 13
6. I.Q.. 11
7. First or other period class 7
8., Sex 6
9. Previous school attended 1l
10. Pupil selection 1l

Summary. In Virginia a variety of methods were used as
a basis for determining homeroom membership. The basis most
freqmently employed was random selection among students. Next
in order of preference was the last name of students., The
methods least used were pupil selection and previous school -
attended: Some schoolé indicated the use of more than one
basis for homeroom grouping. There were five schools using
the combination of 1.Q. and school marks; three schools
listed ramdom selection and "other," while three used last

name and Sex; two used I.Q., school marks, and random ;~: :-

TN

S
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selection; two used course of study, I.Q., and school marks;
two used first period and high school course; one used last
name and "other;" one used random selection and school marks;
one used previous school, random selection; and "other;" one
used pupil selection and course of study; one used course of
study, last name, sex, and school marks; one used sex and
"other;” :

"Umher“ in all cases was explained as being by grade

level and was used most frequently by small schools,



CHAPTER V
HOMEROOM SPONSOR

Regdrdless of what type of homeroom organization a
school has, at phe héart of the success of this program is
" the teadher. The following representative phrases indicéte
the place and importance of the homeroom sponsor: |

In many cases of common scholastic difflculties the
teacher is the best person to handle the matter; in some
cases, he may be the only person able to establish rapport
with a particular individual. The teacher is a kind of
liaison officer between the student and educational system,
helping the individual to assimilate the offerings of the
high school or college.

Personnel work is no longer considered the work of
specialists only. The "plain™ teacher cannot be organized
out of the personnel work of the institution as a whole,
regardless of the number and kinds of specialists employed.

The teacher should be able to handle the everyday
problems of the everyday high school and college student,
not only that they may cooperate more effectively with
specialists in guidance, but also because a particular
teacher who has established contact with a student is
often the best person to handle a certain problem. The
student may prefer to talk over the problem with a teacher
whom he knows rather than be sent to an expert who is a
stranger to him.34

: 3l'Ruth Strang, The Role of the Teacher in Personnel
Work (New York: Bureau of Publications), Teachers ColTege,
C I mbia University, 1932), pp. 31-32.
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Another author wrote:

The homeroom teacher learns to know these students
better, is able to establish a better school spirit
through homeroom activities and events, assists the
counselors in working with students, and, because of
his intimate knowledge of each homeroom class member,
prevents many problems from arising.35

Iype of teacher chosen. The precedihg information

illustrates some authors! opinions as to the importance of
the homeroom teacher. It should be pointed cut here, however,
that not all teachers are capable of rendering the desired
results, as suggested by Crow and Crow,
The mere presence of a teacher ih a home room does
not insure the success of the program. Teachers who
are interested in their pupils and who are especially
trained to offer co-operative help will prove their
worth when confronted with the various kinds of problems
that arise among active, energetic, young adolescents.36
Frequently in a small school all teachers in the school
must be drafted for homeroom sponsorship; however, when the
principal has more teachers than actually needed for homeroom
sponsorship, he should éonsider carefully the selection of
those chosen for the job. The survey showed that in most high

schools not all teachers have homeroom assignments.

35Stanley W. Williams,’Educational Administration in
Secondary Schools (New York: Holt, Rinehart and Winston, Inc.,
s Do

6Lester D. Crow and Alice Crow, An Introduction to
Guidance (New York: American Book Company, IG60), p. 242.
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It must be recognized that not all teachers are capa-

ble of being successful with all assignments. Even the best
of teachers are more successful in some éreas than in otheré
is brought out by Crow and Crow: |

The teacher selected to be the leader of a homeroom
should be chosen in light of the kind- of class she is to
advise and the students' interests and talents, as well
as his own special qualification.37

- Even though carefully chosen, success is not inevitable
for a‘homeroém teachef. Crow and Crow pointed out that admi-
nistrator ehthusiasm concerning thé valﬁe of homeroom guidance
is not shared by mosttzeachers.»38 o -

Zeran emphasized4the importance ofAthe sponsor:

One of the most important responsibilities of most
secondary school teachers is the sponsorship of a homeroom,
sometimes called an “"advisory™ or an "activity periocd."39

He also contended ﬁhat one of the four major reasons for home=-
room difficulties was indifference of teadhers.ho | |

According}to Erickson and Smith, not all of the causes

of ahy homeroom failure should be placed on the shoulder of .

the teacher:

37 " 38
Ibid., p. 21, Ibid., p. 152.

‘39Franklin R. Zeran, The High School Teacher and His
Job (New York: Chartwell House, Inc., 19537, p. 218.

