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CEAPTER I
INTRGDUCTION

Orizin of the Froblem

fecognition of a definite need for corganized guldance
services is so general tiat planned guldance programs need
no defense.t In the editor's introduction to a recent book
on guidance practices, Franklin P. Zeran has this to say,
"School administrators are becoming more and more intecrested
in initiating and developing functional guldance prosrams
within their schools,."? Numerous articles discussing
guidance~-~its principles, functions, techniques, and methods

of evaluation--have appeared in periodicals devoted to educa=

tion.3 The State Board of Lducation of Virginia, in its
newly adopted standards for the accrediting of Secondary
achoois, states:

Guidance services shall be provided to aid pupils

in making proper adjustments to the varicus types of
problems which they must meet,

1 Glemn L. Smith, Principles and Practices of the
Guidance FProgram (iiew York: fihe Liacmillan Company, 1951),
Dpe 8U=8le et passim,

2 Clifford E. Hrickson and Marion C. Happ, Guidance
Practices at Work (Few York: #HeGraw-ilill Book Company, LifCe,
1546), Lditor's Introduction,

3 Ceile Halehe dourral; School Beview; Occupations;
Lish pPeints; Fulletin of Lational sssociation of Secondary

sSchool Principals.




Guidance in school consists of an organized

program « o ok

The question arises: Has actual practice kept pace
with theory and with knowledge of the best procedures?

A survey reporte:d oy tie United States Oi'fice of
Education reveals that of all the persons working in public
hirh schools in the United States in 1946 only 2} per cent
gave sorme time to guidance activities.? The survey also
indicates that in the State of Virginia 167 persons gave
some time to guidance activities out of a total of 6,056
people engarped as administrators, supervisors, teachers,
and cther instructicnal staff of all public high schpols.6
This is just a little higher than the national average.

Fost secondary schiools cun be assumed to be making
some effort both to provide for indiyidual differences anong
their pupils and to acsist them in making personal adjuste
ments; but systematic puidance services vary widely f{rom one

section of the country to another, from one state to ancther,

b gormonwealth of Virginia, State Loard of Tducation,
Standardg for the Accrediting of Secondary Schools (Richmond,
Virginia: otate tepartment of Lducation, 1950), DPe lh.

, 5 Federal Security Agency, U.S., Office of Education,
Statistics of Public Hish Schools 1945-46, Riernial Survey

of kducation in tune United States, 19LL-LO, (Washington,

NeCe: Usle Government Printing Office, 1949), pp. 68«69,

© 1pid,



3
and from one school to ancther.’ The interest of the present
writer was directed toward the Group 111 schools of Virginia
through his pogition as an administrator in one of them and
his famillarity with many of the school systems. The desire
to learn in more detail the existing guidance activities of
the Group III schools, most of whiech have a small enrollment,8
led to the formulation of this problem,

‘Statement of the Prcblem

Any considerstion of guldance activities brings a
series of questiona to mind., In aow many schools is there
an organized guldance program? Who 1s responsible for its
direction? TFor which functions are those concerned with
guidance responsible? With many writers in the field of
guidance agreeing that greatest efficiency is achieved when
areas of responsibility are defined,9 the answers to such
questions become of major importance,

Other questions which arise might be classified as
part of the processes of guldance services which Ruth Strang

calls appraisal and adjustment.

7 jalter J. Greenleaf and Royce ﬁrgwster,{?ublic Fizh
Scheols Having Counselors and Guldance Officers (Washington,
Dele: Usls Government Printing Oifice, 1939) pe 3e

8 Infrae pe 7.

9 ees Frank G. Davis, Editor, Pupil Persornel Service
{(Seranton, Fa.: The International Text Book Company, 1948), ps 470.
Lester D. Crow and Alice Crow, An Introduction to

Guidance (lew York: American Uook Company, 1951), Pe 576



Appraisal is the process of understanding the
individual, of ascertaining his potentialities,
interests and needse Adjustment is the process
of developing these abilities by providing cone
ditions favorable for growth, giving inforwatmow
necessary as a basis for nukln* wise c¢hoices and
telping the individual to acouire special skills,.10

#Within these areas one might ask: What is the
curricular offering of these sechools? How is educational
and vocational information made available? What activities
are included in the civiceeducational, social and recrea=-
tional program? What records are kept, and how are they
used? What methods are utilized in studying the pupil?
what provision is there for articulation between various
gducational levels, and between school and work? In what
ways are individual differences and individual adjuctment
problems provided for?

Eriefly then, the purpese of this study is to deter-
rmine (1) the administration of pguldance activities in Group
111 aigh schools of Virginia, and (2) the existence of
specific activities in the areas of infermation and as-
sistance to pupils; individual inventory; and aid in "bridging

the g&p"ll between elementary school and secondary schiool,

10 Ruth Strun s, Lounselin: Technics in Collese and
*mcondagx chools {lNew York: Harper and Lrothers, kevised

tdition, l“k?), o 3=bs

11 Chirley Lamrin, Ceo D. Erickson, and iargaret W.
Offrien, Guz@ance Practices in Public bi#h Schools (Floomington,
111,: licEnight o rickinizht, 19407, pe 13




and between secondary school and uigher education eor work.
This survey carnot furnish adequaté evidence of tihe guality
of the work, but some information having bearing on this has
been secured,

A partial answer to the proeblem of the quality of
performanca of guidance functions hLas been attempted by
seeking to learn the training and experience of those respone
sible for such functions; the type of ineservice program
offered to teachers; the progress which has been made in the
past five years in the opinion of the guldarnce functionaries;
and the most serious limitations, in thelr opinion; to the

progress of the prozrum,

Delimitation of the Problem

A wide variety of definitlions of guidance has appeared
during the past few yeazrs, In many of the apprcaches
there is wide and vioclent disagreement., These varied
roints of view serve to illustrate , . » the lack of
concise thinking on the exact kinds of activities that
take place within the framework of the think called
touidance,”

Since guldance permeates almost every activity of the
school, and in the interest of‘harmony with the present stande
ards of the State Department of Education in Virginia, the
term "puldance services" and its definition as given in the

Guidance Handbook will be used for this study:

12 srickson and Happ, ope cites, p. 1.



In the interest of unity of thought and effort
for guidance services in Virginia, it is believed
that an acceptable statement of the meaning and
purpose of guidance services should te the first
consideration of this bulletin, The Statement of
Guiding Principles developed for the Evaluative
Criteria of the Cooperative Study of 3econdary
School Ctandards represents a sound point of view
from which to plan guldance services in a high
school program. ‘

Statement of Guiding Principles on
Guidance Services

Guidance services, as applied to the secondary
school, should be thought of as organized activities
designed to give systematic aid to pupils in solving
their problems and in making adjustments to various
situations which they must mect. These activities
should assist each pupil in knowing himself as an
individual and as a member of soclety; in making
the most of kis strengths and in correcting or cone
pensating for weaknesses that interfere with his
progress; in learning about occupations so that he
may intelligently plan and prepare, in whole or in
part, for & career; in learning about educational
opportunities available to himj and in discovering
and devcloping creative and leisure interests,

These objectives should be achieved through co-
operative relationsiips among the home, school and
community; through a closer co~ordination of the
work of the sccondary school and the sending schools;
through uce of a system of cumulative records and
reports; through interpretation of adequate and
specific data concerning the individual pupil;
throuzh a comprehensive and effective system of
counseling; throurh coe-ordination of the work of
the school and coumunity agencies; and through
definite provisions for articulating the work of
the school with the needs of the individuval alter
he leaves school,

To effect these results the school administration
must support and encourage the guldance function
with leadership and facilitles necessary to provide
adequate services. All nembers of the guidance and
teaching staffs should understand their mutual re=-
sponsibilities and should desire to cooperate in



fulfilling these responsibilities. Although every
teacher and administrative officer should be prepared
to participate in guidance activities, the services
of competent counselors who have specialized training
should be available. In conjunction with other
avallable information, measurements and tests of
various types, standardized or locally devised, and
personality and interest inventories should te avalle

- able and should be used as puldance tools with full
knowledge of their values and limitations.:

Finally, the guldance services should reveal facts
about the puplls enrolled and the community served
which the whole school staff should study and interpret
in the continuous evolution of the curriculum,

wWithin this definition of guldance actlvities the

scope of the present study lles. It is furtner limited to
the Group I1I high schools of Virginia. A Group I1I high
school is defined as follows: ". . o Group III consists
of scheols with less than 200 high school students « « o
Group classification is flexible, in that," when, "normal
classification imposes problems of esxcessive travel or of
differing activities jnterests,"4 Because of the flexie
bility of this rule, it will be found that some of the

Group 111 sehools in this study may have more than 200

students,

13 Commonwealth of Virginia, State Board of Edueation,
Guidance Eandbook (Richmond, Va.: State Department of Edu-
cation, 1951), pps 1=1 - I-2, '

1h yirpinia Hich School Leasue liandbeok {Charlottesville,
iae3 The Virginia High School League, Extension Division,
University of Virginia, 1950), p. 19.




I’ethods of Frocedure

With the formulution of thls problem came the neces-
sity for (1) determining specific}guidance activities within
the area to be investigated, (2) deciding on a method of
obtaining the information, and (3) securing the cocperation
of school administrators and guidance workers. Since de-
cisions in these three resrects were interlockins and often
simultaneous, the following discussion does not consider
them in numerical order, |

Reading and study in the field indicuated the existence
of various guidance activities. To secure information about
these activities two instruments were possible, the intere
view and the cuestionnaire, To obtalin a plcture of the
trend in regard to guidance activities in the CGroup III
schools in the state i1t was necessary t¢ have information
on more schools than would be possible if the interview
technique were chosen, For this reason, although several
interviews were made in the various stages of the survey,
-the questionnaire was selegted as the basic technigue to
be used, even though its limitétiqnsl5 were recognized,

Late in January of 1952 a postal card cuestionnaire

wag sent to the 234 Group III high schools in the state

15 Infra. pe 11.
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which were listed in the 195152 League Difectory.l6 Several
questions concerning the guidance services being given, the
existence of an organized program, and willingness to coe
operate in a more detailed survey were asked. Replies were
reccived from 197 schools which represents 83 per cent of
the total. Of these, 132 indicated an organized puldance
program and 133 signified willingness to answer a detailed
questionnaire. To these 133 and to an additional 19 (to
include those who neylected to indicate whether or rot they
would answer a more detailed questionnaire), questionnaires
were sent in Harch. Responses were received from 121.

During the summer of 1951 the writer interviewed lr,
James Be. Patton, Jr., in the Guidance and Adult Education |
Division of the State Uepartment of Education, Iir., Fatton
furnished information about the work of the State Consultation
Services and the Guidance and Adult Education Division. From
thése interviews, and from the related studies discussed
below, as well as from various books on secondary school

ruidance,17 also from Section G of the Evaluative Criteria,

| 16 $he Vircinia High School Leaguer, Extension Division
of the University of Virginia, Uctober 1951, 15 pp.

17 Leonard V. Koos and Grayson H. Kefauver, Guidance in
Secondary Schools (New York: The Macmillan Company, 1933)s
Le Ge williamson and M. E. Habhn, Introduction to
Hish School Counselins {New York: MNeGraw~Hill, 07
“Strang, Ope Cite, peb. ‘
Hamrin, Iirickson, and U'Brien, op. cit., p.4,
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1950 Euitibn,lg itens were listed having to do with ruidance
activity. Irom this list « questiounaire was compiled.

dware that the respondents would be busy with regular
school work, the writer limited the cuestionnaire to items
basic in guldance activities. Although ample cpace was left
for couments, the form used allowed for checking "yes" or
*"no", and checking items in a list. By reducing the length
of the blank to a minimum, and by stating the ¢uestions so
as to permit simple and rapid answerinm, it was hoped to
achieve a larger and more accurate response, Insofar as
poscible items which were included were so formulated that
they would apply to schicols without an organized program as
well as those with an organizcd program,. |

Coples of the first draft of the qguestionnaire were
sent to several pecple throughout the state, who were either
employed as members of the State Consultation Services and/or
were familiar with and had read widely on guidance services.
They were asked to read the items for ambigulty, triviality
and unnecessary limitation, and to make su gesticns concern-
ing items waich they felt shculd be included. As a result
some items were changed or cmitted, others included. Addie

tional sugrestions were made by the writer's thesis adviser,

18 gooperative Study ef Secondury-School Standards
(iashington, D.Ce: wvooperative Study of Secondary ichcol
Standards, 1950), ppe 219=234.
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In spite of care in the formulation of the items ih
the gquestionnaire, it retained certain limitations as an in-
strument. Although it did not seem possible to overcome
these, they must be recognized as having bearing on the
results. In the first place, it is impossible to know whether
the guidance activity which was checked as being in existence
is functioning effectively, or whether the person specified
as performing a duty has adequate ability and training and
is doing the work well, In the second place, there is the
possibility that in some instances interpretation of the
terms might vary. For example, the "home room" may be very
much different in several schools, and its existence may be
important to the guidance services in one school, but not in
another,

Even with these limitations, however, it was felt
that the purpose of the study could be accomplished. Vhen
the questionnaire had been completed it was sent t6 152
Group III high schools in Virginia and replies vere received
from 121 of these schools..

Tabulation of the results of the questidhnaire and
interpretation together with some comparison with related
studies to determine similarities and trends complete the

methods of procedure.



12
Related Studies

Studies of the guidance services of Virginia schools
are not many in number, and all that were found are unpube
lisheds. Three studies were found which seemed most pertinent
to the present survey and are described below.

An unpublished summary report, "Guidance Information
Taken from 1951-52 Frincipal's Preliminary Armual Reports,"19
was obtained from the office of the State Consultation
Services in Richmond. The total number of schools, ineluding
both white and nezro, reporting was 507. Cumulative records
were kept by 490 schools, 5 did not keep records, and 12 gave
no answere. Counselins space was provided by 338 schools, no
space provided in 136 schools and 7 schools provided some
space while 26 schools gave no response, Vocational and
educational information was provided by 435 schools, while
25 schools did not provide any and 26 schools provided some;
21 séhools failed to answers.

Britton's study,?0 was made in 1947. Replies were
received from a total of 309 schools of which 247 fall into
the classification; according to size, that is covered by

this study. The study revealed that organized programs

19 Unpublished report in hands of writer,

20 poderick J. Britton, "A Survey and L[valuation of
fuidance Practices in the High Schools of Virginia," (un-
published Master's thesls, The College of William and Mary,
Williamsburg, Vas., 1947).
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existed in less than 50 per cent of the schools and only 3b
per cent of the schools had directors of pguidance. Une
fourth of the schools had counselors and only 39 per cent
of the schools designgted time in the daily schedule for
guidance activities, A little more than half of the‘schamla
provided for an ineservice training program and most of the
group guidance, in 98 per cent of the scﬁoels, was done
through regular academic classess Vocational information
was provided in 80 per cent of the schools and only 42 per
cent had followwup #rograms, but those were mostly concerned
with college entrants rather than drop-outs, The instruments
used in counseling were mostly intellirence and aptitude
tests, which were used in 57 per cent of the schools, while
general interest inventories, vocational interest tests and
personal adjustment tests were used by less than 17 per cent
cf the schools.

Pulley,zl-in 1948-49, did a follow=up on Eritton's
study and brought forth the following findings, ©Out of the
350 schools responding to his guestionnaire, 127 were smsll
échocls and the information for the small schools 1s pre~
sented here. An organized guidance program was provided by

43 per cent of the schools and provision for a special space

21 pavid €, Pulley, ®"A Survey and Appraisal of Guidance
Services in the High Schools of Virginia, 1948«49," (unpube
lished Master's thesis, The College of William and Hary,
illiamsburg, Va., 1950)
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for counseling was made by 58 per cent of the schools. Less
than 50 per cent of the schools provided a class periocd per
day for each 75 students, for counselins, and 33 per cent
made no provision for counseling time in the daily schedule,
Cumulative records were found to be kept by 90 per cent of
the schools, Vocational information was provided for students
in 70 per cent of the schools. An in-service training progran
was reported by 50 per cent of the respondents and the princi-
pal was listed as a functionary of the guidance committee in
96 per cent of the schools., A follow=up plan was reported
by 21 per cent of the schools and the tests used as instru-
ments in providing guidance services in 85 per cent of the
schools were intelligence aﬁd achievement tests while aptitude,
vocational interest, and special interest tests were the least

used,



CHAPTER II
COCPERATING OSCHOOLS

The questiornaire devised by the writer was sent, as
was pointed out under Methods of Pfccedure,l to 152 of the
Group'III high schools of Virginia., One hundred and twentye
one, which is approximately 80~per cent of the questionnaires,
were returned. A check was made of the questlonnaires re=~
turned to see if the results were representative geographie-
cally of all portions of the state. &n examination of the
map appended will indicate that the distribution was satise
factory.

