University of Richmond
UR Scholarship Repository

Master's Theses Student Research

Summer 1966

A survey of the use of educational and occupational
information in intermediate and junior high
schools in Virginia

Norma Palmer Cogbiﬂ

Follow this and additional works at: http://scholarship.richmond.edu/masters-theses

Recommended Citation

Cogbill, Norma Palmer, "A survey of the use of educational and occupational information in intermediate and junior high schools in
Virginia" (1966). Master’s Theses. Paper 250.

This Thesis is brought to you for free and open access by the Student Research at UR Scholarship Repository. It has been accepted for inclusion in
Master's Theses by an authorized administrator of UR Scholarship Repository. For more information, please contact

scholarshiprepository@richmond.edu.


http://scholarship.richmond.edu?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F250&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F250&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/student-research?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F250&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F250&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarship.richmond.edu/masters-theses/250?utm_source=scholarship.richmond.edu%2Fmasters-theses%2F250&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarshiprepository@richmond.edu

A SURVEY OF THE USE OF EDUCATIONAL AND OCCUPATIONAL INFORMATION
IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS

IN VIRGINIA

A Thesis
Presented to
the Graduate Faculty of the

University of Richmond

In Partial Fulfillment
of the Requirements for the Degree

Master of Science in Education

by
Norma Palmer Cogbill

August 1966



APPROVAL SHEET

The undersigned, appointed byﬁthc Chairmun of the Department
of Educaticn, have exaumined this thesis by
Horma Palmer Cogblll, B.A.,
candidate for the degrse of Haater of Science in Education, and

hereby certify their approval of ita acceptanca,

(s Sk,

Austin b. Grlgd, Ph.

Chairaan of the Department Profeasor of Payebolo
of Education University of Richmond
tUniversity of Richmond

~.
.

(bl fpves

T pal Calvin H. ?hipp&us, PR Da
John ﬁaruhall Higb School Professor of Bducatian. Eweritus
Visiting Lecturer Limeatone College
tUnlversity of Richmond © Visiting Lecturer

University of Richmond

2 L A

Helen [oulise 3mith, M.A., C.A.S.
Assistant Professer of
Education .

University of Richwond

August 1866



ACKNOWLEDGMENTS

The writer wishes to thank Dr, Edward F. Overton, Chairman
of the Department of Education, University of Richmond, for his
guidance and assistance in preparing this investigationj Mr.
Clarence L. Kent, Virginia State Supervisor of Guidance and Testing,
for his support of the project and the loan of related publications;
and Dr. Austin E, Grigg, Professor of Psychology at the University
of Richmond, for his assistance with the tables,

Special thanks are expressed to Miss Patricia Snead for her
help in preparing the questionnaire stencils.,

For his continuous encouragement throughout her graduate
program, the writer is grateful to her step~father, Mr, Frank P.
Pitts, Emeritus Professor of Chemistry at the Medical College of
Virginia.

The writer also wishes to express her appreciation to her
three daughters for their patience and understanding during her

graduate studies and the preparation of this thesis.



TABLE OF CONTENTS

CHAPTER
I, INTRODUCTION o s o o ¢ o o ¢ o ¢ ¢ ¢« 0 ¢ ¢ o o
The Statement of the Problem « o+ « o o ¢ « o
The Definition of the Problem: 4 o« « o o o o
Definifion of terms used « « s o ¢ ¢ ¢ o o
Limitations of the study « o ¢ o o ¢ o o o
'Importaﬁce of the Studye o« o o ¢ o « ¢ o e

II. REVIEW OF RELATED RESEARCH o« o « ¢ ¢ s o o ¢ o

L 4

Research on Guidance in Virginia High Schools. « « « o

Research on Guidance in Other States and in the Nation

Research on Theories of Vocational Development

III. THE INSTRUMENT o o o o ¢ ¢ o ¢ ¢ 6 0 ¢ ¢ o o o

Sources Used in Preparing Questionnaire Items,

Methods of Procedure « « ¢ ¢« s« o o s o o o o

Treatment of the FindingSe ¢ ¢« « ¢ ¢ ¢ ¢ o o

IVe THE FINDINGS & o o o ¢ ¢ s s ¢ o ¢ ¢ 0 ¢ s ¢ o

Grade Levels and Sizes of Responding Schools
Personnel and Guidance Committees Involved

in Information Service + ¢ « ¢ o ¢ ¢ ¢ o @

Personnel {involvad « « o o ¢ ¢ o o o o o o

CGuidance committees involved ¢« ¢« ¢« o+ o o o

L]

Practices Followed in Disseminating Information.

Courses in guidance topics o ¢ ¢ ¢ ¢ ¢ ¢ ¢ o &

*

[}

[

PAGE

(S B CO S L

10
13
15
15
18
19
22

22

26
26
28
31
31



CHAPTER

‘Units on guidance topics « + « o ¢ s ¢ s o o

Special groups of students ¢+ « ¢ ¢« ¢ ¢ ¢ o

Practices aiding students in high school

subject gselectione ¢ « ¢ s o ¢ 0 s ¢ o o o

Using standardized tests for gself-appraisal,

Advisory EYOUDPBs ¢ ¢ o s.8 ¢ 0 o o ¢ o o

Other practicas. L T S A A I 0 

Sources of Educational and Occupatiocnal

Information Used « ¢« ¢« « « o ¢ ¢ ¢ o s o

Sources of informatibn ¢ ¢ & o o o o @ &

Iocation of sources of information . .

]

Objectives of Using Educational and Occupational

Informations « ece o o s 6 6 o ¢ o » ¢ ¢ » o o

Evaluating the Use of Educational and Occupational

Information. o o ¢ @ ; ¢ o 5 6 6 6 8 8 6 6 0 s s

Criteria hsed. 6 o 2 6 8 5 06 8 86 6 0 86 0 8 s 8 s

Self-evaluations of educational and occupational

guidance Practicas ® 6 8 8 0 0 e 0 0 2 e e 0

Descriptions of Practices in

V. SUMMARY AND CONCLUSIONS .

Summary o ¢ s o o s o o

Conclusionss ¢ « o o o o

BIBLIOGRAPHY 4 o o o o o o ¢ o o

L g

Certain

e & @ o

* & o 9

Schools

iv

PAGE

31
35

37
38
&l
81

43
43

Ly

45

50
50

52
55
58
58

61

64



CHAPTER PAGE
APPENDICES o o ¢ o o ¢ o o5 o o0.s ¢ 0 o ¢ ¢ s s o s s o o o 69
Appendix A, Letter and Questionnaire . ¢« ¢ ¢« v ¢ o o v« 70
Appendix B, List of Responding Schools « « o o o o« o o o T4

VITAooaooooA‘ooo_“’no'oofa‘-io.’_..oo-booc 77



LIST OF TABLES

TABLE PAGE
I. Numbeﬁ of Responding Schools by Types of Schools
and Crade [evels o o o« ¢ ¢ ¢ o ¢ ¢ 6 0 ¢ 6 0 0 0 000 ¢ 24
II, Percentage Dlstribution of Schools by Type and
Size of Enrollwent « o« ¢ o ¢ ¢ ¢ ¢ o o 56 ¢ 6 6 ¢ ¢ 000 25
III. Number and Percentage of Schools Having Personnel
Involved in Educational and Occupational Information
Aspacts of Guidance, by Types of School8 + s « ¢ ¢ ¢ o & 27
Iv. COmpositién of Guidance Committees Involved in the
.Edncational and Occupational Information Aspects
of Guidance in Intermediate and Junior High Schools. « « 36
V. HNumber of Guidance Units Included within Other c1asse§.
by Kiﬁds of Classes and fypes of Schbols e o o0 00 e 34
VI, Number of Schools Disseminating Educational and
Occupational Information to Spécial Groups by
Kinds of Groups and Types of Schools ¢« 4« ¢ o s ¢ s o ¢+ o 36
ViI, Percenfage of Schools Which Administered Standardized
Tests to Students for Self-Appraisal Purposes, by
Tests, Types of Tests, and Grade Levels. ¢« « « ¢ ¢ ¢« ¢« o 39
VIII. Percentage of Schools Using Certain Practices to
Disseminate Educational and Occupatiomal Infbrmatibn

hy Practices and Grade I@vels o« o « ¢ ¢ o ¢ o ¢ ¢ o o & h2



TABLE

IX.

X.

XI.

XII..

X111,

XIv.

vii
PAGE
Percentags of Schools Using Certain Sources of
Educational and Occupational Information, by
Sources of Information, Types of Schools, and
Grade Levels o« o« o o ¢ ¢ o s ¢ o s s o o s s 0 s 3 s s ¢ U5
Iocation of Sources bf Educaticnal and Occupational
Information in Intermediate and Junior High Schools, . . 47
Rank Order of Objectives of Schools in Using Educational
and Occupatiocnal Information by Types of Schools « » » « 48
Percentage of Schools Using Certain Criteria to Evaluate
Educational and Occupational Information Services
by Types of School8, ¢« s s ¢ o ¢ o s # o ¢ » ¢ o ¢ v ¢ o« 51
The Most Effective Features of Educational and
Ocoupational Information Services as Reparted by
Types Of SChOOLS o « s o ¢ s » a s s 0 ¢ ¢ 0 o 2 20 5 o 53
Featw'es of Educational and Occupational Information
Services in Which Improvement is Most Needed as

Repmedby‘rypesafSChOOJ-s-o'tco..oooc.o 54



CHAPTER I
INTRODUCTION

Although there has been a fourfold increase in the number of
guidance personnel in Virginia public schools in the past decade,l
and at the same time a growth in the number of intermediate and
junior high schools in the state,2 during this period there has been
no state-wide survey describing the guidance services, or any aspects
thereof, in the intermediate and juhior high schools of Virginia,

An essential feature of the guidance services in Virginia schools at
the intermediate and jurior high school level is the provision for
the wide exploration of educational and occupational apportunitieg
as preparation for present and future decisions.3 This aspect of
guidance in schools has become increasingly significant in view of
the current focus on theories of vocational development and of the

rapidly changing world of work.
I. THE STATEMENT OF THE PROBLEM

It was the purpose of this investigation (1) to determine the

extent of involvement of school personnel and guidance committees in

Lannual Rgpdgs.ggttbe Superintendent of Public Instruction of
the Commonwealth of Virginia, School Year 1964-1365 (State Boara of
Education, Rlchmond, Vol, 48, No. 2, October, 1965), p. l45.

21bid,, p. 146.

Sguidance Handbook for Virginia Schools (State Department of
Education, Richmond, Vol. 47, No. 11, June, 1965), p. 79,




providing educational and occupational information for students in
grades seven, eight, and nine in the intermediate and junior high
schools in Virginia; (2) to report the practices followed and the
sources of information used by thesa schools in presenting this
information} (3) to determine the objectives of these schools in
presenting this Information; (4) to determine the criteria used by
the schools to evaluate the educational and occupational information
services, and to show the strengths and weaknesses of these services
as reported by the guidance persomnel of the schools; and (S) to
describe specific plans for presenting educational and occupational
information to students As reported by some intermediate and junior

high schools.
II., THE DEFINITION OF THE PROBLEM

Definitioné of terms used,

- The definitions of the terms used in the investigation were as

" follows:

The tarm educational information was used to refer to infor-

mation about the curricular offering of secondary schools presented

in order to help each student plan an appropriate program of studies,
4

and information about post-high school training and education.

