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CHAPTER I 

INTRODUCTION 

Although there bas been a fourfold increase in the number of 
l 

guidance personnel in Virginia public schools in the past decade, 

and at the same time a growth in the number of intermediate and 

junior high schools in the state,2 during this period there has been 

no state-wide suNey describing the guidance sel'Vices, or any aspects 

thereof, in the intermediate and junior high schools of Virginia. 

An essential feature of the guidance sel'Vices in Virginia schools at 

the intermediate ;md junior high school level is the provision for 

the wide exploration of educational and occupational opportunities 

3 as prepa:nation for present and future decisions. This aspect of 

guidance in schools has become increasingly significant in view of 

the current focus on theories of vocational development and of the 

rapidly changing world of work. 

I. THE STATEMENT OF THE PROBLEM 

It was the purpose of this investigation (l) to determine the 

extent of involvement of school personnel and guidance committees in 

1Annual Report ~ !!!.!, Superintendent .2f Public Instruction 2£. 
~Commonwealth 2!. Virginia, School~ 1964-1965 (State Board of 
Education, itidhmond, Vol. 48 1 No. 2, October, l965), p. 145. 

2Ibid., P• 146. -
3Guidance Handbook !2!:_ Virginia Schools (State Department of 

Education, Richmond, Vol. 47, No. ll, June, 1965), p. 79. 



providing educational and occupational information for students in 

gt'ades seven, eight, and nine in the intermediate and junior high 

schools in Virginia; (2) to report the practices followed and the 

sources of information used by these schools in presenting this 

infOl'aation; (3) to determine the objectives of these schools in 

presenting this information; (4) to determine the Cl'!ter!a used by 

the schools to evaluate the educational and occupational information 

services, and to show the strengths and weaknesses of these services 

as ~ported by the guidance personnel of the schools; and (5) to 

d.esCl'ibe speaif ic plans for presenting educational and oecupaticoal 

infoJ:1Ution to students as reported by some intel'Jllediate and junior 

high schools. 

II. THE DEFINITION OF THE PROBLEM 

Definitions of terms used. 

2 

The definitions of the terms used in the investigation were as 

follows: 

The term educational information was used to refer to infor-

mation about the curricular offering of secondary schools presented 

in order to help each student plan an appropriate pl'Ogram of studies, .. 
and information about post-high school training and education. 

The term occupational information was used to refer to 

"systematically organized data about the abilities Nquired and the 

4Ibid., PP• 67-68. -



training, duties, and compensations involved in a particular type of 
5 work or in a broad grouping of related vocations." 

Good defined the intermediate school as "(2) formerly used as 

synonymous with junior high school, especially when the school in­

cluded only grades 7 and 8."6 However, Talbert reported that the 

schools in Virginia with the term "intermediate" as part of the name 

of the school included only grades seven and eight in 1965-1966, but 

that thei.Ii equivalence with junior high schools with regard to pur­

pose, organization, and philosophy was to be questioned.7 Without 

attempting to formulate a new definition of the ten interm9diate, 

the writer used the term as it appeared in the school name, regard­

less of the grade levels included in the school. 

The term junior .h!£ school was used to refer to a "school 

that enrolls pupils in grades 71 81 and 9; less commonly grades 1 

and 8 or 8 and 9."8. The junior high school was fUrther defined as 

a school sometimes enrolling grades below grade seven 1 according to 

a list of secondary public schools in Virginia furnished by the 
9 

State Department of Education. 

5earter v. Good (ed.), Diction;;: of Education (New Yorks 
McGraw-Hill Book Company, 1959), P• 3 3. -

6 .!!?,!!•, P• 3.06. 

7R1cbard T. Talbert, "An Analysis of the Intermediate School" 
(unpublished Master's thesis, University of Richmond, Richmond, 
Virginia, 1966) 1 PP• 1-90. 

aGood, 21?,• ~·, P• 296. 

9"Di.Iiectory of Guidance Coordinators (1965-1966)1 Virginia's 
Public High Schools" (Mimeographed). 

3 



The term information service in guidance was used to refer to 

the collecting, filing, and using of "information in such broad areas 

as understanding one• s self 1 persona.l and social development, and 

10 educational an~ career planning," although peitsonal and social devel-

opment was not stressed in this investigation. 

The term vocational guidance was used to refer to "that phase 

of guidance, both group and individual, which provides information 

about and eX,perience in occupations, job selection, placement 1 and 
11 ' 

follow-up." The term was formerly synonymous with "guidance," but 

because of the broadening of the concept of guidance to include under­

standing of one•s self in xielation to the rapidly changing world with 

its inany educational and occupational oppwtunities,
12 

the term was 

used to refer to the e8I'ly guidance movement ratheI' than to guidance 

in the schools of today. 

The term guidance coordinator was used to designate a person 

the leadership position of coordinating guidance activities in one 
13 

or .-ore schools to which he is assigned. 

The term advisory groups ref eI'X'ed to small gt'Oups of students 

·led by counselors in the discussion of common problems. These groups 

lOGuidance Handbook~ Virginia Schools, 22.• ~·, p. 65. 

l~od, 2£,• :.!!•, P• 259. 

12Guidance Handbook .£2!:. Virginia Schools, 2£• .:!!.• • p. 2. 

13Ibid., P• a. -



wel'e infol"llllll in that they did not have a prescribed course of study 

as courses and uni ts in guidance 1 and they had some resemblance to 
14 

1111it!ple or group counseling. 

Limitations of the study. 

5 

Thia investigation was concerned with the use of educational 

and occupational information in 1966 in Virginia public schools which 

had the terms "intermediate" or "junior high" as part of the name of 

the school, and which enrolled at least two of the grades seven, 

eight 1 and nine. No grade below seven was included in the study, 

even though it may have been reported as part of a junior high school. 

No junior high schools offering only special education or junior­

senior high schools were included in this study. 

III. IMPORTANCE OF THE STUDY 

Beginning in the United States early in the twentieth century, 

the guidance movement then emphasized vocational guidance, a need 

brought about by a society becoming increasingly more industrialized 

and complex. In 19291 when the guidance movement spread to Virginia 

public schools, the emphasis was still on the vocational aspect of 

15 guidance. Since that time 1 the concept of guidance in the schools 

11fitarold F. Cottingham and William E. Hopke, Guidance in the 
Junior b2!gh School (Bloomington• Illinois 1 McKnight and MeI<n!iht 
Pubils g Company, 1961), PP• 200-201. 

15Dorothy s. Jones, "A History of Guidance Services in 
Virginia Public Schools" (unpublished Master's thesis• University 
of Richmond, Richmond, Virginia• 1964) 1 P• 63. 
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has broadened to include a variety of services. In fact, concern has 

been expressed that the effectiveness of the vocational aspect of 

guidance may have been weakened by the announcement in 1955 by the 

u. s. Office of Educatiao that the guidance service would serve all 

levels of education and would be located in\ the general education 
16 

program rather than the vocational program. However1 according to 

Wrenn 1 public schools have more urgent need in the immediate future 

than in the past for stressing the educational and occupational in­

formatiou aspects of guidance. attributable to the imminence of a 

period of even more complexity and rapid change in the world of 
17 work than that experienced in the early l9001s. 

Awareness of changing conditions of work in the recent era 

bas led to the consideration of new vocational theories which stress 

career OX' vocational development, a process taking place over a 

lifetime, rather than the old idea of vocational choice taking place 

at a point in time. At a National Vocational Guidance Association 

convention in the e8I'ly 19501&1 Ginzhel"g proposed that the vocational 

developmental process usually took place over the years from age 
18 

eleven w twenty-one. Despite considerable research on vocational 

16u. s. Department of Health, Education, and Welfare 1 Education 
For a Changing World of Work 1 RepOl't of the Panel of Consultants on 
VOC'ational Educatle>n 'Nashlngtona Government Printing Office1 1964) 1 
P• 193. 

17c. Gilbert Wrenn 1 The Counselor in a Changing World of Work 
(Washingtons American Personnel and GUldaiice Association, 1962);-­
PP• 150-151. 

18Hency Dorow (ed.) 1 Man in a World of Work (Boston: Houghton 
Mifflin Company 1 1964) 1 P• 324. - - - -
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development by Super, Roe, Holland, and others. which supported 

growth of the idea that the junior high years wel'e a time of learning 

about the broad areas of the world of work, the concept of vocational 
19 

choice as an event was still frequently held by students and parents. 

However, Fletcher expressed the opinion of others as well as his own 

opinion when he stated: 

The general goal of an occupational information program 
at the junior high school level is one of encouraging the 
exploratory process to as wide a range of opportunities as 20 
feasible within the limits of each individual's self-concept. 

Stefflre noted that in order for research to be used to aid 

guidance in schools, much local and descriptive research is needed, 

research that "does not involve any ultimate 'proof' of their work, 
' 21 

but rather describes what they are doing in guidance." Yet, there 

has been a dearth of research on guidance practices, especially in 

the junior high level schools. In one of a series of articles. 

Sinick and Hoppock reported on research by states on the teaching of 

occupations in schools in 1959 •. Responding to the S\ll'Vey were twenty-

nine states, and of the states which did not respond because such 

research did not exist. many expressed their recognition of the need 

19tb1d •• P• 503. -
20Frank M. Fletcher, "Objectives of Occupational Information 

for Junior High School Youth," Personnel and Guidance Joumal, 
34all9• OCtober, 1961. -

21.auford Stefflre• "Reseal'Ch in Guidances Horizons for the 
Future," Theo::y ~Practice, 2aJi.7, February, 1963. 



22 for such reseat'ch. In 1961, Sinick and Hoppook reported that 

although thel'B had been increased recognition of the need for early 

introduction of occupational information in the schools, only two 

research studies relating specifically to elemental'}' schools, and 

8 

23 
three relating to juniOX' high schools, were included in the report. 

_The complexity of today's world of work, the concept of a 

long period of vocational development, and the dearth of research 

on guidance practices in the junior high level schools emphasize 

the need for knowledge of the status of the educational and occu­

pational aspects of guidance in the intermediate and junior high 

schools in Virginiai the investigator thus regards the subject as 

vital and timely. 

22Daniel Sinick and Robert Hoppock, "Research by States on the 
Teaching of Occupations," Personnel and Guidance Journal, 391219 1 

November, 1960. -

23Daniel Siniclc and Robert Hoppock, "Research on the Teaching 
of Occupations in 1959-1960," Personnel~ Guidance Journal, &J01164, 
October, 1961. 



CHAPTER II 

REVIEW OF RELATED RESEARCH 

According to the librarians at the University of Virginia• 

the College of William and Mary, and the University of Richmond, 

there were no Master's theses sUl'Veying guidance practices in the 

public schools of the junior high level in Virginia• nor was any 

reference to such studies found by the investigator. However, find-

ings of research leE:s closely related to this investigation pl'Oved 

to be contributions to the understanding of the pl'Oblem. 