40 ‘
Ibid., p. 223.
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The contributions that the home-room teacher may make
to the guidance program are contingent upon several factors,
over which the teacher has little control. These are
factors that are inherently administrative in character,
The home-room teacher in most schools is a classroom
teacher who serves also as a home-room sponsor. In
general, the home-room teacher may serve the guidance
program in much the same areas as does the classroom
teacher, if the administrative plan for the home-room

- organization provides the proper setting. The factors
that condition the contribution of the teacher through
the home-room are the following

1. The length and frequency of the home-room period
2. The purposes of the home-room

3. Provision of planned programs for the hogi-room,
L. The administrator's concept of guidance.

Released time for the sponsor. If a teacher is serious

about homeroom responsibilities, then the planning and coor-
dination of these activities perhaps place a heavy burden on
an already busy schedule. Faunce and Clute commented on this
point:

A fatal defect of the homeroom plan in departmentalized
schools is that it is added on to an already impossible
teaching load.42

- The survey showed that most schools did not release

their teachers from other duties because they had home room

41
Clifford E, Erickson and Glenn E, Smith Organization
and Administration of Guidance Services {(New York McGraw-
-TII Book CO., Inc., 19’4-7)! PP. 59~

42
. Roland C. Faunce and Morrel J. Clute, Teaching and
Learning in the Junior High School (Belmont, CaI{fornIam
Wa storth'ﬁhﬁiféﬁing Company, inc., 1963), p. 222,
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agsignments. Only 24 per cent of the schools responding
gave their teachers released time or freedom from other
responsibilities because of a homeroom assignment. Of the
small size schools only 25 per cent answered "yes" to the'
question of released time or freedom from other responsibi-
lities;' 0f the medium size schools;'there was some improve-
ment with 39 per cent answéring "yes." In a large size
school bne might anticiﬁate that with more personnel, home-
room teachers might have a lighter 16ad, but the statistics
fell to a surprising 17 per cent answeriﬁgvin the ﬁeaéher's
favor, I o | | B

Clerical help. Even if released time or a reduced

load is not available for the homeroom teacher, he might at
least hope for clerical help for his duties. Of the total
number of schools responding to‘thé survey, 41 per cent}‘”
answered that some clerical help was available for_homeroom~
teachers. Small size schools answered with the replf that 53
per cent gave élerical help to homeroom teachers. In medium
size schools only 17 per cent.gave clerical help to:homeroom
teachérsf In 1arge size schools 43 per cent gave such help
to homeroom teachers. This evidence is shown in Table XIi,
Of the clerical help given to the homeroom teacher, the

ma jority bf the}Schools had paid help, and next was student
help. Several schools indicated that plans for next jear
included help from data-processing equipment for the homeroom

teacher.
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"TABLE XII

CLERICAL HELP AVAILABLE TC HCMEROCM TEACHERS
ACCCRDING TO THE SIZE OF SCHOOLS

Size of school Yes Per Cent No Per Cent.
Small 16 53 14 L7
Medium | ' Lo 17 19 83
Large : - 23 L3 30 - 57

Total L3 L1 63 59

Tenure of sponsorship. Concerning the length of time a

teacher should remain with a homeroom group, Gruhn and Douglass
asserted:

If the full value of the homeroom organization is to
be realized, it is often advisable that the homeroom
remain intact with the same adviser throughout the entire
three years of junior and senior high school, and even
throughout the six-year high school except in the case
of withdrawals and new admission., In maintaining the
same home-room group for this length of time, it is
possible to develop school spirit and loyalty based on
the formation of friendships and working relationships
in the smaller unit.

The homeroom is a place where interest is forused on
the individual; his welfare and happiness are of prime
importance. A teacher needs at least three Kgars'
acquaintance with pupils to accomplish this.

‘ABWilliam T. Gruhn and Harl R. Douglass, The Modern
Junior High School (New York: The Ronald Press Company, 1047),
p 0347 .
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Kimball Wiles wrote that it is helpful if the teacher
remains with the same homeroom group for more than one year.hh

The survey showed that 67 per cent of the high schools
in Virginia did not have their teachers remain with a home-
room group for more than one year., Of these schools, 31
ﬁér cent of the large size schools had teachers remaining with
a group for more than one year. Of the medium size schools,
30 per cent remained for more than one year, and of the

small size schools, 34 per cent remained for more than one

year., This information is shown in Table XIII.

TABLE XIII

PERCENTAGE OF SCHOOLS HAVING TEACHERS
REMAINING MORE THAN ONE YEAR WITH THE
SAME HOMEROCM GROUP

Size of ' Per cent
school remaining
Small | 34
Medium 30
Large | 31

bhyimba1l Wiles, The Changing Curriculum of the American
.~ High School (New Jersey: Prentice-Hall, Inc., 1983), p. .
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Duties of the sponsor. Table XIV, page 49, shows that

in most schools the homeroom teacher had many responsibilities
both in administrative and guidance areas. The first respon-
sibility that of checking attendance record, was perhaps one
of the most common of those required duties. This duty was
required in 92 per cent of the schools,

The recording of information for student permanent
records seemed to be a duty that was required frequently
with 67 per cent of the schools listing this as a duty of
the homeroom teacher. It has already been pointed out in
“this thesis that only 41 per cent of the schools offered
clerical help for the homeroom teacher. This is evidence
that the sponsoring of a homeroom does consume much of a
teacher's time.

The next duty--"helps plan high school schedules with
students"--seemed to be required extensively, with L6 per cent
of the schools listing this. This seems to be definitely a
guidance function, and, therefore, is evidence that the home-
room teacher does have guidance responsibilities.