The tern océupational information was used to refer to

"gystematically organized data about the abilitles required and the

uIbido, pp. 67-68.
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training, duties, and compensations involved in a particular type of
work or in a broad grouping of related vocations.“s

Good defined the intermediate school as "(2) formerly used as

synonymous with junior high school, especially when the school in=-
cluded only grades 7 and 8."6 However, Talbert reported that the
schools in Virginia with the term "intermediate" as part of the name
of the school included only grades seven and eight in 1965-1966, but
that their equivalence with junior high schools with regard to pur-
pose, organization, and philosophy was to be questioned.7 Without

attempting to formulate a new definition of the terz intermediate,

the writer used the term as it appeared in the school name, regard-
less of the grade levels included in the school.

| The fem Junior high school was used to refer to a "school
that enrolls pﬁpils in grades 7, 8, and 93 less commonly grades 7

and 8 or 8 and 9."8

. The junior high school was further defined as
a school sometimes enrolling grades below grade seven, according to
~ a list of secondary public schools in Virginia furnished by the

9
State Department of Education.

SCarter V. Good (ed.), Diction of Education (New York:
McGraw-Hill Book Company, 1959), p. 5;3.

S1bid., p. 306,

TRichard T, Talbert, "An Analysis of the Intermediate School®
(unpublished Master's thesis, University of Richmond, Richmond,
Virginia, 1966), pp. 1-90.

8g00d, op. cit., p. 296,

g"Directory of Guidance Coordinators (1965-1966): Virginia's
Public High Schools" (Mimeographed).



The term information service in guidance was used to refer to

the collecting, filing, and using of "information in such broad areas
as understanding one's self, personal and social development, and
educational and career planning,"lo although persconal and social devel-
opment was not stressed in this investigation,

The term vocational guidance was used to refer to "that phase

of guidance, both group and mdividual, which provides information
about and experience in occupations, job selection, placement, and
follow-up."u The term was formerly synonymous with "guidance,” but
because of the broadening of the concept of .guidance to include under-
standing of one's self in relation to the rapidly changing world with
its many educational and occupational opportunities ,12 the term was
used to refer to the early guidance movement rather than to guidance
in the schools of today. |

The term guidance coordinator was used to designate a person

the leadership posii:ion of coordinating guidance activities in one
or wmore schools to which he is assigned,

The term advisory groups referred to small groups of students

‘led by counselors in the discussion of common problems. These groups

106u1dance Handbook for Virginia Schools, ppe cit., p. 65,

llGOOd’ op. \_C_é-_'_t.o’ Pe 259,

l2G.ui.danc:e Hendbook for Virginia Schools, op. cit., p. 2.

lsxbid. 1] p. 8.



5
were informal in that they did not have a prescribed course of study
as courses and units in guidance, and they had some resemblance to

multiple or group ccunseling.lu

Limitations of the study.

This investigation was concerned with the use of educational
and occupational information in 1966 in Virginia public schools which
had the terms "iﬁtermediate" or "junior high" as part of the name of
the school, and which enrolled at least two of the grades seven,
eight, and nine, No grade below seven was included in the study,
even though it may have been reporfed as part of a junior high school.
No junior high schools offering only special education or junior—
senior high schools were included in this study,

III. IMPORTANCE OF THE STUDY

Beginning in the United States early in the twentieth century,
the guidance movement then emphasized vocational guidance, a need
hﬁought about by a society becoming increasingly more industrialized
and complex. In 1929, when the guidance movement spread to Viﬁginia
public schools, the emphasis was still on the vocational aspect of

guidance.15 Since that time, the concept of guidance in the schools

L4yaro1d P. Cottingham and William E. Hopke, Guidance in the
Juni.or h_i%g_ll School (Bloomington, Illinoiss McKnight and McKnight
Company, 1961), pp. 200-201.

| lsDorothy S. Jones, "A History of Guidance Services in
Virginia Public Schools" (unpublished Master's thesis, University
of Richmond, Richmond, Virginia, 1964), p. 63.
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has broadened to include a variety of services., In fact, concern has
been expressed that the effectiveness of the vocational aspect of
guidance may have been weakened by the announcement in 1955 b} the
U. S. Office of Education that the guidance sarvice would serve all
levels of education and would be located in! the general education
program rather than the vocational program.16 However, according to
Wrenn, public schools have more urgent need in the immediate future
than in the past for stressing the educational and occupational in-
formatién aspects of guidance, attributable to the imminence of a
period of even more complexity and rapid change in the world of
work than that experienced in the early 1900'8.17

Awareness of changing conditicns of work in the recent era
has led to the consideration of new vocatiocnal theories which stress
career or vocational development, a process taking place over a
lifetime, rather than the old idea of vocational choice taking place
at a point in time. At a Natiogal Vocational Guidance Association
convention in the early 1950's, Ginzberg proposed that the vocational
| developmental process usually took place over the years from age

; 18
eleven tp twenty~one, Despite considerabls research on vocational

16y, s. Department of Health, Education, and Welfare, Education
For a Changing World of Work, Report of the Panel of Consultants on
Vocational Education (Washington: GCovernment Printing Office, 1964),
Pe 193. . .

17c. Gilbert Wrenn, The Counselor in a Changing World of Work
(Washington: American Personnel and Culdance Assoclation, 1962),
PDe 150-151.[ '

‘wﬂenry Borow (ed.), Han in a World of Work (Boston: Houghton
Mifflin Company, 1964), p. 32%.




development by Super, Roe, Holland, and others, which supported
growth of the idea that the junior high years were a time of learning
about the broad areas of the world of work, the concept of vocational
choice as an event was still frequently held by students and parents.l9
However, Fletcher expressed the opinion of others as well as hié own
opinion when he stated: |
| The general goal of an occupational information program
at the junior high school level is one of encouraging the
exploratory process to as wide a range of opportunities as
feasible within the l;mits of each indiv;dual's self-concept,
Stefflre not§d that in order for research to be used to ald
. guidance in schools, much local and descriptive research is needed,
research that "does not involve any ultimate *proof' of their work,
but rather describes what they are doing‘in guidénce."Zl Yet, there
has been a dearth of reseaich on guidance practices, especially in
the jnnior high level échoolg.‘ in one of a series of articles,
Sinick and Hoppock reported on research by states on the teaching of
occupations in schoéls in 1959, Responding to the survey were twenty-

nine states, and of the states which did not respond because such

research did not exist, many expressed their recognition of the need

191b1d,., p. 503,

20ppank M, Fletcher, "Objectives of Occupational Information
for Junior High School Youth," Personnel and Guidance Journal,
343119, October, 1961,

2lBuford Stefflre, "Research in Guidance: Horizons for the
Future," Theory into Practice, 2147, February, 1963,




for such research.22 In 1961, Sinick and Hoppock reported that
although there had been increased recognition of the need for early
introduction of occupaticnal information lnlthe schools, only two
research studies relatihg specifically to elementary schoolé, and
three relating to junior hiéh schools, were included in the report.23
| ?he complexity of today's world of work, the concept of a
long period of vocational deéelopment, and the dearth of research

on guidance practices in the junior high level schools emphasize

the need for knowledge of the status of the educat;onal and oécu—
pational aSpeéts of guidance in the intermediate and junior high
schools in Virginia; the investigator thus regards the subject as

vital and timely.

, 22paniel Sinick and Robert Hoppock, "Research by States on the
Teaching of Occupations,” Personnel and Guidance Journal, 391218,
Hovember, 1960,

23 Daniel Sinick and Robert Hoppock, "Research on the Teaching
of Occupations in 1959-1960," Personnel and Guidance Journal, 4031164,
October, 1861,




CHAPTER II
REVIEW OF RELATED RESEARCH

According to the librarians at the University of Virginia,
the College of William and Mary, and the University of Richmond,
there were no Master's theses surveying guidance practices in the
public schools of the'junior high level in Virg;nia, nor was any
rafareﬁce to such studies found by the investigator. However, find-
ings of research lecs closely related to this investigation proved
to be contributions to the understanding of the problem.
The research to be‘reviewed was divided into three groups:
(1) research on guidanc§ in Virginia high schools; (2) research on
guidance in other states and in the nation; and (3) research on

vocational development‘theories.
I, RESEARCH ON GUIDANCE IN VIRGINIA HIGH SCHOOLS

Jones reported that in the 1929-1930 school session, when
‘fbrmal guidance had its beginnings in Virginia schools, twenty high
schools had sepérate courses in occupational information from one to
five times a week, and forty-three hijh schools correlated occupation-
al informatipn with other subjects. By 1932, a course in vocational
civics was introduced in the Virginia high schools as a required

éourae.zu Another reference cited in this history of guidance in

quones, gé, cit., p. 63.
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Virginia public schools stated that 61 per cent of the smaller high
schools and 95 per cent of the larger ones provided occupational
guidance in the 1938-1939 session.25

In 1952, Branich reported the findings of & survey of guidance
practices in 121 small high schools in Virginia. About half of the
schools included grades eight through twelve, and most of the others
included grades eight through eleven3 thus, the high schools included
two grades now often included in the junior higﬁ schools of Virginia.26

Branich's findings relating to the use of educational and
occupational information in these schools were as follows: 71 per cent
of the schools provided educational and vocational guidancej 86.6 per
cent kept educétional and occupational information in the school
librar&; 37.9 per cent had courses in occupations and most of these
were in the eighth grade; activities fo provide educational and
occupational information were more often disseminating facts than
providing first-hand‘cont§cts; and the pressure of time was most

often noted as a lim;tation to the program.27

II. RESEARCH ON GUIDAHCE IN OTHER STATES AND IN THE NATION

Methods of teaching occupaxionalbiuformatian in high schools

in New York State were surveyed by Hamel. He found that the practice

251bido’ P 290

26pgward M, Branich, "A Survey of Guidance Activities in
Group III High Schools in Virginia" (unpublished Master's thesis,
University of Richmond, Richmond, Virginia, 1952), p. 15,

271pid., pp. 23, 43, 87, and 90.
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in most schools was to offer a unit‘on occupations, the typical unit
being taught daily from one to four weeks by the teacher of the ninth
grade citizen education class. The teachers of these units recom-
meqded that the feaching of occupations be extended to twenty or forty
weeks, and that occupations also be taught again in the eleventh or
twelfth grada by a guiﬂance person or specially trained teacher.28

In order to describe good guidance practices in junior high
schools in the United States, Cottingham and Hopke rebérted the
findings of a questionnaire sent to six hundred junior high school
guidance persons and principals recommended by state departments of
educatidn and colleges of education for their outstanding work ip
guidance, While the work was descriptive of the practices of the
over three hundreﬁ respondents, and not statistical in nature, the
authors included a summary of trends and needs as reported by the
rpspondents.