The largest percentage of the questionnaires was
filled in by the principals of the responding schabls. In
a few cases the responses were made by either a counselor,
director of guidance or a classroom teacher., Table I classi-
fies the respondents as they indicated their titles.

The organization of almost all of the responding
schcols falls into two groups, the 74 plan or the 7«5 plan.
Forty-seven schools indicated they were organized on the 7=k
plan, while 60 were orzanized on the 7«5 plan, Zight schools
had the 8-4 plan, while one indicated that it had a 7-2 blan,
bub stated that it had only two yesars of high school, Cne
school stated that it was all high school,

1l supra, p. 8.



TITLE OF FERCON RESPORDING TO CULSTICHKNAIRE

TABLE 1

Ol GUIDANCE CERVICES

il
it
it

16

Per
Title of respondent Mumber cent
Principal 98 | 20.8
Counselor 5 Lel
Director of Cuidance L Jols
Teacher-Counselor 3 2e5
Classroom Teacher 3 2e5
Teacher and Principal, 2 1.7
Librarian _ 1 .8
Frincipal's Secretary 1 o8
Title Yot Given L 3k
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The enrollments of the.cooperating schools show a
variation. The 121 schools represented in this study vary
in enréllment from a low of 24 to a high of 343 studen;a.
Most of the schools represented, 68 per cent, have an en=
rollment that falls between 50 and 200 puplils. There are
fourteen schools represented which have fewer than 50
students on the rolls, and only two scheools which have an
enrollment above 300 but less than 350, The enrollment
figures are shown in Table}II.

Concern for the placing of responsibility of a guid-
ance program in a school depends upon the enrollment of that
schoocl., 1In ordez that the guidance program may be effective,
caofdination and direction become vital. Robert loppock has
sald, "Appoint somecne to take charge of the program . . W12
Smith ealls to our attention "In smaller schools the rrincie
pal may be the nominal leader of the program and may delegate
the various functions to members of a guildance committee,
Other things being equal, leadership regponsibility should bve
placed upon an individual rather than upon a committes, "3
Chisholm spotlishts the need for real leadership in guidance

by writing that "so far as guldance is concerned the 'most

2 Robert Hoppoek, "Starting a Suldance Program,®
Pccupatiens, XIII {(Jan. 1935}, 34k.

3 Glenn E. Smith, Frincigles and Practices of the
Guidance Prozran {Y¥ew Yor The facmillan Company, lﬁET),

Pe 910




TABLE 11
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ENROLLMENT OF 121 GROUP III SCHOULS
RETURNING THE QUESTIONRALWE

H

e
s

od
i

Kumber of pupils

umber of schools

enrolled

349 « 300 2
299 - 250 3
249 - 200 8
199 - 150 22
149 - 100 29

99 « 50 31
Below 50 14
fiot specified 12

RKaenge: High - 343
Low « 24
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important handicap at the present time in the schools
renerally is the lack of able professicnal leadership."“

He reminds his readers, too, that the scheol principal is
ultimately responsible for the efficiency of the guidance
progranm,

In the 121 Group I1I schools surveyed, responsibility
for the overall rguidance prozram is not placed with one pers
son in more than 50 per cent of the cases, The principal's
Freliminary Annual High School Keports for the 195152
session shows that 71 of the 121 scﬁoolé surveyed by the
writer have organized progr&ms.s However, as Table Ili
shows, in only 53 schools is one pérson responsible for
guldance activities, Comparison of cuestionnaire regponses
“to this item with the réplles as to who 1s responsible shows
that if one person has this obligation it is usually the
principal, who is presumably also busy with duties of adminie-
stration and supervision. (See Table 1II on page 22)

| This practice of the prineipal's being the one to
provide guidance is not unusual. Jacobson and Reavis found
that of 68 secondary schools in 22 states, 53 per cent of
the principals in the schools in question undertook to have

4 1eslie L, Chisholm, Guiding Youth in the Secondar
Schools (Mew York: The American Fook Company, 1945), pe &

 State Consultation Services, Richmond, Virginia,
unpublished report, 1951-52.



the major portion of the gsuidance activities center around
themselves.® Other studies, dealing with Virginia schools,
‘have shown similar results. Pulley found the principal a
member of the guldance committee in 96 per cent of 127 small
high schools.? [Dritton found the principal as a guidance
functionary in 100 per cent of 247 high schools,b

} Although failure to put an individual in charge often
rééults in overlapping duties and scattered effort, it is
»dbviously possible definitely to delegate responsibility and
functions among several, yet retain coordination.

A study of individual cases would be necessary in
order to evaluate the effectiveness of this procedure.
Williamson and Hahn say that "only the head of the school
can supervise and ccordinate the many phases of a peréonnel
program. Moreover, only the prinecipal or superintendent is
~able to coordinate personnel services with instruction and

to persuade teachers of the necessity of performing their

| 6 paul B. Jacobson and William C. Reavis, Duties of
School Prineipals (New York: Prentice Hall, Inc,., 1948),
Tps 121-122. o

- 7 pavid C. Pulley, "A Survey and Appraisal of Cuidance
Services in the High Schools of Virginia, 1948~49," (unpube
lished Master's thesis, The College of William and Mary,
Williamsburg, 1950), pe. 23, |

8 Roderick J. Britton, "A Survey and Evaluation of
Guidance Practices in the High Schools of Virginia,® (unpube
lished Master's thesis, The College of William and Hary,
williamsburg, 1947), pe 1k,
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unique personnel functions « « « In a real sense, therefore,
the schocl administratér is the direc¢tor of the personnel
program."9 Turrell and Weitzel say that "the prinecipal should
be left relatively free to organize and to administer, to
plan and execute, tc supervise instruction, and even to sit
back and have ideasy®lO Broady and Clasen in urging unders:
standing on the part of the entire staff, and division of
responsibilities among a few state that "control of the
general planning will reside with the principal or superine
tendent,"ll To these writers direction and administration
can best be done by the head of the school; but the direction
should not also involve a responﬁibiliﬁy for carrying on all
zuidance activities personally. A report by the Few Jersey
Secondary School Teachers!' Association states, "The principal
as an effective aganﬁ for guidance, according to teachers,
varies inversely as the size of the school's enrollment,"1?
To a certain extent then, the small enrocllment of these Group
iil schools might make posalble the effectiveness of the prine

cipal as a guidance functionary.

9 E, G. Williamson and M. E. liahn, Introduction to liigh
Sehool Counseling (Mew York: MeGraweiill, 1940), pe 79.

10 4, ¥, Turrell and H. I, Weitzel, "Secondary School
Guidance,® Phi Delta Kappan, ¥<III (Sept. 1940}, 9.

11 ynute Proady and Elgin Clason, "Guidance in Small
High Schools,” Dccupations, Xil (Kov. 1933), 10.

12 Hew Jersey Secondsry School Teachers! Assn., Guidance
Service Standards for Secondary Schools {(1937), as quoted in
Tames A. heGlintock, Personnel Procedures in Secondary Schools
(New York: The Psychological Corporation, 1940), p. 1.




TABLE II1

BESPOLSIBILITY FOR CQUIDAECE ACTIVITIES

22

Fumber

Per

Placing of responsibility cont
Placed with one person 53 L3.8
ot placed with one person 61, 5249
No response 3 245
Ho organigzed program 1 .
TABLE IV
PERSONS @ITH WHOM RESFOMSIBILITY
FOR GUIDRANCE 15 FLACED

Person assigned Number Per

responsibility cent
Prineipal 88 7245
Classroom Teacher 53 L3e7
Counsgelor LG 33,0
Home Room Adviser 32 2645
Librarian 3 245
Assistant Principal 1 o8
Others 3 2.5
o response b 3s
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The division of responsibility for puidance is sum=
marized in Table IV, Respon&ents were asked to check more
than one item if responsibility was scattered. The principal
was checked most often. However, the responses in manyAcases
indicated that the responsibility was scattered as can be
gathered from the following statements taken from the returned
questionnaires: f
» ﬁﬁidance committee, assistant principal is chaifmén
and works very closely with principal who is directly
responsible.
| Principal and two teachers.
One teacher and prinecipal, with help of all,

Committee and all teachers assuming some responsie-

All our teachers are responsible for the program.

Two counseleors-principal. A

The classroom teachers share the responsibility for
the overall guidance program in 53 of the 121 respaadiﬁg
schools while the counselor and home room adviser rané next
in slightly more than one;third of the schocls represénted
in tﬂig study. | ‘

The home room plan for guldance, according to the
responses, aprears to play an important part in the progranm
of the small high schoals‘ Seventy-one, or 60 per cent; of
the schools reported that they used the home room plan for
guidance, Ten others indicated a medified use while four

stated some use of the home room.
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In comnecticon with the home room it is difficuls to
say to what degree its existence is a guldance activity, and
not an administrative device, Several writers agree that the
home room can play an important part in guidance activities
but go on to state that in many cases the actual practice of
using the home room for guidance activities is not successful
~ because of limitad time, most of which is taken up with ade-
ministr&tiie duties, and the lack of training, experience
and proper attitude of the home room teacher,l3 Hoppock, in
quoting Warters, has this to say, "Surveys show that the home
room is frequently used medium for group guidance. The sur=-
veys also show that, in the main, it is an ineffectual
medium, "1
The areas of responsibility of those charged with

suldance are shown in Table V. It appears that the emotional
problems of the students is the greatest area of responsi-
bility for those charged with puidance functions, as 95 out
of the 121 responses listed this as an area of responsibility.
However, there is very little variation in the number which

also checked Orientation Into Hiph School (93), Curriculum

13 -Frank G. BDavis, Fupil Personnel Service {Seranton,

Pa,: The International Textbook Company, 1948), PPs 4b5=Lib.
Lester D. Crow and Alice Crow, An Introduvetion to

Guidance {(New York: American Dook Company, 1961}, De 253e

14 gpobert Hoppock, Group Guidance « Frinciples Tech-
nicues and Zvaluation (New York: HetraweHill Book Co., inc.,

EQ&Q;Q PDe BT'BE‘
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Guidance {93), Social Problems (88), and Educationale
Vocational Guidance (87), as being areas of‘r95pansibility.
These ranked highest in the schools surveyed. Home room
activities and Supervision of Ixtra~Curricular Activities
| both were responsibilities in 78 schools, while discipline .
and quality of the 5tudeaﬁs'work were gziven attention in 73
of the schools, Control of attendance and job placement
were areas in 50 per cent of the schools. The lowest in
the area of responsibility concerned the financial problems
which received attention in 32 of the schools. It can be
discerneé from the above that in over 50 per cent of the
schools surveyed, the persons responsible for guldance
functions have not a few areas of responsibility but almost
all of those that were mentioned on the guestionnaire.

The percentage on home room activities, 64 per cent,
seems to indicate that the home room plan is used in the
schools and does function to some extent as a means of proe
viding guidance; since it has been mentioned earlier that 60
per cent of the schools indicated they used the home room
plan for guidance,

A wide variation was shown in the number of times an
area was mentioned as a responsibility of the person{s) in
charge of guidance and the number of items checked by an
individual school covered a wide range. As’many as 12 areas

were marked in 10 cases, and as few as 3 in 6 schools. To
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TABLE V

ARFAS OF RESIONSIBILITY OF THOUSE CHARGED
WiTH GUIDALCE FUNCTICNS

Total number
of schools
responding®

Area of responsibility Per
Bumber cent

Emoticnal Problems of Students : 95 78.3
Urilentation into High School . 93 76,1
Curriculum guidance 93 7641
Social Problems B8 725
Pducational-Vocational Guidance 87 71.7
Home Room Activities . 78 6443
Supervision of Extra Curricular Activities 78 6403
Discipline 73" 60,2
fuality of Student's VWork .72 504
Job Placement 61 50,3
Control of Attendance : 57 46,9

Financial Problems of Studente 32 2644

o ekt S
o MRS

¥Includes two which stated "All left up to homeroom teachers,®
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be sure, in the opinion of the writer, the person doing |
pupil personnel work must ba concerned with most of the
areas, but such a multiplicity of duties cannot be carried
out successfully in addition to a full schedule of adminiw
strative duties or classroom teaching, It must be recalled,
however, that in most of these schools enrollmént is small,
and more than one person is given the responsibility for
guidancs.

Responsibilities in many directions could be more
easily carried out if adequate clerical help were available,
However, as is shown by Table VI, 59.50 per cent of these
121 schools reported that no clerical help was available
especially for pguldance worke. Paid adult help was available
in only 22 of the schools and one school reported paying a
student for such worke. A few of the schools reported
volunteer help from both adults and students, Thirteen
schools reported volunteer clerical help from adults while
16 schools used students who volunteered their services.

It is apparent, from the responses received, that the
ma jority of the schools are meking some effort to provide
both the time and space for counseling and interviews. In
reply to the cuestion, "Is a special space provided for
interviews and counseling?", 78, or 6L per cent, of the
schools indicated they had such a space, and of the remaine

ing 36 per cent, four schools stated either "some® or
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TABLE VI |

AMOUNT AND TYPE OF CLERICAL HELP
AVAILABLE FOR GHIDANCE WORK

1, k% I“é}l‘
Type of clerical help Humber cont

Help Availlable:

Paid Adult 22 18,1
Volunteer Adult 13 10.7
Paid Student . i - «8
Volunteer Student 16 13.2
Ko lielp Available 72 5943
Ko Hesponse g 2 - 1.6
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"partial® gpace, In some cases, from the writer's personal
visits to several of the cooperating schools, it was appgbent
that it is almost impossible to provide a special space for
counseling and interviews other than the prineipal's office,
because some of the (roup IIl high schools of today were
built for a school enrollment of twenty or more years agoe
There were only 22, or 18 per cent, of the cooperating
schools which stated that they did not provide any time for
counseling or guidance activities in the daily scheduls for
1951-52, Of the remaining 82 per cent of the schools respond-
ing, 42 allowed the counselor one class period per day for
guidance activities, 20 schools had two daily periods in their
schedule, 12 schools indicated three periocids for such work,
2 allowed four periods daily, while 3 schools had five periods.
The maximum number of periods in the daily schedule allowed
for guidance and counseling, however, was in a school with
‘an enrollment of 159 students which had 7 periods in the
daily schedule for such activities, ‘
| It would be interesting if it were possible to compare
the responses to the questions regurding both time and space
allowed for interviews and caunsgling with answers that might

have been given a year or more ago., This would have been

the period before the new Standards for the Accrediting of
Secondary Schools of Virginia had been given to the schools.

The Standards state that suitable and adeguate provision shall
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be made for the time needed for ruidance services and define
time and space as follows:

Time for Caunséling and Helated Activities « (ne
class period per day shall be provided for each unit
of one hundred pupils or major fraction thereof,

Hequired Space for Guidance Jervice « All persons
assigned time for guldance activities shall be pro-

vided a grivate space for work during the time as-
s’»i%ﬂ@d‘l

It is the opinion of the writer that a rreat deal of progress
has been made in the Group 11l schools in regards to provide
ing space and time for counseling due tc the new Standards

for the Acerediting of Secondary Schae;g»

Summary _
The questionnaire on guidance activities sent to 152

ﬁrau§ II1 high sehools of Virginia brought responses from
121 schools, or 80 per cent, which were representative
geographically of all portions of the state. The organiza-
tion 6f the responding schools shows that 47 hévé the 7=4
plan, while 60 have a 7-5 plan. This indicates that approxie-
mately 40 ?er'cent of the schools have not at the present
time added the eighth grade to their program.

Enrollment in the 121 schqols ranged from 24 to 343,

~with 68 per cent having an enrollment which ranged between

15 Commonwealth of Virginia, State Board of Education,

Standards for the Accrediting of Secondary Schools {Richmond
Va.: state Department of nducation, 1950), pps 15=17. !
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50 and 200 pupils. ©Only 13 had more than 200 students and
14 had fewer than 14 pupils. The problems of zuidance for
this group, therefore, would seem to be those of the small
high school. ‘

Responsibility for guidance activities was placed
witﬁ one persen in 53 cases, or 4h per cent of the total
sroup. Principal, classroom teachers, counselor and home
room advisers, in that order, were named most frequently as
having a definite responsibility.