The next duty--"approves or disapproves excuses for
absence or tardiness"--was listed by Bagen and Dixon as being

one of the homeroom teacher's responsibilities,

Wesley A. Bagen and Fred B. Dixon, "The Homeroom,"
The Virginia Journal of Education (May, 1965), 19.
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In actual practice only 34 per cent of the schools required
this of the homeroom teacher. HMany schools have this in-
formation passed on ﬁo the office where an assistant prineci-
pal assumes this responsibility.

"Takes lunch count" was listed as a duty of the home-
room teacher in only 33 per cent of the schools, and only
h‘per cent required the homeroom teacher to collect lunch
money. 1Iwenty per cent required the selling of textbooks by
the homeroom teacher,

Bagen and Dixoﬁ believed the homeroom teacher should
call parents about students who are abserﬂ;.h6 Actual practice
‘showed that only 16 per cent of the schools required this.

In many cases this duty has been delegéted to an aséistant
principal or a teacher who is released from a teaching period
to perform this duty. |

Only 16 per cent of the schools required the teacher
to interpret standardized test result§~to students, and only
8 per cent expected the homeroom teacher ﬁo interpret stan-
dardized test results to parents, Some teachers believe they
have not had sufficient training in these areas and cannot

adequately accomplish these duties.,

z .
v Ibid., p. 44,
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TABLE XIV

DUTIES OF THE HCMEROCOM TEACHER ACCORDING
TO PERCENTAGE OF REQUIREMENTS

Per cent of schools

Title of duty requiring this duty
Checks attendance record 92
- Records information for student permanent records 67
Helps plan high school schedules with students L6
Approves or disapproves excuses for absence or
tardiness 34
Takes lunch count 33
Sells textbooks . 20
Calls parents about students who are absent 16
Interprets standardized test results to students 16
Interprets standardized test results to parents 8
Takes lunch money R

Summary. The following paragraph, as quoted by McKown,
described the place o£ the homeroom sponsor:

The home room teacher functions in all phases of
guidance. It is in this capacity that she comes to know
each pupil in the room more intimately than any other
teacher. She alone has the opportunity of knowing the

~pupil in all his relationships; his studies, his diffi-
culties with teachers; his problems of discipline; his
home conditions and environment; his associates in school
and out; his attitudes, interests, and abilities.
- Therefore, whether the school be large or small, it is
with the home room teacher that the foundations for
guidance must be laid.47

7Guidance in Secondary Schools, Report of the Committee
on Guidance, National Association of Secondary School Princi-
pals, Bulletin 19, pp. 16-17, January, 1928, cited by Harry C.
McKown,, Home Room Guidance (New York: McGraw-Hill Book Company,
Inc., 1934), p. 30.
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On many occasions some of the most effective guidance
is done by the homeroom teacher, who is in a most advanta-
geous position to know and help those students with whom he

;has contacf. OCne principal responding to the questionnaire

’ i§rote that he believed the teacher to be the backbone of thé

) success of any homeroom guidance program. He further indi-

- cated that he chose very carefully the strongest and most
able teachers in his school to sponsor the homerooms of the
early years in high school, for this was where he believed
much guidance was needed.

The role of the sponsor is a busy one. Only 24 per
cent of the schools responding to the questionnaire gave
their teachers released time or freedom from other assignments
because they sponsored a homercom. Of the total number of
schools responding; 41 per cent indicéted that some clerical
help was available for homeroom teachers. Teachers did not
remain with a homeroom group for more thén one year in 67
per cen£ of the séhools}in Virginia. Duties of greatest
frequency to the homeroom teacher were the "checking of the
attendance record™" and the "recording of information for
student permanent records." Duties that the teacher was
least likely to have were the "collecting of lunch money®

and the "interpreting of standardized test results to

parents."



CHAPTER VI
FUNCTIONS OF THE HOMEROOM

Oncé the philosophy and principles of the homeroom
have been devéIOped; and the details of administration‘ahd
sponsorship have been worked out; it’then becomes necessary
to determine the exact functions of the homeroom. The admi-
nistrétor and the homeroom sponsor must be familiar with the
functional plan of the homeroom and should plan their work
accordingly.

Johnston and Faunce listed the functions of the home-
room as:

1. An administrative unit (Roll-taking, announcements,
locker-issuing, drives, etc.)

2. A unit of the school community (Representative base
for student council, place which students call ™ome")

3. An instructiopal agency (Based on learner's own
interests and needs)

L. An agency for counseling (Guidance files in homeroom)

5. An avenue of group guidance (Educational, vocational,
personal-social)

6. An agency for parent-school relationships (Parent
conferences, parent room organization, home calls) .

7. A means of improving human reéations (The goal,
understanding and accepting others)&

Gruhn and Douglass listed these functions of the home-
room:

1., To facilitate certain aspects of the administration
of the school

L8 ;
Edgar G. Johnston and Roland C. Faunce, Student
Activities in Secondary Schools {(New York: The Ronald Press,

19527, p. The ‘
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2. To supplement the curriculum