: Somevof the trends reported in career guidance in junior high
schools werefas followa: the usé of tests such as the Kuder Pref-
erence Record - Vocationalj the inclusion of units on careers in
'social studies,»English. and core oiasses;,Career Days;'outside
speakers describing fields of wark to students; bulletin boards

and displays for educational and occupational information; extensive

28y awrence B, Hamel, "A Survey of the Teaching of Occupations,™
Bulletin of the National Association of Secondary School Principals,
46:32, November, 1962.
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occupational information files; and student-prepared "career note-
books."29

Improvements needed in career guidance were reported as follows:
the need for additional time for guidance; the need for more space in
which to house educational and oécupational information; the need for
educational and occupational information designed for use by junior
high school students; and‘the need for expansion of the information
service beyond the occupatiohs units and classes, at least to core
and exploratory classes.ao

On the suitability of sources of occupational information for
junior high school age readers, Watson, Rundquist, and Cottle found

‘that little had been done during the previous decade to make these

materials more readable, In evaluating the readability of the

Occupational Outlook Handbook and other pieces of information pub-
lished since 1954, the authors found that most of the material was
at the eleventh or twelfth grade reading level, and that materials
~on professional and semi-professional occupations were even more
difficult to read.al

In their nation-wide survey of the junior high and junior-

senior high schools, Wright and Greer found from the sample surveyed

2gCottingham and Hopke, op. éit., p. 346,

301pid., p. 3264

Slpenald E. Watson, et al., "What's Wrong with Occupational
Materials," Journal of Counseling Psychology, 61290-291, Winter, 1959,
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that in jﬁniorAhigh schools interest and special aptitude tests,
often used for the pupil-appraigal aspect of educational and occu-
pational guidance, were given to approximately 13 per cent of thé
seventh graders, 41 per cent of the eighth graders, and 82 per cent

32
of the ninth graders.

III. RESEARCH ON THEORIES OF VOCATIONAL DEVELOPMENT

The research briefly reported here was selected because of its
implications as to the approach that should be taken toward occupa-
tional guidance in the junior high years,

In a review of recent research on vocational development
processes, the observation was made that

neither materials nor practices [of guidance] showed the

impact of the newer theoretical formulations....Only by

the counselors' actions will those materials and procedures

by developed that ¢ gitalize on the mounting knowledge of
vocational behavior.

The theoretical formulations mentioned above began in the
~early 1950's when vocational development as an area of research

started, Super, one of the pioneers in this research, has continually

reported results of his longitudinal career development studies devised

szsrace S. Wright and Edith S, Greer, The Junior High School:
A Survey of Grades 7-8-9 in the Junior and Junior-Senlor High Schools,
Office of Education, U, S. Department of Health, “Education, and
Welfare, Bulletin, 1963, No. 32 (Haahington: Government Printing
Office, 1963), p. 39.

: 3SGarry R« Walz, "Vocational Development Process," Review of
Educational Research, 33:202, April, 1963,




i
to test the hypotheses that the occupational_history of individuals
is a pattern resulting from influences both within and outside him-
self, One of the conclusions of his study on the vocational maturity
of ninth grade boys was that ninth graderé were not ready for specific
vocational choices bui needed further vocational development before
making vncational-deciaions.sy |

Gribbons, in a career dévalopment study using his Readiness for
Vocaticnal Planning Scale, found that a good many students in the
eighth grade were more ready to make occupational decisions than
some tenth grade students,as lending support to the idea that junior

high school pupils should be encouraged to think about the broad
areas and levels of occupations, but should be neither urged to nor

386
prevented from making specific choices.

34ponaid E. Super, "Developmental Approach to Vocational
Guidance: Recent Theory and Results,” The Vocational Guidance
Quarterly, 1315, Autumm, 1364.

3Syarren D. éribbons, "Changes in Readiness for Vocational
Planning from the Eighth Grade to the Tenth Grade,™ Personnel and
Guidance Journal, %42:913, May, 1964,

36Mauritz Johmson, Jr., William E, Busacker, and Fred Q.
Bowman, Junior High School Guidance (New York: Harper and Brothers,
1961), p. 201,




CHAPTER III
THE INSTRUMENT

As the outcome of a conversation in October, 1965, with
Clarence L. Kent, Virginia State Supervisor of Guidance and Tbsfing.
a plan began to evolve to survey educational and occupational guid-
ance in the intermediate and junior high schools in Virginia. The
decision was made to formulate a questionnaire to be sent to all
intermediate, junior high, and junior-senior high schools in the
state.

The report on the instrument of the study was divided as
follows: (1) sources used in preparing questioﬁnéire itemsy (2)

methods of procedurej and (3) treatment of the findings.
I. SOURCES USED IN PRE?ARING QUESTIONNAIRE ITENS

The instrument was to be designed to obtain information which
“would answer the following questioms:
’ How were the guidance departments of the intermediate and
junior high schools organized for educational and occupational
guldance?

What practices were followed and what sources of educaticnal
and occupational information were used in this aspect of guidance?

What were the objectives of the schools in presenting edu-
cational and occupational infarmation to the students?

By what criteria were the educational and occupaticnal
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information gervices of the schools being evaluated?

The studies cited in Chapter II, Review of Related Research,
were used in selecting items for the questionnaire. In addition,
\refbrences from the following sources contributed to the formulation
of the items,

According to the Guidance Handbook for Virginia Schools, the

role of the guidance committee "is to assist in planning, evaluating,
improving, and extending guidance services,” It was recommended that
the membership of the guidance committee include the gufdance coordi-
nator and other counselors, repreaentétives of particular areas of
the curriculum or teachers from particular grade levels, the librar-
ian, and the principal and assistant prlncipa1.37

A course of study or series of related units should be plannéd
in order to provide emphasis on the wide exploration of vocational
opportunities as preparation for future decisions of the junior high
school student, It was further recommsnded that these classes should
‘be conducted by trained counselors and include supplemental group
-guidance activities conducted by the teachers.38

The Guidance Handbook poihted out that complete and accurate

39
occupational information materials should be located in the library.

37cuidance Handbook for Virginia Schools, op. cit., p. 15.

381bid,, p. 79.

391pid,, p. 69.
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The importance of the relationship of the testing program to
the goals of the information service in guidance was recognized in the

GCuidance Handbook., The statement was made that interpreting stand-

ardized tests with the students is of value in assisting students

in using information related to their abilities, interests, and
aptitudes in educational and qccupqtional planning. Tests for grades
seven, eight, and nine of the Virginia state-wida testing program
were listed as follows: the California Test of ﬁental Maturity and
the Iowa Silent Reading Test for the seventh grade; the Differential
Aptitude Tests for the eighth grade; and the School and College
Ability Tests and Sequential Tests of Educational Progress for the
ninth grade.uo

In the last chapter of the Cuidance Handbook were found cri--

teria for evaluating various aspects of the guidance services,‘with
the recommendation of the necessity for continuocus evaluation.
Hoppock was ih favor of separate courses in occupations for
boys and girls, and cited studies endorsing courses in occupations
especiallylfor prospective drc:p-c:m;tts.“2
The désirahility of giving some generél consideration to types

of colleges and differences in entrance requirements to eighth and

%01bid, , pp. 119-120,
*lrbid,, ppe 135-158.

#2pobert Hoppock, Occupational Information (Second edition,
New York: McGraw-Hill Book Company, Inc., 1963), p. 166,
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43
ninth graders was also pointed out by Hoppock.

Arbuckle explained that a "unit" takes in the study of educa-
tion and one's gelf as well as occupations and that the three cannot
be separated,

Sources of educational and occupational information furnished

to secondary schools in Virginia by the State Department of Education

included The College Blue Book, the Dictionary of Occupational Titles,

the Occupational Outlook Handbook, American Universities and Colleges,

A'Dlrectory‘gg.Vocationél Training Sources, and Career Exploration

&5
Kits,

II. METHODS OF PROCEDURE

After information for the items of the questionnaire had been
assembled, selection and-organization of the material took\plaée.
As progress wa;rmade toward the final version of the instrument,
valuable assistahce éas received from Dr, Edward F. Overton, Chairman
of the Department of Education, University of Richmond, and by Mr.
Clarence L. Kent. Suggestions for improvement of the wording of

the items wefe made by Mpr. George 0., McClary, Supervisor‘of Guidance

31bid,, p. 183,

““Dugald S. Arbuckle, Pupil Perscmnel Services in American
Schools (Bosten: Allyn and Bacon, 1962), p. 340,

H5cilarence L. Kent, "Guidance in 1964" (an address to the
Eighth Annual Conference of Virginia School Guidance Counselors,
December, 1964), p. 4. (Mimeographed.)
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Services in the Richmond Public Schools, and Mr. W. F. Koontz,
Coordinator of Guidance in the Chesapeake Public Schools, to whom
copies of a tentative form of the questicnnaire had been sent. Other
suggestions for the improvement of the tentative questionnaire were
made by Dr. Fred B, Dixon, Principal of John Marshall High School in
Richmond, and Mr. Malcolm M., McConnell, Visiting Teacher in the
Henrico County Schools,

On April 1, 1966, the final version of the questionnaire was
sent with an explanatory letterns to each of the intermediate, junior
high, middle, and junior-senior high schools in Virginia. The list
of 106 schools was furnished by the State Department of Educatlon,

On April 15, 1966, postcards were sent as reminders to the
schools which had not responded, anﬂ on April 22, a second copy of
the instrument was sent to non-respondents with a request for a

)."eply [
III. TREATMENT OF THE FINDINGS

Upon examination of the responses to the questionnaire, it
was decided not to include in the‘study responses from the junior-
senior high schools because the information referring to the junior
high portion of those schools could not be readily separated from

the information referring to the senior high portion.

¥65ee Appendix A.
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Returns from two junior high achools offering only special
education were not used because the characteristics of the students
at those schools were not consistent with those in the other junior
high schools.

The two schools in the state called “middle“ schools wer§
also omitted from the study because it was felt that two schools were
not enough to constitute a stratum, |

One junior high school which enrolled only grades six and
seven was omitted because it did not meet the condition that, to be
included in the study, the school must have at least two of the
grades seven, eight, and nine,

By these omissions, the number of schools included in the
study was lowered from 106 to ninety~-six. A list of the names of
the responding schools is given in Appendix B, page 74.

The responding schools were divided into three strata: the
intermediate schools, the junior high schools in which grade eight
"was the highest grade, and the junior high schools in which grade
nine was the highest grade. As a result of this stratificatiom,
comparisons could be made between the intermediate schools and the
junior high schools, as well as between schools which did not in-
clude grade nine and those which did. In the remainder of the re-
port, the three strata were designated as "types of schools."