The research to be reviewed was divided into three groupsa 

(l) research on guidance in Virginia high schoolS; (2) research on 

guidance in other states and in the nationi and (3) research on 

vocational development theories. 

I• RESEARCH ON GUIDANCE IN VIRGINIA HIGH SCHOOLS 

Jones reported that in the 1929-1930 school session, when 

formal guidance had its beginnings in Virginia schools, twenty high 

schools had separate courses in occupational information from one to 

five times a week, and forty-tbl'ee high schools cOl'l'elated occupation• 

al information with other subjects. By 1932, a course in vocational 

civics was introduced. in the Virginia high schools as a l"equired 
2~ 

COUl'se. Atiother reference cited in this history of guidance in 

24 -
Jones • .21?.• .!:!.!•, P• 63. 



Virginia public schools stated that 61 per cent of the smaller high 

schools and 95 per cent of the larger ones provided occupational 

guidance in the 1938-1939 session.
25 

10 

In 1952• Branich reported the findings of a survey of guidance 

practices in 121 small high schools in Virginia. About half of the 

schools included grades eight through twelve. and most of the others 

included grades eight through eleven; thus, the high schools included 
26 two grades now often included in the junior high schools of Virginia. 

BranJ.cb's findings relating to the use of educational and 

occupational information in these schools were as follows1 71 per cent 

of the schools·provided educational and vocational guidancei 86.6 per 

cent kept educational and occupational info1'llliltion in the school 

libraryi 37.9 per cent had courses ii) occupations and most of these 

were in the eighth grade; activities to provide educational and 

occupational infor.mation were more often disseminating facts than 

providing first-hand contacts; and the pressure of time was most 
. 27 

often noted as a limitation to the program. 

II. RESEARCH ON GUIDANCE IN OTHER STATES AND IN THE NATION 

Methods of teaching occupational !nf wmation in high schools 

1n New York State were sUl"Veyed by Hamel. He found that the practice 

25 . 
Ibid •• P• 29. -

26Edward M. Branich. "A Survey of Guidance Activities in 
Group III High Schools in Virginia" (unpublished Mastv•a thesis, 
Univel'Sity of Richmond. Richmond, Virginia, 1952)• P• 15. 

27 Ibid., PP• 2a. 43, 87, and 90. -
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in most schools was to offer a unit on occupations, the typical unit 

being taught daily from one to fOUl' weeks by the teacher of the ninth 

grade c!tizen education class. The teachers of these units recom-

mended that the teaching of occupations be extended to twenty or fol'ty 

weeks• and that occupations also be taught again in the eleventh or 
28 

twelfth grade by a guidance peX'Son or specially trained teacher. 

In order to describe good guidance practices in junior high 

schools in the United States, Cottingham and Hopke reported the 

findings of a questionnaire sent to six hundred junior high school 

guidance persons and principals recommended by state departments of 

education and colleges of education for their outstanding work in 

guidance. While the work was descriptive of the practices of the 

over three hundred respondents, and not statistical in nature• the 

authors included a summary of trends and needs as repol'ted by the 

respondents. 

Some of the trends reported in career guidance in junior high 

schools Vex'e as followsi the use of tests such as the Kuder Pref-

erence Record - Vocationali the inclusion of units on careers in 

social studies, English. and core classesi career Days; outside 

speakers describing fields of work to students; bulletin boards 

and displays for educational and occupational information; extensive 

28tawrence B. Hamel, "A Survey of the Teaching of Occiipations 1 " 

Bulletin ~ the National Association ~ Second!11 School Principals 1 

46:32 1 Novems&r1 1962. 



occupational. information files; and student-prepared "career note­

books.1129 

12 

Improvements needed in career guidance were repol'ted as follows& 

the need for additional time for·guidance; the need for more space in 

which to house educational and occupational information; the need for 

educational and occupational information designed for use by junior 

high school students; and the need fol' expansion of the information 

service beyond the occupations units and classes, at least to core 
30 and exploratory classes. 

On the suitability of sources of occupational information fol' 

junior high school age readers, Watson, Rundquist, and Cottle found 

that little had been done during the previous decade to make these 

materials more readable~ In evaluating the r-eadability of the 

Occupational Outlook Handbook and other pieces of information pub­

lished since 1954, the authors found that most of the material was 

at the eleventh or twelfth gI'ade reading level, and that materials 

on professional and semi-professional occupations were even more 
31 

difficult to read. 

In their nation-wide survey of the juniol' high and junior­

senior high schools• Wright and Greer found from the sample surveyed 

29cottingham and Hopke 9 21?,.• cit., P• 346. 

ao 
Ibid. , p. 326. -

31Donald E. Watson, et al., "What's Wl'ODg with Occupational 
Materials," Journal _2! Counseling Psychology, 6t290-29l, WinteJ:t, 1959. 



that in :Junior high schools interest and special aptitude tests. 

o~en used for the pupil-appraisal aspect of educational and occu-

pational guidance, were given to approximately 13 pezt cent of the 

seventh graders, 41 per cent of the eighth graders, and 82 per cent 
32 

of the ninth graders. 

III. RESEARCH ON THEORIES OF VOCATIONAL DEVELOPMENT 

13 

The research briefly reported here was selected because of its 

implications as to the approach that should be taken towal'd occupa-

tional guidance in the junior high years. 
, 

In a review of recent research on vocational development 

processes, the observation was made that 

neither materials nor practices (of guidance) showed the 
impact of the newer theoretical formulations •••• Only by 
the counselors' actions will those materials and procedures 
by developed that caDital!ze on the mounting knowledge of 
vocational behavior.~3 

The theoretical f ol"lllUlations mentioned above began in the 

early 1950's when vocational development as an area of research 

started. Super 1 one of the pioneers in this research 1 has continually 

reported results of his longitudinal career development studies devised 

32Gtta~ s. Wright and Edith s. Gree:r, The Junior Hifh Schools 
! SUI'Vey ~ Grades 7-8-9 ,.!!. !!!!, Junior ~ JuDT9or-Senlor ~ Schools, 
Office of Education, u. s. Department of Health, Education, and 
Welfare, Bulletin, 1963 1 Ho. 32 (Washington& Govern!C6nt Printing 
Office, 1963), p. 39. 

33G81'r,Y R.. Walz, "Vocational Development Process," Review of 
Educational Research• 33:202 1 April, 1963. 
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to test the hypotheses that the occupational history of individuals 

is a pattern resulting from influences both within and outside him­

self. One of the conclusions of bis study on the vocational maturity 

of ninth grade boys was that ninth gradel'S were not ready for specif !c 

vocational choices but needed further vocational development before 
34 making vocational decisions. 

Gribbons, in a careel' development study using his Readiness for 

Vocational Planning Scale• found that a good many students in the 

eighth grade were more ready to make occupational decisions than 
35 

some tenth grade students 1 lending support to the idea that j uniol' 

high school pupils should be encouraged to think about the broad 

areas and levels of occupations, but should be neither urged to nor 
36 

prevented from making specific choices. 

34Donald E. Super, "Developmental Approach to Vocatianal 
Guidance1 Recent Theocy and Results," The Vc>cational Guidance 
Qual'terly. 1315 1 Autumn, 1964. -

35wazwren D. Gribbons, "Changes in Readiness for Vocational 
Planning from the Eighth Grade to the Tenth Grade," Personnel and 
Guidance Journal, 421913, May, 1964. -

36MaUI'itz Johnson, Jr., William E. Busacker, and Fred Q. 
Bowman, Junior High School Guidance (New Yorka Harper and Brothers, 
1961) t P• 201. 



CHAPTER III 

THE INSTRUMENT 

As the outcome of a conversation in Oetober1 1965 1 with 

ClaNnee L. Kent 1 Virginia State Supel'Visor of Guidance and Testing• 

a plan began to evolve to survey educational and occupational guid­

ance in the intennediate and junior high schools in Virginia. The 

decision was made to formulate a questionnaire to be sent to all 

intermediate, junior higb1 and junior-senior high schools in the 

state. 

The report on the instrument of the study was divided as 

followst (1) sources used in preparing questionnaire items; (2) 

methods of procedure; and (3) treatment of the findings. 

I. SOURCES USED IN PREPARING QUESTIONNAIRE ITEMS 

The instrument was to be designed to obtain information which 

would answer the following questionsz 

How were the guidance departments of the intermediate and 

junior high schools organized for educational and occupational 

guidance? 

What practices were followed and what sources of educational 

and occupational information were used in this aspect of guidance? 

What were the objectives of the schools in presenting edu­

cational and occupational infOt'mation to the students? 

By what criteria were the educational and occupational 
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infoI'Jllation services of the schools being evaluated? 

The studies cited in Chapter II 1 Review of Related Research• 

were used in selecting items for the questionnaire. In addition, 

refeNnces from the following sources contributed to the formulation 

of the items. 

According to the Guidance Hand.book ~ Virginia Schools, the 

role of the guidance committee "is to assist in planning, evaluating, 

improving, and extending guidance services." It was recommended that 

the membership of the guidance committee include the guidance coordi• 

nator and other counselors, i:tepresentatives of particular areas of 

the curriculum or teachers fl'om particular gttade levels, the l!brar-
37 ian, and the principal and assistant principal. 

A course of study or series of related units should be planned 

in order to pl'Ovide emphasis on the wide exploration of vocational 

opportunities as preparation for future decisions of the junior high 

school student. It was further recommended that these classes should 

be conducted by trained counselors and include supplemental group 
38 

guidance activities conducted by the teachers. 

The Guidance Handbook pointed out that complete.and accurate 
39 

occupational information materials should be located in the library. 

37Gu!dance Handbook ~Virginia Schools, 2E.• ~·, P• 15. 

38Ibid,, P• 79. -
39tbid., P• 69. -
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The impOl'tance of the relationship of the testing program to 

the goals of the information service in guidance was recognized in the 

Guidance Handbook. The statement was made that interpreting stand-

ardized tests with the students is of value in assisting students 

in using information related to their abilities. interests. and· 

aptitudes in educational and occupational planning. Teats for grades 

seven, eight, and nine of the Virginia state-wide testing program 

were listed as follows: the California Test of Mental Maturity and 

the Iowa Silent Reading Test fort the seventh grade 1 the Differential 

Aptitude Tests for the eighth grade1 and the School and College 

Ability Tests and Sequential Tests of Educational Progress fw the 
40 

ninth grade. 

In the last chapter of the Guidance Handbook were found cri­

teria fw evaluating various aspects of the guidance services, with 
41 

the recommendation of the necessity for continuous evaluation. 

Hoppock was in f avOI' of separate courses in occupations for 

boys and girls 9 and cited studies end.or-sing courses in occupations 
. 42 

especially for prospective drop-outs. 

The desirability of giving some general consideration to types 

of colleges and differences in entrance requirements to eighth and 

40tbid. • PP• ll9-l20. -
41Ibid •• PP• 135-159. -
42Robel't Hoppock• Occupational Information (Second edition, 

New Yorks McGraw-Hill Book Company. Inc., 1963) 1 P• 166. 
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ninth gradel'S was also pointed out by Hoppock. 