3. To promote pupil participation in extraclass
activities,

L. To provide facilities and opportunities for
guidance

5. To provide opportunities for developing de51rab1e
social, personality, and character qualities among pupils

6. To,assist in the developing of desirable pupil
attitudes toward the school and its program

7. To personalize the contacts of the pupil with theyg
administrative and educational activities of the school.

The homeroom affords many opportunities to further those

functions of the educational plan of a school. 'To what extent

these functions are accomplished in homerooms in Virginia, as

shown also in Table XV, page 58, is discussed in the following

pages. That function showing the least extensive use was

health instruction. Only 15 per cent of the schools answering

reported a homeroom function in this area.' This use was sug-

gested by McKown, but he continued that the justification for

use of the homeroom in this area should depend on the extent

50

of emphasis of the subject in other classes. This being a

part of the physical education course of study in today's high

school, perhaps explains the low percentage of schools using

the homeroom for this function,

"Worthy home membership training" was the next function

which was least used in the homeroom, with only 17 per cent of

49
William T. Gruhn and Harl R. Douglass, The Modern

Junior High School (New York: The Ronald Fress Company, 1947),

p. 37.

Harry C. McKown, Home Room Guidance (New York:

McGraw-Hill Book Company, Inc., 1934), p. 348.
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the schools reporting use in this area. Since this was one
of the cardinal principles of education, it is wondered if a
worthwhile opportunity is being neglected here.

The/use of the homeroom for observance of "special day
exercises" did not appear to be a widely used function, with
ohly 18 per cent of the schools showing emphasis here.

Using the homeroom for vocational guidance was preva-
lent in only 18 per cent of the schools., Certainly this is
a primary function of the high school plan even made more
definite with the increasing awareness of school:drop—outs.
C. Gilbert Wrenn pointed out: |

The adolescent faces increasingly a world of new con-

ditions and new opportunities, a world where occupations
change as well as values. Many occupations of 1960 will
be greatly modified or pass out of existence by 1970 or
1980, New occupations will appear.51
With youth facing such a strong challenge in this respect, it
would seem that personnel in all areas of the school, includ-
ing the classroom teacher, the administrator, the guidance
counselor, and the homeroom cocrdinator; would wish to take
advantage of every opportunity to disseminate this information;

however, only 18 per cent of the homerooms were used for this

function.,

51
C. Gilbert Wrenn, The Counselor in a Changing World,
American Personnel and Guidance Association (Washington 9,

D, C., 1962), P 7e
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The use of the homeroom as a study-period was indicated
by only 25 per cent of the schools. McKo&h specifically stated
"Studying lessons should not be allowed during the homeroom
period."SZ/The danger here is that, if this is allowed, students
may save their homework to do during this period, thus reduc-
ing the importance of the homeroom program itself., No teacher
of an academic subject, for example;‘algebra, would allow his
class period to be used for an individual's study of another
subject; he has his class planned with the objective of teach-
ing the subject designated. It seems logical that the home-
room teacher should have the same seriousness of attitude and
plans.

Another function showing a small percentage of home-
room use is that of "club activities,”" with 31 per cent of the
schools reporting use in this area. Certainly the author
cannot argue the importance of clubs within a school organiza-
tion, but care should be exercised so that these activities
will not interfere with the academic objectives of the school,

"Parent-teacher association promotion" was next, with
39 per cent of the schools reporting use in this area., OSome
loss of opportunity might be considered here in that possibly

both organizations could strengthen themselves by working

2
Harry C. McKown, Home Room Guidance (New York: McGraw-
Hill Book Company, Inc., 1934), Pe 55
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together. The author knows of at least one school where the
P.T.A. conducted leadership classes for the homeroom officers,
and training classes were held for students to guide them
toward knoﬁledge of how to be good club membefs. This same
P.T.A. enlisted the aid of the homeroom organization to
strengthen and increase its membership,

| Only 42 per cent of the schools reported using the
homeroom for leadership training. Frequently the most success-
ful homeroom programs are conducted by thé students them-
selves; leadership training should be a strong by-product of
this., Also Chapter II of this thesis discussed the importance
of having student officers in homerooms, |

"Development of character" seems to be becoming a pre-

valent function of the homeroom, with 51 per cent of the
schools reporting use for this purpose. The development of
charaoter has been and wili probably always be given emphasis
in any educational oystem. The development of desirable
character traits ﬁsually does not just happen without directly
and specifically fbcusing attention in this direction.
Support for this function was found in The High School in a

Changing World:
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To provide one kind of experience which contributes to
maturity, the school should explore every possibility for
permitting students to know self-direction. The home-
room can contribute appreciably to this end.53

Showing strength as a function of the homeroom seems to
be that of "orientation of new students to the school."
Clifford P. Froehlich stated that from the viewpoint of the
guidance program, orientation is one of the most important
tasks of the homeroom, This seems a perfect place and
atmosphere for this student need. The results of the survey
indicated that 55 per cent of the schools used the homeroom
for this function,

Sixty-five per cent of the schools reported use of the
homeroom for"collections for school activities and charity."
Supporting this function, Crow and Crow stated:

Young people enjoy participating in projécts dealing
with school or community welfare, such as school govern-
ment, filling Christmas stocking for poor children,
planning clean-up and safety campaigns, and other worth-
while activities.55

" The homeroom offers a most excellent opportunity for
activities and discussions leading to the"development of

éitizenship." Schools in Virginia gppeared to be taking

53 pmerican Association of School Administrators, The
High School in a Changing World (Thirty-Sixth Yearbook.
ashington, D. C.: National Education Association, 1958), p.57.