The responses to the questionnaire items were tabulated and,
in most instanceé, were converted to percentages of item responses

by types of schools, or by types of aschools and grade levels.
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Exceptions to this procedure were as follows: (1) when the number of
responses to each part of an item was less than twenty, the numbers
were used rather than psrcentages; (é) some of the responses were
given as percentages of the total of all three types of schools when
it was more convenient and appropriate; and (3) the mean vank Average
technique was used for the findings of the two rank order items, and
the findings were expressed as the rank order of frequency of re-

sponees,



CHAPTER IV
THE FINDINGS

vThe findings of this investigation on "A Survey of the Use
of Educational and Occupational Information in Intermediate and
Junior High Schools in Virginia" were organized in terms of (a) the
grade levels and sizes of the responding schools, (b) parsénnel and
guidance committees involved in providing educatiocnal and occupa-
tional information, (c) the practices followed and the sources of
information used in the schools, (d) the objectives of the schools
in presenting the information to the students, (e) evaluating the
educational and occupational information services by the schools,
and (£) descriptions of specific plans for presenting educational
and occupational information to students, as reported by some of the

respondents,
I. GRADE LEVELS AND SIZES OF RESPONDING SCHOOLS

Of the ninety-six schools included in the survey, responses

were received from seventy-nine, or 82.3 per cent, distributed as

follows: .
Questionnaires Questionnaires Per cent
Schools malled returned response

Intermediate 19 17 : 89,4

Junior high with
grade 8 and below 20 ' 18 90.0

Junior high with
grade 9 and below 57 4 77.2
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In Table I the number of schools enrolling various grade
levels is shown., Of the seveniaen intermediate schools, all enrolled
grades seven and eight only. Of the eighteen junior high schools en-
rolling grade eight and below, fourteen had grades seven and eight
only; two had grades six, seven, and eight; one had grades four
through eight; and one had grades one through eight., Of the forty-
four junior high schools enrolling grade nine and below, the majority,
or thirty-one of them, had grades seven, eight, and nine. Four schools
had grades eight and nine only; four had grades six through ninej
three had grades one through nine; one had grades five through ninej
and one had grades four through nine.

Although the achools were not stratified bj size throughout
the presentation of the findings, Table II, showing the psrcentage of
schools by types of schools and size of enrollment, can be used in
interpreting the significance of other data presented in this report.

More than one-half of the intermediate schools had an enroll-
ment of between 751 and 1200 students; nearly 30 peo cant, between
1201 and 1700 students; and nearly 18 per cent, between 100 and 750
students.

| Most of the junior high schools with grade eight and below,
more than 61 per cent, had between 100 and 750 students; one-third
of them had between 751 and 1200 studentsj and only approximately
6 per cent haa between 1201 and 1700 students.
The sizes of the junior high schools with grade nine and be-

low were similar to those of the intermediate schools. One-half of
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TABLE I

NUMBER OF RESPONDING SCHOOLS
BY TYPES OF SCHOOLS AND GRADE LEVELS

Grade levels
Types of Schools ' enrolled Number Totals
Intermediate Schools 7-8 17 17
#Junior high scheols 7-8 14
enrolling Grade 8 6 -8 2
and below 4 -8 1
1-8 1
Total 18 18
#Junior high schools 8 -9 §
enrolling Grade 9 7-9 31
and below ' ' 6 -9 4
5§~ 8 1l
b -9 1l
l-9 3
Total L Ly
Total respondents - 79

-~

b — ]

#o grade below 7 was included in the tabulation of data,
even though the grade may have been reported as part of a junior
high school,
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TABLE II

PERCENTAGE DISTRIBUTION OF SCHOOLS
BY TYPE AND SIZE OF ENROLLMENT

Percentg§giof schools

®Junior high ®&Junior high
Size of Inter=~ with Grade 8 with Grade 9
Enrollment mediate and below and below
100 - 750 17.6 61l.1 27.3
751 - 1200 52.9 33.3 50,0
1201 - 1700 29.5 5.6 22,7
Total 100,0

100.0 100.,0

#This group of schools included four schools with grades

below grade seven.

%%This group of schools included four schools with grades
eight and nine only, and nine schools with grades below grade seven,
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these junior high schools had an enrollment of between 751 and 1200
nearly 23 per cent, from 1201 to 1700; and more than 27 per cent,

from 100 to 750,

II. PERSONNEL AND GUIDANCE COMMITTEES INVOLVED

IN INFORMATION SERVICE

Personnel involved,

There ware variations in the range and combinations of school
personnel involved in the educational and occupational information
aspects‘of guidance, At the one extreme, in three small junior
high schools, cnly the principal or assistant principal was involved.
At the other extreme, one large intermediate school reported that
the guidance coordinator, teacher-counselors, teachers, librarian,
the principal, and the assistant principal were all involved in the
information aspects of guidance. The rest of the schools reported
varying numbers and cambinatiohs of school personnel involved.

Table III shows the nﬁmber and percentage of members of the
school staff having involvement in the information aspects of
guidance in each type of school. The librarian was indicated by
more of the total number of schools than any other person, more than
70 per centj guidance coordinators were second, having been checked
by more than 68 per~¢ent of the total number of schools.

The percentage of junior high schools with grade eight and
below which indicéted the involvement of a guidance coordinator

or full-time counselors was significantly lower than those of the



TABLE III

NUMBER AND PERCENTAGE OF SCHOOLS HAVING PERSONNEL
INVOLVED IN EDUCATIONAL AND OCCUPATIONAL INFORMATION ASPECTS
OF GUIDANCE, BY TYPES OF SCHOOLS

Number and percentage of schools
#Junior high schools  *%Junior high schools

Personnel , Intermediate with Grade 8 with Grade 9
Involved ' schools and below . and below . Totals
No, Per cent No. Per cent No, Per cent No, Per cent

'Librariaﬁs 12 >70.6_ 12 66.7 | 32 72,7 56 70.8
Guidance Coordinators 12 70.6 -9 50.0 33 75.0 54 68.9
Full-timé counselors 14 82,3 | 6 33.3 30 68.2 50 63,0
Teachers 5 29.4 » 9 50.0 22 50.0 - 86 45,6
Teacher-counselors 7 41,2 g 50.0 19 46,2 - 35 44,3
Core teachers 11 64,7 3 167 1 25,0 25 31.6
Principals 3 17.6 1 5.6 2 4.5 6 7.7
Assistant principals 2  11.8 1 5.6 2 4,5 5 6.3

*This group of schools included four schcols earcliing grades bYelow grade 7.

%#%This group of schools included four schools enrolling grades 8 and 9 only, and nine schools
enrolling grades below grade 7. '

Le
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other two types of schools. The greater frequency of smaller schools
in this group could have had some bearing on this tendency.

Almost half of the total number of schools reported the involve-
ment of teachers, indicating a situation in harmony with a nationwide
trend in junior high schools of reliance on the classroom teacher
as an important guidance person.“7 Although the intermediate schools
indicated that only approximately 30 per cent of them involved the
teacher in the information aspects of guidance, more than 64 per
cent of them mentioned the core teacher, This was indicative of a
difference in the curriculum organization of the schools since core
teachers were involved in 25 per cent or less of either type of
junior high school. |

A few schools indicated that the principal or assistant
principal was involved in the educational and occupational aspects

of guidance, and most of these were schools with low enrollments.

Guidance committees involved,.

The statement has been mad; that current practices in junior
high schools in the nation include the use of a faculty committee
to act as an advisory body to the guidance coordinator.48 The per-
centage distribution of guidance committees involved in the educa-

tional and occupational information aspects of guidance in the

l‘%ot:tinghaun and Hopke, op. cit., p. 78.

48ybid., p. 80.
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intermediate and junior high schools of Virginia is shown below:

Had guidance Did not have
Types of schools committee  guidance committee
Intermediate 23,5 76.5
Junior high with
grade 8 and below 43,1 56.9
Junior high with _
grade 9 and below 54,5 45.5

Fewer intermediate schools than junior high schools of either
type had a guidance committee, but the greatest proportion of any
type of school which had a guidance committee was only slightly movre
than one-half, A lack of need or knowledge of the need for such a
committee would seem to be widespread among both the intermediate
and junior high schools in Virginia,

A glanée at TaSle IV gives an idea of the wide variety of
job classifications of school personnel on the existing guidance
committees, The largest number~qf'committees included guldance
personnel, twenty-three, or more than 67 per centj principals were
' the second largest number, thirteen, or more than 38 per centj and
librarians were third, nine, or approximately 26 per cent., Thirteen
different kinds of teachers were among the personnel reported as
members of some guidance committee; and in addition, "teachers,"
whose subject or grade was not designated, were reported in nearly
cne~fourth of the r&gponses. Teacher representation on the guid-
ance committees which existed appeared to be a predominant feature

of the membership of these committees.
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TABLE IV

COMPOSITION OF GUIDANCE COMMITTEES INVOLVED IN THE EDUCATIONAL
AND OCCUPATIONAL INFORMATION ASPECTS OF GUIDANCE
IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS

Frequency of job classification

Personnel composing on committee
guidance committee sNumber XWPepr cent

Guidance personnel 23 67.7
Principals 13 ' 38.2
Librarians 9 26,5
"Teachers" 8 23.6
Teachers representing grade levels 5 14,7
Agsistant Principals 4 11.8
Heads of departments i 11.8 -
Teachers representing subject fields 4 11.8
Physical education teachers 3 8.8
Industrial arts teachers 3 8.8
Home economics teachers 2 5.6
Core teachers 2 5.6
Visiting teachers 2 5.6
Social studies teachers 1l 249
English teachers 1l 2,9
Reading teachers 1l 2,9
Art teachers 1 2.9
Music teachers 1l 2,9
Rurses 1l 2.9
Secondary supervisors 1 2.9
Student representatives

from each homeroom 1 2,9

S ——————
L

%These figures comprise the tabulations from the thirty-four
schools reporting that they had a guidance committee,

%#%The percentages refer to the frequency of job classification
on the guidance committees of the thirty-four schools having such
comnmittees. '
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Three unusual members, found in one school each, were the
school nurse, the secondary supervisor, and student representatives

from each homeroon,
II1I, PRACTICES FOLLOWED IN DISSEMINATING INFORMAIION

Courses in guidance topies. ‘

Of the intermediate and junior high schools responding to this
survey, only two mentioned separate courses in guidance topics. One
school offered to seventh graders a nine-week guidance class which
devoted half of its daily seséions to topics related specifically to
educational and occupational guidance. Credit was given for the
course, but it was not a required class., Another school did not
actually have such a course, but indicated that it was planning a
required coufse called "Occupations and Self-Analysis" for ninth
graders, This would be a non-credit course, part of the regul#r

curriculum,

Units on guidance topics,

Units on guidance topics included within other classes proved
to be much more prevalent than the cburses. Fifty-seven of the
seventy~-nine responding schools indicated that they offered units
which included educational and occupational guidance topics. Of the
intermediate schools, fifteen, or more than 88 per cent, had such
units; junior high schools with grade eight and below reported that

eleven, or approximately 61 per cent, had such units; and junior high
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schools with grade nine and below reported that thirty-cme, or
approximately 61 per cent, had such units.