The home room plan piays on important part in the
cuidance program, as it was reported as being used either
entirely or in some modified form, in 81, or 67 per cent,
of the schools. |

Those charged with guidance functions have many
areas of responsibility, with'emational problems of stu-
dents, orientation into high schools and curficulum ruldance
being named most freguently. Financial problems of students,
control of attendance and job plécement were checked least
often. Little clerical help is avallable expecially for
guidance work, being reported in only 40,50 peﬁ cent of the
schools. Whetirer or not this situation has resulted in |
omission of some guldance service was not learned by this
survey. | | |

The small schools in Virginiakare méking some effort

to provide both time and space for counseling and guidance



activities, Eighty-two per cent of the schools provided
some time in the daily schedule for such activities and

6L per cent provided a special space for interviews and

counseling.

32



CHAPTEZR III
CU: RICULAR ORGANIZATION

Types of Curricula

In addition to surveying the administration of
ruldance activities in the small high schools of Virginia,
a second phase of the present problems deals with offerings
nade available.te‘the pupils, The mere fact that they are
avallable does not guarantee that elfective guidance toward
the best use of the offerings is also present, but the
guidance worker, having in mind individual differences in
needs, abilities and- interests can accomplish more easily
the desired goals if adequate curricula and sufficient
extra=curricular resources are provided,

The 121 schools represented in this study indicate
what seems to be a healthy trend in regards to thé type of
curricula being offered. One hundred and two schools offer
a.general~¢urricula,‘wﬁich represents 84 per cent of the
totai, while 95 schools, or 78 per cent, offer a college
preparatory course. The writer believes this is a signifi-
cant trend, as it is possible to interpret the data to
indicate that perhaps the small rural schools of Virginia
are getting away from the traditional college preparatory
curricula and are taking the needs, ablilities and interests

of the students into the consideration they deserve, since
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~only 20 per cent of high school students continue their
education in college.t+ To substantiate this point of view,
one needs only to look a little furthef at the picture pree
sented in reply to the questionnaire as shown in Table VII.
Eighty-five schools, or 70 per cent, offer a home econcmics
curriculum; 81 schools, or 67 per cent, offer a business
education curriculum; and 77 schools, or 63 per cent, offer
an agricultural curriculum. When one takes into considera=-
tion that most of the Group 11l schools are in rural areas
and have small towns nearby, which need clerical workers,
theﬁ it aprears that perhaps the curricular offerinzs in
the schools are being set to meet the needs of pupils and
communities. One of the respondinz schools even indicated,
"We do not sgecify special curricula."

| Other types of curricula being offered in these
schools include: Fine Arts in 20 schools, Industrial Arts

in 13 schools, and Trade and Industry in 3 écheols.

Offerings in the Area of Social-Civie Education

The scho@ls surveyed, as a whole, seem to be making
provisions for socialecivic education, providing opportuni-
ties for groups to learn by working and playing together.

One must realize that existence of these group activities

1y fi« Go Williamson and M. E. Hahn, Introduction to
Eigh School Counaeling (New York: thraw~Hill, 19507, p. 28.
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TABLE VII

- CURRICULAR OFFERINGS CF 121 GROUP III
SCHOCLS IN VIRGINIA

113

Curriculum offered Mumber Fer

Cent
General 102 3.8
College Preparatory a5 78,3
Home Economics 85 70,0
Business Education 81 66.7
Agriculture 77 63.5
Fine Arts 20 16.5
Industrial Arts 13 10.7
Trade and Industry 3 2.5
0 response 6 L9
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does nét mean that in all cases the most worthwhile outcomes
are being achieved., Participation may provide for social
adjustment, it may develop leadership of a desirable sort,
it may be an opportunity for vocational and academic tryeout;
but whether or not participation brings about these desirable
ends depends on more than the existence of the activity. A
further study might conceivably be made to determine the
effectiveness of this group of activities,

The variety of offerings which can contribute much to
the development and adjustment of pupils in the socliale-civic
area is shown in Table VIII. Group recreation, cooperation
with Foy Scouts, FFA and L«H groups, class picnies, and stue-
dent planned and.eonducted assemblies are provided fof in
over 80 per cent of the schools in this study.

Table VIII also shows that subject matter c¢lubs are
provided in only .53 or 43.8 per cent of the schools, Student
covernment is provided in 68 schools while the activities
checked least often were clubs open to all boys, {such as
k¥i-Y), and clubs open to all girls {such as CGirl Reserves).

Some eifort is being made in the schools to provide
for recreation in which the parents participate., Fifty-nine,
or 48.8 per cent, of the schools indicated that they pro-
vided for such activities. This seems particularly signifi-
cant in that it tends to give the impression that the schools
are making some effort towards getting the schools to be a

part of the community.



TABLE VIIX
CFFERINGS PROMOTIRG SCOCIAL-CIVIC TDUCATION
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. i Fer
Type of offering - Number cont
Group recreation, such as parties, picnies

for entire group 106 87 1l

Cooperation with Boy Secouts, FFA, Ll Groups 104 8544
blass or Club picnics, parties, banquats 100 82,1

Student Planned and Conducted Assemblies 98 80.8
Student Governing Groups 68 50,1
Hecreation planned with parents participating 59 L8,6
Subject matter clubs, hobby zroups, etc, 53 43.7
Clubs open to all girls, such as (Girl Reserves Lk 36.2

3440

Clubs open to all boys, such as Hi-Y. L2

N o essacem
s Mes———— Il e s
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Activities in the Area of Educstional-Vocational Information

educaticnal or vocational guidance,z a glance at Table IX
indicates thatAmaking information available is more common
than assisting the pupil in applying the information, Printed
materials and motion plctures fill in the first five positions
in the table., These may be presented in such a way that they
- are extremely helpful, for information is necessary. If
. presented well and, expecially when supplemented by indivi-
dual inventory, it is certainly valuable.3 It would be of
Ainterest to krnow in what way occupational information is
presented, |

It caen be noted that in sixth place, eighth and ninth
places, in eleventh place and last on the 1isﬁ are items
which more easily give the pupil "first hand® contacts with
persons and jobs in which they may be interested. Explora-f
tory caurses; actual visits to industrial and commercial
concerns of the community and personal interviews by students'
with those engazed in various vocations might well be given
equal rank with other items and, in the copinion of the

writer, should appear more frequently than they do. "lLarge

2 glern E. Smith, Prineciples and Practices of the
Guidance Prorram (¥ew York: The flacmillan Company, 1951),

Pp. 166-168,
3 Ivid., p. 166.
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TABLE IX
TYPES OF EDUCATIONAL AND VOCATIONAL INPORMATION
QFPERED IN VARIQUS SCHOOLS

Per
cent

Types of educstional and
vocational information

Bumber

‘Occupational books, pamphlets, mapgazines 102 83.8

Visual presentation (e.g. motion pictures,

exhibits, posters) , 97 80,0
Printed material on college entrance

requirements , ‘ €9 733
Printed or duplicated material concerning ,

programn of studies , 76 . 62.7
Description of opportunities for vocational )

training o 62 51,1
Expleratory courses 61 5043
Units on vocations within another course . 56 4,642
Visits to industrial and commercial concerns 54 - bhL.5
Fersonal interviews with students by business

and professional nien 53 L3.7
Study of cowmunity opportunities for work L9 Llub
College Day (College representatives .

visiting schools) , 46 38.9
Courses on occupations 35 28.8
Students' handbook : 22 18.1
Guidance issue of paper 20 16.5
Career Day 13 10.7
Others 3 2 5
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numbers of high schéols depend upon classroom teaching of
occupational informatfon ﬁo resolve vocational problems of
students,” says Hahn. "This faith in talking at students
has little to recommend it. Fany of the studies which show
advantage of classroom groupécounseling do so only in terms
of gains in amount of occupational information.h

One explanation for the rank of exploratory courses,

in the schools surveyed, might be that these schools have
inaugurated the 7-5’p1an in recent years‘and according to
-the State Department of Education:
The eighth grade in the five year high school pro-
vides an additicnal year for the total development of
all pupils. S8ubjects for this grade include + « »
exploratory courses in two or more fields of indus-
trial arts, agriculture, fine arts, homemaking, and
business.5
The féct that_él of the schools in this study offer explora-
tory courses and 60 of the'schools have a 7=5 organization6
1end§ this explanation some support.

. The findings of this study reveal that courses on

occupations are offered in only 46 or 37.9 per cent, of the

- kb pilton E. Hahn, "Levels of Competence in Counseling -
A Postedar Froblem for Student FPersonnel Work in Secondary
Schools," Iducstional & Fsychological Measuvement II (July, _
1942), 250. .

5 Commonwealth of Virginia, State Board of [ducation,
Standards for the Accrediting of Secondary Schools (Richmond,
Va.: state Uepartment of Virginia, 1950}, p. 1l.

6 Sugra,'p. 15.
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schools responding. A glance at Table X shows that this
course 1s offered most frequently in the eighth grade., It
is possible that the rospondents nay have interpreted
feourses on occupations™ in the Queetionnaire to mean the
subject affering Yexploratory courses® of the eighth grade-
as stated in the Standards for the Accreditineg of Secondary
Schools./ One of the respondents noted that courses on
occupations were given "In only home economics and agriéulu
ture 8th grade," “

Further study of Table { shows that approximately
threé fourths of the courses on occupations are offered |
before the eleventh grade is reached., This seems wise in
view éf the fact that for many pupils graduation from high
school completes schoeling and a study of occupations during
the eleventh or twelfth yeur comes too late-'since vocational .
cholce is a long time process « ."8—~to allow much use of
the information gained in selection of courses and subjects,
or in making the most advantageous use of such educational=
‘vocational infermation as is listed in Table IX, When this

course is accompanied with individual inventory and competent

7 Commonwealth of Virginia, op. cit., pe 11

8 Shirley A. Hamrin, and Blanche B, Paulson, Counselins
Adolescents (Chicago: Science Research Associates, Inc,,

T95Gj, pn 235—&




TABLE X
GRADE LEVEL AT WHICH CCOURSE ON CCCUPATICHS IS CUFFEHED

o ey o—-—
o P e

A
SR ST I D0

il

Responses from schools

Grade level

w Fer

lumber cent %

Grade: 8 25 20.6
9 7 548

10 & 3.3

11 & Le9

iz 4 3.3

ot specified g 6.6

*Based on schools responding to questionnaire.
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counseling, the pupil can make wise use of the information.9
However, when it comes to dealing with specific occupations,
Hopprock believes that since large numbers of students finish
high school before they go to work they need occupational
information in the twelfth grade.l0 He has a point of view
that is sound but it is the opinion of the writer that a
combination of courses on occupaticns, one in the eighﬁh‘
grade which would deal kith broad groups of occupations,
followed by a conrse in the twelfth grade which would deal
with specific ocecupations, might be more useful to the stue

deﬁt‘»'

The Standards for Accreditine Secondary Schools
charges that each high school library should house occupa=-
tional, educational, and personal adjustment information,3l
Rlesponses from the cooperating schools indicite that 105, or
86,6 per cent, keep such information in the library. Both
the principalts office and the guidance room were given as
the iocaﬁion of this information in 28 schools. It is to be
, neteé that not a single school indicated that occupational,
eﬁucétional and personal adjustment information was loczted
in the classroom even though it is recognized that *the use

of books and other occupational materials are an integral

10 1vid,, p. 13.
11 conmonwealth of Virginia, op. cit., p. 19,
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part of classroom teaching,® &ndv”regular attention to cc-
cupational possibilities" should be included "in all the
regular subjects."i2. | '

The Guidance Handbook charges the superintendent of

schools with inecluding in his budget"funds sufficient t@
provide the necessary facilities for effective pguidance
services.13 . In answer to the guestion, "What are the
sources of financial aid for providing guldance materials
(pamphlets, magazines, occupational information, ete.)?™,
95, or 78.4 per cent of the schools, stated that such moneys
came from the school fund and in only 36 cases, or 29.7 per
cent, did the school board provide'funés. A good number of
the schools, 62 of them, took advantage of the library order
to obtain such materials, and 16 schools listed the state

as a source of financial aid. It is to be hoped that in the
near future, when the school administrators and the community
realize the importance of guidance services in the séhaolé,
financial aid for guidance materials will come from the

proper sSource.

Summary
Five types of curricula are offered by more than half

12 ¢1irford E. Dricksen, A Practical Handbook for |
- Sehool Counselors (New York: The Honald rress COs, 1949), DPs

13 Gommonwealth of Virginia, State Poard of Education,
Guidance Handbook (Richuond, Va.: State Department of Educa-
- . tion, 1951), pe dili-A=l,
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of the schools in this survey. The college preparatory, for
many years in the‘histary'mf education of this country the
only curriculum, seems to be losing ground to a more generalw
ized curriculum end to types of curricula’such as homne
ecoﬁomics, business education and agriculture, which help to
£it the individual into his type of community settinge

& second type of offering is in the area of soclale
civic education. A marked effort is apparent to provide a
variety of experiancea aimed toward promoting social adjuste
ment, opportunity for developing leadership and individual
interests., '

Fducational and vocational information is given in a
variety of ways, with more emphasis upon presenting informaa
tion to the pupils than upon participating opportunities. A
course on occupations, when offered, is usually placed in
the sighnh grade. i |

 The location of occupational-educational books and

p&inted matter is usually in the library in most of the
schools,. Financial aid for providing guidance materials is
usually from seheoi funds, while very little is offered by
the school boards. | |

As a whole, although inadequate in some respects, the
currieular, social-civic and informative offerings of these
schools seem to show a trend toward more adequate provisions,

If accompanied or followed by other procedures such as
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individual inventory and competent counseling, adequate
guidance would be available, Further research is necessary
0 make such an evaluation and wduld involve personal con=-
tact with individual schools and the recipients of the

guidance services,



QH&PT iROIV
$TU§? OF PUFILS

To provide adequate guidance for an individval it is
necessary not only to have offerings of which the pupil may
take advantapge, but also--and even more important-«~to have
a s&fficieht kno@ledge of the student to give him agsistance
which he may need in making choices. TFroelich and Darley
express it this way, "To understand a boy or girl, counselors
and teachers need both guantitative and qualitative data.?l
Impartaat aspects of this phase af guidance are the cumnla-

tive record, individual inventory and the testing program.

Cumulative Becords

A cumulative recordfwhich containg more than school
marks and attendance summaries is a vital part of effective
guidance work. Good cumulative records are particularly
important, since néﬁ only teachers but aﬁministratgrs transe
fer frequently from one school to anothere. Even if teacher
tenure were relatively stable, the mabiiiﬁy of the popula-
tion results in students moving from one school to another.

Some other reasons for good cumilative records are that they

1 G1ifford P. Froehlich, and John 0. Darley, Studying
Studeﬂts {Ghic&go. Science ﬁésearch Assoclates, Inc., 19527,

De
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can be a help to facilitate orientation as a pupil proceeds
from one educational level to another, to provide a develop=-
mental plcture which promotes understanding of the pupil and
to promote competent counseling. | |

{me hundred and eighteen, or 97.3 per cent, of the
121 schools in this study keep a cumalative record for each
student, These cumulative fecards vary #ideiy in content,
as will be shoun later. They are available to all teachers
in 113 or 93 per cent, of the schools surveyed and in only
two schoolg are they available only to teachers concerned
with guidance; However, it appears that the justification |
for this 1s that all teachers are considered to be concerned
with guldance Iin most of the schools, Statements such as,
"411 of our staff is concerned with guidance.™, "All teachers,
since all do some in small schools.”, "All teachers are urged
ta'atudy records.”, give this impression. Une respondent
iﬁdia&ted that cumulative records are avallable to all
teachers but "under supervision of counselor."

The wvalue of the use of the cumulative record for
guldance depends upon the cemﬁaﬁence of the user and upon
the éantents of the record. aampaéaﬁee of the user cannot
be ascertained with certainty by a gﬂéationgaire, although
 some indication is given in Chapter VI, | ' . |
To determine the contents of ﬁhe'raecrda, respondents

were asked to check items which were included in thgir
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cumulative records. The replies are tabulated in Table iI.
#ost [requently checked were scholastle achievement and
standardized test results. 7The next seven items in order of
frequency were occupation of parents, family background,
number of brothers and sisters, nationality, participation
in activities, offices held and attendance.

Hentioned least often were soeial ratings by teachers,
health habits sﬁéﬁ as amcunt of sleep, diet, ete,, language
spoken in the home, work experience, personality ratings,
causes of absence and home duties. Although in a small
school where tecachers have been residents of the community
for a period of years, such information might be a part of
their general knowledge, even if it were not recorded in the
cumulstive record, counszeling would nevertheless be casier
if the facts were gathered in one place, For efficient
ccﬁnseling on personal problems, whether emotional, social,
educational, or voecational, the sbove faets which are least
aften recorded would seem to be necessary.