Sboiifford P. Froehlich, Guidance Services in Schools
(New York: McGraw-Hill Book Company, 1958), p. 102.

>5Lester D. Crow and Alice Crow, An Introduction to
Guidance (New York: American Book Company, 1960), p. 152.
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advantage of this opportunity with 65 per cent reporting use
in this function,

One/of the most important extracurricular activities
is the Student Cooperative Association. With proper planning-
and coordination of activities, this might very well be the
backbone of the entire activities program in a school. 1If
cooperation is secured from both parties, the S.C.A. and the
homerqom can‘serve to support each other. The use of the
homeroéﬁhﬁof this purpose was shown by 67 per cent of the
séhéols ianirginia;

An indication that the homeroom is an administrative
device is that 85 per cent 6f the schools indicated use of
ﬁhé homeroom for "school announcements.™

Suhmafx; The evidence as présented from the sunvey
pointed oﬁt that £he homeroom has become an integrél part of
ﬁhe‘school prégfam. That function least extensively pér~
formed in the homeroom was "health instruction," Following
this as a function least provided in homerooms; was."worthy
home membership training.” That function performed most
extensively wés "school announcements."v Other widely used
functions were "representative base for student government,"
"development of citizenship," and "collections for school

activities and Charity."”



TABLE XV

FUNCTIONS OF HOMEROOMS
ACCCRDING TO PERCENTAGE OF USE

58

Per cant of
schools using
homeroom for

Title of function this function
School announcements 85
Representative base for Student Cooperative
Association 67
Collections for school activities and charity 65
Development of citizenship 65
Orientation of new students to the school 55
Development of character . 51
Leadership training . L2
Parent-Teacher Association promotion 39
Club activities 31
Study period ‘ 25
Special day exercises . 18
Vocational guidance 18
Worthy home membership training 17

Health instruction : 15




CHAPTER VII
SUMMARY

The purpose of this study was to determiﬁe; énalyze,
and compare the functions and practices of high school home-
rooms in Virginia and to make available information regarding
the most widespread practices and the most desirable procedures
of homeroom plans and activities. This was accomplished through
the medium of a questionnaire sent to the principals of 150
high schools. Questionnaires were returned from 110 schools.
Some comparisons among the practices of small, medium, and
large size schools were desired.

Interest in this subject was aroused in the mind of the
author when she prepared an outline course of study on home-
rooh guidance programs for the class "Organization and Admini-
stfation of Guidance Services" taught by Dr. Fred B. Dixon at
the University of Richmond.

Having been both a_teacher.and a counselor in a junior
high school; the author'has'long been aware of the unlimited
possibilities of the homeroom organization as an answer to
the needs of many guidance problems or areas. While this
importance iS'realized;_care should be exercised in order
not to assign too much emphasis to the homeroom as a guidance
unit. Even though the homeroom sponsor has many opportunities

to help and guide students, the homeroom as a guidance unit
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cannot take the place of individual counseling services.

Conclusions. From the study presented in this thesis,

the following conclusions were reached:

1.

2,

3.

L.

5,

6.

Of the schools answering the survey, 93 per cent scheduled
a regular; short administrative-type homeroom period. The
majority of the schools reported having five of these
periods per week; while some reported having one; three,
or ten such periods per week,

Sixty per cent of the schools indicated the primary use

of their homerooms to be involved with administrative and
guidance functions.,

The length in minutes of the administrative homeroom

ranged from three to 180 minutes per day, with most

‘schools reporting a period of ten minutes per day.

The majority of schools in Virginia scheduled a homeroom
before first period; three schools scheduled the homeroom
period immediately after first period; three schools
scheduled the meeting time between second and third period;
and five schools scheduled midday ﬁeetings.

The number of pupils assigned to a homeroom ranged from
fifteen to thirty-seven. The size most commonly found

was thirty students per homeroom.

Of the total schools reporting, 39 per cent scheduled

another period separate from the regularly scheduled
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homeroom period for the purpose of homeroom guidance programs.

7.

8.

9.

10.

1.

C 12,

13.

1k,

The guidance director and the homeroom teacher had the
primary responsibility for the planning of homeroom
guidanée programs .

The person who usually conducted the homeroom guidance
program was the homeroom teacher.
Cnly 6 per cent of the schools indicated no difference
in the type or subject of homeroom guidance programs for
each grade level,

The majority, or 76 per cent, of the schools had homeroonm
officers.