The grade levels at which the units were presented in the
different types of schools dre shown below:

Grades in which unit is presented

Schools v Seven Eight Nine
Intermediate 12 13 \ -

Junior high with
grade 8 and below 2 11 -

Junior high with
grade 9 and below 7 23 18

Grade eight was the most popular grade in which to present units in
all types of schools, More intermediate schools offered units on
educational and occupational guidance than either type of ﬁunior
high school. |

The findings revealed wide variations in the amount of time
devoted to units in the respcnding,schooLs. In intermediate schools,
~the length of the units ranged: from one to three weeks with daily
éessféﬁs; however, no respoﬁse as to the length of time involved was
given to the item on units by nine of the fifteen respondenfs. In
junior high schools with grade eight and below, the length’of the
units ranged from one to five weeks with daily sessions, with.the_
time not sﬁecified by three of the eleven item respondents. ‘In
junior high schools with grade nine and below, all thirty-one schools
which had units specified the length of time devoted to them, which,

- ranged from three or four sessions to eight weeks with daily sessions.
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The most popular subject area in which to include units on
guidance topics was social studles, as shown in Table V. The next
most frequently indicated subject classes in which units were pre-
sented were English and social studies classes in the same school,
and English classes only. The homeroom as & vehicle for presenting
units was indicated in only three of the fifty-seven schools responde-
ing to the item, or approximately 5 per cent. There was a variety
of subjects reported in combination with English classes, core
classes, and the homercom as the classes within which the units were
presented. These combinations were designated as "English and 1
subject," "Core class and 1 subject,” and "Homeroom and 1 subjedt"
in the table,

The teachers of the subject classes in which units on guidance
topics were 1#01uded were completely or partly in charge of conduct-
ing the units in schools which offered them, However, a counselor
was also involved in conducting the units in almost one~half of the
- schools which reported having guidance units,

Other than the study of occupations and the world of work,
units on guidance included seif-appraisal activities in approximately
86 per cent of the schools having units, and included educational
information in nearly 75 per.cent of the schools having units.

The most fméuently mentioned sources of confent of the units
in all types of responding schools weres the Science Research

Associstes Career Kit or a comparable kit, with fifteen responsesj



TABLE V

NUMBER OF GUIDANCE UNITS INCLUDED WITHIN OTHER CLASSES
BY KINDS OF CLASSES AND TYPES OF SCHOOLS

Types of schools

A Junior high, Junior high,
Inter- . with Grade 8 with Crade 9
Classes mediate and below and below Totals
Social studies 3 3 10 16
English and social studies 3 1 ) 8
English 2 3 2 7
Core class and 1 subject 5 1 0 6
English and 1 subject 0 0 5 5
Core class ‘ 2 0 3 5
Homeroom and 1 subject i 0 3 3
Homeroom ' 0 1 2 3
Home economics 0 1 0 1
Physical education 0 1 0 1l
Not designated 0 0 2 2
Totals 15 1 31 57

|

fe
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outlines prepared by the individual schools, with twelve responses}
outlines furnished by the school division, with fivé responsesj and
textbooks, with three responses, Howe%er. of the fifty-seven schools
which had guidance units, twenty-two schools did not mention the
source of unit content,

An analysis of the fiﬁdings on units on guidance topics in
the intermediate and junior high schools of Virginia-sh0wed that the
typical unit was presented in the eighth grade in the social studies
class, was conducted by the social studies teacher and the counselor,
continued daily over a périod of about three weeks, included self-
appraisal activities and educational information, used tﬁe Science
Research Associates Career Kit, and followed an outline developed

at the individual school.

Special groups of students.

Table VI gives an idea of how many schools of each type dissem-
inated educational and occupational information to special groups
of students, rather than always to heterogeneous grbués. Most of
the schools which answered this item checked more than one kind of
special group; therefore, the table does not indicate the total
number of schools having special groups for which educational and
occupational iuformation-was specifically organized.

The greatest number of schools had interest groups, eighteen
in all; fourteen schools reported groupsAof prospective drop-outs;

nine schools, groups of the intellectually handicapped; eight schools,
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TABLE VI

NUMBER OF SCHOOLS DISSEMINATING EDUCATIONAL AND
OCCUPATIONAL INFORMATION TO SPECIAL GROUPS
BY KINDS OF GROUPS AND TYPES OF SCHOOLS

Types of schools
Junior high Junior High

Kinds of Inter- with Grade 8 with Grade 9

Groups mediate and below and below Totals
Interest groups 3 2 13 18
Prospactive

drop-outs 2 2 10 1
Intellectually

handicapped - 2 2 5 9
Gifted students 2 2 4 8
Grouped by sex - 0 ] 5. 5

Note: Most schools which answered this item checked mnore than
one kind of special group.
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groups of gifted studentsj and five schools reported that they
grouped students by sex for the purpose of disseminating educaticnal
and occupational information. As each of these figures represents
less than one-fourth of the survey respondents, having special groups
for which educational and occupatiohal information was specifically
organized was not a widespread practice in the intermediate and

junior high schools of Virginia.

Practices aiding students in high school subject selection,

The respondents were asked to rank certain practices in order
6f effectiveness in assisting intermediate and junior high school
students in the selection of high school subjects, This was done
instead of using a checklist because it was anticipated that almost
all schools would indicate that they used each of the practicés, re-
sulting in the lack of definitive findings.

The rank ordér of effectiveness of these practices as reported
by the schools is shown as followst

Rank order of effectiveness

Practices in all schools
.Group student conferences ist
Individual student conferences 2nd
Individual parent conferences 3rd
Parent magtiﬁgs _ | kth

All three types of schools rated in the same order the effective-
ness of group student conferences, individual student conferences, 1ndi;

vidual parent conferences, and parent meetings in helping intermediate
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and junior high school students choose a pfogram of studies for high
school. Only three schools of the total number surveyed did not
respondAto this item, indicating thaf the practices were almost

universal in the schools surveyed,

Using standardized tests for self-appraisal.

The extent to which standardized tests were used in the self-
appraisal aspect of presenting educational and occupational infor-
mation to students in intermediate and junior high schools in Virginia,
as well askan indication of the participation of-these‘schools in the
state-widevtesting program, is shown in Tabln‘VII.

The test most widely’uéed in the grade level for which it vas
deéigned was the battery of Differential Aptitude Tests, with all of
‘the intermediate and junior high schools with grade eight and below,
and approximately Qb‘per cent of the junior high schools‘with grade
nine and below reporting the use of this battery foﬁ guiﬁance purposes
in the eighth grade.. | |

The use of the Iowa Silent Reading Test in grade seven ranged
from more th#n 83 per cent to more than 97 per cent in the different
types of schools, the use of the California Test of Mental Maturity
in grade seven ranged from 73 per cent to‘approximafely'se per cent
in the different types of schools. These tests were used in a
smaller proportion of junior high schools with grade eight and below
than in the other two types of schools, |

The Sequential Tests of Educational Prbgresswere used in move

then 93 per cent of the ninth grades in the junior high schools which



TABLE VII

PERCENTAGE OF SCHOOLS WHICH ADMINISTERED STANDARDIZED TESTS TO STUDENTS FOR
SELF-APPRAISAL PURPOSES, BY TESTS, TYPES OF TESTS, AND GRADE LEVELS

Types of schools

*Junior high with #%Junior high with
Standardized Tests Intermediate Grade 8 and below Grade 9 and below
. Grade 7 Grade 8 Grade 7 Grade 8 Grade 7 Grade 8 Grade 9

State~wide testing program tests ' -
Differential Aptitude Tests 0.0  100.0 _ 0.0 100.0 0.0 90.9 2.3

- Iowa Silent Reading Test 94,1 5.9 83.3 0.0 97.5 2.3 0.0
California Test of Mental.

Maturity : 88.2 0.0 77.8 0.0 75.0 2.3 2,3
So To E. P. ) : 0'0 000 0.0 0.0 2.5 0.0 93.2
8. Ce A. T, 0.0 0.0 5.6 5.6 2.5 2.3 79.6

Other tests: .
Otis Quick-Scoring Mental ,

Ability Tests 52.9 58.8 11l.1 11.1 17.5 13.6 13.6
Kudep meemnc@ RBcOrd 0.0 29."’ N 5.6 2202 0.0 not" 2207
Occupational Interest

- Inventory : 0.0 0.0 0.0 1n.l1 0.0 15.9 0.0
Various algebra aptitude and . :
placement tests : - 0.0 5.9 0.0 5.6 0.0 6.6 0.0

Note: All responses for these tests were tabulated, even when a school indicated that a test
was given to only part of the students in a certain grade level.
%This group of schools included four schools having grades below grade seven.
#AThis group of schools included four schools having grades eight and nine only, and nine
schools having grades below grade seven,

6¢
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included grade ninej the School and College Ability Tests were used
in nearly 80 per cent of the ninth grades of those schools. |

All of the tests cited up to this point were part of the
Virginia state-wide testing program. The percentages were derived
from tabulations of responses to the questionnaire item oﬁ "stand-
ardized tests administered to assist in the self-appraisal aspect of
using educational and occupational information," and, therefore,
could not necessarily be interpreted as an indication of the total
number of schools which administered these tests, but rather as an
indication of the minimum number of schools u#ing the tests of the
state~-wide testing program,

Of tests not included in the state-wide testing program, the 
Otis Quick-Scoring Menfal Ability Tests were used more than any
other at all grade levels, and particularly in the intermediate
schools, with more than 50 per cent using them, The Kuder Preference
Record was the next most frequently used test, primarily in grades
eight and nine with from approximately 22 per cent to 29 per cent of
the ninfh grades using thap. Other tests shown on Table VII were the
Occupational Interest Inventory and various algebra aptitude tests,
both used occasionally in grade eight.

Not shown on the table were tests reported used in only one
school; the California Personallty Test, the Acorn Aptitude Test

Stanford Achievement Tests, and several others.,



41

Advisory groups.
Only three schools, all of them junior high schools with grade

nine and below, mantioned that they had advisory groups in which
educational and occupational information was discussed., In one
school, groups of from twelve to fifteen gifted students met wéekly,
but the number of weekly meétings Qas not indicated. Another school
reported interest groups of ten or twelve students meeting five or
six times under the leadership of the counselor and teachers. A
third school described sik weekly meetings of from ten to twelve
students in each of several interest groups in grades seven and eight,
The activities of the reetings included tours of industries, banks,
nevwspaper plants, and garages, among other places, Some groups met
at school and representatives of certain occupations discussed the

occupations with the students in these interest groups.

Other practices.

