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CHAPIER 1
INTRODUCT I08

The elementary principal today sees increasing emphasis placed
upon Bupervision as a means of improving the instruotional pr‘og‘ram‘for
children, Jﬁst a8 business has recognized that supervision is a wise
investment and a neoesaity,l so has education come to realize the value
of proper supervision by a caﬁablé principal,

If any person in a supervigory position is not contributing to more
effeotive learning 1§ the elassroom, his existence in that position
cannot be justified.

If it is true that, %e most effective way of supervising has

nd

not yet been determined,”™ then it appears that finding more effective

supervisory practices is one of the larger problems that faces the
elemontary principal,

A. THE FROBIEM

The Immediate Purpose

The solution of a large problem usually means solving other
smaller problems f’iz;kt.- If more effective supervisory practices are to
be found, it would seem to be necessary first to disoover the ourrent

status of supervision.

IThomas H, Brigge, Improving Instruction (New Yorks The
Meomillan Company, 1938), pe 24

2R imball Wiles, Supsrvision for Better Schools (New York:
Prentioe.nallg Inﬂg, 1950_), P. 5.

Stbide
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Although much data can be found oconcerning supervision in other
states and in thé nation as a whole, only a limited amount of informae-
tion oould be found about the prinoipal's supervisory am«?m'?mm.
It is not the purpose of this thesis to investigate the complete
£ie1d of supervision in Virginia, An investigabion of this sort is far
bevond the scope of this study, even if it were possible, |
Beoause of the lack éf"~‘inrofrmation, however, this thesis hau
several immediate purposes:
1, To determine the amount of time spent by Virginia elementery
prinoipals in some of the various phases of supervision,
2+ To determine soms of the kinds of Supbrviaory activities of
these prinoipals,
8. To determine the frequency of sertain supervisory achivitiss.
4+ To determine something of the background, the training, and the
sgslistance that these principals have to ald them in performing
their supervisory duties.
The Ultimate Purpose |

The ultimate purpose of this thesis is to establish a basis for

finding more effective means of supervision,

Bs JUSTIFICATION OF THE FROBIEM

The United States Office of Education, in a study of supervision
of elementary education, reported that:

It is S.ntoreating to note the inoreasing importance of the elementary
school prineipal in a supervisory capacity. Approximately half of
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the oities of the 100 studied indicates that the slementary school
prinoipal has a major share of the responsibility for the elemen~
tary school program.?

Throughout the wide range of educational literature, this inoreased empha~
sis upon supefvisian by fhe Qlementﬁry prinoipaly 13‘ noted.

Contrasting with this enlarged role of the élemntary prinoipal
as a supefvisor, is the feeiingfoh the part of the te&oher that supere

vision 4s not helpful.s It wa#ld gseem that even though education 1s
bacaﬁing more aware of the necessity for good supervision, more effective
techniques need to be developed.

Probably in all of the positions that exist in the field of edus
cation, none has a greatér variety of duties then that of ﬂmélemenﬁ&y
principal, Besides being discipnnarian, counselor, supervisor, and -
building inspector, he must also be a general handy man who can make
eﬁargency repairs of projectors, lights, plumbing, skinned elbows, and
torn hems, Indead, many principals bscome so involved in petty detalls
that they lose sight of thelr real purpoaa.s

There appears to be a definite need, then, to determine the status
of gsupervision in Virginie as it now exlsts. Only when this present status
i6 known can & practical beginning be made on the problem of making these

supervisory practices more effective,

“United States Office of Bdusation, Organisation and Supervision
of Elementary Educetion, Bulletin 1949, No. 11 (Washington: Government
Printing Office, 1049), oited by John T, Wahlquist, et al., The Adminise
tration of Public Education (New Yorks The Ronald Fress Company, 19562),
pt 266- T : )

: ‘EWilas, Ops 0ite, ps 34

sT. H, Briggs, Ope 2}_?_.’ pPe 35,
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This thesis attempts to £111 to a limited extent this folt need

of determining tha wrasant status of supervision.
C. THE THESIS

Limitations

Tt is not possible to develop all of the many ramifioations of
supervision in a thesis, This thesis can only hope to investigate A few
of the many. This is its most serious limitation.

The naturae of the supsrvisory problems that the elementary prinoipal
faces is many~sided. This, too, is beyond the scope of this study. How=
sver, included on the questionnalre that was sent out are two optional
éuestionz thst reveal on o small scale the nature of these problems. The
results of this parallel study are not included in the thesis besause of
ahvinadaquata retwn and inconolusive results.

A questionnaire, such as the one used here,‘ is generally regarded
28 being only. partly objective st best., The answers called for are
colored gquite naturally by the personality, experiencs; and training of
the individual respondents., An attempt was made to comstruct questions
that would minimize subjective interpretation and so increase the validity
of the replies. A more detailed discussion of the construction of the
questionnaire follows in the next chapter,

The survey does not include all of the principals in Virginia,
Only white principals are inoluded, because no racial compariscns are
intended and no oombined information desired. Principals of schoels with
less than five teachers are not includeds This is in line with the Virginia
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State Department of Education olassification and is done because these .
nmgll schools often have only a head teachser or a building principal who
48 not responsible for supervision of instruction., The principal of the
combined high and elementary school is not included, beeause‘thi§s study
is concerned only with the slementary school, The teaching prinpipal is
not inoluded, This is done under the assumption that the principal who
toaches must use all available time outside of teaching for ocarrying out
his routins administrative duties and so is unable. because of lack of
time, to carry out to any appreciable extent the several supervisory
factors investigated in this survey.
Pei’ini‘bions
The definitions of suporvision are as many and varied as are the
functions, A definition of supervision can be found to fit almest any
length or any degree of complexity desired, Wiles defines supervision as
"s gervice astivity that exists to help teachers do their Job batte:.”7
This short definition is in marked contrast to the much longer one of
Brices:
Supervision is the systematic and continucus effort to encourage end
direct such self~activated growth that the teacher is inoreasingly

more effeotive in ocontributing to the achlevement of the recognized
objectives of education with the pupils under his responsibility,.t

7W1133, Ope _O_v_:’_-itay Pe Se

BThoma;s H. Briggs end Joseph Justman, Improving Instruction
Through Supervision (New York: The Maomillan Tompsny, 1952/, pe 1264
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Repardless of the source of the definition, each definition has
several things in common with the others., The common thread that runs
through each definition is either stated or implisd. Each definition
states in some way that help is given to the teacher in improving the
instruotional proeram. ‘Each definition indicates that the haip given
is pldnpea helps

~For the purposes of this study, then, supervision is thought of
at plamed, org#t'ivé help by the prinoipal in the aalfaevalﬁai‘tion and
improvement of the olassroom instructional program.