Agtitmde in courses having exylarahary simmificance
was recorded in only 52, or L2.9 per cent, of the schools.
If the aptitude of the student in particular exploratory
courses is not recorded, and used as a basis for counseling,
some of the value of the courses has been lost. Williamson
and Hahn say that "Counseling csnnot be effective unless the

counselor is well informed sbout (1) the characteristics and
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potentialities of the student} and (2) the influences and
rescurces of sehdal, home, end community in which the stue
dentts problems arise and in which he must make his adjuste
ments."2 Other items which would seem importsnt for giving
the pupill assistance in making the best adjustment, but which
were reported by less than half the schools are hobbies and
individual recrestional choices. o

A further study of Table XI shows that seventeen of
the twantyufanf items listed are included in the cumulative
records of the students in ovér fifty per cent of the schools
which responded. 7This seeus to indicate that the school
records in these small hivh'scﬁomis'wauld be a great deal of
help in counseling the §upila of these schools.

Hork and Iraining, a publicatian of the State Board

of Bduecation, which providaﬁ guidance inf@rmation for
Virginians, had in its April, 1952 i@wﬁ& & "Suggested High

| School Record Form."> This suggesﬁed reanré form was devele
oped by a committea from the Frincipals' Agsociation and
members of the State Department of Education. The plans are
for the State Department to provide the forms, if they are

acceptable, to the high schools of the state which do not

| 2 B G wiliéama?ﬂ and i' E. Habn, ;ggredugﬁian £0
High SChaa Counseline (Hew York: MeG yrawety Book Company
NCey 192@ s Do 146, ?

3 Work and Training, April 1952, Vol. II, Number 8,
State Board of Laucation, ﬁie&mnnd, va., PP 3~é




TABLE X1
ITERS INCLUDED IN SCHOOL RECORDS
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THE 121 SCHOOLS

Type of item Humber Per "
cent
Scholastic Achievement 117 96.1
Standardized Test Hesults 117 96,1
Gecupation of Parents 114 93,6
Pamily Background 113 - O2.8
Humber of Brothers end Sisters 112 21.9
Hationality 102 83.8
Participation in Activities 102 £3.8
Offices KHeld 101 T 82.9
Attendance 100 82.1
Physical Development 93 76.7
Age Hank in Family 85 70.1
Findings of ﬁaﬁic&l Examination 83 68,5
Athletic Interests 78 6h43
Home Conditions 74 61.0
Hovie Preferences 73 60,2
Vocational Experience 72 5944
Educational Plans 69 56,9
Hobbies 63 51.9
Aptitude in Courses ﬂaving Exploratory
© 8Significance 52 L2.9
Causes af Failure 52 L29
Misdemeanors and ﬁmsciflinary detion 52 4249
Individual Reereationa Choices 51 L2441
Home Duties : L, 3643
Causes of Absence L0 33.0
Personallity Batings L0 33.0
Work Experience 40 33.0
' language Spoken 34 8;1
Health Habits {am't sleep, diat, etc.) 31 2546
Social Paﬁinga by Teachers 30 247

*Based on number of responding schools,
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already have an éde@u&te record of their students. An examie
nation of the suggested form, which is appended, will indi-
cate: , |

This record card attempts to provide:

1. The basic information needed by school adminige
trators and teachers in the gystematic appraisal of a
student's growth and development toward the objectives
that have been established by the school, the student
and the student's parents.

2, Information usually requested by collezes
consldering the admission of a student,

3. Information often requested by prospective
employers.&

Further examination of the sugpested form will reveal
that ample spéce is provided for the data to be recorded., It
is the opinion of the writer that when these new high school
records, which seem quite adequate and are to be printed on
& folder into which additional material can be placed, are
made available to and used by the schools, they will be of

invaluable assistance in the counseling of students.

The State Department of Education in Virginiz has a
testing program whereby the pupils in the eighth grade are
given an Iowa Silent Reading Test in the fall and again in.

the spring, and the Kew California Short Form Test of Mental

b Ibida; Do le
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Baturity in the fall, In additicn, the senior class of each
school is given the American Council on Education Pegychologiw
cal Examination for High School Students about the middle of
the school year. |

It seems, from the results obtalned on this survey,
that if it were not for the state.wlde testing pregram of
the State Board of Rducation, the use of tests as a means of
collecting information for individual inventory is not too
widespread in the Group I1Il schools of Virginia. For the
group éf 121 schools as a whole {Table XI1I), the only types
Qf'tesﬁs used by more than 50 per cent of the schools was
the r@aﬂing, indicated by 98 schools, the group intelligence,
repwrﬁéd by 83 schools, and the achievement which was used
by 66 schools.

Schools feparting the use of tests were asked to indi-
cate tﬁa titles of these, but did not do so in all instances.
Tabulaﬁian of the tests which were named shows two facts
which are not perhaps characteristic of the entire group,
but aré»evident in those reyarting ﬁames of tests. First,
one naﬁieeé & wide variety of tests being used, and sscond,
incarrgct placing of tests in general categories seems to
indicate some unfamiliarity with their use, |

:Liéting the different tests used was difficult since

often only a partial title was given. The most frequently
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TABLE XI1I
USE OF TESTS BY THE 121 SCHOULS

o i s s AP - Wt
i o - i

Number Per
Type of test o mb cent
Reading 98 - 80.8.
Group intelligence: 83 y 68l
To all &7 39.7
To problem students 3 2.5
Te students in Grade & 37 30.5
To students in Crade 10 2 1.6
To students in Crade 11 7 5.7
To students in Grade 12 11 9.1
Aehievenent 66 5h ol
Aptitude 31 25,6
Individual Intelligence 26 214
Personality Rating Scales 25 20.6
Vocabulary ‘ 1k 11.5
Othery S 13 10.7

No response | -6 L9
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mentioned reading test was the Iowa Silent Reading Test?
which was listed 65 times. The most frequently mentioned
group intelligence test was the Califoernia Test of ﬁental
M&turityé wnich appeared 53 times under various titles Such
as ”califﬁrniafSﬁcrt Form,?" "California Test of Mental
Ability,” "California,” and "lNew California.® The Otis
Quick Secoring Test was listed 11 times. The American
Council on Lducation Psychological Examination for High
School Students was named by 15 schools and the Termane
ﬁcﬁamgr by two. The only other tests named, which appe&red
only once each, were the Xuhlman-Anderson and the Hemmone
Nelson.

~ The other areas of testing present the same picture,
ﬁnéarkﬁahiavemgnx Tests, the Stanford was mentioned 6 times,
Metropolitan and California 4 times each, and Progressive
3 times. Eighﬁ other tests were mentioned once each, VTew
personality rating scales were mentioned. The ﬁestan Pere
sonal ﬁdju&tmant was mentioned twice while the Adjustment
Inventory and the Washburne Social Adjustment were named |
only once. Several aptitude tests were meﬁhicned but none
appeared more than 2 times. Those that were mentioned were:

The General Aptitude Test Hattery, California Occupational

5 Supra, pe 52.

6 Supra, pe 52.
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Inventory, Latin, Algebra, Vocational Aptitude (Carnegie
Institute of Technology), English, and Differential Apﬁiﬁude.

The second fact one notices in connection with the
titlﬁs of ﬁhe tests used is & lack of understanding of tests.
The American Gauncilbon Edueation Psychological Eﬁaminétion
for Eigh Séhaal Students appeared 28 times but uﬁdar the
following headings: 6 times as a group intelligence téﬂt,
5 times ag an achi&vem&at test, 3 times as an éptihude tastt
once as an individual intelligence test, once as avpersonw
ality rating scale and 13 times under no classification
except as "other." The New California Short Form of Mental
Maturity appeared 53 times as a group intelligence test, 7
times as an individual intelligence test, 2 times as a |
personality rating scale and one time as an achievement test.

“The Kuder Prelerence Record, which is an interests
test, was named once under group intelligence, twice as a
personality rating scale, 5 times under aptitude and 7 times
ag "other" tests.

& waéld seem from this stndy that more study of
testy dnd test interpretation wﬁﬁlﬁ be a valuable part of
ineservice training.

A study of the responses to tLhe question on the source
- or sources of finances for the testing program was very re=

vealing., In spite of the fact that the Guidance Handbook.

states that it is the superintendent's responsibility to
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include in his budget funds for the necessary facilities for
effective guidance serviées,7 there were 62 schools which-
provided for the testing program out of school funds. Other
respensas’indicatea that the School and School Board pro-
vided funds in 13 schools; the School and State in 10
schools; the State and School Beard inblﬁ schools; and all
three, School, School Board and State, in 11 schools.

A large number of schools commented that they were
under the state testing program, but several indicated that
theyve§en charged the students {ees fcr'th@“teats. Une said,
"Collect money from pupils and state furnished," another,

"oy a&all fee.,” However, some of the respondents gave their
opinion as to how they felt about this and the Wérds of one
will suffice for those, "School HRoard should furniéh,'I
think.,"

\  Cumulative records for each pupil g@emlﬁn‘ba rather
widély kept, and being available are used somewhat for guid;
~ance. A study of items included in the school records
shaws,lgowéver, that they are not equally strong in all

respects, Darley sugzgests that a counselor needs information

7 Gommonwealth of Virginia, State Board of Iducation,
Guidance Handboolk (Richmond, Va.: State Department of Educa-

U

tion, 1951),; ps LillwA~l,
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about a pﬁpil in seven important areas: general ability,
aehievement,‘aptitude, irterests, persanaiity, physieal
| status, and family backgreund.g The records kept by‘thege
121 schools seem to be somewhat deficlent in several of
these areas, especlally aptitude, interests and personality.

'~ One of the reascns for failure to record much infore
mation in the areas mentioned above is probably a léck of»
accurate, reliable data., The reading and group iﬁtelligence
tests séém to be widely used by schools but this probably 1s
due to the state-wide testing program of the State Departe
ment of Education. It would be of great valus to know .
whether individual results which fail to correspond to other
indices of ability are followed up with further study, and
whether ﬁanﬁrihutixg factors are sought out and remedial
measures applied,

Sclentifically measured dota on interests were not
often reported, FPresumably counseling with regard to voca--
tional choice and to the education and training necessary to
reach the vocational goal, is given on the basis of subjeéf
tive judgment of the teachers and claimed inﬁeresta of the
pupil, According to Darley,

Previous research has shown that abeut 50 out of
every 100 students in prades 92 through 12 will change

8 Jomn Darley, Testing and Coungeling in the High
Seheool Guidance Progsram (Chicago: Science Hesecarch AsSsoCie

ates, 1045)s PPs 35=394




their claimed occupatiocnal choices from one year to
the next and only 25 out of 100 students will have
the same stated cholies at grade 12 as they had in
grade 9. Therefore this method of asking the stue
dent what occupation he is_interested in doesn't
yield very stable results.’ '

9 lhidi, Pa 114,

59



CHAFTER V

ORIENTATION AND GUIDAHCE
~ OF THE INDIVIDUAL PUPIL

Williamson and Hahn give the impression that it is
not sufficient to make various types of information avail-
able to the individual, and to accumulate information re~
garding the pupil but that these two phases should be
céordinated and utilized in providing the most effective
assistance to each pupil as he confronts p}oblems and makes
decisions. They list as two important personnel services
‘"personalized assistance to each student in utilizing these
resources {of.school and community)" and "remedial instruce
tion and counseling for those students who fail to adjust

and to develop in line with their pbtentialities»”l

Use of Guidance to Foresee and Prevent Problems

Respondents were éskad if a special effort were made
to foresee problems and treat them through guidance, Eighty
six of the schools responded in the affirmative. Only 22,
or 18 per ceunt, of the schools replied thatnno special effort
was made, Two schools replied that some effort was made,

while 11 schools did not answer the gquestion,

1 B, G, Williamson and M. E. Hahn, Introduction to
High School Counseling (New York: Mc@raw~ﬁ§l§,_i§h§7, Pe The
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The respondents were given an opportunity to state
the types of prroblems that they attempted to foresee and
treat through guidance. ' The answers were many and varied,
$acial problems of students appears to be the chief type of
proélem treated in the schools included in this’survey,’aa
this was indicated by 13 schools. Other types of problems
| and their frequency are as follows: "discipline™ « 9 times;
"academic and personal adjustment™ « 7 times; "courses to
take in high school” - 6 times; "choice of vocation" and
"emotional" - 5 times each, Some of the other types of
problems, none of which were indicated more than two times,
were: *any," "drop-outs," "leaving school,“ "teacher-student
problems,” "every kind," "lack of attendance” and "failure

causes,"

Provisions for Individual Guidance
' Poreseeing problems is often dependent upon the

amount of individual guidance which is provided. Sixty-four,
or 52.4 per cent, of the schools reported that individual
guidance opportunities (interviews, counseling) was scheduled
for all students, Fifty~three schools indicated they did not
arrange for individual guldance opportunities, while one
school indicated that "some®" scheduling was done for this

purpose, Limitations of time, personnel, and finances

probably account for this, yet scheduling individual guidance
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opportunities for all students seems to be a desirable goal

toward which to strive.?

Provisions for the Same Adviser
The same adviser for a pupil throughout his high
‘school career was reported in only 29, or 23.7 per cent, of
the schools. Eighty-eight of the respondents indicated that
the pupil did not have the same adviser throughout high
school. One school indicated its answer by "Yes and no, dee
pending on teacher-turnover plus indlvidual and classroom,”
Perhaps the changing of personnel of the schools may be one
of the reasons for so many negative responses te this ques-
tion. However, changing advisers from year to year is not
an undesirable feature, McClintoek puts it this way:
| Much can be said « . « for ziving some students an
opportunity to work with more than one faculty member.
We should not rob the student of the experience which
comes from rubbing shoulders with people, even faculty
menmbers, who gay not be too compatible with his ideas
and behavior,.
On the other hand, adequate records should be available for
each succeeding adviser to study, in order to obtain a dee
velopmehtal plcture of the interests, needs, and abilities

of the individual,

2 glenn E. Smith, Prineci les and Practices of the
Guidance Program {(New York: The facmillan COe, 1951), De 23

3 James HMcClintock, Personnel Procedures in the

 Secondary School (New York: The Psychological Corporation,
94071, Pp.
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Use of the State Consultation Services

The State Consultation Services in Virginia, which
went out of existence on July 1, 1952, had rendered five
types of assistance to the schools., These five types of
assistance were:

1., Consultant service to schools in need of ase

sistance in organizing or improving their guidance
programs.

2. Vocational and guidance information service
for the secondary schools of Virginia,

‘3. Resource agency for occupational and educaw
tional information.

Le Teste~scoring service.

5, Ineservice training clinics.b

The survey upon which this study is based was made
many months before any 1n&ié&tianfwa$ made that the State
Consultation Services would be done away with; therefore,
the writer included a question which asked the reapondgnts
to indicate their use of the State or Reglonal Consultation
Services for aa&isﬁance. Twenty-aix gehepls indicated that
they made use of these services oftén¢ Six;y-three schools
used the services seldom and only 26 schools indicaned'that:
they made no use of these se#vice$¢

The nature of the services received from the State or

Regional‘ﬂonsultaticn Services, as indicated by the responses

b ork and Training, Oct. 1949, Vol, 9 umber 2, State
Board of ! duc&ticn, ﬁlchmcnd, Vae., ppe 1=2,
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from the 89 schools which did use the Services for assiste
ance, were mainly those cited above. The majority of the

schools indicated that the publication, Work and Training,

w@ich was_puhlished by the Consultation Services; was the
ﬁéét helﬁful aid received. Several of the schools revealed
that they Qéreljﬁﬁt beginning to make use af.tha‘serviceé
offered, since emphasis on a guidance program had been ine
dicated in the ﬁéw Acerediting Standards fbrésécondary

Schools,.

'Txges of Orientation provided

_ A~meth0d of providing assistance for the pupil is
through various media of orientation. Provisions for oriene
tation in the schools studied are shown in Table XIII.
Fourteen per cent of the schools stated that they had no
program of orientation and a like number did not respond to
the question.

