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CHAPTER I
TRENDS OF GRADUATION FROM HIGH SCHOOL

About the middle'of the nineteenth century the
graded school emerged, which resulted in a great nuﬁber
of failures; whiah{invturn caused an overloading of lower
grades and many dropouts in the upper grades.l Although
dfbpouts in large numbers began at about this ﬁimé it has
been only in recent yeafs that they pave been classified
as a problem. The problem rises largely froﬁ the concept
that sveryone should be in school until eighteen, or until
'he ccmpletea high school.® Statistics dealing with the
~ trends of all youth show that eighty per cent enter the
ﬁinth grade and only fifty per cent remain to graduate from
high school.? This seems to be the trend all over the
country. Althaugh; in~the‘ﬁorthwestarn Sbabes; as many
as sixﬁy per‘cent finish high schcol;'while in the Southern

1Spain, Durmmond, and Goodlad, Educational Leader=~

gship and the Elementary School Principal, (New York:
"Ri"}ne%?"art“*&‘ﬁo., 1956, ppe« 137-138.

2Glen L, weaver,‘“School Dropouts", Education Digest,
May 195k, pp. 5-06.

3Harl R. Douglass, kducation for Life Ad justment,
(New York: The Ronald Press Co., 1950}, p. 7.




States the percentage may be as low as forty per cent. b
According to Carl m, Bash, Principal of Presidio Junior
High School, San Franciscc, Californias

Qur democratic ideals, our free economy, and our
tradition of extending free opportunity to all are
the richest heritage any society has ever offered
~its youth. To preserve this heritage we maintain
public schools to provide every individual with
cprortunity to acquire the knowledge and understand-
ing and attitudes and skills which he needs to par-
ticipate in democratic living at the highest level
his abilities will permit. Making school attendance

- compulsory places upon séciety and the schools the
responsibility of making certain that every student
has the opportunity to spend his time in school to
advantage.

. The United States Office of Bducation estimates
that, on a nation-wide basis, about 50 per cent of
all children entering the first grade drop out of

- school prior to high-school graduation,>

In his State of the Unian mesaage ‘delivered June :

_‘6 1955, President Eisenhower declared:

It is the inalienable right of every person.from
childhood on to have access to knowledge.  In our
form of society this right of the individual takes
on a special meaning, for the education of all our
citizens is imparative to the maintegace and invigora-
tion of America's free institutions.

bgducation Department, Chamber of Commerce of the
United States, .Education - An Investment in People,
{(Washington, D, CG., 1954), DPp» 22-23.

5Carl E, Bash, The Bulletin of the National Associa—-
tion of Secondary-School Principals, April 1950, V. &40,
¢ 21@, P 21lL.

GWilliam E. Rosenstengel and Jefferson N. astmond,
School Finance, (New York: The Ronald Press Co., 1957), D« he




IMPORTANCE OF THE PROBLEM

There are several reasons why the probiem of drop-
outs is important. The first of‘these is the'éomparison
of job opportunities to the level of education received.
It was Horace lann, about a hundred years ago, who
vigorously defended the money value of education to the
-individual and to society; In the decades thaﬁ followed,
the earning power of the individual was oné‘of the mostr
frequent arguments in support of education. Of eourse;
these early statements wefe based largely upon genéral
observations. But since the beginning of the twentigth
century somewhat systematic comparisons have been m&dé.7
"The findingsvindicated‘that; in general, ﬁhe more
schooling an individual has received, the greater would
be his earning power.?g‘ Since 1920 a better understanding
of the preblem has come ébout and has revealed other
factors that affect én‘individual*s income, such as the

number of individuals trained in a certain field of work.,

7Walter 5. Monroe, "ioney Values of Education,”
Encyclopedia of Educational Research, American Educational
kesearch Association, 1941, p. 733.

81pid.




Forxexampie, according to Irving Fisher and Lilonel D,
Edie, "who for years have been saying that increased
education could actually reduce incomes in a particular
occupation“§ an increased schooling for a number of persons
may result in lowering the income.?

Howevef, the-Educéﬁion Department of the Chamber
of Commarce of the United States study shows that "a
direct relationship exists betwgen a person's level of
“education and his earﬁing power".10 (See PIGURS 1)..

Censug Bureau figures show 'that the men in this
country with a college or high school education have'.,,
73% of the 95 000 to #6,000 incomes
77% of the $6,000 to 37 000 1nccaes
79% of the 7 000 to 10 000 incone
82% of the i lO 000 or more incomes
'"Those with an eighth grade educatmon or less have'...
77% of the incomes below $500
73%~0F the 3500 to y*,OQO incones
65% of the @1 000 to %1 500 incomes
61% of the $1,500 to $2,000 incomes.
Good schools strangthen Lhe whole economy by equipping
the individual to earn more money and have more
buying power.ll

An extensive study made by the Virginia State
Department of Education in 1948-1949 of the graduates

and dropouts from Virginia's high schools revealed:

91bid.

- 10gducation Department, Chamber of Commerce of the
United States, op. cit.

1lthid,
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The largest single group of employed graduates.
(38 per cent) were earning between $41 and $60 per
week at the time of the study while the largest single
group of employed drop=-outs ah per cent) were earning
~ between $21 to $4L0 per week. :

This shows‘the graduates from high schools receive twice
as much earning power as non-graduates,
. The second factor under the importance of the
~ problem of dropouts is automation. Has it had any effect
on the problem? So far as the author has been able to
ascertain, the influence of automation has not yet Eecome
sufficlently recognizable. The probability is that it will
encourage people to stay in school longer, because the
effect of éutomation will be to do away almost entirely
with completely unskilled and uneducated labor, and to
make more ‘valuable the person who is able to understénd,
control, and maintain a complex productive system,
' There is little place in the complex industrial
setup of today for half-educated teen-agers. During
the war they were in demand. But since then, even
where business is good, they are likely to get
either a poor Job or none. In Louisville, Kentucky,
two-thirds of the youngsters who quit school were still
unemployed a month later, although jobs were said to
be plentiful at the time. L
But landing a job doesn't end young workers!

troubles, Often a drop-out escapes an educational
muddle only to get into an even more frustrating

12¢irginia State Chamber of Commerce, Improvements
of High School Education in Virginia 10944-195k, p. 22.




occupational muddle. When Louisville workers under
sixteen were questioned about their jobs, only one
in four reported being well satisfied and one in ’
three was actually unhappy. Ungulded and undirected,
only a few of these girfs and boys had any plans for
imporving the situation,l3 ' -

According to Louis J. Cantoni:
| Jbbsjcalling for manual labor will continue to
decline, not only in proportion, but also in number.
The proportion of the labor force in unskilled jobs
has dropped from 36 per cent in 1910 to less than
20 per cent today, while the proportion in semiskilled,
skilled and professional jobs has risen. S
Demand for specialized skills will expand. Many
jobs are becoming more technical. _They c¢call for more
education, and they provide greatel gpportunity”for
exercise of talent and imegination.l o '
Citizenship is next to be mentioned under the im=-
;_portance‘af the problem, and by far the most importént
- phase of the problem., The first thimgvﬁhat cones td'=_
mind is.the relationship betwsen dropouts and juvenile
hhﬁg};nquancy‘ "The National Education Associatian.saﬁd
it is more than ten times . cheaper to pay for a'ehiidfs
education than to let him become & juvenile delinquent.
The delinquent, the NEA said, costs sociaty up to $2,500

a year, while it costs only $288 to keep the same child

13g4ith M. Stern, "Why Teen-agers Quit School®,
Woman's Home Companion, Oct., 1948, p. 90.