18 

Arbuckle explained that a "unit" takes in the study of educa-

tion and one's self as well as occupations and that the three cannot 
41J 

be separated. 

Sources of educationa1 and occupational information furnished 

to secondary schools in Virginia by the State Department of Education 

included .!!!.!. College ~ Book, the Dictionary 2!. Occupational Titles, 

the Occupational Outlook Handbook, American Universities ~ Colleges, 

! Directory 2!_ Vocational Training Sources, and Career Exploration 
45 

Kits. 

II. METHODS OF PROCEDURE 

After information for the items of the questionnaire had been 

assembled, selection andcorganization of the material took \place. 

As progress was made toward the final version of the instrument, 

valuable assistance was received from Dr. Edward F. OVerton, Chairman 

of the Depat'tment of Education, University of Richmond., and by Mr. 

Clarence L. Kent. Suggestions for improvement of the wording of 

the items were made by Mr. George o. Mcclary, Supervisor of Guidance 

43 Ibid., P• 183. -
44Dugald s. Arbuckle, Pupil Personnel Services in American 

Schools (Boston: Allyn and Bacon, 1962), p. 340. -

45clarence L. Kent, "Guidance in 1964" (an address to the 
Eighth Annual Conference of Virginia School Guidance Counselors, 
December, 1964), p. 4. (Mimeographed.) 
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SeI"Vices in the Richmond Public Schools, and Mr. W. F. Koontz, 

Coordinatw of Guidance in the Chesapeake Public Schools 1 to whom 

copies of a tentative form of the questionnaire had been sent. Other 

suggestions for the improvement of the tentative questionnaire were 

made by Dr. Fred B. Dixon, Principal of John Marshall High School in 

Richmond, and Mr. Malcolm M. McConnell, Visiting Teaebel' in the 

Henrico County Schools. 

On April 1 1 1966, the final version of the questionnaire was 
46 

sent with an explanatot>y letter to each of the inte:t'mediate, junior 

high, middle, and juniol'-senior high schools in Virginia. The list 

of 106 schools was furnished by the State Department of Education. 

On April 151 1966, postcards were sent as reminders to the 

schools which had not responded, and on April 22, a second copy of 

the instrument was sent to non-respondents with a request for a 

reply. 

III. TREATMENT OF THE FINDINGS 

Upon examination of the responses to the questionnail'9 1 it 

was decided not to include in the study responses from the junior­

senior high schools because the information referring to the junior 

high portion of those schools could not be readily separated from 

the information referring to the senioP high pol'tion. 

46see Appendix A. 



Returns from two junior high schools offering only special 

education were not used because the characteristics of the students 

at those schools were not consistent with those in the other junior 

high schools. 

The two schools in the state called "middle" schools were 

20 

also omitted from the study because it was felt that two schools were 

not enough to constitute a stratum. 

One junior high school which enrolled only gl'&des six and 

seven was omitted because it did not meet the condition that. to be 

included in the study, the school mu.at have at least two of the 

grades seven• eight• and nine. 

By these omissions. the nUJllber of schools included in the 

study was lowered from 106 to ninety-six. A list of the names of 

the responding schools is given in Appendix B • page 71J. 

The responding schools were divided into three stratas the 

intermediate schools• the junior high schools in which grade eight 

was the highest grade. and the juniol' high schools in which grade 

nine was the highest grade. As a result of this stratification• 

comparisons could be made between the intermediate schools and the 

junior high schools• as well as between schools which did not in­

clude grade nine and those which did. In the remainder of the re­

port, the three strata were designated as "types of schools." 

The responses to the questionnaire items were tabulated and, 

in most instances. were converted to peX'Centages of item responses 

by types of schools. or by types of schools and grade levels. 
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Exceptions to this procedure were as follows1 (1) when the number of 

responses to each part of an item was less than twenty, the numbers 

were used rather than percentages; (2) some of the responses were 

given as percentages of the total of all three types of schools when 

it was more convenient and appropriate; and (S) the mean rank average 

technique was used fO'f.' the findings of the two rank order ! tems, and 

the findings were expressed as the rank order of frequency of re­

aponeea. 



CHAPTER IV 

nlE FINDINGS 

The findings of this investigation on "A Survey of the Use 

of Educational and Occupational Information in Intermediate and 

Junior High Schools in Virginia" were organized in terms of (a) the 

grade levels and sizes of the responding schools, (b) personnel ·and 

guidance committees involved in pl'OViding educational and occupa­

tionai information, (c) the practices followed and the sources of 

information used in the schools 1 ( d) the objectives of the schools 

in presenting the information to the students, (e) evaluating the 

educational and occupational information services by the schools, 

and ( f) descriptions of specific plans for presenting educational 

and occupational information to students, as reported by some of the 

respondents. 

I. GRADE LEVELS AND SIZES OF RESPONDING SOiOOLS 

Of the ninety-six schools included in the survey, responses 

were received from seventy-nine, or 82.3 per cent, distributed as 

follows: 
Questionnaires Questionnaires Per cent 

Schools malled returned --response 

Intermediate 19 17 89.4 

Junior high with 
grade 8 and below 20 18 90.0 

JuniOP high with 
grade 9 and below 57 77.2 
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In Table I the number of schools eDI'olling various grade 

levels is shown. Of the seventeen intermediate schools, all enrolled 

grades seven and eight only. Of the eighteen junioI' high schools en­

rolling g:E'ade eight and below, fourteen bad grades·seven and eight 

only; two had g:E'adea six, seven, and eight; one had grades four 

through eight; and one had grades one through eight. Of the forty­

fOUl" junior high schools enrolling grade nine and below, the majority, 

or thirty-one of 'them, had pades seven, eight, and nine. FoUl' schools 

had gl'ades eight and nine only; four had grades six through nine; 

three bad grades one through nine; one bad grades five through nine; 

and one had grades four thl'ougb nine. 

Although the schools were not stl'&tif ied by size throughout 

the presentation of the findings, Table II, showing the pel"centage of 

schools by types of schools and size of enrollment, can be used in 

interpreting the significance of other data presented in this report. 

More than one-half of the intermediate schools had an enroll­

ment of between 751 and 1200 students; nearly 30 p~~"' cent, between 

1201 and 1700 students; and· nearly 18 per cent, between 100 and 750 

students. 

Most of the junior high schools with grade eight and below, 

1DO%'e than 61 per cent, had between 100 and 750 students; one-third 

of them had between 751 and 1200 students; and only approximately 

6 per cent had between 1201 and 1700 students. 

The sizes of the junior high schools with gl'ade nine and be­

low were similar to those of the intermediate schools. One-half of 



TABLE I 

NUMBER OF RESPONDING SCHOO~ 
BY TYPES OF SCHOOLS AND GRADE LEVELS 

Gx.tade levels 
Types of Schools enrolled Number Totals 

Intermediate Schools 7 - 8 17 

*Juniw high schools 7 - 8 l~ 
enrolling Grade 8 6 - 8 2 
and below 4 - 8 l 

l-8 l 

Total 18 

*Junior high schools 8 - 9 4 
enrolling Grade 9 7 - 9 31 
and below 6 - 9 4 

5 - 9 l 
4 - 9 1 
1 - 9 3 

Total 44 

Total respondents 

6!10 grade below 7 was included in the tabulation of data 9 
even though the grade may have been reported as part of a junior 
high school. 

17 

18 

79 



TABLE II 

PERCENTAGE DISTRIBUTION OF SCHOOLS 
BY TYPE AND SIZE or ENROLLMENT 

25 

Percentiif e of schools 
iJuniorgh i&Junlor high 

Size of Inter- with Grade 8 with Grade 9 
Enrollment mediate and below and below 

100 - 750 17.6 61.l 27.3 

751 - 1200 52.9 33.3 so.o 

1201 - 1700 29.5 5.6 22.7 

Total 100.0 100.0 100.0 

*This group of schools included four schools with grades 
below grade seven. 

*:t?his group of schools included four schools with grades 
eight and nine only, and nine schools with grades below grade seven. 



these junior high schools had an elll"ollment of between 751 and 1200; 

nearly 23 per cent, from 1201 to 1700' and more than 27 per cent, 

from 100 to 750. 

II; PERSONNEL AND GUIDANCE COMMITTEES INVOLVED 

IN INFORMATION SERVICE 

Personnel involved. 

There were variations in the range and combinations of school 

personnel involved in the educational and occupational information 

aspects of guidance. At the one extreme, in three small junior 
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high schools, only the principal or assistant principal was involved. 

At the other extreme, one large intermediate school reported that 

the guidance coordinator, teacher-counselors, teachers• librarian, 

the principal, and the assistant principal were all involved in the 

information aspects of guidance. The rest of the schools reported 

varying numbers and combinations of school personnel involved. 

Table III shows the ntimber and percentage of members of the 

school staff having involvement in the infol'lllation aspects of 

guidance in each type of school. The librarian was indicated by 

more of the total number of schools than any other person, more than 

70 per cent; guidance coordinators were second, having been checked 

by. mwe than 68 per cent of the total numbeX' of schools. 

The peX'centage of junioX' high schools with grade eight and 

below which indicated the involvement of a guidance coordinator 

or full-time counselors was significantly lowel' than those of the 



Personnel 
Involved 

· Librarians 

Guidance Coordinators 

Full-time counselors 

Teachers 

Teachel'-counselors 

Core teachers 

Principals 

Assistant principals 

TABLE III 

NUMBER AND PERCENTAGE OF SCHOOLS HAVING PERSONNEL 
INVOLVED IN EDUCATIONAL AND OCCUPATIONAL INFORMATION ASPECTS 

OF GUIDANCE, BY TYPES OF SCHOOLS 

· Number and 2ercentafe of schools 
*Junior high schools **Junor high schools 

Intermediate with Grade 8 with Grade 9 
schools and below . and below 

No. Per cent Ho. Per cent No. Per cent 

12 70.6 12 66.7 32 72.7 

12 70.6 9 50.0 33 75.0 

14 82.3 6 33.3 30 68.2 

5 29.lf. 9 so.o 22 so.o 

1 41.2 9 so.o 19 46.2 

11 64.7 3 16.7 ll 25.0 

3 17.6 1 s.s 2 4.5 

2 11.a 1 5.6 2 4.5 

*This group of schools included four .schools dilrolling grades ~low grade 7. 

Totals 
No. Per cent 

56 70.8 

54 68.9 

50 sa.o 

36 45.6 

35 lf.4.3 

25 31.6 

6 1.1 

5 6.3 

**This group of schools included four schools enrolling grades 8 and 9 only, and nine schools 
enrolling grades below grade 7. II.) 

~ 
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other two types of schools. The greater fl'equency of smaller schools 

in this group could have had some bearing on this tendency. 