‘Whenever the survey 18 mentioned in the body of the thesis, it
includes all of the ieﬁpqndenta exvept the Richmond elementary principals
who‘éem& as a pllot group.

Organization of the Repainder of the Thesis

The method of attack and the treatment of the findings sre discussed
in Chepter 11, Speaial é.tt;enﬂon will be paid to the problem of constructe
ing and reviging the queatiomire.

m results of the findings are presonted, discussed, and inter=
preted in Chapter III. An attompt is made to determine what the average
prinoipal in Virginis is doing ebout supervision. Also to be considered
aro some of the interrelatimships involved and the extensiveness of cere
ta.tn practices in aupervisiono

The sumary, conolusions, and recommendations are presented in
Chapter IV, This last ohapter is followed by the bibliography and the

appendix,



CHAPTER 1I
THE PREPARATION OF THE SURVEY

Since personal observation of the supervisory activities of the
Virginia elementary prinoipal would be extremely di.i‘fioult in a a'lmdy of
thia aorb, the quas'bionmire is used asz the device for gathering the
nevsssary data. The questionnaire has the advantage of making possibh
8 wide range of inquiry at & fairl;r nominal ocost. The diaadvantage of
using this device lies parbly in -hha aubjeoﬁive na.'oura oi’ the replies
and partly in the mechanioally restrictive characteristic of the instrue
mente Both of these limita‘bicna can be mrcm to a certain extent,

A. CORSTRUCTING THE QUESTIONNAIRR

Fitting the Problem

The problem of finding the status of supervision in Virginia is
somplex, Supervision has many functionsj so many, in fact, that it
probably would be impossible to investigate them all. An attempt was made
%o construct questions that would call for unequivooal answers, and that
would be 'repi'esenta;tiw of the many and varied supervisory duties. |

In ’ge‘neral;ﬁe.n of the answers callsd for on the questionnaire are
of the short answer type. Most can be either checked or circled, A few
require that a blank be £41led in and scme allow for additicnal answers
not included on the éuestionnaira. Two questions at the end of the form
are of the essay type and are concerned with some of the types of supere
visory problems that the principal faces. The returns on this section are
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not disoussed in the results, becauss the answers were optional and it was
not felt that an adequate ret\im wag obtained.

After the questions were formulated and the queationmira arranged,
several people were asked to complste the form in order to determine the
clarity of the questions and the ease of answering., Also from these, a
vory rough idea of the amount of time 1t would take to complete the form

was obtainad,
B, THE RICHMOND PIIOT STWDY

‘Justification of the Pilot Study

In order %o prevent wasted time and effort, determine the validity
of the replies, check the mechanics of the guqstionnam, and get an
iﬁdidatidn of the mumber of replies eﬁ:péotad, it was decméd %0 use a
enall portion, the Riohmond principals, as a pilot group. The selection
61’ the Rishmond group was largely a matter of cénvenience; howevsr, this
gro;zp is probably fairly typiocal and one that would meét satisfastorily the
purposes stated aboves |
Resﬁlta of the Pilot Study

Questionnaires were sent to all of the Richmond principals whose
sohools met the size requirexﬁeﬁts ou%.li:ied. in Ghaptef I, Figure 1 shows
graghically the peroentage of retumss The thres questionnaives thab
ware returnéd unangwered oited a lack of time as the ieaaon. One telephone
oall was received commenting on the diffioulty of enswering Aauch specifio
questions, but, as a whole, the fiftesn who replied apparently had no real

diffioulty,



FIDURE 1

PERCENTAGE RETURNS OF THE QUESTIONNAIRE
SERT T0 TWENTYNINE RICHNOMD
FRINCIPALS IN THE
. PLIOT SYTDY
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An examination of the returns showed that certain revisions wers
nacessary. A question was added to obtain information about double shifts
in the schools Some of the principals in the pilot group replied that
they had generai supsrvisorab available. A4n addition was made on the
questionnaire to provide for this,

In the pllot study, the principals were asked how many college
courses they had taken "in supervision.," BSinoe the replies to this ranged
from kme to tﬁalw. it sgemed that there was some nisunderstanding aboub
what constituted a course in supervision. In en attempt to olarify this,
this question was changed o read, “sollege courses in supervigory teche
ni@ues.“ As It later developed, this attempt at clarification was futils,

The qubation about the assistant prinocipal was gltarpd, 8o £hn
prinoipal could Qtate definitely that he had no aaéiatant, if suoch was
the oase.

?ho seotion pertaining to teacher evaluation added self-ré.ting
scales ta differentiate between the self~administered and the supervisor-
administered typets
Pilot Sfudy Summary and Conolusions

The pilot study indicated certain points that needed revision.
These revisions ﬁere mades

The ocowoperation of the pilet group and the answers they gave showed
that the more oqmprehansiva state~wide survey would be both feasible and

worth while.
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C., THE VIRGINIA SAMPIE

Jhe Sampls
After revision, the questiomnaire was sent to all of the white

Virginia elepantary prinsipale who met the following qualii‘ioationsbc_
1. Fulletime elomentary principals with no regularly assigned
teashing duties.
2, Principals of schools with elementary grades only,
S+ Principals of schools with five or more teachers.

This clagaification is in general agreement with that used for cerw
tain gtatistieal breakdowns by the Virginia State Department of Education,
The Justification for thesa limitationa is found in the first chapter.

The State Department of Education furnished the basic mailing 1ist.t

An Analgsié of the Returns

The qﬁestionmira was sentt Yo 424 elemsntary principals throughout
the state, Figura 2 shows that 27& prineipalé, or 84,8 por cent, answered
and returned the qusstionnaire, The number of returns was considered
adequate for a eantinuation of the study.

A comparison with the returmsa of the Riohmond pilot group shows the
percentage of returns to be eigniﬁcmtly higher, Three possiblo reasons
mig,ht aeoount for this differences

1. The Riohmond principals are more pressed for time than tho state

~ group.

‘ J'(}om.mc:11!;‘&3‘.1‘&;!1 of Virginia S8tate Board of Education, Educational
Direstorys. School year 1956-1957, Vol. XXXIX, No. & (Bichmonds Common=
woalth of Virginia. Division of Purchase and Printing, 1856),




Not
" returned

3544% - Answered and
returned

6446%

FIGURE 2

PERCENTAGE OF RETURNS OF THE QUEST IONNAIRE
SENT TO 424 VIRGINIA EIRLENTARY
FRINC IPAIS
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2+ There night be a‘..bpsychologic&i negativism agsociated with being
part of a pilot groupe
B3« The letter that accompanied the questionnaire to the Richmond
group was diffarenf from that sent to the astate group end
might have produced a iess co=operative attitude.