- lbLouis J. Cantoni, "Staynins~6et Batter Jobs",
The Persannel»and Guidance Journal, May, 1955, p. 531.




in school.15
- TABLE I is part of study 466 delinguent boys from

the State Home of Boys in New Jersey, and shows a definite
| relaticnship betwsen school ahtainment and Juvenile delin-
quency. There were 7b 9 per cent of these delinquent boys
f  who had not reached hlgh school {ninth grade), and yet .
| 55.1~per cent of them were 1L years old or older. The
- average (median) age:was 14 years 2 months 16
' The Sheldon and Elesnor Glueck study of 500
‘idelinquents as eomparﬁd with 500 n0n~delinquents revealed

kthat there were twice as many delinquents that had not
 -yet gone beyond the gixth grade in s@hoolgas compared-to
" the non—delinquents,_yet'the age and intelligence of the
 j§wo Eroups were ﬁatChed;17 The study also/ccmparedrthe“
'ffaﬁtitude of . the two groups toward school; There Waégélas

'“ per cent of the delinguents who showed a marked dislike of

15Juvenile Delinauency Dipest ®"3chool Versus. :
Delinquency” 5 “{As reported in the New York Herald Tribune,

. Nov. [&; 1953 Oct. 195‘&’ P 2«
léstate of New Jersey, The Release of h66 Delinquent

Boys From the State Home for Boys in New Jersey, Hesearch
ul et N §NO. 3 3 (41 AN l 55; pq l&‘ - . .

17sheldon and Eleanor Glueck, Unraveling Juvenile
Delinguenc s (New York' ‘The Commonwealth Fund, 1950, )

»:pp. 135~13%.




_TABLE I*

__HIGHEST GRADE REACHED IN SCHOOL OF 466 DELINGULNT BOYS

— NUMBER PER _CENT.

Total | 466 100.0
Less than 6th grade 132 28,3

6th & 7th grades : 157 3397'

8th grade | 60 12,9
9th & 10th grades 50 - 10.7
1lth & 12th grades. : [ 0.9
Ungraded'01asséé . ‘ 63 13.5

*State of New Jersey, The Release of 466 Nelinquent
Boys from the State Home for Boys in New Jersey, Hesearch
ulletin No. 131, Uct. 1955, Pe be




10
school as compared to only 10,3 per cent of the‘nonJ‘
delinquents.la This has its implications, because a large
 per cent of dropouts show a marked dislike of schocl. To
 strengthen this point the Gluecks"' study showed_that L3.5
per cent of the delinquents had a desire to stop scﬁool
. immediately, as compared to only 6.5 per cenb of tbe non=-
| delinquents,t9 | |

| Still another feason £or the importance:of’tﬁe

. problem of dropouts concerns the defense of our nation*

w**"Tha proporticn of men rejected for military service for

mental reasons was higher (1950-1951) in most of the
states where high ééhéol_?dropeuts' were higher.zo .

The following.séctions of this study have reviewed
research studies on reasons given for dropouts, andé
‘faétars that affect these dropouts, such as age, graae,»
race, and sex. It has also reviewed the studies that _
shave been made to improve the holdiné power of schools,

* The study of the metropolitan aresa 6f Richmohd
has followed a class from the firsﬁ grade through

lglbidn P» 1‘}5-

20gdyeation Department, Chamber of Commerce of the
United States, op. cit., p. 1.




11
graduation to determine what per cent actually graduated
twelve years later. It has mentioned factors involved
that affect these percentages. It has also-;abulateﬁ the
reasona given for dropouts in the City of Richmond.éhd
, compared them with other studies. ;

Next the study has sunmarized what the metropolitan
area of Richmond is doing %o inprave the holdlng power in
the curriculum and guidance programs of tha school systems,

- This study has given an appraisal or evaluation.
| of what. is beinw doqe, and suggestions on what could or

should be done.




CHAPTER II
REVIEW OF RESEARCH STUDIES

| The United States Office of Education has for
years gathered and published statistics showing the per-
éent of fifth grade pupils who were retained at the
various grade levels in the public and private schools,A
aﬁd who eventually gradusted from high school (see TABLE II).
A review of this TABLE; presented first by decades and
then projected by individual years for the period in
question, reveals certéin significant facts. "The most
impfessive fact in the proportion of youth remaining in
‘high schools to graduation has almost doubled during the
26 years fronm 1932-1951,”2l This fact is also supported in
Virginia because in the ten-year interval, 1941-42 to
‘1951~52, the survival rate in Virginia schools did increase
about seventy-eight pupils per 1000. 22 |

FIGURE 2 further emphasizes the fact that there has

%éen great im@rovement; in the past generation, in years

of school completion. This FIGURE also shows the striking

2lofrice of Education, "Emphasis on Dropouts and
Holding Power Studies" A Look Ahead in Secondary BEducation,

1954, p. 59. ' ‘
22Virginia State Chamber of Commerce, op. ¢it., p. 26.




TABLE II*

Percentages of,pﬁpils,continuing from grade 5 to high school graduatioaﬁ7 years later,
by year indicated (actual figures through 1950- estimates tharieafter)

w—a
——

PERCENT OF PUPILS, BY YEAR LHTERING FIFTH GRADE

Grade 5 1923-2L 1932-33 194253 10L3-hh IOLL-L5 TOLCZ LG TOK6-L7
1 2 3 A 5 6 7 8
ElémehtafYtSchools o = - v o
Fiftheeeeeaosssons 100 - - 100 100 100 160 100 100
Sixtheuessoeesssan 89 93 95 97 95 96 95
Seventhececessanse 78 . &9 91 g1 - 93 94 95
Eighthnboicoenpctt 72} o 83 85 87 86 ’ 88 ,92

PERCENT OF PUPILS, BY YEAR ENTZRING NINTH GRADE

1927-28 1936-37 1946-47 1947-48 1948-49 1949-50 1950-51

High Schools

i Ninth...q......... ‘58 ' 79 81 33 85 87 89
Tenthesesesenseses L - 66 71 75 75 ‘ 78 30
Eleventh......;..- 35 57 ‘60 : 63. 64 B 67 09
Twelftheeoeevesees 31 51 53 55 57 60 62
Graduab980pvtstubs 27 45 51 53 : 5& 57 59

YEAR GRADUATING

L1931 1940 1950 1951 1952 1953 1954

*0ffice of Education, "Emphasis on Dropouts and Holding Power Studies, A Look Ahead
in Secondary Education, 1954, p. 59.