There were other practices followed in disseminating educa-
‘tional and occupational 1nfofmatich in the intermediate and junior
high schools of Virginia reported in the survey, Although some of
these practires were incorporated into the activities of courses,
units, éonfbrences, and advisory groups, séparate tabulations have
been made as shown in Table VIII, Assembly programs, films and
filmstrips, exhibits and displays, and test interpretation were
devices used in over one-half of all the schools at each grade level,

Educational and occupational information was related to subjects



TABLE VIII

PERCENTAGE OF SCHOOLS USING CERTAIN PRACTICES
TO DISSEMINATE EDUCATIONAL AND OCCUPATIONAL INFORMATION
BY PRACTICES AND GRADE LEVELS

Types of schools

‘ : #Junior high with #%Junior high with
Practices Intermediate grade 8 and bg}gy Gradevg and below
Grade 7 Grade 8 Grade 7 Grade 8 Grade 7 Grade 8 Grade 9

Assembly programs 58.8 76.5 61,1 77.8 60,0 70.5 87.5
Films and filmstrips '76.5 94,1 7708 88,9 67.5 68.2 72.5
Exhibits and displays 58.8 64,7 66.7 61l.1 60.5 63.6 68.2
Interpreting tests 70.6 82.3 66,7 88,9 55.0 70.5 72.7
Teachers relating information '

to subjects taught 70.6 88,2 6i.1 66,7 35.0 65,9 79.5
Students' interests checklists 7.1 52,9 16.7 33.3 - 15.0 34,1 40,9
Students® carser notebooks 35,2 29.4 5.6 38.9 5.0 25.0 11.3
Guest speakers 64,7 64,7 33.3 50,0 47.5 56.8 63.6
Referral to those engaged in ' :

occupations 29.4 41,2 22.2 27.8 17.5 36.4 45.4
Writing autobiographies 52,9 47.1 33.3 38.9 35,0 38,6 40,9
Student clubs 41,2 41,2 33.3 33.3 27.5 31.8 27.2
Educational television ‘ 11.8 5.9 5.6 0.0 22,5 18,2 29,5
Plant tours 11.8 17.6 5.6 17.1 7.5 15.9 22.7
Caree!' Day or Night 0.0 5.9 5.6 1607 17.5 22.7 27.2
College Night ' 0.0 0.0 0.0 5.6 0.0 0.0 0.0

—— ——

—— —om—" o
~ m—— —— -

*This group of schools fncluded four schools enrolling crades below grade seven.
#3This group of schools included four schools enrolling grades eight and nine only,
and nine schools enrolling grades below grade seven.

h
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taught, students' interests checklists were used, students'! career
notebooks were assembled, guest speakers were presented, and |
students were referred to those engaged In occupations more often
in grades eight and nine than in grade seven in all schools. From
one-haif to one-fourth of the schools of all types reported that
students wrote autobiographies and that there were student clubs
which disseminateci educational and occupational informationj and
less than one-fourth of all schools indicated that educational
teievlsion, plant tours, Career Day or Night, and College Night
were activities at each grade level, Only oné school reported College
Night as an activity, and that was in grade eight of a junior high
school with grade eight and lower grades,

In gena:al, ther percentages of seventh grades carrying out
most of the practices listed in Table VIII were higher in the
1ntermediafe and junior high schools with grade eight and below
than in juniér high schools with grade nine and below, |

IV. SOURCES OF EDUCATIONAL AlfD OCCUPATIONAL INFORMATION USED

Sources of information .

Sources of educational and ocwpat;lonal information furnished
to secondary schools in Virginia by the State Department of Education

included The College Blue Boock, the Dictionary of Occupational Titles,

Occupational Outlook Handbook, American Universities and Colleges,

A Directory of Vocational Trainiqg Sources, and Career Exploration
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Kits.ug In Table IX, which shows the percentages of schools, by
types of schools and grade levels, which used these and other sources
of information, it is indicated that all the materials furnished by
the state were used by no less than approximately 30 per cent of all
schools at each grade level., However, the percentages of the eighth
and ninth grades'rahged from more than 50 per cent to nearly 95 per
cent, which were substantially higher percentages than those of the
seventh gradas.

Other sources of educational and occupational information,
not furnished by the state, were brochures and pamphlets, autobiog-
raphies and books on careers, and college catalogs. In most instances,
the percentages of schools using these sources of information were as
high as or higher than the percentages of schools using state-»
furnished materials,

In schools which did not include grade nine, the use of sources
of information for educational and occupational guidance was greater
in grade eight than in schools which did include grade nine, The
seventh grades of intermediate schools used carser kits, brochures
and pamphlets, autobiographies and books on careers, and college

catalogs more than did the seventh grades in the junior high schools.

Locations of sources of information.

Responses indiéating the location within the school of sourcas

of educational and occupational information were received from all

”QCIarence L. Kent, loc., cit.



TABLE IX

PERCENTAGE OF SCHOOLS USING CERTAIN SOURCES OF EDUCATIONAL AND
OCCUPATIONAL INFORMATION, BY SOURCES OF INFORMATION,
TYPES OF SCHOOLS AND GRADE LEVELS

— s ————y— pve—a———— — —
ma——— movm s — r——— —— — —

Percentage of schools

Sources of , ®Junfor high with  ¥*%Junior high with
Information Intermediate Grade 8 and below Grade 9 and below

Grade 7 Grade 8  Crade 7 Grade 8 ‘Grade 7 Grade 8 Grade 9

Occupational or career kits 70.6 . 88,2 E%,5 88.9 . 55,0 68.2 81.6

Brochures and pamphlets 64,7 76.5 ‘B4,5  100.0 55,0 77.3 8l.6
Autobiographies and books : ,

on careers 64,7 76.5 66.7 94,5 50,0 70.5 75.0
College catalogs o 41,2 82,3 55.6 94,5 42,5 63,8 81.6
The College Blue Book 35.2 82.3 44,5 88.9 40,0 56.8 84,1
Dictionary of Occupational Titles 41.2 88,2 38.9 88,9 37.5 65.2 8l.6
Occupational Outlook Handbook 52.9 94,1 33.3 83.3 45,0 72,5 75.0
‘American Universities and .

Colleges 29,4 70.6 38.9 83.3 32,5 52.3 72,5
A Directory of Vocational

~ Training Sources 47,1 70,6 38.9 72.2 30.0 56.8 65.2

%This group of schools includsd {our schools with grades below grade seven,
#%This group of schools included four schools with grades eight and nine only, and
nine schools with grades below grade seven.

Sh
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. but three of the seventy-nine respondents, and are shown in Table X.
Although a checklist was not used for the indications of locations
of the materials, all respondents indicated that the location was
either the gui&ance office, the library, or both; A few schools
further reported that sometimes the materials wnfe taken to the
classroom for usé, but were returned to the guidance office or
library aftorwards.

The percentageé of schools keeping educational and occupational
information materials 1n the guidance office were very much higher
than those keeping them in the library, except forkautchiographies
and books on careers. Some schools indicated that the same materials
were kept both in the guidance office and in the library. Whether
this meant that there were two sets of these sources of infarmation
or that they were moved from one location to another at diffevent

times was not clear.
Ve OBJECTIVBS.IN USING EDUCATIONAL AND OCCUPATIONAL INFORMATION

Eight possible objectives of the intermediate and junior high
schools in presenting educational and oocupational information to
their students were to be ranked in order of their importance to the
respondents, Five of the objectives, often mentioned in the litera-
ture ou junior high level guidance as desirable goals, were as followsi
to help students explore the woﬁld of work, to heip plan their high
aschool programs, to lsarn about groups of occupations, to compare

'knowledge of self with career requirements, and to learn the techniques



TABLE X

LOCATIOR OF SOURCES OF EDUCATIONAL AND OCCUPATIONAL INFORMATION
IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS*

Percentage in each location

Sources of Information “Guldance ~ Guidance office Classroom
office Library and library (sometimes)
Occupational or career kits 55.4 22,9 21.7 9.2
Brochures and pamphlets 43.8 1.5 24,6 3.9
Autobiographies and books on careers 12,0 64,0 24,0 1.3
College catalogs ) - 15,7 28,5 25.8 1.3
The College Blue Book 65.3 20,9 13.8 0.0
Dictionary of Occupational Titles 66.2 18.3 15.5 1.3
Occupational Outlook Handbook 56.4 19,7 23,9 2.6
American Universities and Colleges €9.4 20.% 10.2 0.0
A Dictionary of Vocational Training ‘
Sources 73.6 12.3 14,1 1.3

%3 total of seventy-six schools responded to this item.

ih
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of studying careers.so

One objéctive, that of planning post~high school education,
was generally recommended in the literature, but with the recognition
tﬁat specific post-high school education plans were usually inappro-
priate at the junior high school level.sl

The other two objectives - learning about specific occupations
and choosing a career - were mentioned in much of the literature as
undesirabls goals at the junior high leve1.52

The findings on how the intermediate and junior high schools
ranked the importance of the eight objectives are found in Table XI,
- Some of the schools ranked only two or four ocbjectives, leaving the
others blank, However, all types of schools ranked the following
objectives.aé first, second, and third chofces, respectively:
exploring the world of work, planning high school programs, and
learning about groupé of occupations. These objectives were ranked
from fourth to sixth place, depending on the type of school: comparing
knowledge of self with career requirements, and learning techniques
of studying careers, It appeared that the goals of the intermediate
and junior high schools in educational and occupational guidance were

in harmony with those recommended in much of the literatuve.

5°Cottingham and Hopke, op. cit., pp. 304-305,
SlHOppock, Op+ cite, po 183.

52Henry Borow, (ed.), op. cit., p. 492,



TABLE XI

RANK ORDER OF OBJECTIVES OF SCHOOLS IN USING EDUCATIONAL
AND OCCUPATIONAL INFORMATION BY TYPES OF SCHOOLS

—— =]

Schools ranking objectives

Objectives v ¥Junior high with  ®%junior high with
Intermediate Grade 8 and below Grade 9 and below
To help students:
Explore the world of work : lst 1st 1st
Plan their high school program _ " 2nd 2nd 2nd
Iearn about groups of occupations 3rd 3rd 3rd
Compare knowledge of self with
career requirements 4th h4th 5th
Learn techniques of studying
careers , 5th 6th 4th
Learn about specific occupations 6th 7th 6th
Choose a career 7th 8th 7th
Plan post-high school education - - Bth 5th 8th

%This group of schools included four schools with grades below grade seven,
%%This group of schools included four schools with grades eight and nine only, and
nine schools with grades below grade seven.

6t
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The less desirable objectives for these grade levels, learning
about apecific occupations and choosing a career, were ranked from
sixth to eighth place, depending on the type of school.

Planning a post-high school education was ranked in eighth
place by two types of schools, but the junior high schools with grade
eight and below géve it fifth place. The discrepancy here may have
been due to different interpretations of the degree of planning im-

plied by the question,

VI, EVALUATING THE USE OF EDUCATIONAL AND OCCUPATIONAL

INFORMATION

Criteria used,

The widespread use of the Guidance Handbook for Virginia Schools

for purposes of evaluating the educational and occupational information
services in the intermediate and junior high schools of Virginia is
shown in Table XII, More than 72 per cent of all schools using any

eriteria indicated the use of the Guidance Handbook,

More than 35 per cent of all schools using criterlia for eval-
uation had developed their own criteria, and approximately 15 per

cent used the Evaluative Criteria for Junior High Schools. Nearly

13 per cent of the schools used Evaluative Criteria, and only one

school indicated that it used criteria developed by another school
system, | ;
Approximately 11 per'cent'of both intermediate and junior high

schools with grade nine and below did not mention any criteria used,
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TABLE XII

PERCENTAGE OF SCHOOLS USING CERTAIN CRITERIA TO EVALUATE
EDUCATIONAL AND OCCUPATIONAL INFORMATION SERVICES
: ~ BY TYPES OF SCHOOLS

Percentage of schools
: #Junior high =#Junior high
Criteria Inter- with Grade 8 with Grade 9

mediate and below and below Totals
Guidance Handbook for

Virginia Schools 76,0 6647 72.7 ' 72,2
Locally devsloped ‘

criteria 35.3 33,8 36.3 _ 35.4
Evaluative Criteria for : -

Junior Higg Schools 11,7 16,7 15.2 15.2
Evaluative Criteria : 11.7 5.6 15.2 12,7
Criteria developed by | :

other school systems 0.0 0.0 7 2.3 2,3
None indicated 11.7 22,2 . 11.3 13.9

#This group of schools included four schools with grades below
grade seven, : :

#4This group of schools included four schools with grades eight
and nine only, and nine schools with grades below grade seven,
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nor did approximately 22 per cent of the junior high schools with

grade eight and below.