A Robe on the Béopa of the Sample

'.l’hrougﬁout the remainder of the thesis, the state group will be
sonsidered independently of the Richmond groixp. This is done bscause it
is felt tha.t the difi‘erer_mas in gathering data; while not great, are suf~

ficient to warrant separate treatment.
D. TREATMERT OF THE FINDINGS

Toabulation

 The findings were tabulated in accordance with accepted statistical
procedures. An attempt was made to present each question on the question~
neire in its clearest possible manner, but naturally all of the snswers did
not fit each partioular ocase, with the result that some answers were written
“in, instead of being ochecked or circled as the case might be. If an answer
logloally could be interpreted to mean the same as one of the possible
snswers given, then it was the policy of the tabulator to so indioate,.
On several ocoasions, when the answer that was written in did not it any
of the possible answers, it was tabulated in the "Other" column. A few
answers were so diffuse as to be of no value and eo were omitted,

Prosontatlion

Several methods of statistical presentation are used according to



the nature of the data. Circle graphs are used where applicables
Tabular presentation as a standard statistioal procedure is used
‘extensivelys

14



CHAPTER III
THE VIRGINIA EIEMENTARY FRINCIPAL AS A SUPERVISOR

Some Charasteristics of the Virginia Elementary School

To wnderstand the role of the vrincipal as a supervisor, it is
first necessary to understand some of the oharacteristics of his school.
Factors such as the enrollment, the mmber of teachers, the teacher load,
and the personnel resources are.all impox?tant in trying to understand the
prineipalts job.

'Ehe median size of 458 pupils in each Virginia elementary school
is considerably beloé the naﬁional average of 570 pﬁpils.l The size of
the 273 schools included in the Survey ranges f{rom seven schools: with an
enrollment below 200 to eloven sclicols with an enrollment of more than
1,000 pupils. The distribution is skewed toward the larger end, because
the survey eliminates the small school with fewsr than five teachers or
with a teaching prinsipals

Eaoh principal is responsible for the supervision of nineteen
teachers. }Ho school In the survey has fewer than five teachers, but the
upper end of the distribution shows seven schools with thirty-five or more
teacherss The average teascher has in her class slightly more than thirty-one
pupils,

Table I indicates that fulletime special teachers ars nonexistent
in 72,2 per cent of the schoolss About sixtesn per cent have ons full-time

~ Lyational Eduoation Association of the United States. Department
of Elementary School Principalse. The Elementary-School Principalship =
Today and Tomorrow. Twenty=Seventh Jearbook, Vols XAXVAII, Nos 1 (Washinge
Tons Hational BEducation Assodiation, 1948), pe 43,




TABIE I

FER CERT OF VIRGINIA BIEMENTARY SCHOOIS
HAVING FULL-TIME SPECIAL TEACHERS

Rumber of

full-timsg Per ocent of
special teachers sohools

6 o e v o n v s 0'v us +8%

4::.;‘_»-”‘&0‘0: 101

T s e n e v r ue v n D2

2 46 6000596 0vase 4.8

lbyu‘c,tltopdt 1509

00.0!0'.!&0&. 72.2

Total 0 6 '£ e s v e 100.0%

16
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special teacher and the remaining twelve per cent have more than one,
Part«time special teachers as revealed in Table IJ are more numerousj
abéu'a fiftyenine per cent of the elementary schools have one or more of
theme Ono or two partetime special teachers are found in approximately
thh'bj'-seven per oent of the sohools, with about twenty~two per cent of
the schools having three or more.

A1l of the schools reporting have faoulty meetings at least once
a monthes Three meetings per month is the average, with about twenty~five
per ocent of the schools reperting a faoulty meeting once a week, No
estimate is possible, but, acsording to spontunsous comments on the
questionnaire, soms schools divide their faculty meetings into the
"adninistrative” and the "supervisory" types, usually alternating the
types from week to week.

Some schools have the problem of double shifts, Of the 2375 schools,
1648 por cent have this double shift, S1ightly more than five per cemt of
‘l:he} schools are affected only in the ‘firgt grade; about nine per ceﬁt in
grades one and two, and slightly more than one per cent have the £irst
thres grades on fhe double shift, None réporha double shifts extending
beyond the third grade,

The prinsipal’s supervisory duties are shared. Table III shows
that although about thirhaeni pei' cent of the schools have no special
supervisory services available, meny have one or mores Over sixtyefive
pér cent of the schools reported ha?ving supervision m music, General
supervision, though obvioualy not a spescial service in the strict sense,
15 mentionad as being available by 61.1 per cent, Special services in the



TABIE II

FER CERT OF VIRGINIA EIEMENTARY SCHOOIS
HAVING PARTSTIME SPECIAL TEACHERS

Number of '
part«time ' Per ocent
spaoial teachers of schools
B o s s oo o 135
7;’;';‘&‘,;'&6& 108

6 v s s 6 5 4 009 242
Basseconoeionroe 4.0
évp'%&iuuduib 5:5v
5ti»iiv‘.$iiii - 740
P R R R 18,7
1o oeson a0 s e 18

O s 2995 v 95 52 4ldd
Total ¢ 4 ¢ ¢ ¢ v ¢ 4 o 100'0%




TABIE IIX

SPECIAL SUPERVISORY SERVICES AVAILABIE
0 VIRGINIA EIEMENTARY SCHOOLS

Por cent

Sarvisa of aohools

mentioning
‘Re‘ading 0_‘, . 0 e » # " a6 0 s 8 b & ‘. 35.7
Ianguage»av...»;‘_;a.;.a;.,hﬁ
Arithmtic..,..se.a.s.‘sq 700
spoechtoottﬂt_Qiqqu-chu 3440
Huslo o« s o o s s s e s ss e nesse B85,2
Phys:lcal oduoatiom LR S T S TR RS 2844
Soodal studies. « « o ¢ » o & 5 8 2 ¢ » 7.0
Arb ¢ o 0 % 2 4 4 s 66 v v e n v s s 899
Ganeral.-*..»s‘»¢uao¢..i 6l.1
No speoial SUparvisory 8ervices « » + » 1248

H]