€1
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differences in vhite and non-white in years of school

completion. "Femalég were somewhat better educate& than

males at all age levels, both white and non-white, the

- single exception being for white persons age 25—29v(&ale
median 12.4 female median 12, 2),123 ;

Howard M. Bell's study (FIGURE 3) reveals the same

tfends concerning school completion as those shown in
~FIGURE 2. The Report of Virginia Education Commission
 of the Virginia Public Schools in 1944 revealed these
trends-again (see FIGURE L), All these show that the
~white female attains more schooling than the white méle;
~‘éhd the Negro femsle more than the Negro male, Thefefore
the trend is for the female to attain more schooling than
the male, However, the factors of Jjob opportunties,
;vautométion, citizenship; and defense of our nation, as
mentioned in the introduction of’this_study; are largely
the responsibility of the male population. |

TABLE III is a study from the Work Conference on
Life Adjustment Education in chicago; 1950, This reveals

the highest percentage of dropouts (54 per cent) occur at

23Education Department, Chamber of Commerce of the
United Stetes, ops git., p. 24.

15
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TABLE III

AGE-GRADE DISTRIBUTION OF 11

o

SCHOOL LEAVERS*

Age Grade = Grade Grade Grade Grade Grade No,. Total

7 8 9 10 11 i2 Parcent
14 0 Lo 2 1 0 0 7
15 9 17 30 27 9 0o 92
16 19 81 212 227 8 7 629 54
17 1 17 55 140 98 20 331 26
18 & D
over 0 2 6 34 37 33 112 10
TOTAL 29 121 305 429 227 60 1171 100

*Work Conference on Life Adjustment Educaticn,fﬁhy Do Boys and Girls
Dropout of School and What Can We Do About It?, Chicago, dan., 1950, pe. S.

81




19
age sixteen, and in grades nine and ten (63 per cent)§24
.Thié'may be explained by the compulsory attendance lﬁw,.
which is discussed on pages 25 and 26, |
Why is there such a grest number of boys and girls
dropping out of school?

It has been customary to assign financial reasons
as the chief factor, but this is actually a superficial
excuse which glosses over the real reason. Lack of
interest, parental indifference, and the failure to
understand life adjustment education objectives and
possibilities are the main factors, and all of them
stem from the fact that the school's program and
method do not pay enough attent105~to modern living
~conditions, nceds, and interests, 5 ' b

TABLES IV and V show two studies that have a
disagreement in main reasons given by youth for leaving
”schoblﬁ It is interpreted in this way. TABLE IV is s
dated in. 1938, before World War ITI, and TABLE V is dated
1950, since the war. Therefore, in this research a'marked
change-1n reasons fo;mdropmuts is apparent, }

Among all dropouts there seems to be "a disquieting
.degree of dissatisfaction with what they had been offered
in high school and a rather general,belief:that their

high school 1nstruction had hafdly been worth the effort,

2hwork Conference on Life Adjustment Education,
Why Do Boys and Girls Dropout of School and What Can We
Do_About It7, Chicago, dan., 1950, ps &e

Harl R. Dougléss, gg.'cit,, pe Li45.



TABLE IV

REASONS GIVEN BY YOUTH FOR LEAVING SCHOOL

Percent
Reason Given of Youth

ECONOMiC IreaSONS secesscvasvcscsssssonncasses 54.0
La3k Qf family fund5~ct.c.oc.oaﬁcco.otpcioi 3[('01
Desirs tO €arn OWN TMONEY seeseosssesrnesncs 15.7
Needed to work At hOwWe sesesecssssensvencse L.2
Lack of interest in 8ChOOl seesseecccennasses 2446
LaCK Qf inter&st G808V PENIEIREIAESNEBEBEEIRS 20.6
DiSCiplinary trouble Pe RSB OEBEENGEIIIRBOEEDS 2.2
SUbjeCtS too difficult SresEsseevannasrunNe 108
Feeling of completion upon graduation seeeess 13.2
Pbﬂr health R N A RN ) 3.2
To MATTY wscesserasonssevsscsesrvosssasnisocsns 3.0
Qther ressOnS sesessesstissveensssasssenssnss 2.0
C TObAl ssesavsscscssssscnssncsssasscssnssons 100.0

Number of Youth QOQ’UCQQ..QQ'ltt;QODiOOOQ!O 10,858

20

*Howard M. Bell, Youth Tell Their Story, Washington,
D. Cs, American Council of Education, 1938, p. éh.



21

TABLE V*

: FPEQUENGY OF REASONS GIVEN BY 957 YOUTH
AS OF FIRST IMPORTANCE IN DECISION TO LEAVE SCHOOL

Frequency

No. Percent
Reasons Relating to School cveeevessnsasse 660 69
Preferred work to 8ChoOl ssvevsncessaves 342 36
Was not interested in school work sse... 104 11
Could not learn and was discouraged .... 66 7

Was failing and didn't want to repeat

grade IR 2 3E 2N B WK IR 2R BE RN SR CBE S BN W NE WY N N B B BE WE N NN BN AN N N N BN NN OBE A O 1 55 6
Disliked a certain teacher ssesesessvren h? 5
Disliked a certain subject cieeenesceees 30 3
Could learn more out of school than in

SChOOl P T N R N T 16 l

Financlial Reasons ceeesosvovecrssencsosanas 199 21
Needed money to buy clothes and help at

the [ ENEEE N IEE NI B S A N B I A B EE I YA NI N A O N N A N} lhh 15
Wanted Spending mnoney teessesebsscaaanan 55 6

Personal Reasons S LB IR LS RAERGEURBEEEOEOLERTGEN 98 10
J11 Health cesovssescenonssassncosnnnsss h9 5
Friends had left school seesesceessceses 29 3
Parents wanted youth to leave school ... 20 2

Total LI B N N O BN IR B R BE RE NN BY BN N BEEE BN R B B AL BE RE NN 2R 2R I R BN AL B AN ) 957 100

—or
—

* Why do Boys and Girls Drop Out of School and What Can
We Do About It?, op. cit. p. 10. Source: Dillon, Harold J.,

Barly School Leavers, “New York: HNational Child Labor Committee.
1949, Table 2L, p. 50.
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timé, and expense, Even in recent years, when the
. écenomic Situation is such that at least ninety per~cent
| of,young people could remaih through high school if they
wished sufficiently to do so, only one half of them
’agtually graduated;"zé

More imporuant than the reasons given for dropping
; oub of s school, are the factors that distinguish dropouts
"from graduates. One study shows four main factors:
| 1. Retardation in school amounting to two or

- more grades,
2. An 1ntallivence aptitude, or achievement

score on a atandardized test which placed the pupll
in the lowest tenth of those tested.

3+ Absence from school for more than one- thlrd
of the total number of school days in the year
immediatedly prior to the time the pupil reached
maximum age of compulsory school attendence.

4, Failure in school marks in more than two sube-
Jects in the year immediately prior to the time the
pupil reachgg maximum ege of compulsory school
attendence.

| A1) these factors are closely related to the work
qﬁﬁthé teachers. Weaver listed six other factors of less
importance: (1) male sex; {2) low achievement in reading
measured by a standardized reading achievement test; (3)
coming from a home broken by separation of divorce{'(h) lack

of participation in extra-class activities; (5) membership

261bid.
27Glen L. Weaver, op. cit., pp. 6-7.
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in a family with relatively little education; (6) and
“living in a home of low rental, Of course, dr0poutsfare

compiex problem; there may beé several factors involved.28
Dillon points out symptoms of vulnerability to
~early school leaving; nanely,

1., ‘Fairly consistent regression in scholaruhip
from elementary to Jjunior to senior high school.