Of the bases used for grouping homeroom membership, the
most frequently employed one was random selection.,
Previous school and pupil selection tied for last place
of those bases least frequently used,

Cnly 24 per cent of the schools gave their teachers
released time or freedom from other responsibilities
because of a homeroom assignment,

Forty-one per cent of the schools had clerical help for
homeroom teachers, Of the type of clerical help given
to the homeroom teacher, the majority of the schools
engaged paid help.

Sixty-seven per cent of the high schools‘in Virginia did
not have their teachers remain with a homeroom group

for more than one year,
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15. Concerning duties of the homeroom sponsor,those of
greatest frequency were the "checking of the attendance
record” and the "recording of information for student
perménent records."” Duties that the teacher was least
likely to have were the "collecting of lunch money" and
the "interpreting of standardized test™ results to
parents.

16, That function least extensively performed in the home-
room was "health instruction." That function performed
most extensively was "school announcements,”

- Trends. In the thirties and early forties the home-
room seemed to flourish, with much enthusiasm centered around
the possibilities of group guidanée in thé homeréoh. In the
later’forties and early fifties the hqmerobm contunued its
life mainly as an administrative unit. Edward Branich
reported in 1952 that the homeroom plan for guidance was used
in 67 per cent of the schools in Virginia. &

In 1955 Leonard V. Koos reported that the homeroom
program was given more time in the schedule, Qith a trend

toward longer periods approaching the length of classroom

56 | ‘
' Edward Branich, "A Survey of Guidance Activities in
Group III High Schools in Virginia™ (unpublished Master's :
thesis, The University of Richmond, Richmond, Virginia, 1952},

p. 89.
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periods. Beginning about this time, and continuing since
then, there aeemed to be a trend toward using the homeroom
as a guidance unit.

On the questionnaire was the statement, "If you have
opinions as to the value of homerooms, as to what could be
done to improve the homeroom period, either with respect to
administrative or guidance changes, please describe briefly."
Several principals replied that longer periods were needed.
Several made comments concerning the homeroom sponsor; the
following statement by a principal summarized what was said
about the sponsor:

A homeroom program is only as effective as the home-

room teacher., Some do an excellent job--others consider
it as an extra assignment. There is no program better

than a teacher's professional attitude,58

Some areas for further investigation.

sponsorship. A study on how or why sponsors are chosen
might prove interesting and helpful to education.,
2. Are colleges prepariﬂg teachers for homerodm sponsorship?

How much in-service training is provided the teacher?

57 .
Leonard V. Koos, Junior H i h School Trends (New
York: Hagper and Brother, I955), p. 107.

Unpublished material in the hands of the author.
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61,
Are there differences in homeroom practices in the junior
high schools as compared to senior high schools?
The philosophy of the homeroom as a guidance unit seems
basicéily sound; yet sometimes in actual practice this
is not successful. What are some of the reasons for this
failure?
Since, after all, the homeroom guidance programs are for
the student, research could be done in the area of pupil
attitudes and opinions as to the effectiveness of the
homeroom.
Do any schools grade students on their participation and
performénce in homeroom period? If so, are there home-
room periods more successful than those in which students

are not graded?
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APPENDIX A
5913 Ridge Road

Richmond, Virginia 23227
May 10, 1966

Dear Principal:

In preparing a thesis for the Master of Science Degree in
Education at the University of Richmond, Virginia, I am enlisting
your help in completion of the enclosed questionnaire which will be
incorporated in a study on homerooms.

It is my purpose to ascertain the most widespread practices and
the most desirable procedures of homeroom plans and activities., The
identity of your school will not be revealed in the handling of this
material.

I have enclosed a checklist and an addressed, stamped envelope
which I would like for you to return by May 17, 1966.

I wish to thank you for your assistance iq furnishing the infor-

mation needed for this survey.

Very truly yours,
47,,,,21__ . SV

(Mrs.) Anne H. Hayes
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APPENDIX B
Inquiry on High School Homerooms Anne H. Hayes
Name of high school Title of person answering questionnaire
I. Please circle those Number of pupils enrolled in high school ___
grades contained Number of high school teachers
in your school. Number of high school teachers having
- homeroom assignments
g 9 10 11 12 Number of teaching periods in school day __
II., 1. Does your school have a regular, short administrative-type
homeroom period? Yes___ No__ _ Lo
If yes, number per week Length in minutes ____
At what time of the school day does the homeroom meet?
2. What is the average size of your homeroom (number
of students)? L . .
3. Do your homerooms serve primarily as a guidance unit ____
administrative unit ___, or both ?. ’
Do you have another period or periods devoted to homeroom

b

5.
6.
7.

guidance programs? Yes __ _ No ___ . If yes, answer the
following questions.

By whom are the programs planned? Check more than one
if necessary.

Homeroom teacher Student guidance
Guidance director committee
Faculty guidance committee Principal
‘Guidance counselor Other(Please describe.)
Who actually conducts the program? ‘ '
Are the programs the same for all grades? Yes No

Please describe or send one or two specific examples
of your programs., ’

Does the teacher have released time or freedom from other
duties because he has a homeroom assignment? Yes __ No __
Does the teacher remain with the same homeroom group for
more than one year? Yes No __
%s clerigal help available for the homeroom teacher?

es o)

If yes, is this paid ___, volunteer — adult ,

School marks

student ___, machine ___, or other ___ (specify]?