19



21

TABIE IV

AVERAGE NUMBER OF CILASSROOM VISITATIONS
MADE FER WEEK BY VIRGINIA
- EIEMENTARY PRINCIPALS

mpvinsm
—

Per aent of
Number of principals
visitations reporting

13.6%
10.4
2.0
7e2
646
6.4
2346
8.8
13.6
5.2
2,8

o8

More than 10
10
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TABIE V

TIME SPENT PER WEEE BY VIRGINIA PRINCIPALS
IN CLASSROOM OBSERVATION

Amount of Por cent of

tims spent principals

per wask . reporting *
More than soven hours s «.e ¢.a  9.1%
From five to seven hours, + +-¢ 17.8
From throa to £ive hourse « « -2 34,0
From one to thres hours « +.«-s 28.4
logs than ono hour « o+ o & &« 1047

Total ¢« o 5 o .4 6.6 9.0.6 v 0.0 100,09

* Based on 253 replics.
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The prinocipal, then, averages about fifteen minutes per teacher
per weoks He does not, however, visit all of the classrooms each week.
He visits about one classroom a day, stays slightly less than one hour,
and takes about three weeks or slightly longer to observe the entire -
fasulty, Table VI shows that he sometimes finds occasion to revisit the
same classroom during the week, often, as ascertained from somments on
the survey, to follow complotely the course of a unit of teashing or to
help & teacher overcoms some specific difficulty.

Conferences after the Visit

Aocording to the data shown in Table VII, the Virginia elementary
principal usually has a oonference with the teacher after the olassroom
observation. About one=third éf the prinoipals ste.{-,e that they always
hald such a conferense and about forty psr opnt do’v it most of the time,
Slightly less than one-fourth use the technique of the followwup cone
ference only when it is oonvenlent, less then three per cent seldom or
never have such conferences,

Then a.sked about the number of conferences they have, these
prinoipals stated that in an average week, they hold 642 supervisdry
vonferences. Comparison with the number of visitations per week (5.75
visits) indicates that a supsrvisory conference does not necessarily
follow, nor is it dependent upon, the classroom visit,

 The prinoipals were asked which of the following were used in
holding the supervisory oonfersnce:

1. Notes taken in class.

2, DNotes taken immediately after the observation.



TABIB VI

FREQUEHCY OF VISITS TO THE SAME CLASSROOM
- VMORE THAN ORCE DURING THE

SAME WEEK
‘ Per cent of
Frequency of principals
revisit reporting *
Aalwaya. * 4 > 8 & w2 s 06w e & 193%
Froqnﬁnﬂyo & 8 ® B s 8 & & & B 17‘6
Some‘hﬁmes LR R B S T I S A IR 69,6
561d0me ¢+ o s s 2 s s a s'ne  TJT
Hover o v o o 8 ¢ n v 5 0 ¢ & » 348
. 1003%

Tgml.ithyﬁziv.biﬁtbi

% Baged on 233 replies.
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TABIE VII

FREQUENCY OF FOLLOW-UP CONFERENCES
AFTER CLASSROOM OBSERVAT ION

' ~ Par cent of
Frequency ‘ principals
reporting *
AlWaySe o s o o v o 4 & o 32.9%
¥ost of the time. ¢« « o » 406
When convenient + « s« ¢« &« 2345
SoldoMme o o 5 o ¢ o 5 & @ 2.4
Nover o+ 4« o v+ ¢ » » o ¢« = +6

Total..'.,.;.....lOO‘O%

* Beged on 170 replies.

Note: In addition to the above,
117 principals roplied that followe
up conferences are held only when
‘warranted,
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3., Notes taken just orior to the conference.
4. Recall of events.

As shown in Table VIII, the majority of the principals (52,7 per
cent) depend upon their memory only to supply them with the facts upen
which to base the éupervisox‘y conference, About fourteen per scent use
recall plus one of the other methods listeds Other then reoall, 41.9
'pe’rAcen'E’ of the principals reporting used notes taken immdhtely after
the visit. Only 8,6 per cent reported taking notes while in class.
Naturally, there is somo overlapping of these methods, particularly
betwoen "Notes faken irmediately after the observation” and "Reeéll of
ovents." A few prinsipesls used all of the methods listed,

The typioal Virginia elementary prineipé.l has a supervisory ocon=
forenss with each teacher about once every three woeks. He usually
follows each olassroom visit with a conference and depends to a large
extont upon his memory to supply him with the méded facts upon which
to base the conference, |

Helping the Teacher Through Demonstration Teaching

Demonstration teaching as & supervisory technique is not often
used among Virginia elementary principals, Table IX shows that slightly
more than thirtyeseven per ocent never use demonstration teaching, and that
an additional 32,56 per cent give demonstrations less than once & month,
Only 18 per cent use this as often as once a month; 5.0 per ocent, about
twice a monthy and about 6 per cent give demonstrations once or more per

woek.

In many schools, demonstration teaching is done by someone other



TABIE VIIX
CERTAIN BASES OF THE

SUPERVISCRY
CONFERENCE
Por ocent
Basis using
Rocall of ovents only « o ¢ o o 5 o ¢ + & ¢ D27
Recall plus one or more of those below. » » 1441
NHotes prior to conferencte « ¢« » ¢+ « ¢ s s s 66
Hotes after observation ¢« ¢« » o ¢ o ¢ 4 ¢ o 419
7%'&6’@&6’1”01&88!6.‘60&.:.0. 8.5

Because of overlapping, the above does not total 100%
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TABIE IX

FREQUENCY OF DEMONSTRATION TEACHING
BY VIRGINIA EIEMENTARY

PRINC IPALS
Por cent of
Frequenoy prinoipals
. reporting
More than once 2 wesk « s « ¢ +» » s - 1.6%
About oncg B2 Week ¢ e 4 ¢ & % + & ¥ 4.7
About twice a month o+ « « « - e 5.9
About once a monthe s « ¢ » ¢ » o » 1840
loss than once a nonthe « ¢ o ¢ » » 3215
Hevar..¢..¢.¢‘.'.._..87.3

Total.-.-...&.:.-...lO0.0%

i
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than the principal. Most often mentionsd by the principals surveyed i
the special supervisor, the consultant, or the helping teacher. A few
replios indicate that ocoasionally the textbook publishing comparny
representative gives demonstrations, In spite of the fact thaet teachers
often get help from other teachers in the system, it is significant to
note that only thres principals mentioned this as a source of demonstrations.

When viewed as a wholé. the prineipals who do demonstration teaching
seam to favor certain subjeot areas. In Table X, it can be wseen that
these favored fields include arithmetic, reading, social studies, and
physical edusation, with language and science ranking mext in frequency
of mention. As might b5 expected from the data concerning special super=
viéory gservices available, the highly techniocal fislds of music and art
ars not even mentioned as a field of demonstration teaching by more than
ninety per cent of the principals.