Almost half of the total number of schools I'leported the involve­

ment of teachers, indicating a situation in harmony with a nationwide 

trend in junior high schools of reliance on the classroom teacher .. , 
as an important guidance person. Although the intermediate schools 

indicated that only approximately 30 per cent of them involved the 

teacher in the information aspects of guidance, more than 64 per 

cent of them mentioned the core teacher. This was indicative of a 

diffel'ence in the curriculum O?'ganization of the schools since core 

teachers were involved in 25 pe?' cent or less of either type of 

junior high school. 

A few schools indicated that the principal or assistant 

principal was involved in the educational and occupational aspects 

of guidance, and most of these were schools with low enrollmonts. 

Guidance committees involved. 

The statement has been made that current practices in junio?' 

high schools in the nation include the use of a faculty committee 
48 

to act as an advisory body to the guidance coordinator. The per-

centage distribution of guidance committees involved in the educa­

tional and occupational information aspects of guidance in the 

'+7 Cottingham and Hopke• ,S?.• .2!!• 1 p. 78. 

48Ibid. • P• 80. -
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intermediate and junior high schools of Virginia is shown below: 

Hadn!jidance Did not have 
Tzyes of schools guidance committee co ttee 

Intermediate 23.5 76.5 

Junior high with 
grade 8 and below 43.1 56.9 

Junior high with 
grade 9 and below 54.5 45.5 

Fewer intermediate schools than junior high schools of either 

type bad a guidance committee, but the greatest proportion of any 

type of school which had a guidance committee was only slightly more 

than one-half. A lack of need or knowledge of the need for such a 

committee would seem to be widespread among both the intermediate 

and junior high schools in Virginia. 

A glance at Table IV gives an idea of the wide variety of 

job classifications of school personnel on the existing guidance 

committees. The largest number of committees included guidance 

personnel, twenty-three, or more than 67 pel' centi principals were 

the second largest numbelt', thirteen, or more than 38 pet' cent; and 

librarians were thil'd1 nine, or approximately 26 per cent. Thirteen 

different kinds of teachers were among the personnel I'eported as 

members of some guidance committee; and in addition, "teachers," 

whose subject or grade was not designated, were reported in nearly 

one-fourth of the responses. Teacher ?'epresentation on the guid-, 

ance committees which existed appeared to be a predominant feature 

of the membership of these comJD!ttees. 
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TABLE IV 

COMPOSITION' OF GUIDANCE COMMITTEES INVOLVED IN THE EDUCATIONAL 
AND OCCUPATIONAL INFORMATION ASPECTS OF GUIDANCE 

IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS 

Personnel composing 
guidance committee 

Guidance personnel 
Principals 
Librarians 
"Teachers" 
Teachers representing grade levels 
Assistant Principals 
Heads of departments 
Teachers representing subject fields 
Physical education teachers 
Industrial arts teachers 
Home economics teachers · 
Core teachers 
Visiting teachers 
Social studies teachers 
English teachers 
Reading teachers 
Art teachers 
Music teachel'S 
Nurses 
Secondary supervisors 
Student representatives 

from each homeroom 

Frequency of job classification 
on committee 

*Number **Per cent 

23 67.7 
l.3 38.2 

9 26.S 
8 23.6 
5 14.7 
4 u.a 
q. u.e · 
4 u.e 
3 a.a 
3 a.a 
2 s.s 
2 5.6 
2 s.s 
l 2.9 
1 2.9 
l 2.9 
1 2.9 
l 2.9 
l 2.9 
l 2.9 

l 2.9 

"These figures comprise the tabulations from the thirty-four 
schools reporting that they bad a guidance committee. 

**The percentages refer to the frequency of job classification 
on the guidance committees of the thirty-four schools having such 
colllJDi ttees • · 



Three unusual members, found in one school eaoh, were the 

school nurse, the secondary supervisor, and student representatives 

from each homeroom. 

III• PRACTICES FOLLOWED IN DISSEMINATING INFORMATION 

Courses in guidance topics. 
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Of the intermediate and junior high schools responding to this 

survey, only two mentioned separate courses in guidance topics. One 

school offered to seventh graders a nine-week guidance class which 

devoted half of its daily sessions to topics related specifically to 

educational and occupational guidance. Credit was given for the 

cOUl'se, but it was not a requil'ed class. Another school did not 

actually have such a course, but indicated that it was planning a 

required course called "Occupations and Self-Analysis" for> ninth 

graders. This would be a non-credit course, part of the regular 

curriculum. 

Units on guidance topics. 

Units on guidance topics included within other classes proved 

to be much more prevalent than the courses. Fifty-seven of the 

seventy-nine responding schools !nclicated that they offered units 

which included educational and occupational guidance topics. Of the 

intermediate schools, fifteen, or more than 88 per cent, bad such 

unitsi junior high schools with grade eight and below reported that 

eleven, or approximately 61 per cent, had such unitsi and junior high 



schools with grade nine and below reported that thirty-one, or 

approximately 61 per cent, had such units. 

The grade levels at which the units were presented in the 

different types of schools are shown belowt 

Grades in which unit is 2resented 
Schools. Seven Eight Nine 

Intermediate 12 13 

Junior high with 
grade 8 and below 2 11 -
Junior high with 
grade 9 and below 1 23 18 

Grade eight was the most popular grade in which to present units in 

all types of schools. More intermediate schools offered uni ts on 

educational and occupational guidance than either type of junior 

high school. 

32 

The f indinga revealed wide variations in the amount of time 

devoted to units in the responding schools. In intermediate schools, 

the length of the units ranged· from one to three weeks with daily 
1· ·' 

sessions; however, no response as to the length of time in•olved was 

given to the item on units by nine of the fifteen respondents. In 

junior high schools with grade eight and below, the length of the 

units ranged from one to five weeks with daily sessions• with the 

time not specified by three of the eleven item respondents. In 

junior high schools with grade nine and below• all thirty-one schools 
. . 

which had units specified the length of time devoted to them, which 

ranged from three 0%' four sessions to eight weeks with daily sessions. 
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The most populal' subject al'ea in which to include units on 

guidance topics was social studies, as shown in Table V. The next 

most frequently indicated subject classes in which .units were pre­

sented were English and social studies classes in the same school, 

and English classes only. The homeroom as a vehicle for presenting 

units was indicated in only three of the fi~y-seven schools respond­

ing to the item, 01' approximately 5 per cent. There was a vaiety 

of subjects reported in combination with English classes, core 

classes, and the homel'Oom as the classes within which the units were 

presented. These combinations wel"e designated as "English and l 

subject," "Core class and l subject," and "Homeroom and l subject" 

in the table. 

The teachers of the subject classes in which units on guidance 

topics were included were completely or partly in chuge of conduct­

ing the units in schools which offered them. Hovever, a counselor 

was also involved in conducting the units in almost one-half of the 

schools which reported having guidance units. 

Other than the study of occupations and the world of work, 

units on guidance included self-appraisal activities in approximately 

86 per cent of the schools having units, and included educational 

information in nearly 75 per cent of the schools having units. 

The most frequently mentioned sources of content of the units 

in all types of responding schools were: the Science Research 

Associates career Kit or a compaable kit, with fifteen responses; 



TABLE V 

NUMBER OF GUIDANCE UNITS INCLUDED WITHIN OTHER CLASSES 
BY KINDS OF CLASSES AND TYPES OF SCHOOLS 

it:es of schools 
Junior bl~ Junior high, 

Inter- with Grade 8 with Grade 9 
Classes mediate and below and below 

Social studies 3 3 10 
English and social studies 3 1 4 
English 2 3 2 
Core class and l subject 5 l 0 
English and l subject 0 0 5 
Core class 2 0 3 
Homeroom and l subject 0 0 3 
Homeroom 0 1 2 
Home economics 0 1 0 
Physical education 0 1 0 
Not designated 0 0 2 

Totals 15 11 31 

Totals 

16 
8 
7 
6 
5 
5 
3 
3 
l 
1 
2 

57 
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outlines prepared by the individual schools, with .twelve responsesi 

outlines furnished by the school division, with five l'esponses; and 

textbooks, with three responses. However, of the fifty-seven schools 

which had guidance units 1 twenty-two schools did not mention the 

sOUl'ce of unit content. 

An analysis of the findings on units on guidance topics in 

the intermediate and junior high schools of Virginia shawed that the 

typical unit was presented in the eighth grade in the social studies 

class, was conducted by the social studies teacher and the counselor, 

continued daily over a. period of about three weeks, included self­

appraisal. activities and educational inf~tion, used the Science 

Research Associates career Kit, and followed an ,outline developed. 

at the individual school. 

SJ>ecial £?UPS of student!.• 

Table VI gives an idea of how many schools of each type dissem­

inated educational and occupational information to special groups 

of students, rather than always to heterogeneous groups. Most of 

the schools which answered this item checked more than one kind of 

special group; therefore, the table does not indicate the total 

number of schools having special groups for which educational and 

occupational information was specifically organized• 

'the greatest number of schools had interest groups, eighteen 

in all; fourteen schools reported g?'OUps of prospective drop-outs; 

nine schools, groups of the intellectually handicapped; eight schools, 



TABLE VI 

NUMBER OF SCHOOLS DISSEMINATING EDUCATIONAL AND 
OCCUPATIONAL INFORMATION TO SPECIAL GROUPS 

BY KINDS OF GROUPS AND TYPES OF SCHOOLS 

Types of schools 
JUU!Ol' high Junior High 

Kinds of Inter- with Grade 8 with Grade 9 
Groul?s mediate and below and below 

Interest groups 3 2 13 
Prospective 
dl'oh~uts 2 2 10 

Inte ctually 
handicapped · 2 2 5 

Gifted students 2 2 4 

Grouped by sex 0 0 5 

36 

Totals 

18 

14 

9 

B 

5 

Notes Host schools which answered this item checked more than 
one kind of special group. 
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groups of gi~ed students; and five schools reported that they 

grouped students by sex for the purpose of disseminating educational 

and occupational information. As each of these figures represents 

less than one-fourth of the survey respondents, having sp~cial groups 

for which educational and occupational information was specifically 

organized was not a widespread px-aetice in the intermediate and 

junior high schools of Virginia. 

Practices aiding students in high school subject selection. 

The respondents were asked to rank certain practices in order 

of effectiveness in assist!ng intermediate and juniox- high school 

students in the selection of high school subjects. This was done 

instead of using a checklist because it was anticipated that almost 

all schools would indicate that they used each of the practices, re­

sulting in the lack of definitive findings. 

The rank O?'der of effectiveness of these practices as repOt'ted 

by the schools is shown as follows: 

Practices 

.Group student confeNnces 

Individual student conferences 

Individual parent conferences 

Parent meetings 

Rank order of effectiveness 
in all schools 

lst 

2nd 

3rd 

4th 

All three types of schoola rated in the same O?'der the effective­

ness of group student conferences, individual student conferences, indi­

vidual parent conferences, and parent meetings in helping intermediate 
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and junior high school students choose a program of studies for high 

school. Only three schools of the total number surveyed did not 

respond to this itelll, indicating that the practices were almost 

univel'Sal in the schools surveyed. 