Do the homerooms have student homercom officers? Yes __ No
Please check the basis you use for homeroom grouping. —
___ High school course ___ First or other period class

_ Last name — Previous school

_ Sex __ Pupil selection

—_1.Q. ___ Random selection

Other (specify)
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APPENDIX B {cont'd.)

III. Check those ltems for which the homeroom teacher is
responsible.

Checks attendance renord

Approves or dlsapproves excuses for absences or tardiness

Calls parents about students who are absent

Takes lunch ccount

Takes lunch money

Sells textbooks

Records information for student permanent records

Interprets standardized test results to students

Interprets standardized test results to parents

Helps plan high school schedules with students

IV. Check those functions for which the homerooms in your school
are used.

Orientation of new students to the school

Development of citizenship

Health instruction

Leadership training

Development of character

Worthy home membership training

School announcements

Collections for school activities and charity

Parent-Teacher Association promotion

Special day exercises

Vocational guidance

Representative base for Student Cooperative Association

Study period

_ Club activities

V. 1At the present time do you plan any changes in your home-
room structure? If yes, please specify. (Use the back of
this sheet if necessary.)
If you have opinions as to the value of homerooms, as to
what could be done to improve the homeroom period, either
with respect to administrative or guldance changes, please
describe briefly. (Use the back of this sheet if necessary.) -

ARRRRRRY

AT

VI. Would you like to have a summary of the results of this
questionnaire? Yes . No




APPENDIX C
Map of Virginia Showing Schools in Survey
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APPENDIX D

LIST OF SCHOOLS

COOPER

RVEY

Location of
School

Accomack County
Albémarle County
Alleghany County
Amelia’County
,Amherst County
Arlington County
Augusta Coﬁnty

Bath County
Bedford County
Bland County
Botetourﬁ County
Brunswick County
Buchanan County
Campbell County
Caroline County
Carroll County
Carroll County
Chesterfield County
Chesterfield County

Name of
School

Chincoteague
Albemarle
Alleghany County
Amelia

Amherst County
Wakefield Sr.
Buffalo Gap
Millboro
Staunton River
Bland |
Lord Botetourt
Brunswick
Grundy Jr.
Campbell Co,
C. T. Smith
Hillsville
Woodlawn
Manchester

Matoaca

74

Enrollment

158
1?5b0
1,144

266

1,153

2,545
680
115
675
24,0
740
545
725
763
141
999
609

1,050
538



APPENDIX D (cont'd.)

Location of
School

Culpeper County
Cumberland County
Dinwiddie County
Essex County
Fairfax County
Fauquier County
Floyd County
Fluvanna County
Franklin County
Giles County
Gloucester County
Goéchland County
Gnaysbnﬁﬂoﬁnty
Grayéon County
Greene County
Halifax County
Hanovef.County
Hanover County
Henrico County
Henriéo County
Henrico Cqunty

Henrico County

Name of
School

Culpeper

Luther P, Jackson
Dinwiddie Countyv
Essex Co. H.S.
Annandale
Fauquier

Floyd Co.,
Fluvanna
Franklin Co, High
Giles

Gloucester
Central
Independénce

Mt. Rogers
William Monroe
Halifax Co.

Lee Davis

Patrick Henry
Hermitage
Brookland Jr.
Fairfieid Jr.
Tuckahoe Jr.

75

Enrollment

675
270
805
310
1,890
1,400
812
325
894
1,060
567
340
419
68
337
1,989
960
1,000
1,310
1,550
831
920
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APPENDIX D (cont'd.)

Location of Name of
School School Enrollment

Henry County Fieldale-Collinsville 1,037
Highland County Highland | 212
Isle of Wight County Westside L19
Isle of Wight County Wind sor 302
King George County King George L36
King William County Hamilton~Holmes 262
Lancaster County Lancaster 430
Lancaster County Brookvale 292
Lee County Pennington 575
Louisa County Archie G. Richardson L6l
Lunenburg County Kenbridge 250
Madison County Madison 462
Mathews County Mathews 382
Mecklenburg County Park View 630
Middlesex County Middlesex 280
Mont gomery County Alleghany District 260
Nansemond County Southwestern 400
New Kent County George W. Watkins 189
Northampton County Northampton 450
Northumberland County Central L46
Nottoway County Luther H. Foster 500



~ APPENDIX D (cont'd.)

Location of
School

Orange County

" Page County

Patrick Coﬁnty
Pittsylvania County
Pittsylvania County

 Prince William County

Pulaski County
Rappahannock County
Richmond County

" Roanoke County
Rockbridge County
‘Rockingham County
Rockingham County
Russell County.
Shenandoah County
Smyth County
-Southampton County
Stafford County
Surry County
Tazewell County
Warren'Coﬁnty

Washington County

Name of
School

Orange

Luray High

Blue Ridge
Chatham

Gretna ‘
Brentsville.Dist.
Dublin |
Rappahannock Co,
Rappahannock
Andrew Lewis
Goshen

Broadway

Elkton

Cleveland
Central

Sugér Grove
Southampton
Stafford |

L. P. Jackson
Pocahontas
Criser

Holston

77

Enrollment

800
532
235
750
791
300
1,078
300
307
1,588
L6
881
595
24,0
694
190
582
1,000
350
438
217
511



APPENDIX D (cont'd.)