Self-evaluations of educational and occupational guidance practices,

The respondents were asked to list the most effective features
of the educational and occupational information services of their o
own schools, Of the fifty-five responses to this item, Table XIII
shows that units on occupations and 1ndividﬁal conferencas and
counseling were mentioned more than any other features as being

effective, with twelve and eleven responses, respectively. The use

of career kits, fllms and filmstrips, and planning the high school
program of studies were mentioned by four schools each. There were
nine other features listed, each with three or fewer responses, Of
these, tours and the homeroom program were last, each béing mentioned
once. |

In another item, the schools were asked to indicate in which
features of the educational and occupational information service im-
provement was most needed in their own schools. Table XIV shows that
more time for individual and group guidance and more accuracy and
recency of information materials were each méntioned by nine schools
as being improvements needed, Pive 8chools mentioned that reaching
more students, écquiring more space for materials and confergnces,
taking more trips and tours, and planning more effectively for group
guidance were 1mprov§ment§ needad. Two unusual improvements sought

were guldelines and information at the junior high level, mentioned
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THE MOST EFFECTIVE FEATURES OF EDUCATIONAL AND OCCUPATIONAL
INFORMATION SERVICES AS REPORTED BY TYPES OF SCHOOLS

Number by types of schools

Junior high  Junior high

Most effective Inter- with Grade 8 with Grade 9

features mediate and below and below Totals
Units on occupations 1 4 7 12
Individual conferences

and counseling 1 3 7 11
Use of career kits ' 2' 0 2 )
Films and filmstrips 2 0 2 i
Planning high school

program of studies 1l 1l 2 4
Small group conferences 0 0 -3 3
Library materials 1 1 1 3
Interviews and speeches 0 0 3 3
Presentation of infor-

mation at student's

level 0 3 0 3
Career Day 0 0 2 2
Television 0 0 2 2
Parent information

meetings 1 1 0 2
Tours 0 0 1l 1
Homeroom program 0 0 1 1
Total responses 9 13 33 55
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TABLE XIV

FEATURES OF EDUCATIONAL AND OCCUPATIONAL INFORMATION SERVICES

IN WHICH IMPROVEMENT

IS MOST NEEDED AS REPORTED BY

TYPES OF SCHOOLS

Number by types of schools

Junior high Junlor high

Improvements Inter- with Grade 8 with Grade 9

needed mediate and below = and below Totals
More time for individual’ '

and group guidance 3 2 L g
Accuracy and variety of

information 3 4 2 9
Reaching more students 1 1 3 5
More space for materials

and conferences 0 2 3 5
More trips and tours 0 0 5 5
Better planning for

group guidance 0 1 4 5

Including information as part

—
——— -

. of academic progranm 1 1 2 b
More counselors 1 0 2 3
Units conducted by counselors 2 0 0 2
More individual counseling 0 0 2 2
Information presented to

special groups 1 0 1 2
More parent meetings 0 0 2 2
More homeroom guldance 0 0 2 2
Guidelines and information :
~ at junior high lsvel 0 2 0 2
More information at elemen-

tary school level 0 0 1 1
ggfais 12 13 33 58
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by two schools, and more educational and occupational guidance at

the elementary level, mentioned by one school.
VII., DESCRIPTIONS OF PRACTICES IN CERTAIN SCHOOLS

The respondents were asked to enclose descriptions of educa-
tional and occupational guidance practices or examples of outlines
nsed as guidelines for courses or units on occupations. Ten schools
sent brief descriptions or outlines, of which six have been chosen
to review as examplés of activities of intermediate and junior high
schools in educational and occupational guidance,

A Career Emphasis Month was planned for the ninth grade of one
junior high school., During this time, the following activities took
places a career skit was presented in the auditorium by an English
classj students were taught how to find and use career materials in
the iibrary; staﬁdardized tests were administered and interpreted;
high school programs were discussed by the high school counselors;

a film on careers in mathematics was used in the mathematics classes}
parents meetings were held to discuss the high school programj and
field trips were taken by all of the ninth grade.

A prcgrém for helping seventh graders plan their entire junior
and senior high school programs was described as follows:

Brochures are distributed to each student through the home-
room, Two days are given for the student to become familiar
with the information in the brochure. Then a tape is run in
the homeroom explaining the brochure. The student will take
the brochure and form home with him and, with the aid and con=~

sultation of his parents, will make out his total high school
program.
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Twelve persons were invited to come to one junior high school
on Career Day to discuss the'opportunities, requirements, and training
for a number of careers or job areas, Their discussions were given
in half-hour periods in three different sessions for ninth graders.
Students had a choice of attending three of the discussion groups.

Some of the objecfives of a guidance unit offered at an inter-
mediate school were: to realize the importance of invastigating many
occupations suited to ability and interests; to learn about trends
in the world of wdrk; to investigate working conditions of various
occupations; to learn how to find and use occupational information;
to inform boys of military service obligationsj and to learn how to
prepare to £ind a job.

A three~day plan for eighth graders in a junior high school
with grade eight and below included the followiﬁg features: the
interpretation of the Differential Aptitude Tests administered
earlier; the profiling of each student through physical education
classés with the Occuscan or Occupational Scanner; and the presen-
tation of a speaker and film on finding and planning a career,

One junicr high school having grades seven through nine
"~ described a Career Week for the eighth gréders. The students had an
oppartunity to select three occupational areas in which they were
-most interested before attending at least two sessions during which
were presented films, speakers, and field trips related to the occu-
pations they had selected to study. - These activities were correlated

with the city-wide vocational information unit for eighth graders.
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This unit included not only‘ vocational information, but also sections
on knowing one's self, educational information, and planning a high

school program.



CHAPTER V
SUMMARY AND CONCLUSIONS
I. SUMMARY

The summary of the investigation on "A Survey of the Use of
Educational and Occupational Information in the Intermediate.and
Junior High Schools of Virginia" included the following findings:

Responses were raeceived from seventy-nine of ninety-six schools,
ér approximately 82 per cent.

The grade levels of the intermediate schools were seven and
eight, In the junior high schools there were ten different patterns
of grade level organizations, the most common ones being (1) grades
seven, eight, and nine, and (2) grades seven and eight.

The intermadiate schools and ths junior high schools with
grade nine and below tended to have larger enrollments than junior
high séhools with grade eight and below, a fact which helped explain
differences reported in later findings.

There were variations in the range and combinations of school
personnel involved in the educational and occupational information
aspects of guidance in the different types of schools, Librarians
and teachers, as\gell as guidaﬁce:parsonnel, were involved in the
information aspect of guidance much more often than principals and
assistant principals‘were.

Fewer than half of the schools had guidance committees, which

usually consisted of guidance personnel and teachers.,
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Guidance courses on educational or occupational guidance
topics were almost nonexistent, but guidance units within other
classes were presented in more than 88 per cent of the intermediate
schools and 61 per cent of the junior high schools. The typical guid-
ance unit was conducted by the social studies teacher and the counselor
in the eighth grade social studies class daily, for a period of about
three weeks, It included self-appraisal activities and educational
information as well as the study of the world of work, used the
Science Research Associates Career Kit, and followed an outline de-
veloped at the individual school.

Presenting educational and occupational information organized
specifically to meet the needs of special groups of students, such as
interest groups or prospective drop-outs, was not a widespﬁead
practice.

Group student conferences and individual student conferences
were the most effective ways of helping students choose a high school
program of studies, although individual and group parents' conferences
were also practices,

The standardized tests of the state-wide testing program were
used to assist in the self-appraisal aspect of educational and occu-
pational guidance in at least 83 per cent of the schools, depending
on the grade level and the test. ‘The Differential Aptitﬁde Tests
were found to be almost universally used within the schools surveyed,
There was a trend toward the use of the Otis Quick-Scoring Mental
Ability Tests and the Kuder Preference Record, tests which were

not part of the state testing program,
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There was very little use of small advisory groups reported by
the schools in the survey.

Of other practices reported, assembly programs, films and
£filmstrips, exhibits and displays, and test interpretation were
practices followed in more than half of all the schools, but Career
ﬁays and College Nights were held in fewer than one-fourth of all
the schools,

In general, theApercentagesof seventh grades engaging in
practices related to educational and occupational guidance were
higher in both intermediate schools and the junior high schools
with grade eight and below than in the junior high schools which
included grade nine. | |

Sources of educational énd occupational 1nformatioﬁ furnished
by the State Deparfmant of Education were used by more than 50 per
cent of grades éight and nine, but in less than 50 per 6ent of the
seventh grades. The percéntages of schools using other sources of
educational and occupational information were as high as or for the
most part higher than percehtages of schools using state-furnished
materials,

In schools which did not include grade nine, the use of all
sources was greater in grade eight than in schools which did include
grade nine. More seventh grades'in intermediate schools'used some
of the materials than did seventh grades in the junior high schools,

With the exception of autobiographies and boocks on careers,

the sources of information were more often kept in the guidance office
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than in the library, although a good many schools reported that the
materials were kept in both places,

In ranking the 1mportance of their cbjectives in uaing educa~-
tional and occupational information, the schools rated high exploring
the world of work, planning high school programs, and learning about
groups of occupations; learning about specific occupations, choosing
a career, and planningApost~high school education were ranked last
as objectives in the Lntermediaie and junior high schools.

" Among schools reporting the use of criteria for evaluating the

educational and occupational information services, more than 72 per

cent used the Cuidance Handbook for Virginia Schools. Nearly 12 per
cent of both intermediate and juniocr higﬁ schools with giade nine and
below did not report use of any evaluative criteria, nor did more than
22 per cent of the junior high schools with grade eight and below,

The most effective features of the educational and occupational E
information service as repértad’by the respondents were units on
occupations and individual conferences aﬁd counseling, The features
in which improvement was most needed were the availability of more
time for both group and in&ividual procedurea; and the availability

of more accurate and recent Iinformation.
II. CONCLUSIONS

"An appraisal of the findings of this investigation led to the
following conclusions:
1, Since more than 82 per cent of the intermediate and

junior high schools in Virginia responded to the survey of the use of
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educational and occupatiocnal information, it can be concluded that
a large portion of these aschools were presenting this information to
their students. There were varying degrees in the extent to which
the service was offered in the schools, due, at least in part, to
differences in the enrollment sizes, grade organization plans, and
adequacy of the number:of guidance personnel,

2, The stated objectives of the schools in using educational
and occupational information reflected the curﬁent theory on the
importance of the emphasis on presenting the broad areas of the world
of work, especially for the purpose of giving some background for
high school subject selection, rather than emphasis on specific
carger decisions at this age level.