24 Frequent grade failures in the elementary
SQhool. ‘

- 3., High frequency of grade or subject failure

in the Jjunior and senior high school,

Lo DMarked regression in attendance from
elementaery to junior to senior high school.
- 5, Prequent transfers from one school to
anothers

6. Evidence of a feeling of insecurity or.
"lack of belonging® in school.

7. Marked lack of interest in school work.29

.‘The report of the Virginia. Education Commission
made in 194k stated that: |

‘While our public school system is now primarily
designed to educate white~collar workers and students
who are planning to attend college, it.is actually
true that probably not more than 56 per cent of the
students who annually enroll in the public school system
of Virginia have the intellectual equipment necessary
to satisfactorily complete a classic type high school
education, Professor Terman estimated that an intelli-
gence quotient of at least 110 was reguired for the
satisfactory high school student... Inability to meet
the requirements of the high school curriculum of the
average type ig, therefore, one of the nost frequent

7
s

281154,

29Work Conference on Lif@ Adjustment Education,
1950, __2. Citw, ‘P ll-lvl
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‘reasons for dropping out of school of students coming
of high school age... Zconomic conditions in the cities
and counties znd in the homes of students, and the -
general cultural environment of the school community,
are also important factors. - The student reaching

~high school age is a sensitive adolescent, who is
inclined to be acutely avare of sceial differentiation
between himself and other students. If he must attend
8chool poorly dressed, he would often rather go to work
than suffer the self-made comparison between his own
situation and that of his more fortunate classmates.30

- "Such phrases as tdissatisfaction with schéoi',
;*économié ﬁeed', 'ébﬁitude-of-parenﬁs', and. 'discouraged?’,
ieally:révaal little as to acﬁual causes:of withdréﬁals;EBl
Bays Edward 8. Cook Jr. He further stateé-thaf thesg
étatemants-berhaps show & lack of insight on the pafﬁ‘
Qfﬁghaiéhild.as té:the basic reaséns-for droppingrcut
Afngéhool. - Mr. Cook goes on to say that 1t is confined
to inter~group differences which he summarizes as
follows:

- l+ Since few students are sufficiently retarded
to reach the age of sixteen while still in the eighth
grade, the percentage of withdrawals who are in this
grade is less than the percentage of eighth grade non-
withdrawals, o R

2. The percentage of students who withdraw while
in the ninth grade is greater than the percentage
of ninth graders in the total school population. This
condition probsbly results from the fact that the bulk
of the withdrawing students reach the age of sixteen
while in the ninth grade. The effects of the maximum

, | 3°The.Virginié Public School System, Heport of
the Virginia Educstion Commission, 1944, pp. 149-150..

3lgdward §. Cook Jr., "An Analyses of Factors Related
to Withdrawal from High School Prior to Graduation", Journal
of Educational Research, Nov., 1956, L, Ko. 3, p. 192,
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compulsory. attendance age is best indicated by the
fact that 54.8 per cent of all withdrawals involved
in this study were, at the time of their mithdrawal,
~sixteen years of age.
- 3. The percentage of male withdrawals in the
ninth grade exceeds the percentage of male non~f
withdrawals in that grade.
L, Withdrawals in the eighth, ninth, and tenth
grades are older than non-withdrawals in these grades,
5« Youngest children are less likely to withdraw
and children who are between other siblings are more
1ikely to withdrew than are those in other famlly posi-
t ﬂs.
6. The records of withdrawals reveal more high
school transfers than do those of non-withdrawals, «
7, Withdrawals exhibit greater educational retarda-
tion than do non-withdrawals, .
8, Non-withdrawals have earned higher scholastic
marks than have withdrawals, =
9, Non-withdrawals exhibit better attendance
records than do withdrawals,
10. Withdrawals earn failing marks in a larger
nmumber of their courses than do non-withdrawals.
w 1l. Non-withdrawals score higher measured IQ's
than do withdrawals,
. 12, The personal adjustment of withdrawals toward
their school, home and family, ang health is poorer
than that Qf the non-withdrawals.3%

INCREASING HOLDING POWER

The main method of increasing hbldingApower'is
'rdone legally'by maans>bf compulsory attendance laws.
Thraugh'l955'the Virginia school law on attendance reads:

Every parent, guardian, or other person in the
Commonwealth, having control or charge of any child,
or children, who have reached the seventh birthday
and have not passed the sixteenth birthday, shall
send such shild, or children, to a public school,
or to a. private, denomlnatmanal or parochial school,

321bid.

n————
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or have such a child or children taught by a tutor

or teacher of qualification prescribed by the State

Board and approved by the division superintendent

in a home, and such child, or children, shall

reqularly attend such school during the period of each

year the public schools are in session and fog the

same number of days as in the public schools. 3
Of course, this does not encourage the indifferent child
who is Jjust waiting until he reaches sixteen years of age
in order to drop out of school, Dr. Harold J. Dillon,
Excutive Director of the Public kducation and Child Labor
Association of Philadelphia states: ©"If I could go through
an elementary school and pick out which pupils were likely
to be drop-outs in the future,vi'd pick those who were
insecure and had a fesling of failure. I don't mean
academic failure. 1 mean personal ;f‘a‘i].m'ea".:“P

Therefore, the thing to do at the present is to

work with the potentisl dropout before he leaves school,
because in most cases once he leaves_ he will not be back,3?
Glen L. VWeaver's study of the graduating classes between
1953~-1956, in Hasting, Nebraska, selected 119 students
that had four or more of the factors listed on pages 22

and 23 of this study, and worked with them with spscial

33state Board of Eduecation, Virginia School Laws,

3b3dith M. Stern, op. cilt.

35Glen L. Weaver, op. cit.
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intere*t. nIt was‘suggésted that the teacher attempt
v'to make the pupil feel that here was one per on in the :
 _scho01 who was narticularlv interested in him."36 A
’ report in 1952 showed ninety-one were still in school,
. only aeventeen had dropned out for gcod. hleven had
;transf&rred to other scnools.37 |
The manner in wnich this can be done with utmost
bfefficiancy will depend-upon the schoél and the community
 ‘that is involved. Leonard M. Miller has made the following
suggestions that have been found to aid greatly:
‘Helplng‘the slow learner continue his schoollng{g.
Keeping tab-on pupils who leave school early to
go to work... -Getting summer dropouts to return
to school... Arranging school and work programs...
Providing a differentiated program of studies and
a minimum of required subjects for graduation...
Scheduling a remedial reading program for elementary
and secondary schoolss.« Providing better coungeling
services..,» Adjusting the hidden school cost.3
In Conton-on-liudson, New’Yark,_a study showed that
in 1947-51, seventy-one per cent of their students {inished
schools A careful study revealed that few, if any, had

left schéol solely for economie¢ reasons, and almost all

38Leonard M, ¥Miller, "How Eome Schools Are Increasing
Their Holding Power", Journal of the National Education
Association, May,. 1951, PDs 325-326,
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these leaving were over-age, retarded, and failing gt the
time of leaving. A study in 1952 revealed that ninéty~
~three per cent had finished school. "This increase in hold-
ing power resulted from a combination of mutually reenforcing
changeé and extensions of the total program, none.iﬁvolving
a major budget increase."39 The changes were:

- (1) adoption of a philosophy that the school has

the obligation to try to keep every single youth in

school thru graduation or thru age 18; (2) modification
of the curriculum and grouping of classes in the ’
required courses to fit more closely the needs, abilities,
and interest of slow learners; (3) the addition of

several elective courses in business education, industrial

‘arts, and homemaking of practical value to the poteatial
non-graduates; and %A) increased guidance service.’