Location of
School

Wythe County
Bristol City‘

Buena Vista City
-Charlottesville City
Chesapeake City
Chesapeake City
Clifton Forge City
Colonial Heights City
Danville City
Franklin City
Fredericksburg City
Galax City

Hampton City
Harrisonburg City
Hopewell City
Lynchburg City
Martinsville City
Newport News City
Norfolk City

Norton City
Petersburg City
Radford City

Name of
School

Fort Chiswell
Douglass

Parry McCluer High
Lane

Deep Creek

Great Bridge Jr.
Clifton Forge
Colonial Heights High
Robert E. Lee Jr,.
Franklin High
Walker-Grant

Galax

George Vythe Jr.
Harrisonburg
Hopewell

E. C. Glass

Albert Harris
George W. Carver
Azalea Gardens Jr,
John I. Burton
Peabody

Radford

78

Enrollment

700
200
495
1,036
1,227
935
L21
200
768
450
202
738
K14
872
1,488
2,440
636
1,428
1,550
425
1,461
750



APPENDIX D (cont'd.)

Location of
School

Richmond City

Staunton City
Virginia Beach City
Waynesboro City

Name of
School

John Marshall |
Booker T. Washington
Bayside

Kate Collins Jr,

79

Enrollment
1;&12

_ 96
950



Lou Packett Makes News Recording
Ronnie Sission (right) Waits Turn

Rappahannock High
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School ‘Airs’ the News

By Dallas Long

Times-Dispatch News Bureau
WARSAW, May ll—Rappa-
hannock High School students’
have no alibi now for weak-
ness in current events. Their
fellow students tape a five-

- mionte program of interna-
tional, national, local and
- school news and -play it just.
> befofe school each day through

- . the public address system.

*  The need for the program
> became apparent to James N.
> Stover, the school’s principal,
a few months ago when the
. student body did poorly in a

-

~ current events section. An
electronic enthusiast himself,
Stover passed along a’ sugges-
tion t0 Mrs.:R, M. Lowery, a
history - teacher, and *her' stu-
' dents took lt trorn there.

: RONNIE ﬂSSON and Ken-
neth Johes: developed the re-
; cording technique and Joe
_ Pafton handled the technical
end; incliyding the wiring. Sis-
: -stops .at - radio station

sirarh Qolivns

N : wis 'A'.f.p.‘; .
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nationa] test that included a

the school office, where the
‘public address system is lo-
cated. Sisson and Jones, both
seniors, have been running the
program for two months now
and are breaking in two un-
derclassmen, Lou Packett and
Turner Coggin, to" carry on

‘next year. v X

The . four boys divide the
news, edit and recard the‘
items on tape in tum. If thay ,

“blow” a pronunciation or if
someone has a better sugges-

tion for .the ad-libbed parts,’.
the tape is rolled back and ..

the item re-recorded.

WHEN'I’HETAPE is rlght
and 8:50 ‘arrives each morn-

<. ing, the “tape ‘I8 wired into

the ‘public address system to-

gether with the taped mom-;

ing devotions,
Stover says the program has
been well-accepted by both

students and faculty. Mrs.

Lowery checks her history

students for current events,.

Dow with better results. °

‘denly, he’ says. the racket

‘,,A.l

" Friday the boys added a,‘
Jocal note to-the. weather fore-'|:
cast.- They - predicted . clear §

skies.and & full -moon for.the-
" junior-senior ball that night.

Page Knight, a mathematics-
teacher, said that from . tho‘,_"
_usual homo-xoom ‘bedlam’ at..
. that.time,, hasometlmesthinka?«.
his students ‘are't paying at-
- tention to the program.: Sud--

stops as all Tisten toanllem;":
that has caught their ears., ; i
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‘Anne Davis Hill, the daughter of Mrs. Horace Mitchéll
Hill and the late Mr. Hill, was born March 19, 1937, in Brodnax,
Virginia. 1In June 1954, she graduated from Lawrencevillelﬂigh
School, Lawrenceville, Virginia. In June 1958, she received
the Bachelor of Arts Degree from Longwood College; Farmville,
Virginia; with a major in English.  She has completed courses
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Institute. i

On August 23; 1958; she married Harry Foster Héyea.

From September 1958, through June 1961, she taught
English at Fairfield Junior High School in Henrico County;
Virginia. During these years she served as Head of the English
Department, sponsor of the Jjunior majorettes; and sponsor of
the Future Teachers of America Club., From September 1961;
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school. In 196&; she began her present position as Director
of Guidance at Fairfield Junior High School. , ;

The writer has held membership in the Henrico Edﬁcation
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ciation, and Kappa Delta Pi, an Honor Society in Education,
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The writer, also, has held membership in the Chamber-
layne Women's Club, and The International Council of Richmond.
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