Using standardized tests for self-appraisal. 

The extent to which standardized tests were used in the self­

appraisal. aspect of pres~nting educational and occupational info:r:-­

ma.tion to students in intermediate and junior high schools in Virginia, 

as well as an indication of the participation of these schools in the 

state-wide testing pl'Ogram, is shown in Table VII. 

The test most widely used in the grade level for which it was 

designed was the. battel:'y of Differential Apt! tude Tests, with all of 

the intermediate and junior high schools with grade eight and below, 

and approximately 90. per cent of tbe junior high :.cbools with grade 

nine and below reporting the use of this battery for guidance purposes 

in the eighth grade •. 

The use of the Iowa Silent Reading Test in gMde seven ranged 

from more than 83 per cent to more than 97 per cent in the.different 

types of :achools, the use of the California Test of Mental Maturity 

in grade seven ranged from 75 per cent to appl'Oximately 88 per cent 

in the different types of schools. These tests were used in a 

smaller proportion of junioX' high schools with grade eight mid below 

than in the other two types of schools. 

The Sequential Tests of Educational Progress were used in more 

than 93 per cent of the ninth grades in the junior high schools which 



TABLE VII 

PERCENTAGE OF SCHOOLS WHICH ADMINISTERED STANDARDIZED TESTS TO STUDENTS FOR 
SELF-APPRAISAL PURPOSES• BY TESTS• TYPES OF TESTS• AND GRADE LEVELS 

ffies of schools 
iJunior h~ with **Junior high with 

Standardized Tests Intermediate Grade 8 and below Grado 9 and below 
Grado 7 Grade a Grade 7 Grade 8 Grade 7 Grade 8 Grade 9 

State-wide testing program tests 
Differential Aptitude Tests 
Iowa Silent Reading Test 
california Test of Mental· 

MatUl'ity 
S. T. E. P. 
$. C. A. T. 

Other tests · 
Otis Quick-Scoring Mental 

Ability Tests 
Kuder Preference Recoro 
Occupational ~nterest 

Inventory 
Various algebra aptitude and 

placement.tests 

o.o 
94.l 

as.2 
o.o 
o.o 

52.9 
o.o 

o.o 

o.o 

100.0 
5.9 

o.o 
o.o 
o.o 

58.8 
29.4 

o.o 

5.9 

o.o 
83.3 

77.8 
o.o 
5.6 

11.1 
5.6 

o.o 

o.o 

100.0 
o.o 

o.o 
o.o 
s.s 

11.1 
22.2 

ll.l 

s.s 

o.o 
97.5 

75.0 
2.s 
2.5 

17.5 
o.o 

o.o 

o.o 

90.9 
2.3 

2.3 
o.o 
2.3 

13.6 
ll.4 

15.9 

6.6 

2.3 
o.o 

2.3 
93.2 
79.6 

13.6 
22.7 

o.o 

o.o 

l{ote: All responses for these tests were tabulated• even when a school indicated that a test 
was given to only part of the students in a certain grade level. 

"This group of schools included foUl' schools having grades below grade seven. 
**This group of schools included four schools having grades eight and nine only, and nine 

schools having grades below grade seven. 
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included grade nine l the School and College Ability Tests were used 

in nearly 80 per cent of the ninth grades of those schools. 

All of the tests cited up to this point were part of the 

Virginia state-wide testing program. The percentages were derived 

from tabulations of responses to the questionnaire item on "stand­

ardized tests administered to assist in the self-appraisal aspect of 

using educational and occupational information," and, therefore, 

could not necessarily be interpreted as an indication of the total 

number of schools which administered these teats, but rather as an 

indication of the minimum number of schools using the tests of the 

state-wide testing program. 

Of tests not included in the state-wide testing program. the 

Otis Quick-Scoring Mental Ability Tests were used more than any 

other at all grade levels, and particularly in the intermediate 

schools, with more than 50 per cent using them. The Kuder Preference 

Record was the next most frequently used test• primarily in grades 

eight and nine with from approximately 22 per cent to 29 per cent of 

the ninth grades using them. Other tests shown on Table VII were the 

Occupational Interest Inventoey and various algebra aptitude tests• 

both used occasionally in grade eight. 

Not shown on the table were tests reported uaed in only one 

school; the California Personality Test, the Acorn Aptitude Test 

Stanford Achievement Tests, and several others. 
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Advisory groups. 

Only three schools, all of them junior high schools with grade 

nine and below• mentioned that they had advisory groups in which 

educational and occupational infOl'mation was discussed. In one 

school, groups of from twelve to fifteen gifted students met weekly, 

but the number of weekly meetings was not indicated. Another school 

reported interest groups of ten or twelve students meeting five or 

six times under the leadership of the counselor and teachers. A 

third school described six weekly meetings of from ten to twelve 

students in each of several interest gl'oups in grades seven and eight. 

The activities of the meetings included tours of industries, banks, 

newspaper plants, and garages, among other places. Some groups met 

at school and representatives of certain occupations discussed the 

occupations with the students in these interest groups. 

Other practices. 

There were other practices followed in disseminating educa­

tional and occupatimal information in the intermediate and junior 

high schools of Virginia reported in the surYey. Although some of 

these practi~~~ were inco1'1>0l'ated into the act!viti9s of courses, 

units, conferences, and advisory groups, separate tabulations have 

been made as shown in Table VIII. Assembly pro~, films and 

filmstrips, exhibits and displays~ and. test interpretation were 

devices used in over one-half of all the schools at each grade level. 

Educational and occupational information was related to subjects 



TABLE VIII 

PERCENTAGE: OF SCHOOLS USING CERTAIN PRACTICES 
TO DISSEMINATE EDUCATIONAL AND OCCUPATIONAL INFORMATION 

BY PRACTICES AND GRADE LEVEIS 

Types of schools 
iJuniorhlgh with **Junior high with 

Practices Intermediate Grade 8 and below Grade 9 and below 
GI>aae 7 Graae a GI>aae ' Gra<Ie 8 Graa:e 'J Graae 8 Grac!e 9 

Assembly programs 58.8 76.5 61.1 77.8 60.0 70.S 87.S 
Films and filmstrips 76.S 94.l ., '77~'8 88.9 67.5 68.2 72.5 
Exhibits and displays 58.8 64.7 66.7 61.1 60.S 63.6 68.2 
Interpreting tests 70.6 82.3 66.7 88.9 55.0 10.5 72.7 
Teachers relating information 

to subjects taught 70.6 88.2 6l.l 66.7 35.0 65.9 79.5 
Students' inte:>ests ch~cklists 'l7.l 52.9 16.7 33.3 15.0 34.l 40.9 
Students• career notebooks 35.2 29.4 5.6 38.9 s.o 25.0 ll.3 
Guest speakers 64.1 64.7 33.3 50.0 47.5 56.8 63.6 
Referral to those engaged in 

occupations 29.4 41.2 22.2 27.8 17.5 36.4 45.4 
Writing autobiographies 52.9 47.l 33.3 38.9 35.0 38.6 40.9 
Student clubs •u.2 41.2 33.3 33.3 27.5 31.8 27.2 
Educational television ll.8 5.9 5.6 o.o 22.s 18.2 29.5 
Plant tours 11.8 17.6 S.6 17.1 7.5 15.9 22.7 
Career Day or Night o.o 5.9 5.6 16.7 17.5 22.7 27.2 
College Hight o.o o.o o.o s.s o.o o.o o.o 

*This gI'O\.~p of school& iucluded foUl' schools enrolling c:radeR bel.ow grade seven. 
ti'rhis group of schools included four schools tmr0lling grades eight and nine only. 

and nine school.s enrolling grades below grade seven. .f: .., 



taught, students' interests checklists were used, students' career 

notebooks were assembled, guest speakers were presented, and 

students weN referred to those engaged in occupations moN often 

in grades eight and nine than in grade seven in all schools. From 

one-half to one-fourth of the schools of all types reported that 

students Wl'Ote autobiographies and that there were student clubs 

which disseminated educational and occupational info1'11»11:1on i and 

less than one-fourth of all schools indicated that educational 

television, plant tours, Careel' Day or Night, and College Night 
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were activities at each grade level. Only one school reported College 

Night as an activity, and that was in grade eight of a junior high 

school with grade eight and lower grades. 

In general, the percentages of seventh gl'ades carrying out 

most of the practices listed in Table VIII were higher in the 

intermediate and junior high schools with grade eight and below 

than in junior high schools with grade nine and below. 

IV. SOURCES OF EDUCATIONAL AUD OCCUPATIONAL INFORMATION USED 

Sources of information. 

Sources of educational and occupational information furnished 

to secondary schools in Virginia by the State Depm:rtment of Education 

included.!!!!. College~ Boole, the Dictionary _2! Occupational Titles 9 

Occupational OUtlook Handbook, American Universities~ Colleges 1 

! Directory ~ Vocational Training Sources, and career Exploration 
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Kits. 49 In Table IX, which shows the percentages of schools, by 

types of schools and grade levels, which used these and other sources 

of information, it is indicated that all the materials furnished by 

the state were used by no less than approximately 30 per cent of all 

schools at each grade level. However, the percentages of the eighth 

and ninth grades ranged from more than 50 per cent to nearly 95 per 

cent, which were substantially higher percentages than those of the 

seventh grades. 

other sources of educational and occupational information, 

not furnished by the state, were brochures and pamphlets, autobiog-

raphies and books on caree:t>s, and college catalogs. In most instances, 

the percentages of schools using these sources of information were as 

high as or higher than the percentages of schools using state-

furnished materials. 

In schools which did not include grade nine, the use of sOUI'ces 

of information for educational and occupational guidance was greater 

in grade eight than in schools which did include grade nine. The 

seventh grades of intermediate schools used career kits, brochures 

and pamphlets, autobiographies and books on aareezts, and college 

catalogs more than did the seventh grades in the junior high schools. 

Locations of SOUl'ces.of information. 

Responses indicating the location within the school of sources 

of educational and occupational infomation were received from all 

49 Clarence L. Kent, loc. cit. --



Sources of 
Information 

TABLE IX 

PERCENTAG£ OF SCHOOLS USING CERTAIN SOURCES OF EDUCATIONAL AND 
OCCUPATIONAL INFORMATION, BY SOURCES OF INFORMATION• 

TYPES OF SCHOOLS AND GRADE LEVELS 

Percentage of schools 
*Junior high with iiJunlor high with 

Intermediate Grade a and below Grade 9 and below 
Grade '1 Grade 8 Grac!e 7 Graae a Graae 7 Grade 8 GraC!e § 

Occupational or career kits 70.6 . 88.2 &;•• r •• .J aa.s 55.0 68.2 
Brochures and pamphlets 64.7 76.S -~4.S 100.0 ss.o 77.3 
Autobiographies and books 

on careers 64.7 76.5 66.7 94.5 so.o 70.S 
College catalogs 41.2 82.3 55.6 94.5 42.5 63.8 
The College Blue Book 35.2 82.3 44.5 88.9 40.0 56.8 
DI'Ction~ 2,! Occupational Titles 41.2 88.2 38.9 88.9 37.5 65.2 
Occulat1onal OUtlook Handbook 52.9 94.l 33.3 83.3 45.0 72.5 
Amer can Universities and 

Colleges 29.4 70.6 38.9 83.3 32.5 52.3 
A Directory of Vocational 
-Trilnlng SoUJ:'ces 47.1 70.6 38.9 72.2 30.0 56.8 

*This group of schools inclll~~ti r~ schools with grades below grade seven. 
**This group of schools included four schools with grades eight and nine only, and 

nine schools with grades below grade seven. 