Dillon listed seventeen recommendations for increasing
holding power, They are: (1) know the student as an
individual; (2) obtain the student's confidence; (3) provide
an educational program wherein the students can experience
achievement; (4) give grade repeaters something new; (5)
demonstrate relationship between education and life; (6)
provide occupational information; (7) extend social
experience; (8) give some personal recognition; (9) recognize
signs of trouble; (10) provide for above average students;

(11) establish a good record system; (12) make use of the

39George A, McGee, "We Increase Qur Holding Power",
Journal of the National Education Association, Nov. 1953,

pﬂ h-gzi
k01414,
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records; (13) help students select the right courses;
(14) begin counseling early; (15) allow time for home visits;
(16) secure parent interest and cooperation; and (17) secure
public support,4l

A ztudy by Dr, Richard H. Dresher of Detroit,
michigan, listed seven factors that ere conducive to
holding powsr: (1) out-o0f-school employment while attending
school; (2) participation in extra-curricular activities;

(3) having school spirit; (4) participation in out-of-school
activities; (5) good attitude of parents toward education
’and high school; {6) the pupilyhaving a career plan; and

(7) a desire to complete high school,k?

Herman L. Shiblér states that there are many measures
to prevent dropouts, as all thess other studiles show; but
tﬁey are all based on three main factors, They are "adequate
guldance and testing progrem, ability grouping, and building
of a curriculum that meets the needs‘sf youth,"h3

It has been stated earlier that holding power should
begin early in the elementary school. A good beginning

: blyork Conference on Life Adjustment Education, 1950
22. S_:LEO, ppu 16"'150

42Glen L. Weaver, op. cit.

h3Herman 1. Shibler, "Attadhing the Drop-out Problem",
Journal of the National Education Association, Jan. 1955, p. 25.
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for this is a preschool roundup in the spring, during
which parents and children meet members of the PTA,
visit the kindergarten, and tour the building, as part
of the orientation program of the school,¥4 In Junior
high schools one can increase extra-class activities,
add course to the curriculum such as driver education
and auto repairs, and help plan summer activities,45 1In
senior high school, as well as other grades, the student
needs the teacher to show interest in him;hé and enrich
the curriculum as much as pbssible. Examples of this may
- be found at the Harry E. Wood School in Indianapolis, which
has courses in barbering, dentist assistant, beauty culture,
commercial cooking, cleaning and pressing, shoe repairs,
and auto-body repairs.4?7 If the school cannot have some of
tﬁese courses, because of lack of facilities, it should set

up correspondence courses with teacher supervision.48

bhynited States Department of Health, Education and
Welfare, op, cit., p. 66.

L51bid.
W61pid,
k7yerman L. Shibler, op. cit.

43Lesley Frost, "How They Stay in School Gladly",
Woman's Day, Mar. 1951, p. 6%




CHAPTER IIX
DROPOUTS IN RICHMOND AREA

It has been stated many times that only fifty per
cent of our youth receive their high school diploma. This
 study of trends in the Richmond metropolitan area reveals
n é»much lower trend (see TABLE VI). TABLE VI followé the
graduating classes of 1956 in the metrOpalitan.area;from
~ the time they entered the first grade in l9hh-h5'schbol
term. There are several factors that should be mentioned
and kept in mind when studying the per cent that graduated.
VJThe per cent of Negroes graduating can be said to be fairly
"gccurate, because the,Negro population has been very static
in the past years. If there is any migratioh on the'part
: éf the Negro it haé1been all in-migration. This isﬁespecially
”téue'within the ciﬁj limits; This fact is evident in the
: overall population of the city, because the total Negro popula-
tion within the city is increasing, not only in numbera, ‘but
also in proportion, Henrico County shcws a 0. 6 per cent
per year in in-migration of Negroes.*9 The percentages of
graduation, based on TABLE VI; for Richmond City, Henrico
County; Chesterfield Céunty and Total of the three

respectively are, 31;per cent, 28.5 per cent, 20.7 per cent

k9Yniversity of Vlrginia, Bureau of Population
Studies and Economic Research, "Probable Trends of Public
School Membership in Henrico Gounty", Pe 3.



TABLE VI

NUMEER QF PUPILS CONTINUING FROM FIRST GRADE (19&#-&5) 'THROUGH GRADUATION (1956),
. AND PERCENTAGE GRADJATIHG IN RICHMOND Mb&ﬁOPQLI”AN AREA (1956)

}g;{gf'i;Richmond o @gﬁenriccv AChesterfield-~ 1 Total ¢ Ji
T w7 W W T W W T i w7 o e R
1 skl 1233 277, (477 165 642 [u38 242 680 [2456 1640 K096 |
2 fwsoy 161 2752 [498 133 631 513 181 694 [e602 75 4077 |
3 |17 m8 2m9 [565 109 674 (532 173 705 [2634 L6k ,z,ogs_;‘-ﬂ"f
4 [1s26 1161 2687 |son 127 631 |s49 13 692 2579 W31 4010 |
o 5 jw30 1207 2637 | 540 134 674 561 130 691 [2531 1471 z,ooz—,; _'
% 6 |uan 1083 2507 | 583 122 705 507 126 633 |2514 1331 3845 |
° 7 |1352 1059 2411 | 592 111 703 |[487 117 604 2431 1287 3718
g |122 999 2211 | 627 &5 T2 386 93 479 |2255 1177 3432
9 {1200 857 2057 | 629 76 705 {357 112 459 |2166 1045 3211
10 1001 s87 1588 | 570 62 632 |28, 92 376 |1855 71 259
11 | 867 398 1265 | 486 54 540 241 83 324 1594 535 2129
12 | 803 364 1167 | 4kbk 52 496 |231 60 291 |1478 476 1954
Graduated | 647 386 1033 | 413 47 457 [208 50 258 |1268 483 1751
Per CEMC ™42 31 37.2 | 86.6 28.5 61.8 [47.4 20.7 37.9 [ 51.7 29.5 k2.7 )

43
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and 29,5 per cgnt_which are greatiy below all findings and
estimates in Virginia as ﬁell as in other pérts ofgihe A‘
_country, Thérefore, because the;Negro'popglatidﬁ is so
static ip the metropolitan area, these figures are fairly
agdurate. | | i
‘_‘ 0; the other hand, the white population‘is not so
”staticﬁ The City of BiChmond showa é great decline:in
white populgticn praportionally. Hehr;co County ahaﬁsya
76,6 per cent per year‘iq‘in~migration of whites,’© Likewise;
Cpesterfield County shows the same trends as Henrico Oouhty;
bﬁt no actual figures ére available‘  Therafore; thélhz per
_ ¢ent of graduation in the City of Richmond would béfﬁigher
| after considering that‘Richmond has outfmigratién in white
_pépulation. The 86.6 per cent graduation is an }nacburate
f‘figure for Henrico}County bgcause of the factor of large
;‘iﬁnmigration; This is likéwiée true for Chesterfig;d,
| County's 47.4 per cent of graduation.