The extent to which the Virginis elementary prineipal does demon=
stration teaching is limited, The Apéeial supervisor, the consultant,
and the helping teachsr appear to be the ones most likely to uss this
techniqua, The practios of using other teachers In the same system to
give domonstrations is almost nonexistent.

The Prinoipal's Work Week

Question six of the questionnaire asked the principals to estimate
the amount of time spent per week on six dutles. Admittedly, the problem
of determining the amount of time spent on certain parts of a job is a
diffioult one and the answer can be, at best, only a rough estimate;
nevertheless, 1n addition to making an approximation of the principal’s



TABIE X

DEMONSTRAT JION TEACHING FIEIDS
OF VIRGINIA ELEMENTARY
FRINC IPAIS

Por oent of
" Field principals
mentioning
Arithmetioe « o ¢ ¢ ¢ « v & o 32.5%
Raad:i.ngeg.e,g‘.,v.;... 2683
Social studiess » ¢ s » & ¢ 8 2643
Physical educations » « o s o 2440
‘Sclence + 'jv_‘vn e s e w s e 21,2
- language. « LS O TN T S S 019,3
Haslio o« o s . ¢uc o 4 6 & n 840
) Art o o » LIS AR A et I I T3
Aoy £5eld & v 0 o ste 0 v e 4.7
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time distribution, it is important to note the manner in which he thinks
he spénda his time, This thought process can give some indication of the
importance the principal attaches to the various integrated parta of his
301); Then, too, although one person probably cammot give a true estimate
of his time distribution, the average of a comparatively large sample
(i.é.; the principals inoluded in this survey) should result in a
reagonably cloge estimate,

Figure 8 shows the average weekly time distribution of the 219
principals who responded to this part of the questionnaire, Routine
administration osoupies the largest portion of the prineipal's times
The 28.4 per cent that is talen up with thess administrative matters is
undoubtedly a very important part of the principal's jobe. BSupervision,
considered by meny the most Importent funotlon of the principal, oscuples
about ome-fAfth of the typical week. Conferences, part of which probably
can be included under supervision, take eighteen per semt. The most
outstanding part of the figure shows the amownt of time devoted to
oleriocal and miscellansous duties. Almost one-third of his time is
devoted to these two things,

The questionnaire was not sent to principals who have regularly
assigned teaching duties, Despite this faot, Figure B shows that the
average priﬁcipal spendﬁ 4.1 per cent, or about one hour forty minutes,
of the week in teaching, Since he has no ragularly assigned teaching
éut:iea, it mizht be presumed that this time is devoted to demonstration
teachingg this, howaver, is not true. Referring baok to Table I, it can

be sean that this supervisory technique is used more often than once &
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‘month by only about twelve per cemt of the group. This leads to the
oonolusion that the demonstration lessons rust be more than day-long
affairs or else that the prindipal toaches for some reason other than
for demonstrat fon. -

Figure 4 shows the relatlionship between the principal who has no
supervisory assistance available to the sohcoi and the principal vho does,
The most signifioant part of the figure shows that the average prinaipal
who hes no sssistance available actually does less supervision tlia.n the
average principal who has available general and special supervisorse
The prinoipal who has no help of a supervisory nature must do much more
routine administration, olerical dutiss, and miscellaneous duties;

Table XI shows just how important the principal rates the diffarent
components of his Job, Of the 254 prinoipals who reported on this item,
the supervisory function is rated clearly in first place., One~fourth of
the prinoipals rated it in second places Conferences and routine adminise
tration are olearly ranked in second end third places, respectively.
Opinion ooncerning the relative importance of olerical dutles and.
miscellaneous duties is not gquite so clear. The principals! ranking of
clerical duties 1s fairly evenly split between fourth and fifth places.
Similarly, miscellaneous duties are divided between fifth and sixth places,
The relative unimportance of the teaching funotion is shown by the fack
that nearly one~third did not rank it at all,

The Principal's Backeround and Training

In responase to the questions on background and training, 262

principals gave a very conclse summary of the jobs held prior to assuming
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TABIE XI

RANK IMPORTANCE OF CERTAIN JOB FUNCTIONS AS GIVEN
BY VIRGINIA EIEMENTARY FRINCIPAIS

Por cent frequensy of mention by funotion
N Routine Miscelw '
Super« Confer« adminis~ Clerical laneous Teaochw
Rank vision ences ~ tration = duties  duties = ing

1 (69;6%) 20,9%  22.0%  ouf o 00% 2,04

2 26.0  (46.0) 14,9 47 2.0 2.8

3 8.8 22,8  (44.5) 749 6.5 9.4

4 Sl Tl 1446 (32,7)  19.7 18.5

5 0.8 2.4 2.8 32.3 (34.2) 18,1

8 040 0u4 0.0 14,6 308 16.9
Mot ranked 0.8 0ud Cuz Ts 76 (32.8)

Total 100,04 100404  100.0% = 100,04 100,06  100.0%

Note 13 Data is based on 254 replies to this question,

Hote 23 Parentheses indicate mode of eolumn.
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the principalehip and a btrief resums of their scholastis training in
supervisory techniques. Of these 262, there are 175, or almost seventy
por cent, who have had experience at one time or another in elementary
teaching, The job of elomentary teacher was held by 136 of them just
prior to their present job as principal, The secondary school provided
in whole or in part the background for 117 of these prinsipals, with 65
of them coming directly from the position of high school teacher to the
elementary school principalship,

Other jobs in education, including that of assistant principel,
provided experience for 51 principals. Those who came direstly from
college into the prinoipalship numbered only seven.