81.6 
81.6 

75.0 
81.6 
84.1 
81.6 
75.0 

72.5 

65.2 
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. but thNe of the seventy-nine respondents• and are shown in Table x. 
Althoug~ a checklist was not used for the indications of locations 

of the materials, all respondents indicated that the location was 

either the guidance office, the library, or both. A few schools 

further reported that sometimes the materials were taken to the 

classroom for use 1 but were returned to the guidance off ice w 

library aftorwards. 

The percentages of schools keeping educational and occupational 

information materials in the guidance off ice were ver:ry much bighel' 

the those keeping them in the library, except for autcbiogr-aphies 

and books on careers. Some schools indicated that the same matel"ials 

were kept both in the guidance office and in the library. Whether 

this meant that there were two sets of these sources of information 

or that they were moved fran one location to anothet' at different 

times was not clear. 

V. OBJECTIVES IN USDJG EDUCATIONAL AND OCCUPATIONAL INFORMATION 

Eight possible objectives of the intermediate and junior high 

schools in presenting educational and occupational information to 

their students were to be ranked in order of their importance to the 

respondents. Five of the objectives, often mentioned in the litera­

ture an junior nigh level guidance aa desirable goals• wel'e as follcms1 

to help students ·explore the world of work, to help plan their high 

!'lchool pl'Ograrn 11 to l.aBl'n about groups of occupations, to compare 

knowledge of self with career requirements• and to learn the techniques 



TABLE X 

LOCATION OF SOURCES OF EDUCATIONAL AND OCCUPATIONAL INFORMATION 
IN INTERMEDIATE AND JUNIOR HIGH SCHOOLS* 

Percenta~ in each location 
Sources of Information GUidance GUldance office 

off ice LibI'ary and l1ib?>ary 

Occupational or careeI' kits 55.4 22.9 21.7 
Brochures and pamphlets 43.8 31.5 24.6 
Autobiographies and books on careel'S 12.0 61'-.0 24.0 
College catalogs &JS. 7 28.5 25.8 
The College Blue Book 65.3 20.9 13.8 
Dlctlona!I ~ Occupational Titles 66.2 18.3 15.5 
Occ~tational. Outlook Handbook 56.4 19.7 23.9 
I.mer can Unlversltles and College9. 69.4 20.1;. lO~~ 

!Dictionary ,2t Vocational Training 
Sources 73.6 12.3 14.l 

*A total of seventy-six schools responded to this item. 

Classroom 
(sometimes) 

9.2 
3.9 
l.3 
1.3 
o.o 
l.3 
2.6 
o.o 

1.3 



50 of studying careers. 

One objective, that of planning post-high school education, 

was generally recommended in the literature, but with the recognition 

that specific post-high school education plans were usually inappro-
51 

priate at the junior high school level. 

The other two objectives - learning about specific occupations 

and choosing a career - were mentioned in much of the llteratul'e as 
52 

undesirable goals at the junior high level. 

The findings on how the intermediate and junior high schools 

ranked the importance of the eight objectives are found in Table XI. 

Some of the schools ranked only two or four objectives, leaving the 

others blank. However, all types of schools ranked the following 

objectives as first, second, and thiX'd choices, respeativelyt 

exploring the world of work, planning high school progl"ams, and 

learning about groups of occupations. These objectives were ranked 

from fourth to sixth place, depending on the type of schoo'.1-c compBl'ing 

knowledge of self with career requirements, and le8l'lling techniques 

of stu~ying careel's. It appeared that the goals of the intermediate 

and juniw high schools in educational and occupational guidance were 

in harmony with those recommended in much of the lltel'ature. 

----------------
50cottingham and Hopke, 21?.• ~·, PP• 30~305. 
51aoppock, 21?.• 2!!•, P• 193. 

52aelll"Y Borow, (ed.), .22.• cit., P• 492. 



TABLE XI 

RANK OR.DER OF OBJECTIVES OF SCHOOLS IN USING EDUCATIONAL 
AND OCCUPATIONAL INFORMATION BY TYPES OF SCHOOLS 

Objectives 

To help students: 

Explore the wol'ld of work 
Plan their high school. program 
Learn about groups of occupations 
Compare knowledge of self with 

career requil'ements 
Learn techniques of studying 

careers 
Learn about specific occupations 
Choose a career 
Plan post-high school education · 

Intermediate 

lst 
2nd 
3rd 

4th 

5th 
6th 
7th 
8th 

Schools rankinf objectives 
IJunlor high w th i(junlor high with 
Grade 8 and below Grade 9 and belOlf 

1st 1st 
2nd 2nd 
31"1 3rd 

4th 5th 

6th 4th 
7th 6th 
8th 7th 
5th 8th 

*This group of schools included four schools with grades below grade seven. 
**This group of schools included four schools with grades eight and nine only, and 

nine schools with grades below grade seven. 
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The less desirable objectives for these grade levels, learning 

about specific occupations and choosing a career, were ranked from 

sixth to eighth place, depending on the type of school. 

Planning a post-high school education was ranked in eighth 

place by two types of schools, but the junior high schools with g?'&de 

eight and below gave it fifth place. The discNpancy here may have 

been due to different interpretations of the degree of planning im­

plied by the question. 

VI. EVALUATING THE USE OF EDUCATIONAL AND OCCUPATIONAL 

INFORMATION 

Criteria used. 

The widespread use of the Guidance Handbook for Virginia Schools -------- - --------
for purposes of evaluating the educational and occupational !nfo:rmation 

services in the intermediate and junior high schools of Vil'ginla is 

shown in Table XII. More than 72 per cent of all schools using any 

criteria indicated the use of the Guidance Handbook. 

More than 35 per cent of all schools using Cl'iteria for eval-

uation had developed their own criteria, and approximately 15 per 

cent used the Evaluative Criteria~ Junior High Schools. Neax-ly 

13 per cent of the schools used Evaluative Criteria, and only one 

school indicated that it used criteria developed by another school 

system. 

Approximately U per cent of both intermediate and junior high 

schools with grade nine and below did not mention any criteria used, 
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TABLE XII 

PERCENTAGE OF SCHOOLS USING CERTAIN CRITERIA TO EVAWATE 
EDUCATIONAL AND OCCUPATIONAL INFORMATION SERVICES 

BY TYPES OF SCHOOLS 

Percentase of schools 
&Junior high ih\fonlor high 

Criteria Inter- with Grade 8 with Grade 9 
mediate and below and below Totals 

Guidance Handbook for 
Virginia Schools~ 76.0 66.7 72.7 72.2 

Locally developed 
ct-ite?'ia 35.3 33.3 36.3 35.4 

Evaluative Criteria for 
Juniot-~ SchoolS 11.7 16.7 15.2 15.2 

Evaluative Criteria 11.7 S.6 15.2 

Criteria developed El, 
other school systems o.o o.o 2.3 

None indicated 11.7 22.2 ll.3 

*This group of schoolo included foUl" schools with grades below 
grade seven. 

•6'J'bis group of schools included four schools with grades eight 
and nine only, and nine schools with grades below grade seven. 

12.7 

2.3 

13.9 



nor did approximately 22 pel" cent of the junior high schools with 

grade eight and below. 
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Self-evaluations of educational and occupational guidance practices. 

The respondents were asked to list the most effective features 

of the educational and occupational information services of their 

own schools. Of the fifty ... five responses to this i-tem, Table XIII 

shows that units on occupations and individual conferences and 

counseling were mentioned more than any other features as being 

effective, with twelve and eleven responses, l:'espect!vely. The use 

of ca.reel' kits, films and filmstrips, and planning the high school 

program of studies were mentioned by four schools .each. Thexie were 

nine other fea'tUres listed, each with three or fewer responses. Of 

these, tours and the homeroom program· were last, each being mentioned 

once. 

In another i tam, the schools wel:'e asked to indicate in which 

features of the educational and occupational information sel'Vice im­

provement was most needed in their own schools. Table XIV shows that 

more time fo't.' individual and group guidance and more acCUX'acy and 

recency of information materials were each mentioned by nine schools 

as being improvements needed. Five schools mentioned that reaching 

mol'e students, acquiring more space for materials and conferences. 

taking mol'e trips and tours, and planning mm-e effectively for group 

guidance wel'e improv~menta needed. Two unusual improvements sought 

wel"e guidelines and information at the junior high level, mentioned 
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TABLE XIII 

THE MOST EFFECTIVE FEATURES OF EDUCATIONAL AND OCCUPATIONAL 
INFORMATION SERVICES AS REPORTED BY TYPES OF SCHOOLS 

Number bl t;l2es of schools 
Junior high Junior high 

Most effective Inter- with Grade 8 with Grade 9· 
features mediate and below and below 

Units on occupations l 4 7 

Individual confet"ences 
and counseling l 3 7 

Use of career kits 2 0 2 

Films and filmstrips 2 0 2 

Planning high school 
pl'Ogram of studies 1 1 2 

Small group conferences 0 0 3 

Library materials l l l 

Interviews and speeches 0 0 3 

Presentation of infer-
mation at student's 
level 0 3 0 

Career Day 0 0 2 

Television 0 0 2 

Parent information 
meetings l l. 0 

TOU?'S 0 Q. l 

Homeroom progl'am 0 0 1 

Total responses 9 13 33 

Totals 

12 

11 

4 

4 

4 

3 

3 

3 

3 

2 

2 

2 

l 

l 

55 



54 
TABLE XIV 

FEATURES OF EDUCATIONAL AND OCCUPATIONAL INFORMATION SERVICES 
IN WHICH IMPROVEMENT IS MOST NEEDED AS REPORTED BY 

TYPES OF SCHOOIS 

Numbe'X' bt t~es of schools 
Junior lg Junior high 

Improvements Inter- with Grade 8 with Grade 9 
needed mediate and below and bel.ow Totals 

More time for individual 
and group guidance 3 2 4 9 

Accuracy and va?"iety of 
information 3 4 2 9 

Reaching more students 1 1 3 5 

More space fo'X' materials 
and conferences 0 2 3 5 

More trips and tours 0 0 5 5 

Better planning for 
group guidance 0 1 4 5 

Including information as part 
. of academic program l. 1 2 4 

More counselol"s l 0 2 3 

Units conducted by counselors 2 0 0 2 

Mo~ individual counseling 0 0 2 2 

Information presented to 
special groups l 0 l 2 

More parent meetings 0 0 2 2 

More homel"OOm guidance 0 0 2 2 

Guidelines and information 
at junior high level 0 2 0 2 

More information at elemen-
tary school level 0 0 l l 

Totals 12 13 33 58 



by two schools. and more educational and occupational guidance at 

the elemsntary level• mentioned by one school. 