3. Knowledge and appraisal of cnefs abilities, inferests,
and aptitudes as a supplement to disseminating occupational infor-
mation was encoﬁragad by the schools, but more emphasis was needed
on organizing educational and occupational informatiocn to meet the
specific needs of special groups of students,

4, The less frequent use of the traditional sources of infor-

mation for secondary schools, such as the Dictionary of Oécugational

Titles, at the seventh grade level, would indicate the need for the
development of materials for use in occupational understandings at
this grade level. The lack of suitable materials on eduéatianal
and occupational information for the junior high level has made

necessary the preparation of cutlines by the schools themselves,
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8. In the majority of the intermediste schools, it was found
that the core teacher was involved in the dissemination of educaticnal
and occupetional information, The question of what training the core
teachers have had in preparation for carrying out this guldance functicn
could be the subject of further finvestigation.

6. There was & tendency for saventh and eighth grads students
fn schools which did not include grade nine to be given more oppore
tunitisas for educational and occupational uuid#ua than there vas in
schools which did include grade nine. This tendency may be of interest
to the piopomnts of extending aspects of the Information service to
age groups of the mmtiry school lavel.

7. There was a lack of pecognition of the need for evalustion
of what was being done in educational and occupational guidamu in
nany Lntoméiarto and junfor high schools, The writer recomsends
that, in additloh to evaluative studies by local schools, &n extensive |
long~term investigation be made of the effectivensss of educatiocnal
'cna occupational guidance praactices at the junfor high school level.

8., The dducational and ocoupational information aspactes of
guldancs in interwediate and Jjunior high scheols in Virginia wers,
on the whole, an integral part of junior high school lavel guidance
prograss; therefore, mors guldelines on a state-wide basls, specif-
fcally for these grade levels, would appesr to be needed,
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7441 Cherokee Road
Richmond, Virginia 23225
April 1, 1966

Dear Guldance Coordinator:

In preparing a thesis for the Master of Science Degree in Education at
the University of Richmond, Virginia, I am enlisting the cooperation of the
guidance coordinators of all the intermediate and junior high schools in
Virginia, with the cooperation of Mr. C. L. Kent, State Supervisor of Guidance
and Testing.

In recent years in the intermediatie and junior high schools there has
been a trend toward the broad exploration of educational and occupational
opportunities as preparation for future decisions. It is my purpose to
ascertain to what extent and for what purposes educational and occupational
information is used in the intermediate and junior high schools in Virginia,
and what practices and methods are followed in doing so.

I shall eppreciate your checking the appropriate blanks and filling in
the information requested in the enclosed questionnaire. You may wish to
include descriptions of unusual methods and practices in the use of educational
and occupational information at your school. The identity of your school
will not be revealed in the handling of this material unless your written
permigsion is secured.

Please return the qnéstionnaire in the enclosed stamped and addressed

envelope by April 15, 1966. I wish to thank you in advance for your assistance
in furnishing the information needed for this survey.

Very truly-youre,

Neam o F lagliei
(Mrs.) Norma P. Cogbill



2.
3.
b

5.

6.

8.

9%

10.

72

A SURVEY OF THEUSE OF EDUCATIONAL AND OCCUPATIONAL INFORMATION
IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS IN VIRGINIA

Name of school Division
Title of person answering questionnaire
Number of teachers Number of students Grade levels in school
Check personnel involved in educational and occupational information aspecte of
guidance in your school: a. Guidance coordinator b. Full-time counselors_____
¢. Teacher-counselors___d.Core teachers___ e.Other teachers___ f.librarians
g. Others -
Indicate composition of a Guidance Committee, if any, which is involved in
educatiocnal and occupational inrormat:l.on aspects of guldance:

Indicate by grades practices by which educational and occupational information

is dieseminated:
Practices

a. Assembly programs

b. Career Day or Night

¢. College Night

d. Films, filmstrips

e. Exhibits, displays

£. Educational T.V.

g. Flant tours

h. Student clubs

i, Guest speakers

*‘ < Practices Grade(s)
J. ‘Students' career notebooks
k. Wiriting autobiographies
1. Interpreting tests
m. Students' interests checklists
n. Teachers relating information

to subjects tasght
0. Referral to those engaged in
occupations

)
2
[«
o~
]
S~

IHHH

p. Others

If your school has a course in occupations, please complete this item:

a. Name of course e. Textbook or outline title
b. Conducted by f. Includes self-appralsal activities? _ __
C. Credit given g. Presents educational information?

d. Class sessions per week h. Grade level(s) offered Required?

If your achool has classroom units on occupations, please complete this item:

a. Included within English class____ Social studies ___ Core curriculum
Homeroom Other classes

b. Conducted by e. Includes self-appraisal activities? .

&. Grade level(s} offered £. Presents educational :I.nfomation?________

d. Class sessions in unit g. Sources of unit content

If your school has advisory groups in which educational and occupational
information is discussed, please complete this item: a.Size of groups
b. Leaders of groups ¢. Frequency of meetings
d. Composition of zroups

If educational and occupational information is organized specifically to meet
the needs of special groups, indicate which groups: a. Interest groups
b, Gifted students_ ¢.Grouped by sex d. Intellectually handicapped

e. Prospective drop-outs £.0ther groups ‘ :

Rank in order of importance as to your ebjectives in using educational and

occupationial informationt To help students:
8. Explore the world of work ... . e. Learn about groups of occupations

b. Choose a career f. Learn about specific occupations

¢. Plan high school program g. Learn techniques of studying careers____

d. Flan post-high school h. Compare self knowledge with career
education requirements_____

Il
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12, BRank in order of effectiveness in disseminating information to agsist students
in your school in planning their high school programs:
a. Student conferences in groups ¢. Individual conferences with students
b. Parents meetings d. Individual conferences with parents

-13. Check sources of educaticnal and occupational information used in your school:
Source Grade level(s) used Location

a. DICTICIARY OF OCCUPATICNAL TITLES

b. OCCUPATIONAL OUTLOOK HANDBOOK

¢. AMERICAN UNIVERSITIES AND COLLEGES

d. THE COLLEGE BLUE BOOK

e. A DIRECTORY OF VOCATIGNAL TRAINING SOURCES

f. Commercial occupations or career kits

g. File of brochures and pamphlets on occupations

h. Autobiographies and books on careers

i. College catalogs

J+ list others

|

14. Indicalte by grade levols.standardizéd tests administered to.assist in the™
self-appraisal aspect of using educational and occupational information:
a. California Test of Mental Maturity e. Kuder Preference Record _______
b. Iowa Silent Reading Test (D or l4) £. S.C.A.T. g. S.T.E.P,
o. Differential Aptitude Test 2, List others:
d. Otis Quick Scoring lMental Abil.(Beta)

15.a.Indicate what criteria, if any, your school uses to evaluate educational and
occupational information services:
GUIDANCE HANDBOOK FOR VIRGINIA SCHOOLS Locally developed criteria
EVALUATIVE CRITERIA (National Study of Secondary School Evaluation)
EVALUATIVE CRITERIA FOR JR. HIGH SCHOOLS (Nat. Study of Sec. School Eval.)__._
Criteria developed by other school systems(Name system)
b.Which do you find are the most effective features of the educational and
occupational information service in your school?

¢.In which features of the educational and ‘occupational information service-
of your school do you think improvement is most needed?

16. Please summarize briefly the findings of local research, if any, on the use of
educaticnal and occupaticnal information with intermediate or junior high
school groups or individuals: ,

17. If convenient, please enclose a copy or description of locally prepared
cccupations course cutline, or other locally developed materials used,

18. lould you like to receive a summary of the findings of this study?

THANK YOU FOR CQPLETING THIS QUESTIONNAIRE.
PLEASE RETURN IN THE ENCLOSED ENVELOFE BY AFRIL 15, 1966.
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LIST OF RESPONDING SCHOOLS

Counties

Arlington County

Gunston Junior High

Kenmore Junior High
Stratford Junior High
Swanscn Junior High ,
Thomas Jefferson Junior High
Williamsburg Junior High

Buchanan County

Grundy Junior High

Carroll County

Laurel Fork Junior High
Sylvatus Junior High
Vaughan Junior High

Chesterfield County

Chester Intermediate
Elkhardt Intermediate
Fred D. Thompson Intermediate

Culpeper County

Ann Wingfleld Junior High

Falrfax County

Edgar Allen Poe Intermediate
Ellen Glasgow Intermediate
Henry Thoreau Intermediate
Henry W. Longfellow Intermediate
Herndon Interwediate

J« Fo Cooper Intermediate

Je Go Whittier Intermediate
Luther Jackson Intermediate
Mark Twain Intermediate
Robert Frost Intermediate
Sidney Lanier Intermediate
Washington Irving Intermediate
William C. Bryant Intermediate

Franklin County

Franklin County Junior High
Frederick County

Frederick Junior High

Henrico County

Brookland Junicr High

" Fairfield Junior High

Tuckahoe Junior High
Prince William County

Fred M, Lynn Junior High
Graham Park Junior High
Parkside Junior High

Stafford County

Gayls Junifor High
Stafford Junior High

Tazewell County

Graham Junior High
Tazewell Junior High

Hythe County

Wytheville Intermediate

75
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List of Responding Schools, continued,

Bristol

Virginia Junior High

ChesEake

Churchland Junior High
Great Bridge Junior High
Dorothy Truitt Junior High
Indian River Junior High

Coloniai Heights

Colonial Heights Junior High
Danville

Robert E. lee Junior High
Woodrow Wilson Junior High

Hamton

Benjamin Syms Junior High
H. Wilson Thorpe Junior High
Thomas Eaton Junior High
Y. H, Thomas Junior High

Norfolk

Azalea Gardens Junior High
Blair Junior High
Campostella Junior High
Lake Taylor Junior High
Madison Junior High
Northside Junior High
Rosemont Junior High
Ruffner Junior High
Willard Junior High

Portsmouth

Henry A, Hunt Junior High
S. H, Clarke Junior High

Cities
Richmond

Albert H. Hill Junior High
Bainbridge Junior High

Benjamin Graves Junior High
Binford Junior High

Booker T. Washington Junior High#
East End Junior High

J. A. C, Chandler Junior High
Park Junior High#

Randolph Junior High

Westhampton Junior High

Roancke

Booker T. Washington Junior High
Breckinridge Junior High

Lee Junior High

Monroe Junior High

Stonewall Jackson Junior High
Woodrow Wilson Junior High

Staunton

Shelbourne Junior High

_Hay_qasboro

Kate Collins Junior High

® Not included in survey because they have special education classes

only.
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Thomas Jefferson High School in 1938, In 1942, she received the
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