Many principals show a background of military service, with a few
indicating other jobs, such as housekeeping, banking, and factory work. |
Fifty~two of the prinsipals queried show a background of aollege toaching,
speocial teaching, or acting as supervisors or consultants,

The gquestion conserning the number of courses in,fsupervisory
tochniques® shows a mixed responss, About nine per sent of tha princlipals
havé taken no courses In supervisory techniques. Sixty-six per cent have
teken such coursas at the undergraduate level and eighty-four per cent at
the graduate lovel. From the data, 1t 1s impossible to analyze the exact
numbér of courses taken, since the range is from ona to thirty; apparently,
a nunber of principals used the semester hour ac the unit in repdrting
this, while others wore undoubtedly roferring to ndministrativa sourses
as gupefvieory courses, A 1948 study showed that a considerable.amount

‘of overlapping into supervision oocurs particularly in administrative
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2
qourset,
The Prinoipal Evaluates the Teacher
Teacher evaluation ia a récagnized function of the supervisory

provess, The questionnaire listed twélva means of evaluating the teacher,
and the respondents were asked to omit any not used in their school, bub
to rank the remainder in the order of their importance. ﬁapliea from
250 principals form the basis for Table XII., The means of teacher evalua«
tion are listed horizontally on the table acoording to the per sent of
use by the group, It can be:s‘een from this that elassroom 6bsamtion is
the most used means, with a usé by 92,4 per cent of the principals. At
the other end of fhe hurisonﬁal scale are the rating socales and other
means with pei-denta;gaa of use below thirby. The ver#ica.’l listing shows
the manner in which the prihbipala_ who ‘used these ﬁeahs:rﬁnk"’ed them,
Classroom observation staﬁds out clearly as the inost";'importazrb
moans of teacher evalustions The principal-teacher gonferense is ranked
solidly in second place in uae, with most principals rating it eéither
‘gecond or third in imporbanco. At this point, the other means of -
”evaluation drop off sharply 1n percentage of uses About half of the
] priric’ip&ls use "examining lesson plans and tests”, "pfi#cip@;@érépt
ovom‘rere'naea"‘, ”prix;g:.pal—pqpii !ééﬁ;‘emmea", Patudying unﬁaué,i pupil
‘guco'esa'ea and 'tailnres", and f‘meé.aured results,” The ranic importance
of these means is fairly evenly divided between sesond, third, fourth,
aﬁ.d fifth places, About one~third of the principals report using

2 b1, pp. 215-216,



TABIE XII
RANK IMPORTARGE OF CERTAIN MEANS OF TEACHER EVALUAT 108

' ‘ Study-
Class« Confer~ ' ing Confer= Confer= unu~  Msag=- Promo-
. room ence  lesson ance ence - ‘sual ured tion/ Pupil Self*
obser~ with  plans with with pupil re~ faile attende rating Bating Other
vation teach-~ ‘amd = par- puplls success sults ure ence  socales scales
era ~ tests  ents - and retio -

foilure

% of use 92.4 80,8 512 50,8  47.6 47.2 46,4 34,4 34,0 © 28,8 27,2 13.2

1 59.6 11,6 .~ 8.6 o4 1.8, 5.2 2.8 o4 1.2 3.6 2.8 4.0
2 12,4 27.8 = 14.8 Se6 60 . . 4ed 10.8 2.0 1.2 2.4 4.0 1.6
3 8,8 2l,2 - 11,2 946 . Be8 | 4,8 B4 3.2 3.6 6.8 Se2 2.8
4 640 9.6 . 5.6 14.8 9.6 . 6.8 5.2 244 5.2 Se6 2.8 1.2
& 2.4 4,4 4.0 10,8 B.4 4% 742 4.4 8.0 3.2 1.2 1.6
6 0.8 2.8 84 4.0 Bed' 6.0 3.2 5.8 440 8 3,2 o
7 - 240 2.0 1.2 3.2 1.8 444 2.8 Te2 Be2 : 2.4 «0
8 044 8 2.4 248 8 . 4.4 3.6 4.4 244 2.8 1,8, &
9 0.0 Y 1.6 1.2 1.2 4.4 1.2 - 2.8 3.2 1.6 36 o’
10 0.0 ok - W0 o4 o o4 1.2 . 2.0 2,0 1.6 1,2 -8
11 0.0 0 - o4 +0 o8 - 240 L ZEER + BN 1.6 1.2 <0

g,

Ranked 7.6 19,2 48,8 49,2 5244 52.8 53.6 65.6 €6.0 Tle2 72,8 - 86.8

Total  100,0 100,0  100,0  100,0  100,0 100,0  100,0 100,0 100.0 - 1000 100,0  100.0
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"promotion«failure ratio” and "pupil attendance” as a means of evaluation.
Those who use these two means do not tend to rank them at either end of the
soals, but, instead, tend %o spread their importance along the middle range.

YSelf rating soales® and "ra'b:mg scales™ are used by slightly more
than cnesfourth of the sample. As oan be seen from the extent of their
use, these do not appear to be an important fastor in rating teé.chera, and
their rank importance is fairly well distributed alon the soale,

The "other™ means of evaluation used by 13.2 per cent of the prin«
cipals oconsisted of such things ass "oonference with the superintendent,™
“general over-all picture", "personal attributes of living", "spirit",
Morofessional attitude,® and so forth.

Mﬁhough most principals seem to agree on the value of the classroom
visitation and the prmcipal-teaoher confarence as means of evaluating the
teé.ohar, the other means of evaluatlon are not largely used nor is the

. relative importance of them olear,



CHAPIER IV
SUMMARY, CONCIUSIONS, AND RECOMMENDAT IONS

Ao SUMMARY

Baokground

Froviding more effective means of supervision is a recognized
sducational problem. The process of making anything more ‘affeotiw means
that the present status must £irst be determined. The limited amount of
information ﬂmt could be found concerning the éuparviaory role of
Virginia elenientary principals );}rovided the setting for nnderbaking this
study.

The purpose of this study, then, is to provide certain data on the
supervisory functions of the Virginia elementary prineipal. The facets of
supervision that were investigated incmdas -

1. The charasteristics of the sohool in terms of sigs end certain
supervisory persomsl,

2. A quentitative uﬁé.lysia of ’oarbain supsrvisory funotions, such
as olaaéroom observation, conferences, demonstration teaching,
and teachervevahation.

S« The time distribution and relative importance of certain factors
making ﬁp the principalts job.