VII. DESCRIPTIONS OF PRACTICES IN CERTAIN SCHOO~ 

The respondents were asked to enclose descriptions of educa­

tional and occupational guidance practices or examples of outlines 
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used as guidelines for CO\ll'Ses or \Dlits on occupations. Ten schools 

sent brief descriptions or outlines. of which six have been chosen 

to review as examples of activities of intermediate and junior high 

schools in educational and occupational guidance. 

A Career Emphasis Month was planned f0%' the ninth grade of one 

junior high school. Dm-ing this time. the following activities took 

places a career skit was presented in the auditorium by an English 

classi students were taught how to find and use career materials in 

the library; standardized tests were administered and interpreted& 

high school programs were discussed by the high school counselors& 

a film on careers in mathematics was used in the mathematics classes; 

parents meetings were held to discuss the high school program; and 

field trips were taken by all of the ninth grade. 

A program for helping seventh graders plan their entire junior 

and senior high school prqgrams was described as followsr 

Drochures are distributed to each student through the home­
room. Two days are given for the student to become familiar 
with the information in the brochure. Then a tape is run in 
the homeroom explaining the brochure. The student will take 
the brochure and fOl'm home with him and• with the aid and con­
sultation of his parents• will make out his total high school 
program. 
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Twelve persons were invited to come to one junior high school 

OD Cereer Day to discuss the oppo?Wtunities 1 requirements, and training 

for a number of careers or job areas. Their discussions were given 

in half-hour periods in three different sessions for ninth graders. 

Students had a choice of attending three of the discussion groups. 

Some of the objectives of a guidance unit offered at an inter­

mediate school wel'et to realize the importance of investigating many 

occupations suited to ability and interests; to learn about trends 

in the world of wor1q to investigate working conditions of VBl'ious 

occupations; to learn bow to find and use occupational information; 

to inform boys of military service obligations; and to learn how to 

pl"epare to find a job. 

A three-day plan fot' eighth gX'aders in a junior high school 

with grade eight and below included the following featurest the 

interpretation of the Differential Aptitude Tests administered 

euller; the profiling of each student through physical education 

classes with the Occuscan Ol' Occupational Scannel'i and the presen­

tation of a apeakel" and film on finding and planning a careel'. 

One junior high school having grades seven through nine 

described a career Week for the eighth graders. .The students had an 

opportunity to select three occupational areas in w~ich they were 

most interested before attending at least two sessions during which 

were presented films• speakers, and field trips related to the occu­

pations they had selected to study. These activities were correlated 

with the city-wide vocational information unit for eighth graders. 
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This unit included not only vocational information, but also sections 

on knowing one's self 1 educational information, and planning a high 

school program. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

I. SUMMARY 

The summary of the investigation on "A Survey of the Ose of 

Educational and Occupational Information in the Intermediate,iand 

Juniol' High Schools of Vil'ginia" included the following findings: 

Responses were received from seventy-nine of ninety-six schools• 

or approximately 82 per cent. 

The grade levels of the intermediate schools were seven and 

eight. In the junior high schools there were ten different patterns 

of grade level organizations. the most common ones being (1) grades 

seven, eight, and nine, and (2) grades seven and eight. 

The intel."mediate schools and the junior high schools with 

grade nine and below tended to have larger enrollments than juniw 

high schools with grade eight and below, a fact which helped explain 

differences reported in later findings. 

There were val'iations in the range and combinations of school 

personnel involved in the educational and occupational information 

aspects of guidance in the different types of schools. LibraX'ians 

and teachers, as well as guidance personnel, were involved in the 

information aspect of guidance much more often than principals and 

assistant principals we~e. 

FeweI' than half of the schools had guidance comm! ttees 1 which 

usually consisted of guidance pel'Sonnel and teachers. 
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Guidance cCUX'Ses on educational or occupational guidance 

topics were almost nonexistent, but guidance units within other 

classes wel'e pt'esented in more than 88 per cent of the inteX'lllediate 

schools and 61 per cent of the junior high schools. The typical guid­

ance unit was conducted by the social.studies teacher and the counselor 

in the eighth grade social studies class daily, for a period of about 

three weeks. It included self-appraisal activities and educational 

information as well as the study of the world of work, used the 

Science Research Associates Career Kit, and followed an outline de­

veloped at the individual school. 

Presenting educational and occupational information organized 

specifically to meet the needs of special gl'Oups of students 1 such as 

interest groups or prospective drop-outs, was not a widespread 

practice. 

Group student conferences and individual student conferences 

were the most effective ways of helping students choose a high school 

program of studies, although individual and group parents' conferences 

were also practices, 

The standardized tests of the state-wide testing program wore 

used to assist in the self-appraisal aspect of educational and occu­

pational guidance in at least 93 per cent of the scbools 9 depending 

on the grade level and the test. The Differential Aptitude Tests 

were found to be almost universally used within the schools surveyed. 

There was a trend toward the use of the Otis Quick-Scoring Mental 

Ability Tests and the Kuder Preference Record, tests which were 

not part of the state testing program. 
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There was very little use of small advisory groups repol'ted by 

the schools in the SU?'Vey. 

Of other practices reported, assembly programs, films and 

filmstrips, exhibits and displays, and test . interpretation were 

practices followed in more than half of all the schools• but career 

Days and College Nights were held in fewer than one-fourth of all 

the schools. 

In general, the percentage:> of seventh grades engaging in 

practices related to educational and occupational guidance were 

higher in both intermediate schools and the junior high schools 

with grade eight and below than in the junior high schools which 

included grade nine. 

Sources of educational and occupational information furnished 

by the State Department of Education were used by more than 50 per 

cent of grades eight and nine, but· in less than 50 per cent of the 

seventh grades. The pex-centages of schools using other sources of 

educat~onal and occupational information were as high as or for the 

most part higher than percentages of schools using state-furnished 

materials. 

In schools which did not include grade nine, the use of all 

soUX'ces was greater in grade eight than in schools which did include 

grade nine. More seventh grades in intermediate schools used some 

of the materials than did seventh grades in the junior high schools. 

With the exception of auto~iographies and books on careers, 

the sources of information were more often kept in the guidance off ice 



than in the library• although a good many schools reported that the 

materials were kept in both places. 
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In ranking the importance of their objectives in uaing educa­

tional and occupational infwmation. the schools rated bigh exploring 

the world of wor-Jc. planning high school pl'ogX'ams. and learning about 

groups of occupations1 learning about specific occupations, choosing 

a career, and planning post•high school education were ranked last 

as objectives in the intermediate and junior high schools. 

Among schools reporting the use of Cl"!teria for evaluating the 

educational and occupational information services. more than 72 per 

cent used the Guidance Handbook.!.!!: Virginia Schools. Nearly l2 per 

cent of both intermediate and junior high schools with grade nine and 

below did not report use of any evaluative criteria, nOl' did more than 

22 per cent of the junior high schools. with grade eight and below. 

The most effective fe.atures of the educational and occupational 

information service as reported by the respondents were units on 

occupations and individual conferences and counseling. The features 

in which improvement was most needed were the availability of more 

time fOI.' both group and individual procedures• and the avail8bill ty 

of more acCUl'ate and recent information. 

II. CONCLUSIONS 

An appraisal of the findings of this investigation led to the 

following conclusionsa 

l. Since more than 82 per cent of the intermediate and 

jun!OI.' high schools in Virginia responded to the survey of the use of 
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educational and occupational info?'mlltion, !t can be concluded that 

a large po?'tion of these schools were presenting this information to 

their students. There were varying degrees in the extent to which 

the se?'Vice was offeNd in the schools, due, at least in part, to 

differences in the enrollment sizes, grade organization plans, and 

adequacy of the number of guidance personnel. 

2. The stated objectives of the schools in using educational 

and occupational infol'Mtion reflected the current theory on the 

importance of the emphasis on presenting the broad areas of the world 

of work, especially for the purpose of giving some background for 

high school subject selection, rather than emphasis on specific 

career decisions at this age level. 

3. Knowledge and appraisal of one's abilities, intevests, 

and aptitudes as a supplement to disseminating occupational 1.nfol'­

mation was encouraged by the schools• but more emphasis was needed 

on organizing educational and occupational information to meet the 

specific needs of special groups of students. 

4. The less frequent use of the tl'aditioual sources of infor­

matico for secondary schools• such as the Dictionary .2,! Occupational 

Titles, at the seventh grade level, would indicate the need for the 

development of materials for use in occupational understandings at 

this grade level. The lack of suitable matel'ials on educational 

and occupational information for the juniozt high level has made 

necessal'}' the preparation of outlines by the schools themselves. 
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1. Ia th• uj•lty 'of the .lntenNd1at• schools, it was found. 

that the core teacbop vu lnYOlved in tho 41•Htd.Htioa of ed\le&ticul 

an4 oocupe.tJ.onal 1nfonatlon. Tbfl qu••tiOft of what tNJ.d.na the OCH 

teachen lum1 bad 1n pNpu•tlon fot! OaJ.'l'Yhl out thl• guldance fwlot1ott 

cou14 !ae 'Che 1ul>j•ot of fvtbe• 1nveailgat1on. 

6. tbei. WU e todoncy for •e"hth ad eighth pa.de •tud•nta 

1-o aohool.8 vhloh did not 1nclu4• gNde a1u io be 1tve11 1ION oppoz-­

tun1t.f.•• tor edtlcat1oaal end occupational auldace than there vaa b 

aoboola vhich 41d lucl.ude p&cle ntne. ru. tendency aay be of 1ntere1t 

to the proponents of extending upecta of the .lnfol'll&tl.cn fft"rlce to 

age a""'P• of tl\• eleMntery 1cb.001 level. 

1. There wu • laclc of Ncop1t1on of the need for e•aluatlOD 

ot vha't vu beina dee• 1n -4.ucat.lonal a4 occupational guidance 1ra 

llAllY f.nt.nedlat• and jun1~ higl\ schools. Th• lfJ'it•r s-.cOIDlnda 

tba1:t 1"A a4d1t1oo to evaluative atud1e• by J.ocal achoo11 1 e extaa1ve 

long•t•N 1uveat1gatlon b9 11&4• of th• effeot1ven .. • ot educatloaal 

and occupat1Clftal guiduce pn.ot1e1a at tho junlw high school J..vel. 

a. Tbe educational ad OOO\lpf&tlonal inf orutlan ••P•ot• of 

guidance 1n 1ntene41ate and junl• hiah •choola 1n YJ.ralnla ""• 

oath• whole, c integNl part of junioi- h1,&b achool lewl guidmu:e 

pl'Opaai tbel'efOM, aol"e guldelln•• on a state-vi\\• baala, apeo1f• 

1oally tcD. tbeu pad• 1•vele·, would ~p•ar to be needed. 
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THE QUESTIONNAIRE AND ACCOMPANYING LETTER SENT TO THE SCHOOLS 



Dear Guidance Coordinator: 

71 

7441 Cherokee Road 
Richmond,, Virginia 23225 
April l,, 1966 

In preparing a thesis tor the Master of Science Degree in Education at 
the University of Richmond,, Virginia,, I am enlisting the cooperation of the 
guidance coordinators of all the intermediate and junior high schools in 
Virginia,, with the cooperation ot Mr. c. L. Kent,, State Supervisor of Guidance 
and Testing. 