Assistance in planning the high school career (67
schools}, and "location and use of school faéilities" (57
schools), were reported most often. These two plans for
providing orientation, although covering approximately 50 per
cent of the gchaols in this survey, were the ones answered
most frequently. Civic responsibility and social relatione
ships were §1aﬂned for in only 27 schools,

Comments on this qgestion indicated that the eighth

grade, through the social studies classes and exploratory
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TABLE X111
TYPES OF ORISNTATICH PROVIDED BY VARICUS SCHOOLS

= e e e s

Provisions for orientation _ humber — Fer
| cent®

Orientation in:

Flanning high scheool carecer &7 5542

locasion and usze of echool facilities 57 470

Soclal relationsghipa 27 2243

Civic responsibility 27 223

Uther®® : . 2 1.
fo planning for orientation ‘ 17 14.0
o responge - 17 14.0

*Iased on number of schools responding.
#%Ineludes Citizenship Club and Assembly method.
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courses, was the place used for ?raviding this erientaﬁiéh.
Sevérai schools indicated that since they were small such
plans for orientation were not needed and also other schools
stated that all their high school students atteﬁded elemen-
tary‘sahcol in the same Building and therefore did hat need
eriennaﬁien into high school. ‘Saveral comments which‘ihdiw
cated the feeling that the program of orientation was |
1naﬁequatevinclﬁded such 5ﬁatements as “iimited" aﬁd "this

is planned for next year,"

provisions for Individual Differences

A provision for individual differences, in the opinion
of' the writef, is just as important‘to sa%iafﬁctory adjust~
ment for each pupil as orientation. That which is déne for
individual &ifferéﬁces in abilit& in the schools studied is
shown in Table XIV, | -

In géneral, more seems to be done for the sla% student
than for tﬁa gifted. T&é most fre@uently mentioned device
was conferences with failing pupils-(l@& schools), This may
or may not be a uéeful means of cérreeting failure, depeﬁdn
ing on the extent tetwhiah there ié insight as to the cause
of failure and the interview results in constructive action
both on the paft of the school and the pupil. Sixtyuféér per
cent of the schools vary the number of sﬁbjects carried in
order to allow for individual differences. Very few schools

make‘any provision for "skipping,™ a method 6f allowing a



TABLE XIV

PROVISIONS MADE FOR INDIVIDUAL DIFFERENC

.
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Type of provisions

Conferences with failing students
Varied number of subjects carried
Differentiated assignments within class
Guidance in how to study
Differentiated assignments out of class -
Special coaching of slow students
Homogeneous grouping '
Special courses for students who have
failed _ '
Provisions for "skipping” a grade or
courses
Yo response

32,2

157

13.2

3e3
2.5

*pased on number of responses.
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_‘proficient pupil to demonstrate his ability in a field and
Spend the time on another aubject.

A glance at Table XIV also indicates that some attempt
is being made to prcvide for individual differences by dif-
ferentiated assignments within aﬁd out of class for both slow
&nd‘giftad students, Sixtye-six schools included in this
study use di{ferentiatedZaésignments within class and 44
schools yraﬁide}assignmeﬁns out of class for individual dif-
ferenéeé. Fifhy~six schools provide for guidance in how to
study, while 39 acheols indicated they have special coaching
of slow students,

Small enrollments and limited teaching staffs probably
account for the small amount of hamngeaous groupings and
sPecial courses for students who have falled,

One area in which the individual may need guid&nce is
mental hygiane.\ It was felt important to determine ingofar
as possibie what guidance activities existed in the area of
mental hygiene. The results of an effort to determine the
respondenbs' awareness of symptoms ef maladjustment are
shown in Table XV. Respondents were asked to indicate
#items on which effort is made to discover underlying atti-
tudes and experiences which may have brought forth this
reaction.” 'Bec&us@ it is sometimes easy to theorize that
something which should exist does, they were asked to double

check the items "for which in specific instances so far this



TABLE XV .
PERSONALITY TRAITS RECCGNIZED IN THE GUIDANCE SERVICES
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Fersonality traits

Schoals indicating

lon-cooperation

. Indifference

~Dishonesty

Feelings of Inadequacy

Zelf-consciousness

Timidity

Resentment

Unhappiness

Insoclability

Unhappy relation to parents

Habit formation such as tics,
-gtc,

Friendlessness

Despondency

Suspiciousness

None -

Ko responcse

Effort Aetion this vear
Yumber iggt Humber iggt
85 70,1 30 24,8
85 70.1 32 26,4
81 66.8 30 24,8
70 57.8 23 19,0
69 56,9 19 1547
63 52,0 19  15.7
62 51.1 21 17.3
62 51.1 22 18,2
60 LG5 2,  19.8
53 L3.7 19 15.7
51 4241 20 16.5
L 3603 12 9.9
34 28,1 L 3.3
2 19,8 1 .
1 .8
8 6.6
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year something has been done to provide for better mental
hygiene,” | :

Nonncooperaticn, indifference and dishenesﬁy were the
items checked most frequently, 81 - 85 schools, on which
effort is made to discover the underlying attitudes and exe
periences which may have brought forth a personality trait
" and these items were also checked as being the most frequent
ones “fbr which in specific instances™ something had been
done this year. _Another group, if they may be grouped, and
which were checked by 65 = 70 schools in each c&ae; includes
feelings of inadequacy, self-consciousness, unsocialibility,
timidity, and resentment, This may be an indication that
there is some effort in these scﬁaols to realize the worth
of the individual. Considering the importance of this phase
of puidance to the satisfactory adjustment of the individual,
the writer feels that a more adequate program should be pro-
vided, Perhaps more training for teachers in the {ield of
lmental hygiene is necessary.

The school does not dischargé its duty to a pupil
during his stay in the school. It has an obligation to pro=-
vide assistance for his entry to college or a job, and to
promote a followe-up program which will not only assist the
pupil but be a basis for evaluation of the school's effec
tiveness in guidance activities. Pre~college guidance is

offered by 99, or 8l.6 per cent, of the schools in this
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study. In only 10 per cent of the schools is no effort made
to provide prewcollege-gﬁidance. ‘Tive schools offered |
limited pre-college guldance while 5 schools did not answer
the questian.‘

Several methods were used to give pre-college puidarce.
Some of the methods reported include talks by college stu= -
dents, in academic classes, by counselors, to 1ndividuals’1n
conferences, by the senior adviser, by the guidance director
for interested students, and by county-wide college days.

- Not all pupils zo to ccllege.S Some go to specific
vocational training schools or to a job, and others do not
even complete high school. A follow-up plan for drop-outs
and graduates is a recognized part of all guldance programs.
The extent of follow-up work in the schools ineluded in this
study indicates a dismal picture. Responses indicated that
only 28 schools, or 23.1 per cent, have a follow-up plan for
drop-outs and graduates. Typical comments were: "No defiw
nite plan," "Fresent method not adequate," "lack of interest
in this type of thing by officials.” It seems that much

progress needs to be made in this area of guidance activity.

Summary

Responses from the 121 schools surveyed indicate that

a definite effort is made to foresee probiems. Interviews

5 E. G. Williamson and M. E. Hahn, op. cit., p. 28.
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and counseling for each individual seem to be available but
not arranged in approximately one half the schools, and not
ofﬁen wculd a pupil have the same adviser throughout his
high school career, These facts in the mind of the wribar
make complete cunulative records and adequate tests more
indispensable, so that those perscns in need of guidance can
be detécted and interviews arrangéé, even by members of a
new teaching staff, | |

The State and Regional Consultation Services provided
a great deal of assistance to the schools Qf'Virginia, and
the most helpful aid rendered was through the publication

Work and Trainine.

Frovision for various kinds of orientation was made
in approximatel& 50 per cent of the schools. The orienta-
‘tion progran seems to be rather informal and deficient in
areas of civie veéponsibility and social relationships,
Scﬁe provisions are made for the recognition of individual
diffevences, but it is not po&sible to evaluate their effec-
tiveness from this study. ‘

| ﬁn interest was expressed in mental hygiene anﬁ‘some

effort is being made to pfomote better adjustment in this
area. , |

Fre~college guidance is being given in four fifths of
the scheools. The present study does not show what is being

done to determine which pupils are definitely not “college
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material® and to guide them away from college into work or
trzining which would be more profitable for them and for
soclety., Hor does it show what is being done for the excep-
tional pupil, for whgm céllege would be desirable, but who
has not considered it oi feels he can not afford to go.

Seventy-seven per cent of the schools do not have a

systematic follow-up plan for graduates and drope-outs.



CHAPTER VI

SOME INDICATIONS OF THE ADEQUACY
OF THE REPCRTED ACTIVITIES

The following section is not presented as a complete
picture. It is merely an indication, based on returns on
training of staff and the personal opinion of the responde-
ents about the progress ¢f the guldance program in the past
five years. It is included because it does have some value
in comnection with a survey of the guidance services in the
 Group III schools of Virginia, even though it does not make

pcééible an evaluation,.

Cualifications of Feréonne;

Respondents were asked to indicate for all persons
performing counselort's functions the number of semester
hours completed in guidance and'dounseling,‘numbar of years
experience iIn guldance activities and number of years ex-

- perience in teaching. The results are indic:ited in Table
ZVI. Although replies were incomplete, with the question
omitted in whole or in part on many questicnnaires, the
following sﬁmm&ry of the responses is given., There are
thirteen persons performing a counselor's function, in the
schools taking part in this study, who have had no formal
training in the area of puidance and counseling., Fifty~two

~of the 102, a little more than half, of the persons performing
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a counselor's funection in these schools have completed from
three to eight 5emester hours work in guidancé and counsel-
ing. Twenty~two persons had completed from nine to fourteen
gsemester hours and 5 indicated eighteen or more semester
hours in such courses, ’Twa of the persons performing a
counselor's function were reported as having a Master's
Degree in Guidance and Counseling,

- The majority of the individuals who perform the coun-
selor's functions in the schools in this study have had less
than six years’ experience in guidance activities. Of the
101 persons acting as counselors, as indicated in Table XVI,
the number of years experience in guidance activities varies
anywhere from no experience, prior to this year, to more than
twenty years' experience. Twenty-two persons were indicated
as having from five to eleven years' experience, l4 have had
anywhere from twelve to twenty years' experience and 7 indi-
cated more than twenty years' of guldance activities exw
periences. This would seem to indicate that the persons who
are assigned to perform a coumﬁelorfs'functicna, in the
Group 1II schools of Virginia, are the ones who have entered
the teaching profession in tha‘last five years, or to
teachers who have taken postgraduate work in guidance and
éounaeling; This assumption is made on the basis of come:
paring the number of years of experience in guidance with

the number of years' experience in teachling indicated on
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the returned questionnaires and tabulated in Table iVI on |
the following page. _

Thirty~two of the responses indicated ﬁhe counselor
as having less than six years' experience in teaching while
58 of the counselors had less than six years! experiehce in
guidance activities. Jixteen persons were indicated as have
ing from six to eleven years!' experience in teaching and 38
counselors have‘had from twelve to twenty years' experience.
Thirty persons performing a counselor's functions have been
teaching for more than twenty years, but only 7 of these
have had more than twenty years of experience in guidance
activities, This may be an indication that the remaining
23 persons with more than twenty years of experience in
teaching have assumed the role of counselor within the past
seven years. |

it is.diffiﬁult to draw a truly represéntative cone-
clusion in regards to the qualifications of the personnel
performing the counselor's function in the 121 schools repre-
sented in this study since so many 6f the returned question-
naires were incomplete. Thirty-six schools, or 29.7 per
cent, did not specify the number of semester hours completed
and counseling; 206 schools left blank the years of experie
ence in guidance; and 25 schools failed to indicate the

number of years' experience in teaching. -



TABLE XV1

TRAIRING ABD ELPERIERCE OF PERSCONS PERFORMING COUNSELCRS FURCTIORS

o
L

#umber of semester  Humber Years Experience Number

Years experience

lumber
‘hours completed in repcrting in guldance ae~ reporting in teaching reporting
guidance and coun~ tivities ' ‘
seling
lione 13 0 -2 21 0 -2 11
Less than 3 g 3 -5 37 3 -5 21
3 - : 24 6 -8 : - 16 6 - & 7
6 - 8 ‘ 28 9 - 11 6 9 -« 11 9
9 - 11 7 12 « 14 . 6 12 - 1, 12
12 - 14 15 - 15 - 17 5 15 - 17 16
15 - 17 0 18 - 20 | 3 18 - 20 10
18 or more 5 YMore than 20 7 Hore than 20 30
Yaster's Degree 2 Hot specified 26 Not specified 25
lot specified 36 ,

Li
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Ineservice Iraining of Faculty

S———s o -

The Guidance Handbook places the responsibility of

encouraging and aasiéting guidance pérsonnel to secure pro=
fessional training in guidance, and providing in-service
tréining in guidance for all staff members, on the princi-
pal.l Some of the speeifiés that a principal can support as
a méans for initiating group planning and action accordiﬁg
to Dugan are:

faculty meetings devoted specifically to guidance

L)

plans and counseling needs of students.

oo inegervice training of faculty through discussions
led by trained guidance leaders, reports of local
youth surveys and followe-up studies, illustrative
case~study conferences, and provision of adeguate
literature and materiais for staff use,

faculty attendance at guldance workshops and

sumner schools to augment professicnal training

in this area, .

formation of a guidancge council or committee to

serve as point of origin for specific proposals

and plans for counseling service.?

Looking into the future in regards to guidance ace
tivities, ‘eran and Jones predict we will see "Inservice
training among the teachers as they work from day to day

on their jobs,”" and that continuous leadership must be given

1 Commonwealth of Virginia, State Board of Education,
Guidance Handbook (Richmondi Va.: State Department of Educa=-

tion, 1951), PPe LilelAe2 = 1[I1I=A=3,

2 willis E, Dugan, "Counseling and Guidance in the
Secondary School,™ The Bulletin of the National Association
§£ Secondigx School Principals, Vole 35, dans 195L, number

750, Pe .
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to those on the job to the end that there is evereimproving
use of the skills 2nd knowledge which they already possess
and in order that they mway learn new skills and knowledge.B

Provision for in-service training in guidance in the
Group III scheols, included'in this survey, is tabulated in
Table AVII. A glance at the table willbreveal that five of
the six methods suggested in the questionnaire are being
provided in more than half of the schools. Teachers' meet-
ings devoted to discusslon of the use of records and to
general discussion of guidance problems are used in approxie
matelyi75 per cent of the schools to provide ineservice
training. Seventy-eight, or 6i per'cent, of the schools use
teachers!'! meetings for studying of tests used and interpree
tation of tests. It is the opinion of the writer, as stated
previously,” that more study of tests and test interpretation
would be a valuable part of ine-service training.

Providing teachers with information about summer guid-
ance courses is used as a method for ineservice training in
approximately 58 per cent of the scﬁools. Fifty-four per
cent of the respondents indicated they make a special effort

to make available to teachers current periodicals on guidance.

3 Fo. Re Zeran and Galen Jones, "The Nationsl Picture
of Cuidance and Pupll Personnel Service,” The Bulletin of
the National Assoeciation of Seconda School Principals,
Vol. 32, Octs 1948, Number 156, Ps» 72

b See P 560



TABLE XVII

KUMBER AND PERCENTAGE OF SCHOULS

PROVIDING INSERVICE TRAINING

80

e ey

Kinds of in-service training

Kumber
reporting

Per
cent

e e e e et e et e el el e b e

Teachers' meetings devoted to discussion
of use of records

Teachers! meetings devoted to general
discussion of guidance problems

Teachers' meectings devoted to study of use
and interpretation of tests

Providing teachers with information about
suamer guidance courses

Special effort to make available current

- periodicals on guidance

Case conference, or staff clinic, bringing

together material on a student

93
90
78
70
66
40

76.7
The2
6443
577
5k oly
33.0
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The case conference, or staff clinic, bringing to-
gether material on a student was the least used of the
methods for providing in-service training. This method is
being used in one third of the schools.