4. The baokground and training of the elementary principal.

Yothod

The investigation of these supervisory faoctors was carried out in
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the following mammer:
1, A questionnaire was constructed that would reveal certain date.
about supérv.taion in an objestive manners
2+ 4 pilot study was conducted by mailing the questiomnaire to
thirty principals in the clty of Rishmond,
3¢ On the basis of the returns from the vilet study, the question= -
naire was revised. _ -
4, The questionnairs was fhen sent to 424 white principals olassified
| as follows: |
Be Princ.’t_pala of schools with five or more teachers.
be Prinoipals who had no regularly assigned teaching
| dutles, |
oe ‘Principals who had only elementary grades in the school,
S Data obtainad wero raaizoad, in most cases, to tabular form for
ease of reference,
Results
The average Virginia principal adninisters and supervises a school
of almost five hunired pupils and about ninsteen '_heacherﬁa'-' Noms of the
schools has a double shift beyond the third grade, but about fifteen per
oent have this shift arrangement in one or more of the first three grades,
‘Mox'e than half of the schools have one or more part-'i:ﬂma special
teachers; The prinoipal has available ‘8ome supervisory hel;i,' usually a
5enérai supsrvisor or a msic s‘zipérvisore A ninority have ‘speoi‘a.i supers.
‘viaor‘s in art; speech, roading; and/or physical education: There are &

fow schools with special supervisors in the other subjeot ar'eaab - Only fiva
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of the twenty-ons assistant principals in the swrvey did any supervision
at all,

The average prinoipal visits about one olassroom a day, stays less
than one hour, and takes slightly more fhan three weeks to visit all of
the classrooms. Most of the time, he has a conferense with the teacher
after the visit, He usually bases his conference on his recall of the
events that took place during the viaitatidn, but sometimes uses notes
that were taken immediately after the visit,

The principal does not often use demonstration teashing as a
supervisory devioss About thirty per cent of the prinoipals give demon=
strations at least once a month. In some instances, other supervisory
personnal give dermonstrations, Ocoasiomily, a textbook pu‘hlishing company
representative will do this. In only three instances are other teachers in
the system oalled upon to give demonstration lessons, It 1s interesting to
note that the ocity of Richmond has recently instituted a plan of using
- sertain outstanding teachers for démonsmtion andv guldance purposes.

Vhen the prinsipal does give demonstrations, he tends to favoer
certain ourrioulun fields, suoh as arithmetis, reading, social studies,
and physieal educations To & very large extent, he leaves the demonstrae~
tion teaching of music and art to the speoinlists, |

The prineipal devotes more than one=fourth of his time to supervi-
8ion, slightly more than one-sixth to conferences, almost one-third to
miscellansous and olerical duties, and a slight four per cent to teaching,
Comments on the questionnaire show that the reason for the imbalance
toward olerical and miscellaneous duties is probably the lack of adequate
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olerical assistance, The principal with no aupervinory»assip’cance‘ gives
Jless of his time to supervision than the principal who has such helps

Although the principal apends more of his time on routine adminige
tration than on anything else, he ranksa it -hhird in ifnporbmcé. " He feels
overwhelmingly that supsrvision is the most important function in his jobe
Conferenses rate a solid second place to supsrvisions His olerical duties

~and miscellaneous duties are oonsidered only fairly important, and the
teaching aspect of his job ismhked by most principals as wnimportant,

The principal most likely has had experience i.n elenentary teaching,
but might come from the job of high school teacher to that of ths principale
ship ‘of the elementary school, He usually has had one or more courses in
supervisory techniques,

In the evaluation of the teacher, the principal would use and rate
most important the olassroom visitation and the prinoipal~teacher conferences
The chances ars about even that he would use the principaleparent conferen;:e,
‘the principal-pupil conference, the process of studying unuéixal pupil
‘suscess or failure, or the i‘eéults‘ from achievement tests as a means of
*eﬁcher evaluation, but he would ‘not oonsider any of these as being of
wory graat importance, The' ﬁi’dﬁzo‘bionwfailure ratio, pupil attendance,
aﬂﬂ rating soales as factors in teacher eovaluation are noiz'u‘éﬁed‘ very much

and; if used at all; would -:gelnéra.lly be considered of minor importaxce,
Bi: CONCIUSIONS

~ The Virginis elementary prininal believes overwhelmingly that the
supervisory responsibilities of his job are the most important., In theory,
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this belief soems to be in line with the expressed opinion of many authore
ities, but in practice, thers is little agreement, The prinoipal spends
mach more of his time in administrative affairs than he does in his other
duties, The time that he devotes to clerisal duties and miscellaneous
activities far outweighe the amount of importance that he sttaches to theme

Contrary to expsctation, the principal devotes more of his time to
supervision when he has other special supervisory services than he does
when no supervisory services are available,

. There is ourrently much disoussion related to the problem of merit
pay for teachers, A serious obstacle that muat be overoome is tha‘lack of
an objective means of rating. Where the Virginia elementary prinoipal
rates teachers, he uses, to a large degree, the traditional methods of
rating, These cannot be considered as purely objective ratings. 7This
thesiayamphaaizes agein the need for more adequate msans of evaluating
the learning process, |

The fact that only certaiﬁ faoets of the supervisory process are
discussed should not be oonstrued to mean that other supervisory techniques
are not used in Virginia. Undoubtedly, there are prinoipals who use
successfully other taohniqﬁes, but these are not innluded in the thesis,
since they were nét reported on the questionnaire., Some of the teohniques
believed to be used in Virginia ares

l. Aotion research as a Joint effort of the teacher and the prinoipal
in meeting the changing needs of the pupils,
2. Ineservice training as a means of improving the quality of the

teaching proocess,.
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3. Visitation by the teacher to other classrooms, both within and
outside of fha building.
4, Supervisory bulletins as a msans of communicating ideas and
tachniques. |

¢, RECOMMENDAT IONS

Sinco the Virginia State Department of Education has not yet
adopted a program for the ocertification of elementary principals, it is
urged that strong requirementp for the certification of the elementary
principal be established as a means of improving the quality of the
profession in Virginia,

Many edditlonal ideas for further investigation are suggested by
this study. Among these areg

1., The element of rapport between the supervisor and the person
supervised.

2, A more satisfactory means of evaluating the teaching staeff and
the product of the' educationai enviroment,
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1731 Rookwood Road
Riochmond 26, Virginia
May 8, 1957

¥r. John Dos .
Smith Elementary School
Smith, Virginia

Dear Mr, Doe:

About nine minutes of your valuable time will help me a great
deal on & thesis I am doing for the Graduate School of the
University of Richmond. :

Your completing the enclosed form is extremely important to
me, since your reply wlll form the basis for a study of the
supervisory practices of Virginia slementery principals,
Bigning the questionunaire isn't nevessary, but it would be
helpful if you would sign and mail the postoard when you have
completed the forms This will help insure a statistloally
sorrect survey..

I know that even a few minutes of a principal's time is a lot
to ask at this very busy part of the school year. In return,
you oan be sure of my appreciation for making possible thia
study.

Thank you.