In recent years in the intermediate and junior high schools there has 
been a trend toward the broad exploration of educational and occupational 
opportunities as preparation tor future decisions. It is my purpose to 
ascertain to what extent and tor what purposes educational and occupational 
information is used in the intermediate and junior high schools in Virginia, 
and what practices and methods are followed in doing so. 

I shall appreciate your checking the appropriate blanks and filling in 
the information requested in the enclosed questionnaire. You may wish to 
include descriptions of unusual methods and practices in the use of educational 
and occupational information at l"'t>ur school. The identity of your school 
will not be revealed in the handling of this material unless your written 
permission is secured. 

Pl.ease return the questionnaire in the enclosed stamped and addressed 
envelope by April 15, 1966. I wish to thank you in advance for your assistance 
in t"urnishing the information needed for this survey. 

Very truly yours, 

) f,
" /j • , . ,17 , ,,,, I ~A •71' .!';>_. , - ~_,(:,.(./ 

. I 
(Mrs.) Norma P. 'Cogbill 



A .soav11 : or '?HrUSE ·or 'EDUCATIWAL AND CCCUPATIONAL INFORMATIOO 
DI .INTEBMEDIATE &'ID JUNIOR HIGH SCHOOI.S IN VIRGINIA 
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1. H-. of achool Division ________ _ 
2. Title of person answering questiOiiiidre ______________ ,,_ __ _ 
3. Humber of teachers_ Humber ot students Grade levels in school ..... __ _ 
4. Check personnel involved in educational and occupational intormation aspect• ot 

guidance in your school: a. Guidance coordinator_ b. Full-time counselors_ 
c. Teacber-counselors_d.Core teachers_ e .other teachers_ t .Librarians.__ 
g. othera·-----------------------------------------------~---------5. Indicate composition or a Guidance Committee, it any, which is involved in 
educational and occupational information aspects ot guidance: -------

6. Indicate by grades practices by which educational and occupational information 
is disseminated: t. · 

Practices Grade(s) ';~ · ·. Practices Grade( a) 
a. Asaemblf programs j. Students• career notebooks 
b. Career Dq or Night k. Writin1 autobiographies 
c. College Night 1. Interpreting teats 
d. Films, .filmstrips m. Students• interests checklists. __ _ 
e. Exhibits, displays n. Teachers relating information 
t. Educational T. V. to subjects taaght __ 
g. Plant tours o. Referral to those engaged 1n 
h. Student clubs occupations __ _ 
i. Guest speakers p. Others,__ ______ _ 

7. It 70ur school has a course in occupations, please complete this item: 
a. Name of course e. Textbook or outline title 
b. Conducted b.Y. t. Includes selt•appraisal ac·-ti-VI-t"""'i-es_? __ 
c. Credit given g. Presents educational information? __ _ 
d. Class sessions per week h. Grade level(a) offered Required?....;..._ 

S. It your school has classroom. units on occupations, please complete this item: 
a. Included within English class_ Social atUdies_ Core curriculum-.. __ _ 

HomeroODL_ Other classes._ ______________ ~-~~~~-
b. Conducted b:i: e. Includes self-appraisal activities? __ 
c. Grade level{"""'sl--o~rr~e-red_____ t. Presents educational. intormation'l __ _ 
d. Clase seem.ens in unit____ g. Sources ot unit content ______ _ 

9. It your school bas advisoey groups 1n which educational and occupational 
intormation is discussed, please complete this item: a.Size of· groups ____ _ 
b. Leaders of groups c. Frequency or meetings _____ _ 
d. Composition of groups ...... ____________________ _ 

10. It educational and occupational information ia organized specifically to meet 
the needs of special groups, indicate which groups: a. Interest groups._ __ _ 
b. Gifted students_ c .Grouped by- sex_ d. Intellectually handicapped __ _ 
e. Prospective drop-outs_ f.Other groups.__ _____________ _ 

11. Rank in order or importance as to your objectives in using educational and 
ticcupational 1Dtormat1ont To help et\\dents: 
a. Explore the world ot work _, e.- team about groups ot oecupations _:ii:>.·",'" 

b. Choose a career t. Learn about specific occupations 
c. Plan high school prorµ"am g. Learn techniques of at~g careers_ 
d. Plan post-high school ., h. c~ self lmowledge with career 

eclucation requirements. __ 
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12. Bank in order or ettecti veness in disseminating information to assist students 
in your school in planning their high school programs: 
a. Student conferences in groups_ c. Individual conferences with students_ 
b. Parents meetings _ d. Indiv:Ldual conferences with parents _ 

· 13. Check sources of educational and occupational information used in your school: 
Source Grade level(s) used Location 

a. DICTIOUARY OF OCCUPATIWAL TITLES 
b. OOCUPATIONAL Qt,'TLOOK HANDBOOK 
c. AMERICAN UIUVERSITIES AND COttmES 
d. THE COLLEGE BLUE BOOK 
e. A DIRECTORY OF VOCATICl~AL TRAINING SOURCES 
t. Commercial occupations or career kits 
g. File of brochures and pamphlets on occupations __ _ 
h. Autobiographies and books on careeM 
i. College catalogs 3,. List others _____________ _ 

14. Indicate by" grade lwoltf.standardized -tests administered to. assist in the" 
self-appraisal aspect of using educational. and occupational information: 
a. California Test of Mental Maturity e. Kuder Preference Record __ _ 
b. Iowa Silent Reading Test (Dor t·l) r. s.c.A.T. g. S.T.E.P. __ 
o. Differential Aptitude Test Ja. List others: _______ _ 
d. Otis Quick Scor.l.ng Mental Abil.(Beta)_ 

is.a.Indicate what criteria, it arJT..- your school uses to evaluate educational and 
occupational information services: 
GUIDANCE HANDBOOK FOR VIIDINIA SCHOOLS Locall.T developed criteria,__ __ 
EVALUATIVE CRITERIA (National Study of Secondary School Evaluation) 
EVAWATIVE CRITERIA FOR JR. HIGH SCHOOLS (Nat. Study of Sec. School_E_v_a_l-.)--
Criteria developed b7 other school systems(Name system>---~~~~---

b.Which do 70u find are the most effective features of the educational and 
occupational intormation seMice in your school? ____________ _ 

c .In whi.ch featilres or .:the ·educational ·.and · occupatiOn.al- iilforma.tion service· 
of your school do you think improvement is most needed? _________ _ 

16. Please summarize briefly the findings or local research, if any, on the use of 
eduoaticnal and occupational information tdth intermediate or junior high school sroups or individuals: ___________________ _ 

17. If convenient, please enclose a copy or description of localll" prepared 
occupations course outline, or other locaJ.11' developed materials used. 

18. Would ,ou like to receive a summary of the findings of this etu~? __ _ 

THANK YOU FOR ca.JPI.mmG THIS QUESTIONNAIRE. 

PLEASE RETUBN IN THE ENCLOSED ENVELOPE BY APRIL 151 1966. 
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LIST OF RESPONDING SCHOOLS 



LIST OF RESPONDING SCHOOLS 

Arlington County 

Gunston JuniOl' High 
Kenmore Junior High 
Stratford Jun!Ol' High 
Swanson Junior High 
Thomas Jefferson Juni01' High 
Williamsburg Junior High 

Buchanan Coun~ 

Gl'undy Junior High 

carrou County 

Laurel Fork Junior High 
Sylvatus Junior High 
Vaughan JuniOl' High 

aiesterf ield County 

Chester Intermediate 
Elkhardt Intermediate 
Fred D. Thompson Intermediate 

Culpeper Countz 

Ann Wingfield JuniOl' High 

Fail'f ax eountr 

Edgar Allen Poe Intermediate 
Ellen Glasgow Intermediate 
Henry Thoreau Intermediate 
Hanry w. Longfellow Intermediate 
Herndon Intermediate 
J. F. Cooper Intermediate 
J. G. Whittier Intermediate 
Luther Jaa~Pon Intermediate 
Mark Twain Intermediate 
Robert Frost Intermediate 
Sidney Lanier Intermediate 
Washington Il'Ving Intermediate 
William c. Bryant Intermediate 

Counties 

Franklin County 

Franklin County Juni01' High 

Frederick County 

Frederick Junior High 

Henrico Counsx 

Brookland Junior High 
Fairfield Junior High 
Tuckahoe Junior High 

Prince William Coun!): 

Fred H. Lynn Juniw High 
Graham Park Junior High 
Parkside Junior High 

Stafford County 

Gayle Jun!or High 
Stafford Jun!~r High 

Tazewell County 

Graham Junior High 
Tazewell Jun!OX' High 

Wythe County 

Wytheville Intermediate 

75 
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List of Responding Schools, continued. 

Bristol 

Virginia Junior High 

Chesa;peake 

Churchland J\Dlior High 
Great Bl'idge Junior High 
Dorothy Truitt Junior High 
Indian River Juniw High 

Colonial Heights 

Colonial Heights Junior High 

Danville 

Robert E. Lee Junior High 
Woodrow Wilson Junior High 

Hampton 

Benjamin Syms Junior High 
H. Wilson Thorpe Jun101' High 
Thomas Eaton JuiliOl' High 
Y. H. Thomas Junior High 

Norfolk 

Azalea Gardens Junior High 
Blair Junior High 
Campostella Jun!Ol' High 
Lake Taylor Junior High 
Madison Junior High 
Northside Junior High 
Rosemont Junior High 
Ruffner Junior High 
Willard Juniw'Higb 

Portsmouth 

Henry A. Hunt Junior High 
s. H. Clar·ke Juniw High 

Cities 

Richmond 

Albert H. Hill Junior High 
Bainbridge Junior High 
Benjamin Graves JuniOX' High 
Binford Junior High 
Booker T. Washington Junior High* 
East End Junior High 
J. A. c. Chandler Junior High 
Park Junior High* 
Randolph Junior High 
Westhampton Junior High 

Roanoke 

Booker T. Washington· Junior High 
Breclcinridge Junior High 
Lee Junior High 
Monroe Junior High 
Stonewall Jaokaon Junior High 
W~ow Wilson Junior High 

Staunton 

Shelbourne Junior High 

,!laynesboro 

Kate Collins Junior High 

* Not included in survey because they have spacial educat~on classes 
only. 
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Christy Anne, attend public schools in Chesterfield County. 
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