_ An’examinaﬁioﬁ of the metropolitan areas shows
‘ﬁhat the 0ut~migration of the white population within
the city does hbt equai ?hg in-migration of the two
~counties, This is suppﬁrbed by the factvthathirginia,

and the metropolitan area of Richmond, form an area which

501p14
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is one of the highest in in-migration in the United States,
Because of thé‘migration factor the percentage of total
whiie graduétes arrived at in this study is probably less
than 51.7, and when combined with the percenﬁage of Negro
graduates, thé overall percentage would be lower than the
reported 42,7 |

TABLE VII shows the study of the research department
of the Richmond Public Schools for the school year 1955-56.
This does hot include summer dropouts. This further points
out that more white than Negro students mo&e away., Of the
946 withdrawals prdbébly not td return to school; ten gave
the reason "lack of ability“, one "deceased"; twelve "home
duties”, thirteen "financial insecurity", and 133 "personal
11lness”., This leaves 777 sbudents; whu left school in a
sihgle year for intangible reasons; and probably qould have
been persuaded to remain in school with the proper guidénce
and direction. |

TABLE VIII shows the number of dropouts énd feasons
given for leaving school during thé Junior and senior high
school years for the class in study. It is divided into
White (W); Negro (N), and total (T) for each year, and
also shows the total by grades, This information was not
avaiiable in the two counties. Since no record was kept
of what had happened to the student withdrawing from school

during the summer months, such cases are not included in
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TABLE VIT#*

UPIL GLIMINATIONS 1& ‘JUNIOR AND SENIOR HIGH SCHOOLS IN
RN THE CITY JF RICHMOND, 1955-56 ~ -~ = &

W ON T

ﬁévgd Away | | - 251 53 ;]; §Qh
§§h§=t0 Work 103 152 ; ?55 '
?gi§ate or Gut#of~$bwn_ﬁchools, .. h2._.,,18 ’_ ,f§Q\
ﬁiiiﬁary‘ﬁervica ”}a« A 26 \-ké,le'Cfo
?érécnal Tllness Q,ﬁ” 37 ,96};?;51§§H_
Flnancial Insecurmty ;l..,,.123;1§;§£3
Hcme Duties . . '.}\ 7 .. 5.1i;}€£2
Conduct S 2 . 26 50 |
Failure in Studies 4,-7 . .8 ,2;3‘,;ffb S
Indiffarence o 77 99 E 176
Marrlage | . 52 26 ;51'1?3
ikﬁmmd; . 3 o.".1#: fi
L§¢k of Ability . 5,a;,”u5}  fa:iO
Unabla to Tracaé I 3 "ﬁ
| Miscellaneous 72 71 L

. Total Withdrawals 706 604 1310

Total Withdrawals :
Hot to Return to Schools . 413 . 533 L OL6

. *The School Board of the City of Richmond, Statistical
Report of the Richmond Publiec Schools, 1955-1956., ~ ..




TABLE V111

RE/SONG,_GIVEN BY 1135 CITY OF RICHMOND YOUTHS FOR LFAVING SCHOOL M THE CLASS IN STUDY FROM THE 7TH TC THE 12TH M.

REASONS CRADTS
1zth 11th 10th 9th 8th 7 Totals
¥ N T W N T W N 7. WoON T W N T ¥ N T "W N T
Moved Avay 9 1 1o 22 2 24 25 4 29 38 10 48 41 7 48 % 8 82 209 32 24
Henrico County 3 0 3 3 0 3 7 ] 7 2 [¢] 2 3 0 3 S [} 5 23 0 23
Chesterfield County 1 ] 1 [} ] ] 1 0 1 0 ) 0 1 ] 1 1 ] 1 4 ] 4
Out of Richmond Area 4 4] 4 17 o 17 16 [+] 16 27 6 33 14 5 19 0o o 0 78 n 89
No Data Given 1 1 2 2 2 4 1 4 5 9 4 13 22 1 23 65 8 73 100 20 120
Private Schools 0 0 0 0 0 0 0 [} [} 0 [} ) 1 1 2 3 [} 3 4 1 5
Went to Work 6 22 28 29 10 39 29 19 48 33 41 74 4 36 40 2 17 19 103 145 248
Military Service 2 6 8 2 6 8 1 6 7 T 4 5 o 2 2 o 1 1 6 25 31
Personal Illness 2 7 9 n 9 2 n 19 30 12 26 38 8 17 25 6 8 14 so 86 -z
Financial Insecurity o o o o o o 0 4 4 o 1 1 o 3 3 o o o o 8 8
Home Duties 0 0 0 0 1 1 3 7 10° 1 1 2 [+] 1 1 [¢] [} 0 4 10 14
Conduct 2 2 4 0 3 3 2 6 8 4 5 9 3 8 1n 3 1 4 4 25 3%
Failure in Studies
and/ar Poor Attendance 1 1 2 4 1 5 4 4 8 5 4 9 1 17 18 1 10 1 16 37 5
Indifference 2 o0 2 2 2 s 9 13 =22 0o 28 =28 2 16 18 1 4 5 16 64 80
¥arriage 5 5 1 16 2 18 10 4 14 10 6 16 5 4 9 T 3 4 47 # N
Deceased o 1 1 o o o o 1 1 o o o o o0 0 o o © o 2 2
Lack of Ability o o o o o o o 1 1 o 3 3 o 1 1 1 3 4 1 8 9
Unable to Trace o o0 o o 6 6 1 12 13 34 15 49 29 19 48 8 17 25 2 69 Ml
Miscellaneous 4 3 7 2 o0 2 o o o o 1 1 3 5 8 1 6 7 10 15 28
Discouraged o o o 3 1 a4 T o0 1 o o0 o o o o o o o0 4 1 S
Lack of Interest 2 1 3 0 5 5 8 4 12 8 3 1 o 1 1 o o © 18 u 32
g:iﬁb‘;;tmim;];étm 26 48 74 69 47 116 79 100 179 108 138 246 55 130 185 24 70 94 361, 533 894
GRAND TOTALS 35 49 84 91 49 140 104 104 208 146 146 204 96 137 233 98 78 176 570 565 1135

d
[+
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this study. O: course, some students are retained every
year, therefore, it is assumed that over a period of;twelve
‘years, these retentions would balance. In the six year
jperiod from 1950-51 to 1955-56, a total of 1135 withdrew
from thelschools. TABLE Vf, page 32, shows a drop of 1378
‘ Students_in this period of time., This shows a différence
of 243,s£udénts, which is assumed withdrew during the symmer
mdnths' If one disregards the possible entéring of new
sﬁuﬁanta dufing this’period of time, this figure is‘hqrrect;h
: howe#er, if one takes into consideration the enterihg of
new students this would actua;ly be a larger number,