Sincerely,

John W, Jordan

P, 8¢ If you would 1lile a2 summary of the results, just check
the appropriate box on the postecard,

APPROVED 3

Edward F. Overton, Chairman
Department of Education
" University of Richmond

LISmARY
UNIWVERSITY CF cHMOoND
VIRGIMA



SUPERVISORY PRACTICES
OF
YIRGINTA BELLgibNTARY PRINCIPALS

Ganeral Information
a. Borollment of your schoole.
b. Mumber of regular clussroom beachers.
¢, Number of fall e special tsachers.
d. HNumber of part tims special teachers.
e. Ususl number of *auuity“meev;nﬁﬁ per monsi,
£, Rouble shifta? | Wae. . 0. In whalt grades?
Z. Please check inﬁ gpecial supervisory sevvices that ure avallable
to your schoeol.
T TReading. | janguege. {oArithmetic, [ Speech, | Music,
_Physicsl soucation. 1 _Soclal qtud*ﬂaa 2Tt
i iGenersl. [ 10urov, Please speoify L.

Glagsroom Obgervation
a, Wnet 1ls the saverage zmount of %ime that youw spend per wesk in
classroom obs&rVation?
F" ss than opsg houx
iy

Fioei

r?om one to three hours.

om three to five hour Lﬁ«rom 2ive %o seven hours,
i More than seven nours. PJB&%G specify. ___bhours.
b, ﬁhat is the average number of oclessroom observations that you

make pBr_week?iPleocse oircle) 01 2 34 5 6 7 8 9 10 More?___ .
¢, Do you ever observe in the classrocm of an individuasl teacher
more than once during the sume week?

™MNever. [ Rerely., |_Mometimes. [_IFrequently. |_lAlvays.
Qualifying stetement. (Optional)

Follow-up

2, 1s direct cisssroom observation followed by a personal. conference
with the teacher?
£:$everﬂ {_iSe Ltdom, {_j#hen convenient.
“when conditions warrsnt. | Most of the time. [ _jplwsys.

b, If conferences are conducted after the ciussroom visit, upon
what are the conferences based?
kggotes taken in olass. | _MNotes taken just after observation.
EZﬂctee mads Jjugt prior to cenference, i _Reeull of events,

¢, In an average wesk, what ig the total number of conferences
made f£or supervisory purposss that you have with your teachers?
Please circis. 0 L 2 4 4 858 6 7 8 9 10 L1 1&g 13 14 1b 16 L7 18

Domenstration Teuching
a, How often do you do uvemonstration teaching?

{ MNever, [Jless tben once a month, Ejabout once a month.,
{Tabout twice & month. i jibout once & week. [_pore than once a week.




- Demoastration Tsgching {(Continued)
be in what fleldlis) ¢o yow co demoustrutiocn teaching?
[ lsnguage. |_lirittmetic. | [Reading. [ Jusic, [ [Secial studies,
g;jphySJual education, [ Jrt. [ IScisnce. Other .
s, {f yow dc noi do Qemongbrution teaching, please give the titJe
of the person who does, iL any.

ot used. Title o
[

ihe Assistan® Prinecipal o

8, L{ you neve Do assigtant principal, please check bere’  and
nrogeed to question 6,

b. To what exien® does the ussisbtant principasl participate In the
direct supervision of the teaching precess in your school?

The assistant principal does: ‘c supervision.
I limited amouut of supervision. [ labout half of the supervision
“Most of the supervision, {411 of the supervision,

. The Principal’'s VWorlk Week

a. Please estimate how your itime is spent during an aversge week on
each of the following duties,

b. Please rank these Jjob functions in the order of their importance
glving the number 1 to the one you consider the most important,
number 2 to the second most important, etec..

(a) (b)
Hours Spent Rank
Per Week Importance

Conferences o o ¢ o o o o
Clericalo o o @ © © e & o
Routine sdministration. .
Sdpez‘ViSion ¢ o © ©6 0 o e
T{)EChingo ¢ o o © ¢ 2 e
lilgcellaneous dutieso ¢ o

T gy
I T " T —— t—
N ST e AT S
e

e P ——

»  Beeiground
a. Waut was your regular employment auring the ten years before you
bgcame a oprincipal? Jlet these numerically in reverse chrono-
logical order, assigning the number L to the job most recently
held, the number 2 to the one immedliately preceding that, and so
cn hack for tsn yearss,
Elenentary tsacnsr.
____Hign school teacher,
"~ Spesial teacher. (UL what .
Gcllege Teacher.
°uparviqor or consultant. (Fielf?
____Othzr joo in education.(Piease specily.
Qtnar Job not in education. (Speoify. o
Full time student. (Not summer school.)
boHow muny courses in supervisory techniques Lave you tuken a% uhe
undergraduate levedi? . How many at the graduute level? o

0

-]
LWL e ] Tt




8. Teacher Evaluntion
¥het means of teacner evalustion
not aged in your school but rank remainder in order of their
impertance, essigcing the number ons to the most impoertant, etc..
Bank

Atg@n ance recerds of puplla.
Plaqqxacm ochazervation,
E camlning lesscen plans, tests and eixaminatiosns,.
Meusurad results., (Standardized tosis)
" Promotion-fallure ratio,

lating gosles. (Other than self-reting)
'Beaul4s of conferences with paronts,

Regulsws of conferences with pupliis,
____Hesulvs of conferences with teachers.
Selfaﬂating seeled.

Suuay;ng unusuzl successes ond fallures of pupils.
T Other. (Plesase specify

ot ©
P
@

¥
&
149

¢. Opticnsl Quesilons -
Yne rollowing are some questions that you have thought about and

used in youvr school? Omit any

perhzps answeled in your own mind recently. Your time is valuable
80 plesse fee.l free to ignore these 1f you so desirs, Use the back

cf %he questionnaire if you need more space,

a. What is the most pressing current supervisory problem (other
than time) that you Face?

b. What supervigory precvlices do you taink wili help solve this
problem?

Your help in making this study possible by ocompleting the guestlion-
nalre is very much appreclatad. The last atep s easy - - place it
in the encleoged enveleope, mall 1% and you're through.

nank you,

od
ichmond” 26, Virginia



VITA

John Williem Jordan, III, was born in Riohmond, Virginia, on
November 5, 1925, the son of John William Jordan, dr,, and Agnes Smith
Jordan. Hs attended the Richmond Public Schools and graduated from
Richmond Frofessional Institute in June, 1949, with the degree Bachelor
of Science, He began the éraduate program at the University of Riochmond
in 1952,

Hs served as & radar mechanis in the Army Air Corps during World
War II and in the Air Force during the Korean War, " 7

In 1948, he married Ann Ross Meyberg and has a son, Carter Bradley,
and a |

F‘rém 1949 until 1954 (with the exception of the one year in the
Air Force) he was assistant prinoipal and seventh grade teacher in the
elementary school at Front Royal, Virginia. Since that time, he has
been teaching in the elementary grades of the Richmond Publiec Schools.
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