It is the opinion of the writer £hat'if arousing the
interest of the teachers in the program of guidence and then
providing in-service training would seem to be a good method
for increasing the efficiency of guldance activities, the

small schools of Virginia are making some efforts along

these lines,

Opinion of Respondents Concerning Guidence Programs

The writer feels that the value of the questionnaire
used in this study is in determining the existence of guid-
ance activities and that it would be inadequate as a basis
for evaluating the sflectiveness of the guldance being given
in these and other schools in Virginia., However, two cues-.
tions were included asking the opinion of the respondents in
regard to progress and limitations to progress of the pro-
gram,

The‘replies concerning progress are recorded in Table

¥VIII. Approximately four fifﬁha of the respondents feel

that the cumulative records are more complete than they were

five years ago and a more adequate testing program exists,
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TABLE XVIII

- RESPONDENTS' COFIKION HEGARDING PROCGRESS
DURING THE FAST FIVE YEARS

vlospar et
—— ——

Mumber Fer

Area of gragress reporting  cent

ot e e e e e A et e e

More complete cumulative records 95 784
“oreadequate testing program 9 7549
More individual counseling e 66,8
lore provision for vocational infermation - 70 577
Increased holding power of school ' L1 33.8
Cther 3 2.5
lo progress 1 0.8

Kot specified o _ [N 3.3
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Sixty-six per cent of the respondents feel that more indie
vidual counseling 1s being given now than five years ago.
Seventy respcendents believe that there is more provision for
vocational information, and only 41 feel that the holding
power of their school has increased in the past five years.
One person wrote that, in his opinion, no progress has been
made during this péfiod'af ﬁime. Three of the respondents
did not check any of the specific ways in which their pro-
gram has progressed in the past five years, but they stated
that this was their first year in that particular school and
it was impossible for them to express any opinions in re-
gards to the pragress of the puldance activities during the
rast five years in their school,

The Iimitaticns'to successful work most frequently
mentioned was the pressﬁre of time (Table XIiX). The number
of teachers in a small high school is limited and in order
to offer a choice of subjects each one carries a heavy load,
Therefore, even if the schedule is arranged to permit them
free time for counseling, the pressure exerted by many
duties in connection with teaching limits théir effective=
ness. |

Closely allied and ranking second in frequency along
with a limited budget is sufficient time allotted in the
aéhedule, ¥ore than three fifths of the respondents ex-

pressed the opinion that a limited budget was a serious
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limitation to the success of their work. Ranking next in
frequency as a limitation was the attitude and preparation
of teachers, However, five of the respondents qualified
their responses by either drawing a line through the word
tattitude” in the questionnaire or writing that the "prepaw
ration of teachers only" and nct the attitudes was a limita-
tion; |

Non~cooperation of parents was listed as being a

limitation in 35 per cent of the cases. In addition to the
limitations suggested on the questionnaire, several respond-
ents also gave the following as limitations, which also
shows the apparent general type of guldance services offered
in their schools.

Ho spare periods or rooms.

The fact that even 1f we discover exactly which
courses and experiences a student should have we can
give them only a limited college preparatory or come
mercial course, These two choices fit only a very
small percentage of our students. Therefore, guid-
ance, except to help improve each student's reading
and study ability, does not mean much in this school.
Consequently, there is apathy on everyone's part.

lo person or committes specifically assigned to
duties.

Iack of properly trained counselor,

We have only three teachers assigned to high school.
Impeossible to get everything done,

Being isolated as we are, and a small school, we
do not have many people nor industries to draw upon
to present "live" cases,



TABLE X1X

LIMITATION TO GUIDANCE SERVICES
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Limitation to success of work Number Per
. reporting cent
Pressure of Time 9l 7745
Insufficient Time in Schedule 76 62,7
Limited Budget 76 62,7
Attitude & Preparation of Teachers 67 55,2
Hon-gooperation of parents 43

35:5
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Table XIX is based only on the number of times an

item was checked. Respondents had been asked to rank the
items in order of importance zs a limitation but only a part
of them did so. It is interesting to note that "pressure of
time™. was ranked first in importance more often than any
other item, being given that rank by 29 persons, Insuffie
cient time allotted in the schedule was ranked first'by 18
persons. Limited budget, attitude and preparation of
teachers and non-cooperation were given first rank by 11, 9

and 3 respondents respectively.

Summary
Gn the basis of the incomplete response concerning

the training and experience of the persons performing the
cmunselor'a'function only broad genéralizations‘can be made.
A small percentage of teachers who have had no formal traine
ing in gﬁidance and counseling are performing a eeunseloé's |
functién. One half of the counselors héve less than eight
senester hours eredit in guidance and counseling courses.
One fourth of the peopia who perform a counselor's function
have anywhere~from nine to eighteen or more semester hours
work invguiﬁance and counseling. |

The majority of the individuals who perform the coune |
selor's functions have less than six years'! experience in
puidance activities, One third of the counselor's have had

less than six years! experience as teachers.
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In«gervice training as reported is provided in more
than half of the schools by means of teachers! meetings de=-
voted to (1) discussion of the use of recards; (z)fgeneral
discussion of guidance programs and (3) studying bf tests
and test interpretations; by means of ﬁaking available to
teachers current periodicals on guldance and by providing
teachers with infarmatian about summer guldance courses.

About four fifths of the resgqndents,indicated a
belief that their guldance programs have progressed during
the past five years in the completeness of cumulative records
and a more adequate testing program. About two thirds felt
that progress is evident in the amount of'iﬁdividualicaun&el-
ing. A little more than hall felt that progress is evident
in the provision for vocational 1nforﬁat1¢n. This is merely
expression of opinion on the part of the respondents but
perhaps it does indicate a trend to more interest in guid#
ance activities and more effdrt to provida an adequate
program, |

Pressure of -time was mentioned most frequently as the

limitation of guidance work.



CHAPTER VII

. SUMMARY AND. CONCLUSIONS,
¥ITH SUGOESTIONS FOR FURTHER STUDY

It was the purpose of this study to determine (1)
the administration of guidance activities in Group III
high schools of Virginia and (2) the existence of specific
activities in the areas of information and assistance to
pupils; 1ndividual'inventofy; and aid in orienﬁation of
those entering high school, or leaving it to enter college
or a vocation.

Interest in the subject was aroused when the writer
was taking graduate courses at the University of Richmond,
Methods of'precedure included reading widely in the field
of secondary gchool guldance, obtaining cooperation of high
School principals ih the Group III schools through a pree
liminary posteard survey, visiting several of the Group IiI .
high schools to get firstehand information on the guidance
services in operation, and finally cbmpiling a questionnaire
on guidance activities, This was sent to 152 Group III high
schools and responses were received from 121 schools.

The following information was obtalned from the 121
Group III high schools:

(1) Agproximately 50 per cent of the schools of this

group are organized under the 7-5 plan,
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(2) Enrollment of the 121 schools ranged from 24 to
343, with 68 per cent having between 50 and 200 students.

(3) In L4 per cent of the»schools, one person is
responsible for guidance and when one person has this ree
sponsibility, it is usually the principal,

{4) The home room plan for guidance is used in 67
per cent of the schools.

{5) Responsibilities repertéd most often for those
with guidance functions are emotional problems of students,
orientation into high school, and curriculum guiéance.

(6) Clerical help for guldance work is not usually
found; 60 per cent of the schools replied it is not availe |
able.

- (7) Time in the dally schedule for guidance activi-
ties and counseling is provided in 82 per cent of the
 schools.

(8) A special space for interviews and counseling is
provided in 64 per cent of the schools,

(9) The most frequently offered curricula are the
general, the college preparatory, home eccnomica, business'
education and agriculture. Iive or more types of curricula
ére offered by more than 50 per ceﬁt of the schools,

(10) 4 variety of group activities’prcmoting sociale
civic and recreational adjustment is offered by the majority

of schools.
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(11) HNumerous activities to provide educational-
 vocational information were reported. .Those which give out
facts were listed more often thén thase pfcviding first-hand
contact. | | |

{12} The location ofloccupatienal-éducational héeks
and printed matter is in the library in almost all the
schools. |

{13) Very little financial aid for providing guidance
materials is glven by.thé school boards. E

{14) Cumulative records are kept by 97 per cent of
the scheéls and are uaed_rﬁthar gegerally for guidance,

(15) School records most often show scholastic
achievenent and standardiged test résults. Tew schools
record social ratings‘by teachera? health habits, work ex-
perience, personality ratings and home duties.

~ {16) 4 need for widefﬁése and understanding of tests
is apparent, particalarly interest and aptitude tests,

(17) The majority of schools reported a special
effort to foresee problems, although half of the schodls do
not arrange interview&ver counseling for every pupll.,

(18) A pupil is nét likely to have the same adviser
- throughout his high school career.

kl?) The State and Hegional Consultation Services
'yrévided a great deal of assistance to the schools. The most

helpful aid reported was the publication Work and Iraining.
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{20) & diversified in;servicé training‘program is
carried on in more than half the»schéois.'

(21) Orientation of various types is provided in
approximately half the schools. |

(22} The most common recognition of individual dif-
ferencea comes through conferences with falling students and
variation in the number of subjects carried,

(23) In the area of méntal hygiene, recognition of
maladjustment was reported most frequently for nanécbOperation,
indifference and dishonesty. |

{24) Pre-college guidance is offered by four fifths
of the schools,

{(25) Persons acting as counselors in two thirds of
the schools have had training and experience in guidance and
caunseling.

{26) Beventy-gseven per cent of the schools reported
they had no follow-up plan for dropaoubs'er graduates.,

(27) Host of;thevresyondents expresﬁed a feeling
that their guidance programs were progressing in one or more
areas, although limited by pressure of time,

" These results are limited by both the small number of
schools surveyed, and the inability td“aﬁaluate the adequacy
with which these activities are being carried on. Cne can

'not, from the present study, ascertain with any degree of
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certainty how effective the reported activities are in ace
complishing the beét adjustment of the individual,

- Although the effectiveness of the guildance prcgréms
can not be judged by these figdings,‘c&rtain sugzestions can
be made, These include ﬁhe following, |

(1) The guidance programs might well be more defie
nitely organized and planned in the Group ilI'schools.

(2) The State 3epartment of Education, if 1t does
not alreaﬂyvhave plans to do so, might attempt to replace
the ﬁypes of services to the schools which were rendered by
the Regional and State Consultation Services,

(3) The superintendent should include in his budget
for each school funds available for’guidanae materials.,

(4) Each school should attempt to evaluate its own
guidance prcgram,.with the idea of improving its services,
Form G of the Evaluative Criteria, 1950 Edition, might well
be used as the basis for this evaluation,

(5) Each community might make a study of local neéds
and oprortunities. This knowledge would be utilized in
plarning and organizing educational and vocaﬁianal OpPpOT=
tunities and information.

(6) A study of tests and their uses should be made
1n‘each school asvpart of the inegervice training program.

(7) An increased in-service training program could

be helpful to the entire staff of each school.
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(8) A greater awareness of how to recognize need for
~and to promote better mental hygiene would perhaps eliminate
 some discipline problems and would provide better pupil ad=
jéstmentg

- The completion of this study leaves many questions

unanswered, which might be worth further inveétig@tion. Among
these are the following:

(1) A study of the effectivenes$ of providing oppor-
tunities for groups to learn by working and playing together.
| (2) A study of ways in which occupational informae

tion is presented to students, .
~{3). A study of the effect of the Hew Accrediting
Standards for Secondary Schools in Virginia on the guidance

services in small high schools.
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Unpublished Master's thesis, The College of William
and Mary, @illiamsburg, 1950,
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APPENDIX A 98

Montross, Virginia
March 14, 1952

‘Dear Fellow~-Educator:

Enclosed you will find a quéstionnaire which has been drawn up to obtain
information on the guidance practices in Group III schools in Virginia,
You indicated on a preliminary survey that you would be willing to answer.

As a principal of a Group III high school in Virginia, I am intercsted

in determining the extent of certain guidance practices in the Group III
schools. My reading and intervi-ws in connection with my graduvate work
in education at the University of Richmond has shown that therc is an
increasing awareness of the value of guidance, and an interview with Mr,
James Patton of the State Consultation Scrvice, convinced me that a

study of the significant progrzss of the amount and kind of guidance being
offered in Group III schools might bz useful., There are two reasons for
this survey:

1. To obtain information to be used in my thesis as a partial ful-
fillment of the requircments for a Master Of Science in Education
Degrce at the University of Eichmond.

2. To makc available information on the most widesprecad practices
and the most desirable procedures of guidance practices in the-
Group III schools in Virginia,

Realizing that you are very busy, I have endeavored to put the enclosed
questionnaire in a form that you can answer most easily and rapidly.
Although it has four pages, it is principally a check list which can be
answetcd as you read. Therafore it is requested that you read it over,
fill it out as soon as convenicnt, and return it to me by April 7, 1952,
A stamped and addressed envelope is enclosed for your roply.

Your coopcration in making this survey as representative as possible of
all the Group IIT schools in Virginia will be apprcciated. Your identity
will not be revealed in the handling of this material. Only the results
of the grouped data will be used and I shall be glad to send you a sum-
mary of the results if you desire it,

I wish to thank you in advance for the consideration which you extend in
filling out this questionnaire, With kind regards, I am

Slnpernly yours,

Edward M, Branich
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Copy of Preliminary Postal Card

Dear Fellow Educator: _

As a graduate student in the field of education 1
am interested in learning the type of guldance that is
being given in Group III high schools in Virginia.

I realize how busy you are, but I should uppreciate
it very much if you would check the attached post card
and drop it in the mail box as promptly as pocsible,

Even if you have no organized ruidance program, 1
am interested in the return of the card,

Thank you very much for your cooperation.

Sincerely,

s/

Idward M, Branich

l. Do you have an organized guldance program? Yes__No__

2, 1s it directed by one persoa? Yes_ No__Committee?__

3. tfhat percent of time do(es) the person(s) devote to it?
Pull Time  _Half time  Hours per day_

L. Is specific individual puidance given, either by the
-above directors or teachers in the following:
Orientation__Social civic Recreational

- Health _Academic___Vocational _Pre College
Placement and follow up__Personal problems_

5. Has any member of your staff had specific training in
guidance or persounel procedure? Yes__ lo_

6. Do you make use of the services offered by the State
Consultation Services? Yes_ No_

7« YWould you be willing to cooperate in further study of
guidance practices in Group Il schools by answering a
more detalled questionnaire? Yes__ No

fiame of School Signed
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PLEASE RET&ES\F @DEPR}:% 8, 1952
A STUDY OF GUIDANCE Ac'rxvzrms IN GROUP III Hzc;a szi«i_ooLs IN VIRGINIA by E,Branich

1; School -
Position of person fllling in questionnaire .

2. Plan of school: 7-4 7-5. 1A 6-3-3____ 6-2-4____ Other?

3, Enroliment of high school% Grades 9 thru 12 only:

4o What curricula are offered? _ .

- _.. College preparatory Trade & Industry Agriculture
—General Business Education Home Economics
Industrlal Arts _Fine Arts - ' Othér. Specify_ -

5. Is the responsibility for the overall guidance program placed vyith one person?
Yes____ No____
Even if your answer is "mo"; I shauld appreciate your further response.

6, To whom is this responsibility assigned: (Check more than one if necessary)
Superintendent —..Class room teachers Counselor
Principal ‘ Home room adviser __Other? Specify,

7, Training of persons performing counselor's function;(If more than one person,
-~ please use back of sheet to list additional information for each)
Number of semester hours completed in guidance and counseling?
Years experlence in guidance activities? :
Years experience in teaching?
8, Have you used the State or Regional Consultation Services for ass1st&nce? Often
Seldom_____ Never____. Nature of services received?

apre———

9 Is clerical help available esrecially for guidance wofk? Yes__ . _ No_

or paid , adult____ or studeht ?

10;-If so, is this help volunteer_

11, Are individual guidance opportunities (1nterv1ews, counseling) scheduleq for all
students? Yes____ No____

12. How many class periods are allowed the counselor, for guidance activities, in the
daily schedule for 1951-527 None_, _ 1 2___3 ‘4 5 © :

13, Is a special space provided forﬁinterviews and counseling? Yes No

1. Does each student have the same adviser throughout high school? Yes . No

e —— -

15, Do you use the home room plan for guidance? Yes____ No___
16, Check the functions for which %those assigned guidance duties are responsible:
; Orientation into high school Curriculum guldance

e

_Financial problems of students —_Discipline

Social problems of students Control of attendance

- _.Emotional problems of students . Quality of students' work
Home room activities - _ Rducational-vocstional guidance
SuperV1sion of extra-currlcular " —dJOb placement

actlvitles ' . Others° Specify

17, 1Is speclal effort made to foresee problems and treat them through g\.lza.dance‘>
Yes_ __ No____.. Type of problems?

18, Is a cumulétive record kept for each atudent? Yes No



19. Are cumulative records kept for edch gtudent? Yes No 101

20, To whom are they available aside from the administrative staff?
All teachers Only teachers concerned with guidance
Comment:

21. Check the following items which are included in your school records:

Family background —___Scholastic achievement

Nationality . Causes of failure
___Occupations of parents Attendance

Home Conditions Cauges of absence

____Language spoken ____Participitation in activities
No. brothers & sisters Offices held
Age rank in family —Individual recreational choices
Home duties ____lioobies

Physical development ___Movie preferences

Findings of medical exam, __Athletic int=srests

Health habits(Amt.sleep,diet,etc.) Social ratings by teachers

Standardized test results —.._Pergonality retings

Educational plans _ . Vocational interests

Aptitude in courses having —___Work experience

exploratory significance ___ Misdemeanors and disciplinary action

Others?

22, Check those of the following standardized tests which are given:
Please add name of test after item.