A -review of TABLE~VIII shows that the largesﬁ number
fkbfﬂq;opauts who}will probably not return to school occurs
ﬁ iﬁ"£he ninth grade (246), and the eighth grade ié iﬁ second
piace (185), If this study is compared with TABLE III, page
18, which shows that the largest number of dropouts occurs
in the;tenﬁh'grade; and the second largest in the ninth
géade, one sees that Richmond students drop out one grade
lower than the students studied in TABLE III. Of cburse; |
this study does agree with the 8tqdy of Edward S. Cook; Jr.,
page 24, where 54.8 per cent dropped out of school in the
ninth grade,

Comparing these reasons for leaving school with
TABLE V, page 21, the author finds them in very close

agreement. The City of Richmond shows seventy=-one
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per cent withdrawals relating to school as compared to
sixty-nine per cent withdrawals in Dillon's stﬁdy. He
alsq finds that personal reasons rank .second in twentyn
eight per cent of the cases as compared to only ten per cent
in TABLE V, and financial reasons rank last in Richmond
camposing only one per cent‘of dropouts as compared to

twenty~one per cent in TABLE V.
PLAKS FOR COPING WITH THE PROBLEM IN THE RICHMOND AREA

The first, and the most needed means to cope with
ﬁ’the problem of dropouts, is an improved curriculum, - Of
course, the size of the school system'determines greatly
the limits on what can be done in this field, which is
definitely shown by the varying degree of what 1s done

in the metropolitan area of Richmond., A review of what
the three school systems have set up to improve holdiﬁg
power is summarized as follows: All three offer the college
preparatory, business; and general diplomas. The main
concern is with the. general and business courses, because
it is mostly the non-college student who drops out of
échoel.- Chesterfield County is limited to business
courses, such as typing, bookkeeping, and etc., mechanical
‘drawing, industrial erts, and home economics., In addition
to these, Henrico County does have Vocational Office

Training (VOT) in which three to four hours of the day is
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spent actually on the job in a business office. The City
of Richmond is able to do much more. It is able to offer
classes on two levels in order to help students of varying
abilities, The curriculum is more expanded alo, therefore
an individual is able to choose an elective coufse adapted
to his needs and abilities. Under a co-operative program
which gives classes that last longer than one hour, Richmond
hss expanded greatly. In additlon to the VOT; there is
Distributive Education (DE), dealing with the traininé of in-
dividuals in the selling ahd purchasing occupations., It
also offers Disversified Occupations (DO), which deals with
any field in which the individual is interested. In addition
to all these and also under the co-operative program are
taught drafting; auto mechanics, electricity, and machine
shop in White and Negro schools. The ﬁegro schools have
more variety such as, shoe repairs, beauty culture, commerical
foods, tailoring, dressmaking (commerical), and masonry.

At one time barbering>was taught, therefore demand and. A

desire can set up practically any type of training possible,
The second overall means for coping with the problem

of dropouts is guidance. Visiting teachers are a part of

the program, Visiting teachers came about in Virginia partly

as the result of the Denny Commission in 1944, pages 15, 16

and 19 of this study. The State Board of Education stressed

the impcftance of employing'visiting teachers or attendance
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officers in the school districts of the State. The visiting
teachers have the chief functilon of investigating cases of
unlawful absences,.5l

The vigiting teacher helps the regular classroom
teacher ferret out the causes for a child's failure
Yo take the fullest advantage of what the school has
to offer... he provides additional ears and eyes for
the classroom teacher, producing a more favorable
climate for the intellectual, physical and emotional
growth of the specially referred child... the visiting
teacher seeks to help remove obstactles which prevent
a c¢hild from satisfactorily adjusting to school life.
- The type of children with whom the visiting teachers
- deal may be described as follows; (1) those who are
failing in their work; (2) those who manifest aggressive,
~anti-social behavior; (3) those with withdrawn, recessive
behavior characteristics; (4) those who exhibit bizarre
or socially undesirable behavior; (5) truants; (6) those
who evidence a lack of physical vigor dug to illness or
neglect; (Z% "drop~outs®; and (&) delinquents; (9)
~indigents. .

Thavthree schools system have all adopted the means
of visiting teachers.',Chesterfield County hasvtwo Yhite
and ﬁo Negro visitihg}teachérs¢ Henrico County has two
Whibervisiting teachers and a Hegro élemenbary supervisor
assumes the duty of the Negro Qisiting téacher. The City
of Richmond has seven white and five'Négro visiting teachers.
‘Naturally the size of the éChool system determines the need

in this field. |
'Céunsaling the students in the right field of study

Slpobert F. Williams, "Visiting Teachers Revisited",
Virginia Journal of Education, Apr. 1956, p. lk.

521pid., pp. 1k-15
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1s the main means under guldance, Chesterfield County
has no full time‘caunselors, but uses teachers one or
two periods a day in this capacity. Henrico County has
four full time counselors, one in each large high schoal,
jand also uses teachers as part-time counselors. The City
of Richmond has a guildance department with approximately
forty counselors in the Junior and senior high schools,
some full time, and sone part-tima; who also teach, In
addition Hichmond aléo,employas four school psychologists
to help with guidance. The whole metropolitan area uses the

services of the Memorial Cuidance Clinic as an aid in

guidance,



CHAPTER IV
AN APPRAISAL OF THE RICHMOND AREA'S METHODS

This study shows that there is a need for improving
the holding power in the metropolitan area of Richmond.
~The first is to get the teachers and administrators to
 subscribe to the belief that all youth should complete as
much schooling as ability will allow. Too often it has
f been repeated, "I'm glad that Johnny has quit school".

' Théée in the profeséion’of teaching have an‘obligation.
1'td all youth, not only to ihe most cooperaﬁive, but also
‘to the indifferent child. The school systems neéd'to keep
better records on the students, as already brought out
~concerning the ones who dropout during the summer months;
‘vﬁhat happens to them? There are also a great number of
1i€éachers who &o not show enough interest in the child: A
:‘pbtential dropout needs éncouragamenp and a feeling of
:@élbnging and being wanted by someone. It has beén said
'ﬁtéo often that, "My day is from eight to four, and that
is all"; Is this pr¢féssion&l? Therefore the beginning
_ point is with the teachers; to improve their attitude
~ toward the indifferent‘chiid; as well as improve the calibe:

“of teacherss In the'National Stay-in-School Campaign,

Héndbook for Communitieés, sponsored by the United States
Departments of Labor, Health, Education, and Welfare, and

Defense in this year {1957), points out what can be done
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first by the school officials.”> This handbook stresses
the importances of paying particular attention to students
who might be dropping out of school, ok

Along the curriculum methods, there is heard, "Well,
we want to expand our curriculum; but financially we are
unable to do so", or "There is not enough demand". It is
the belief of the author that Richmond hes an excellent
scope of curriculum, and Henrico County is striving toward
the goal, Henrico County is investigating the possibilities
of DE and DO programs at the present time. Chesterfield
County is greatly behind the rest of the metropolitan area
in this respect. There is a great need and interest in the
construction line of work among the youth of the county; but
they find it hard to live within their budget as it is,
therefore, this is no time to consider extending the scdpe
of the program. This is one fault in education. They will
wait for better times, that may never come. A philosophy
of "No time like the present™, or "Where there is a will;

there is a way", is greatly needed in this area.