Group intelligence

__To all

To problem students

—__To students in Grade

Individual intelligence

- Vocabulary

_Reading

Personality rating scales
Achievement

Aptitude (Special ability or prognostic)

__Other? Specify

|

|

| I

23, Source of finances for the testing program: School Funds School Board _
State Other . Comment:

24. Check all of the following methods used to give students educational and vocation-
al information:
Printed or duplicated material concerning program of studies
Students' handbook.
Guidance issue of school papar
Exploratory courses
____Courses on occupations. At what grade level?
Units on vocations within another course or courses
Printed material on college entrance requirements
College Day (College representatives visiting school)
Career Day
Description of opportunities for vocational training
__Study of community opportunities for work
Occupational books, pamphlets, magazines in library or guidance room
Visual presentation (e.g.,motion pictures, exhibits, posters)
Visits to industrial and commercial concerns
Personal interviews with students by business and profe331onal men
Others? Specify

HH

!H

|
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26,
27

28.

29,

30.

31,

3R,

33,

Library Order____ Other Specify

102

Where are the occupational-educational books; etc., located? Library
Guidance Room_, Principalts office, Other? Specifly

Source(s) of financial aid for providing guidance materials (Pamphlets, magazines
occupational information, etc.) School Funds School Board State

Do you have a plan providing orientation for entering students in:
Planning high school career Civic responsibility
Social relationships Location and use of school facilities,
, e.g., library, cafeteria, etc.
Comment: :
Do you provide any pre-college guidance? Yes____ No____
Comment: _
By which of the following means do you provide for individual differences?
——__Varied number of subjects carried Special courses for students who have
Homogeneous grouping ‘ - failed
Guidance in how to study - ____Provisions permitting capable students
Special coaching of slow students to "skip" grade or courses
Conferences with failing students ___ Differentiated assignments within
Cthers? class for slow and gifted students

Differentiated assignments out of
class for slow and gifted students
Check the following items which are included in your civic, educational, social
and recreational programs:
Student planned and conducted assemblies
____Student governing group with definite responsibilities
Clubs open.to all girls, such as Girl Reserves
Clubs open to all boys, such as Hi-Y
Cooperation with Boy Scouts, F,F.A., 4-H Groups
Subject matter clubs, hobby groups, etc.,
Group recreatlon, such as parties, picnics for entire group
Class or club picnics, parties, banqu ts
Recreation planned with parents participating
Other?

HH

i

Below are listed certain personality traits. Check any items on which effort is
made to discover underlying attitudes and experiences which mey have brought
forth this reaction.

Feelings of inadequacy ——_Insociability ——Dishonesty
Unhappy relation to parents ____Indifference Timidity
____Self-consciousness Despondency Resentment
Non-cooperation —___Unhappiness Suspiciousness
. _Friendlessness ____Habit formation such as tics, spezch dis-
Others? . orders, etc,
Double check those of the above list for which in gspecific instances so far this

vear something has been done to provide for better mental hygiene.

Do you have a follow-up plan for drop—outs and graduates other than the State
wide study of 1939-40 graduates? Yes NO____
Comment:




3ha

35.

36.
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Check any of the following m=ans by which you provide for in-gervice training in
guidance for the teaching staff:

Teachers' meeting devoted to discussion of use of records

Teachers! meeting devoted to study of used and intarpretation of tests
—.Teachers' meeting devoted to general discussicn of guidance problems
Case conference, or staff clinic, bringing together material on a student
Providing teachers with information about summer guidance courses
A special effort to make available to teachers current periodicals on
guidance '
Specify any others:

Check specific ways im which your guidance program has progressed in the past
five years:
More complete cumulative records
More adequate testing program
More provision for vocational information
More indivicual counseling
—__Increased holding power of your school
Other?

What are the most serious limitations to the success of your work?
Number in the order of importance.
Pressure of time
Insufficient time allotted in schedule
Limited budget
Non-cooperation of parents
Attitude and preparation of teachers
Others?

Would you like to have a copy of the results of this survey? Yes___ No

Name



Following its annual custom,
WORK AND TRAINING presents the
latest information available regard-
§ ing the summer school offerings in
guidance at Virginia colleges for
1952.

BRIDGEWATER COLLEGE

Measuremenis and Guidance.
Three hours. Major emphasis will
be placed on principles of organiz-
ing and administering a program of
guidance in the public schools,
especially high school. Attention will
also be given to tests and measure-
ments as they relate to the guidance
process. Instructor to be announced.

EMORY AND HENRY COLLEGE

411, Educational Tests and Meas-
4 urements. Three semester hours. June
§16—July 19. A knowledge of the
methods and instruments of objective
measurement is an important and
necessary part of any public school
Jadministrator, supervisor, or teacher
foday. The nature, construction, and
Quses of educational tests and scales,
'§ond important tests and scales in the
Ydifferent fields, methods of scoring,
feducational norms and their uses,
Jond the uses of standard tests and
'§scales as teaching instruments, and
§ heir administrative and supervisory
Juses are treated at length. Enough
Jstatistical information is given to en-
Jble the student to interpret the re-
] sults. Open to juniors and seniors,
dand to others who have had teach-
lﬂg experience, by permission of the
dinstructor. There will be a fee of
§°1.50 to pay for the necessary ma-
terials,

311. Child Psychology. Three se-
Mester hours. July 21 to August 23.
he instincts, emotions, and general
fiendencies of children up to the age
] of twelve or fourteen are studied.
arly tendencies which may lead to

A ™ —

APPENDIX D

Summer Courses In Guidance

serious difficulties are pointed out
and remedial measures are suggest-
ed. Each student is required to make
a detailed report of observation on
at least one child. Prerequisite: Psy-
chology 211.

LONGWOOD COLLEGE
Education 357S. Standardized

Tests. The selection, administration,

scoring, and interpretation of stand-
ardized tests used in elementary and
high schools. Five-week course, June
16 to July 19. Three semester hours
credit. Laboratory fee, $2.00. Instruc-
tor, Mrs. Kathleen G. Cover, Region-
al Supervisor of Guidance.

Education 339S. The Role of the
Classroom Teacher in Guidance. A
course for both elementary and high
school teachers. The responsibilities

—~of teachers in the total guidance

program will be examined. Tech-
niques of guidance will be studied.
Eight-week course, June 16 to August
9. Three semester hours credit. In-
structor, Mrs. Kathleen G. Cover, Re-
gional Supervisor of Guidance.

LYNCHBURG COLLEGE

A-282-11. Guidance, Testing, and
Evaluation. July 21 to August 23.
Three hours credit. Instructor, Albert
H. Shuster. Special attention in this
course is given to the child-study
and guidance function of the class-
room. teacher and to the techniques
of evaluating the outcome of educo-
tion on the elementary and secon-
dary school levels.

MADISON COLLEGE

Guidance in the High School. June
16 to July 1l. Instructor, Mr. Alfred
K. Eagle. An overview of adequate
guidance services will include iden-
tification of the problems of adoles-
cents and how to solve them. Mao-
terials fee: $1.00.

Counseling. July 14 to August 8. In-
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Suggested High

School Record Form

At the request of the Principal's
Association a committee from “that
association and members of the State
Department of Education worked out
a new high school record form. The
present plon is that if the form,
shown on pages 3-6, is acceptable,
it will be provided by the State De-
partment of Education to those high
schools in the State of Virginia who
do not already have an adequate
record of their students. It would of
course be advisable for schools to
continue using their own forms if
they are as comprehensive and more
suitable to the local situation.

This record card attempts to pro-
vide:

1. The basic information needed
by school administrators and teach-
ers in the systematic appraisal of a
student’s growth and development
toward the objectives that have been
established by the school, the stu-
dent, and the student's parents.

2. Information usually requested
by colleges considering the admis-
sion of a student.

3. Information often requested
by prospective employers.

Suggestions for ready access of
material:

l. Many junior and senior high
schools are now receiving a manila
folder with the record of the student's
development in the elementary
grades. It is suggested that the forms
on pages 3-6 be inserted in this fold-
er to provide a developmental case
history of the student. When manila
folders do not come up from the ele-
mentary grades, it is recommended
that folders be secured and that
these two forms plus the health rec-
ord HPE-h-1 serve as the basis for
cumulative records of each individ-
ual high school student.

APRIL, 1952
Volume 11 Number 8

THIS MONTH

Suggested High School Record Form __ 1

Summer Courses in Guidance

ROUTING:
From Principal:
To Teacher— 1
Counselors 2
3

To Librarian
for Files




RECORD FORMS (Cont'd)
Suggestions for recording data:

Page 1—It is suggested that
such information as parent or guard-
ian, present address, occupation of
the parent, and any other informao-
tion which might be subject to
change be written in with pencil so
as to be easily kept up to date.

It is suggested that when a stu-
dent transfers from another school
his grades be entered in the appro-
priate column with a notation of
the school in which the student earn-
ed those grades. Others may prefer
to keep this information in a different
colored pencil.

Page 2—Attention is called to
the fact that the health record section
is to be completed when the record
of the pupil is terminated and placed
in an inactive file. Current informa-
tion is listed on the state health form,
HPE-h-1.

Under family data, the school can
use its own discretion as to what to
put in comments. Such things as
whether the parents were living to-
gether when he was growing up, did
family finances affect his attitude or
work, was he unduly neglected or
sheltered in childhood, did he have
an opportunity for normal social de-
velopment, etc.t

Page 3—It might be advisable
to clip the photo rather than paste it,
and it would be important to give
the age of the pupil and the date
the picture was taken.

Under standardized test date, it is
recommended that in addition to the
information recorded, the individual
profile sheets be included in the cu-
mulative folder and a suitable nota-
tion made in this space. This would
be particularly true where there were

a large number of sub-sections.
© Under section entitled “Significant
Limitations, OQOutstanding Abilities,
Other Comments,” remarks should be
dated and signed by the observer so
as to be evaluated in the proper
perspective.

Page 4—Personal data record
section is a confidential terminal
evaluation. This evaluation will be
more meaningful if it is developed
over a period of several years with
several teachers participating in the
evaluation. This section could be
considered an attempt at appraising
the individual's normal behavior
pattern with a desire to help him im-
prove wherever possible and to give
a true picture of his behavior to
persons who might be in a position
to further assist the student.

2

RECORD FORMS (Cont'd)

The above suggestions touch only
a few of the more pertinent questions
that might arise concerning these
new record forms. Any suggestions
or criticisms regarding these forms
will be greatly appreciated.

These forms will probably be pre-
sented to the Principal’s conferences
this summer for approval, rejection,
or revision. It would be most helpful
to the committee if you would send
your suggestions immediately to the
Chairman of this committee.

Clarence L. Kent, Chairman
State Department of Education
State Consultation Service

815 E. Franklin Street
Richmond 19, Virginia

SUMMER COURSES (Cont'd)

structor, Mr. Alfred K. Eagle. Actual
experience in counseling high school
students will be provided. Materials
fee: $1.00. Prerequisite: Ed. 85 or
experience in guidance testing.

Problems in Child Study. June 16 to
July 11. Repeated July 14 to August
8. Instructor, Dr. Charles Caldwell.
This course is designed for those
who are working or plan to work
with children. The principles which
explain child growth and develop-
ment, and the causes of children's
behavior will be considered. The
course will also include an analysis
and discussion of behavior records
prepared by teachers as well as the
problems teachers encounter in
working with children in their class-
rooms. Opportunity will be provided
for observation.

Enrollment will be limited to 30.
A dvance registration is advised.
Write to Dr. Charles G. Caldwell,
Madison College.

MARY WASHINGTON COLLEGE

Education 116. Theory and Prac-
tice of Guidance. The philosophy
and function of guidance in educa-
tional institutions, with particular em-
phasis on the role of the teacher-coun-
selor in guidance programs. Conside-
eration is given such topics as coun-
seling, guidance in teaching, case
studies, keeping of records, group
guidance, orientation programs, apti-
tude testing, placement, use of occu-
pational information, and organiza-
tion of the guidance program. In-
structor to be announced.

Intended for graduate students
and advanced undergraduate stu-
dents. Three semester hours’ grad-
uate credit may be obtained by stu-

(Continued on Page 7)
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Guidance Assistance

The Consultation Services of the Divi-
sion of Secondary Education render the
following services to the public schocls
of Virginia on request:

(1) Advisory assistance relative to their
guidance programs.

(2) Copies of WORK AND TRAINING
during the school year.

(3) A vocational information service in
answer to questions from faculty
members in connection with quid-
ance.

(4) A machine test-scoring service on a
cost basis by the State Consultation
Service for Virginia schools and col-
leges.

State Consultation Service
815 E. Franklin Street
Richmond 19, Virginia

Clarence L. Kent, Director
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D. M. 1. Building, Kemper Road,
Danville, Virginia
F. E. Finney, District Supervisor
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W. Herman Bell, District Supervisor
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Radford College

*Operated by the State Department
of Education in cooperation with 1he
local school Boards of Danville an
Norfolk, respectively.
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Non-resident ol
Sex: M. —
Place of Birth Last Schoo! Attended Grade Completed 11 Yr. System O &chaet Division
12 Yr. System [m]
Parent (or Guardian) . Present Address (In Pencil) Tel. No. QOccupation Accredited by: N
State Board of Ed. [J Southern Association O
Nationality Entered Left Reason for Leaving Returned Graduated Rank in Graduating Class Size ot Graduating Class:
Quartife: No.
19 —19. 19, —19 19, —19 19 —19 19 — 19 TOTAL
SUBJECT UNITS
Grade Grade Grade Grade — Grade
Please Indicate Number No. | Sem. || No. | Sem.| Yr. | Unit | No. | Sem. |} No. | Sem.| Yr. | Unit | No. | Sem. || No. | Sem. | Yr. | Unit | No. | Sem. || No. | Sem. | Yr. | Unit | No. { Sem. || No. | Sem.| Yr. | Unit
of Course Cou. { Av. || Cou. | Av. | Av. | Cr. | Cou. | Av. |{ Cou. | Av. | Av. | Cr. | Cou. | Av. || Cou. | Av. | Av. | Cr. | Cou. | Av. || Cou. | Av. | Av. | Cr. | Cou. | Av. || Cou. | Av. | Av. | Cr.
English (1, 2, 3, 4 :
ia and United States History
ia and U. S. Government
;
TOTAL UNITS
Days Days Times Days Days Times Days Days Times Days Days Times Days Days Times
Yearly Attend: Pres. Abs. Tardy Pres. Abs. Tardy Pres. Abs. Tardy Pres. Abs. Tardy Pres. Abs. Tardy
Home Room Teacher




Name School
EIGHTH GRADE DATA: 19 -19__ DaysPresent . Days Absent ____ Tardy
Courses . Remarks : _ Courses Remarks
Comments:

Home Room Teacher

HEALTH RECORD: (To be completed when record of pupil is terminated and placed in inactive file.)

1. General Health

2. List all physical defects noted on health card (HPE-h-1)

19

FAMILY DATA: . Date Recorded

Name Age © Health Birthplace

Education

Father

Occupation:*

Mother

Occupation: ™

Guardian

Occupation:*
*Indicate under Occupation the exact type of work and place of employment.

Comments:

'‘Names of V i School Grade or - Living
Brothers and Sisters Age Term Completed

at Home Married ‘Occupation Where Employed

.Additional Comments:

Does pupil’'s family have a church preference? If so, what is it?

Does pupil have a church preference? If so, what is it?




PHOTO

(Give age of pupil and
Date of Picture)

Last o ) First - Middle Sex Date of Birth
P—
Date . S R L. TRANSCRIPT SENT or iNQUIRY ANSWERED

"AINDARDIZED TEST DATA (See Individual Profile Sheets for additional information.)

: g = .
' Test Name and Form (or subtests) 32 = Norm Group s 5 £ Z 32
; s 5E o4 £3 S $2 £3
3 cH [ oo o< E< <ud Sul
I~
tmarks:
—
. Vocational Plans Educational Plans Interests, Hobbies and Special Talents
e
3
§
I~
1
~——
U
[~——
L
,
' |

Mificant limitations, outstanding abilities and other comments:




ACTIVITIES RECORD

List activities and organizations in which pupil actively participated:

List major offices held by pupil:'

WORK EXPERIENCE (List all jobs including after-school, vacation and part-time).

Employer....

Date Started
Date Stopped

Kind of Work... ............

Hours and Pay

Like or Dislike™

Why and Comments:....................

PERSONAL DATA RECORD _Confidential TERMINAL EVALUATION Date Grade

Seriousness
of Purpose | I | |

Not Evidenced Some Average Above Ave. Purposeful
Industry | | | | |

Not Evidenced Needs Pressure Needs prodding Prepares Work Additional Work
Initiative: | I | | |

Not Evidenced Initiative Average Above Ave. Very Much
Concern
for Others | | | | |

Anti-Social Self-Centered Average Concerned Strongly Concerned
Influence
on Others | | | | |
Not Evidenced Some Average Above Average Very Much
Responsibility | | | | |
Not Evidenced Some Usually Dependable Conscientious Very
Emotional | |
Stability Very Emotional Excitable | | |
Usually Well Balanced Very Stable
| l § Well-Balanced
Apathetic Unresponsive




SUMMER COURSES (Cont'd)

dents who have been approved for
graduate study by the Department
of Education at the University of
Virginia. Advanced undergraduate
students may be permitted to enroll
for undergraduate credit of three
semester hours. The dates of the
summer sessions are June 16 to
August 8.

RADFORD COLLEGE -

Education 447. Principles of Guid-
ance for Classroom Teachers. Prere-
quisite: General Psychology. One
session hour credit. Instructor, Dr.
M'Ledge Moffett. Analyzes the activ-

ities of the school program and gives

experience in techniques of personal,
social, educational, and vocational
guidance.

Education 447A. Guidance Tech-
niques for the Elementary Schools.
One session hour credit. Mr. Paul E.
Behrens, Instructor. For teachers, ad-
ministrators, and others having re-
sponsibility for elementary school
pupils. Deals with such techniques
as observations, anecdotal records,
interviews, case studies, use of ston-
dardized tests, and wvarious provi-
sions for individual differences. May
be taken as a substitute for Educao-
tion 447.

Education 556. Advanced Educa-
tional Guidance. Prerequisite: Under-
graduate course in Guidance or its
equivalent. One session hour grad-
uate credit. Instructor, Dr. M'Ledge
Moffett. Includes the principles and
techniques of quidance and counsel-
ing designed to meet the needs of
classroom teachers and school ad-
ministrators in developing and un-
derstanding of, and skills in, teacher-
%‘.?upil guidance in the school situa-
ion.

Dates for the summer school
courses are as follows: First term—
June 11 to July 16, Second term—
July 16 to August 20.

ROANOKE COLLEGE

Education 16. Guidance and Coun-
seling in Elementary and High
School. Two or three semester hours
credit. June 13 to July 25 (6 weeks’
term) or June 13 to August 16 (9
Weeks' term.) Instructor, Professor
Silas.  Physiological, psychologlcal
social and personal aspects of
growth and development. Methods
and techniques of study and analyz-
Ing the needs of children and youth;
Procedures of the various phases of
Juidance — educational, vocational,
Social, and personal.

Bpril, 1952

UNIVERSITY OF RICHMOND

Ed. S327. “Guidance in the Sec-
ondary School.” June 16 to July 25.
Prerequisite: 9 hours in Education
and Psychology. Three semester
hours credit. Instructor, Dr. John F.
Showalter. The need for guidance;
concepts of guidance; its purposes;
instruments of guidance; adminis-
trative, curricular, -and extra-class
provisions for guidance; the teacher
as counselor and personnel worker.

Ed. S345. "Practice in Counseling
Techniques.” Three semester hours
credit. A brief review of the basic
principles of interviewing, cumula-
tive records, testing, use of occupo-
tional, educational, and personal ad-
justment information. Opportunity
will be provided to counsel with high
school students. This counseling is
done under the supervision of Mr.
Lucien D. Adams, formerly with the
State Consultation Service and now
Director of Instruction in Richmond
Public Schools. Applicants must
have succesfully completed Ed. S327
or its equivalent. Counselors, admin-
istrators, or teachers having guid-
ance responsibilities in a Virginia
High School will be given preference
in considering applications since en-
rollment is limited. It is suggested
that persons enrolling in this course
do not enroll in another class. The
class will meet for a period of three
weeks, June 23 through July 11, from
10:00 A.M. to 3:00 P.M. at John Mar-
shall High School in downtown Rich-
mond.

UNIVERSITYYOF VIRGINIA

Twelve semester-hours of educa-
tion or psychology are prerequ1s1te
for the following courses.

Education sll14. Mental Hygiene.
June 23 to July 19. Three semester
hours credit. Instructor, Miss Mary
Walker Randolph. The elementary
principles governing the develop-
ment of human behavior with par-
ticular reference to the cause and
prevention of social and emotional
maladjustment; the responsibility of
the school for the cultivation of the
wholesome personality.

Education s116. Theory and Prac-
tice of Guidance. June 23 to August
16. Three semester hours credit. In-
structor,- Dr. Richard A. Meade. The
philosophy and function of guidance
in educational institutions, with par-
Hcular emphasis on the role of the
teacher-counselor in guidance pro-
grams. Consideration is given to
such topics as counseling, guidance
in teaching, case studies, keeping

of records, group guidance, orienta-
tion programs, aptitude testing,
placement, use of occupational in-
formation, and organization of the
guidance program.

Education s135. Personnel Man-
agement in School Administration.
June 23 to August 16. Three semester
hours. Instructor, Dr. B. J. Chandler.
Theory and practice in the adminis-
tration of the teaching staff and
school employees: selection, salo-
ries, tenure, retirement, classification
and promotion, training-in-service.
Emphasis is placed on the participa-
tion of educational workers in admin-
istrative activities.

Education s171. Human Relations
in Education. June 23 to August 16.
Three semester hours. Instructor, Dr.
Earl R. Boggs. The diagnostic and
remedial study of pupil-pupil and
pupil-teacher relationships in the
classroom. The administration of so-
ciometric analysis tests to pupils and
the interpretation of results in terms
of improved teaching-learning ac-
tivities.

Education s184. Human Growth
and Development. June 23 to August
16. Three semester hours. Dr. John
Alexander Rorer, Instructor. The prin-
ciples of child development and their
implications for guidance.

Education s216. Individual Coun-

~ seling and Group Guidance. June 23

to August 16. Three semester hours
credit. Instructor, Mr. William W.
Savage. The theory and techniques
of individual counseling and group
guidance are considered along with
a treatment of such problems as the
use of tests in gathering data, pro-
cedures for studying groups, devel-
opment of cumulative records sys-
tems, and the evaluation of counsel-
ing procedures.

Education s250-F. Laboratory
Course in the Wechsler-Bellevue In-
telligence Scale. June 23 to August
16. Three semester hours credit. In-
structor, Mr. Arthur J. Bachrach. A
detailed study of the purpose and
technique of the Wechsler-Bellevue
Intelligence Scale for Adults. A gen-
eral approach to the problem of in-
telligence and its measurement. Lab-
oratory practice in administration,
scoring, and interpretation of the
Wechsler-Bellevue tests.

Education s250-K. Mental Hygiene.

June 23 to August 16 (one two-hour
evening meeting each week during
the eight-week session). One semes-
ter hour credit. Instructor, Mr. Arthur
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I. Bachrach. The dynamics of human
adjustment and a study of behavior,
normal and aberrant, with. particular
‘reference to the role of the school
and home in the development of per-
sonality. ,

Twelve semester-hours of psychol-
ogy or permission of the instructor
are prerequisite for the following
courses:

Psychology sl119. Psychology of
Adolescence. June 23 to August 16.
Three semester hours credit. Instruc-
tor to be announced. The examina-
tion of psychological and physio-
logical changes occurring during the
adolescent period, with emphasis on
attitudes and interests, social adjust-
ment, and behavior problems com-
ing out of the growth process.

Psychology s135. Aptitude Testing.

June 23 to August 16. Three semes-
ter hours credit. Instructor to be an-
nounced. The construction, use, and
interpretation of aptitude tests for vo-
cational guidance and industrial
. placement. A review of the findings
of aptitude testing for military classi-
fication in World War II is included.

WORKSHOP COURSE

Education s107-]. Problems in
Guidance—Industrial and Business
Practicum. June 23 to July 18. Four
semester hours credit. Instructor, Dr.
Fred B. Dixon. Members of this prob-
lems course will devote three of the
four weeks period to firsthand work
experience in business and indus-
fries in Richmond, Virginia. Those
enrolled will be assigned to a job
for firsthand work experience. In
addition, students will meet in semi-
nar groups to discuss personnel op-
portunities ond job requirements
they are facing. Visits to key indus-
tries in and near Richmond will be
scheduled. The group will assemble
at the University on June 23 for or-
" ganization and orientation and at the
conclusion of the course will return
to Charlottesville for a summary and
svaluation of the course. Enrollment
in the course is limited to a maxi-
mum of twenty students. Students
will be admitted on the basis of their
qualifications for this type of work
and the date on which their applica-
tions are received. Total fees will be
$30.00 tuition for Virginians, plus
$5.00 registration fee. Living and
travel expenses will be kept to «
minimum.

VIRGINIA POLYTECHNIC
INSTITUTE

Education 401. Vocational and Ed-

ucational Guidance. June 11 to July
19. Three quarter credit hours. Prof-
fessor D. L. Kinnear. Prerequisites:
none. Development, scope, purposes
and methods employed in vocation-

al and educational programs in the

administration of guidance programs
in the smaller school systems. Fees:
6 weeks summer term $30.00 for Vir-
ginia students, $60.00 for out-of-state
students, for full programs.

VIRGINIA STATE COLLEGE

Ed. 182. Problems in Guidance.
June 16 to August 15. No prerequi-
sites. 4 semester hours. Instructor, Mr.
David N. Henderson. Designed to
assist supervisors, principals, teach-
ers, and counselors to understand
the problems of youth and to formu-
late techniques for their solution.

Guidance 430. Principles of Guid-
ance. June 16 to August 15. Prerequi-
site: Graduate students only. 3 se-
mester hours. Instructor, Dr. Alonzo
M. Myster. Conprehensive survey
of field, techniques and practices, or-
ganization and administration of the
guidance program.

Guidance 432. Personality Adjust-
ment. June 16 to August 15. Prerequi-
site: Completion of five courses in
guidance and /or psychology. 3 se-
mester hours. Instructor, Mr. Aubrey
S. Escoffery. A study of personality
maladjustments, procedures for pre-
vention and correction, and critical
review of the literature.

Guidance 433. Occupational Infor-
mation and Analysis. June 16 to
August 15. 3 semester hours. Instruc-
tor, Mr. David N. Henderson. Exami-
nation of techniques of studying and
presenting information relating to
occupational life. '

Guidance 435. Techniques of Coun-
seling. June 16 to August 15. 3 se-
mester hours. Instructor, Dr, Elwood
B. Boone. Emphasis will be upon the
development and adjustment of the
individual through the use of coun-
seling procedures.

VIRGINIA UNION UNIVERSITY

Education 311. Guidance. June 16
to August 14. No prerequisite. Three
semester hours credit. Instructor, Mr.
C. W. Florence. This is a general
introduction to guidance for the
classroom teacher.

COLLEGE OF WILLIAM AND MARY

Education S304s. Guidance and
Personnel Work in Public Schools.
June 17 to August 15. No prerequis-
ite. Three semester hours. This
course is designed to help equip the

homeroom and classroom teacher for
guidance responsibilities. Students
will become acquainted with the in.
struments of guidance and their op.
plication in the solution of problems
of adjusting and counseling school
pupils. Stress will be placed op
counseling with students on person-
al, educational, and vocational
problems.

Educational S414s. Techniques in
Counseling. June 17 to August 15.
Prerequisites: Ed. $5304s or equiva.
lent. Three semester hours. Instruc-
tor, Mr. Donald Herrmann. A study
of the procedures for securing and
using data necessary to understond
the counselee; the development of
skill in using assembled data in
counseling. '

Education S417s. Basic Informo:-
tion and Records for Guidance Pur-
poses. June 17 to August 15. Prere-
quisite: Ed. S304s or equivalent.
Three semester hours. Instructor,
Mr. Donald Herrmann. Techniques
for developing coramunity occupc-
tional surveys; sources of occupa-
tional and educational information;
methods of using such information
in guidance; and development and
use of cumulative pupil records.

Education S418s. Organization of
Guidance Programs. June 17 to Au-
gust 15. Prerequisite: Ed. S304s or
equivalent. Three semester hours.
Instructor, Mr. Donald Herrmann. A
study of the procedures involved in
organizing and developing guidance
programs in school.

Education S419s. Research in
Guidance Problems. June 17 to Auw
gust 15. Prerequisite: Ed. S304s or
equivalent. Three semester hours.
Instructor, Mr. Donald Herrmann.
Planned for students who wish to
undertake the study, on an individ-
ual basis, of special problems re-
lated to guidance which are not
treated in S414s, S417s, and S418s.

Psychology 202. Psychological
Methods. Instructor, Mr. Wolin. This
course will deal with an introduction
to descriptive statistics, experimenta
design, and methods of testing and
rating.

Psychology 401. Group Psycholod-
ical Tests. Instructor, Mr. Bare. This
course will deal with an analysis O
how psychological tests are maae
and an introduction to their interpré-
tation, standard group tests of intells
gence, personality and interest will
be administered, scored and inter
preted.

Work and Trainind
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106
AFPERDIX F

Cooperating Schools

Zrvinton

- Lounty fame of School \ inrollwent
Accomac Accomace L7
Atlantic 147
Lloxom 79
Tangier b
Albemarle ticIntire 218
' Merriweather-Lowis 106
Scotteville 108
Alleghany Eoiling Springs &2
Amherst Lmherst 157
Augusta Churchville 132
Craigsville 152
Yount Sidney €0
fath #¥illbore 85
Valley High 135
Redford Boonsbore 71
Huddleston 73
Dotetourt Fuchanan 160
fincastle 185
Troutville 142
- Puchanan Couneil 105
Campbell Rustburg 102
Clarke Clarke County 307
Caroline Caroline 175
Carrcll Lambsburg 39
Laurel Fori 18
Sylvatus 46
Dickenson Clincho 125
150



County
Dinwiddie

Essex
Pairfax

Fagquier
Floyd

Fluvanna
Giles

Gloucester

- Grayson

Halifax

Banover

Henry

Isle of Wight
James City

- Lancaster

Lee

Loudoun

Yame of School

Binwiddie
Mldway

Tappahannock
Herndon

Remington
Warrenton

Check
Willis

Fluvanna County
Pembroke

Achilles
Botetourt

Independence

Cluster Springs
Scottsburg
Virgilina
wilson Memorial

Battlefield Park
HDeaver Dam
tiontpelier

Axton
Spencer~Penn

Carrsville
Toano

Kilmarnock
Lively

Dryden
Aldie

Leesbursy
Lincoln

167

Imrollment

145
73

155
2L5

32
180

115
175

140
170

117

115
321
191



County
fadison
Vathews

Fecklenburg

Middlesex
Fontgomery
ilansemnond
flelson

Kew Kent

Yorthampton

Rorthumberland

Urange

Page

Fatrick

?ittsylvania

Frince Georges

Frince %illiam

Fulaski

Roanoke

Name of School

Enrollment

Fadison
athews
Chase City
Clarksville
South ilill
¥iddlesex
Auburn
whaleyville
Lovingston
flew Kent

Cape Charles
Northampton

Callao
Reedville
Wicomico
Orange

Luray
Snenandoah

Hardin-Reynolds [Memorial
lieadows of Dan

Stuart

woolwine

Callands
Chathams

Carson
Disputana

Ueccoquan District

Lraper

Fent Mountain

156

310
210
254,
200
215
158

90
187

93

80
287

95
55
203

254
194

150
100

8l
162

52
58

190
195
L0



County

flappahannock

Richmond
Rockbridge

Rockingham

Seott

Shenandozah

Smyth

Southampton

Stalford

Sussex

Tazewell

Jashington

Jestmoreland

Yythe

Vame of School

fappahannock County

Faynham
warsaw

Effinger
Goshien

Elkton
Linville~Zdom
Fortevideo

tilton

Manville
Nickelsville

fiye Cove Memorial

hew Market
Triplett
woodstock

Sugar Grove

Boykinse
Courtland
Drewryville
Newsoms

Staflord

Jaratt
Wakefield

Burke's Garden

Lethel

Glade Spring
ronnarock
Valley Institute

Cople
Gak Grove
YashingtonLee

Jackson emorial
Rural Retreat

nrollment

160

58
9%

118
50

250
150
335

145

50
117
130

170
180
182

126

74
118
36
36

145

63
40

34

87
205
52
135

61
65.
33

224
177



‘ 110
- City Yame of School Enrollment

Falls Church Georpe fason 343
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TeCGey 1940 Served on active duty in U.S} Haval FofcesA
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RandolpheMacon College 1945-1948, lember Commons Club,
Beta Beta Beta, Honorary Blology Society, and Chi Beta Phi,
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Taught in YWestmorelaud County Scheols in Virginia Hovember
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