53United States Department of Labor, United States
Department of Health, Education, and YWelfare, in cooperation
with the United States Department of Defense, National Stay-
in-8chool Campaign, Handbook for Bommunities, 1957., p. 3.

Sl"Ibid. $ pt‘ l{»n



Ll

An appraisal of the metropolitan area shows that
counseling does not begin early enough in the child's
schooling.s It is very difficult to say when it should
begin, and how, but as it stands now in the Richmond
area it begins in the eighth grade prior to entering the
ninth grade. This could have much effect on the reasons
why the City of Richmond schools lose such a large number
of students in the ninth grade. HNot enough time is used
in planning ahead for the students.

Visiting Teachers héve aided greatly, but this is
no definite answer to the problem, as many think it is.
The counties ﬁeed to add Negro visiting teachers to their
staff, because the largest percentages of dropouts are
among the HNegroes. One stops to think if prejudice toward
the Negro has any thing to do with the scarcity of HNegro
visiting teachers in the counties. Of course, it is possible
they need more white visiting teachers also.

- This study revealed that more dropouts occurred in
the ninth grade, which means that in most cases these
students must have been retained somewhere along the lina;.
because the average sixteen year old is in the tenth grade,
"The sense of failure; of personal inadequacy,‘énd of
frustration is, to a shocking degree, being built into the
lives of our young people by their school experiences.

Yet we know that successes tend to bring further successes
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and failures tend to breed failures, The adolescent should f'
have an opportunity to do something in each of his courses
which is regarded by himself and others as well dbnea"55
"4 failure experience isn't good motivation for learning,
~and it's much more frustrating and conducive to poor adjust~
ment than prcmetion."56 "Children do not learn more by
repeating a grade" {or subjeect). "In fact, so far as
achievement is concerned, potential repeaters (slow learners)
actually seem to profit more from promotion than children
of like ability who are retained."37 Therefore there is a
great need for studying the promotion and failure éolicies
of our schools, because it may lead to personal failure on
part of the child, which in turn leads to lack of interest
in what the child is doing.

There is also a_néed for closér working between the
home and the school, which is most desirable for‘incr@asing
holding power. The visiting teacher plan needs to be
extended to the elementary school level more, and it is

necessary to work with the parents, and re-educate them

55Harl R. Douglass, op. Cit., ps 79
568pain, Drumnond, and Goodlad, op. cit., p. 199.
57Ibid., p. 200.
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where it 1s desirable and possible. - The author states that
a large percent of the dropouts come from a home where little
or no interest is shown in the school, or the child, by the

parents.



CHAPTER V
SUMMARY

The educational system is the backbone of the

~ American way of life. The future of the American way of
life depends largely upon the knowledge and tréining the
youth receives, and if only fifty per cent or less complete
high school, the future is in danger.

This study has revealed the advantages of education
in Job opportunity. The main factor in job opportunity is
that the more education a person receives; the more his
earning power is likely to be., A high school graduate earns
twice as much as one who does not complete high school, The
coming automation is expected to make ninety per cent of the
available jobs either skilled or semi~-skilled in nature, Be~
cause of imperfect holding of the secondary schools, the pre-
paration of American youth is not keeping up with this trend.

| There is a direct relationship between dropouts and

juvenile delinquency. The employers do not want to hire a

...................................

............................
............

,,,,,,,,,,,,,,,,,,,,,,,,,

less, and moves toward delinquency to satisfy his restlessness.
There is also a relatignen;g bptween dropouﬁs and

‘rejeétiona from the armed forces., The States with the highest

rejections from the armed forces have the highest number of
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dropouts. 7
Hore than fifty per cent of the reasons given for
 i_1éaving school are related directly to the schoole. The
attitude of the teacher ie the most predominant facﬁbr.-
It is the responsiﬁility of ‘the teacher to show a definite
E interest in the pupil and to prevent "lack of 1ntereat" in
~the classroom on the part of the pupil. _
| | The factors of sex and race are strongly connected
N in dropouts. The female attains more schooling than the
'malg? and the white student attains mbre-schooling‘?han'the;
Nﬁagﬁq student (see FIGURES 2;3, and 4). The main ¢ﬁaracber-
istics that distinguish pétential dropouts from graduates are
‘retardanion'in achool,;ﬁreQuent abaenaes; and failure in
;SCHQQI marks prior to"féaching compulsory attendance age.
“l’ Although éurriculﬁm‘and guldance programs are important
me‘Aa:ns in increasing holding power, tha implementation of
- these is of utmost importance. The child is an individual;
tgérefore, the teacher must know the child as such, the way
he:learns; and the nature of his behavibr; |
~ The study of the Richmond metropolitan area reveals
ggthat the same trends and problems exist here as in-dther
.Hparts of the country, A study of the classes of 1956
showed that 42,7 per cent of those who began in the first
grade were graduated twelve yearskiatar in the Richmond metro-

npglitan area., Because only 42.7 per cent were graduated as
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}?”gomparedlto fifvy pe#fcsnﬁ_pter the country as a whole, it
1;1§{vaioua.thgb the problems in this area are greater. For
'f the most part, educational le:cders in the Richmond‘metropolitan
 ,g:ea,§re working to improve the curriculum and guidance as a
meahs;ofiincreasing the holding power; but much moravngeds to
5e“dqnapo develop rappérﬁybetween the student and taache;,

; . ihe time to improve the holding power in the Richmond
metropolitan area is nows Therafore;‘the_recommepdgtiohs of
_this thesis are: |
| (l) To develop further studiaa of

(a) sunmer dropouts { to encourage them to return
to school in the fall), o .
| (b) following up dropouts aftar they have laft

school { to determine the results on non~completion of high:

school :
), (¢) special education ( to determine if it is

;’maeting the needs of all children that should come under this
program). “
(2) To extand ‘the DE and DO programs in high achool.
(3) To extend the adult education program to include
day classes; and to develop a more terminal program of adult

education.
(4) To adjust hidden school cost.

(5) To encourage taachers to take courses in ways

childten learn and the nature of behavior in children.
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~{6) To develop in the teachers a desire to encourage
| pbtential'§ropoute:te remain in school.

(7) To work with these jotential dropouts with special
concern as early as the elementary school. e

(8) To encourage closer relationships between the home
and the school. _ |

(9) To encourage a Stay~in~Sehool campaign that will
include the first eight recommendations. o
This 8tay-in-School campaign should be done, not only on
the local.school level, but on the entire community level.
‘This will 1nclude the cooperative effort cf all aehool
;persannal, atudents, labor nnions, amployment ofrices, PTAs,
'5 civic clubs, businessmen, social workers, and churches, and
the servicea of neﬁspapera; radios, and television.® A Handbook
for Communitias on a,Egg;ggg;_Stay-in~School Oamp_;g” ia

available from the Superintendent of Documenta Gavernment

"Printing Office, Washington 25, D. c.

' ssvnited States Departments of Labor, Health, Education
and Welfare, and Defensa, op. eit., pr. 3=9.
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