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y INTRODUCTION o
| ?he"ﬁur;.)oa& of this study is to review one of thevv ‘préssa

ing problems of education -« its relation to religion ~  in the
1ight of the oultural changes in our democratic socieby, and
in the light of the soientific study of religlon, Studies in
religion during the last £ifty years have shown with inoress-
ing olarity that religion is not an isolated and specialized
experience in and of itself, but a potential quality that ine
heres in any and every experience of normal living, operating
in the realm of appreciation and values. SER

Studies of our ohanging culture of the last £ifty years
have shown a disturbed oulture, weakened authority of custom,
sociai perplexity, undigested social change and a call_ous‘ self=
ishness which canmot support & lasting oivilization, Over
against ‘l:his spiritual unrest, and the perplexity of the world,
the public school shonld upbuild in the young the spiritual val-
ues necessary for a just and lasting civiligation. The findings
of this study indioa'be some ways in which this may be done,
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Ohapter 1

TEE DEVELOFPMERT OF A NEW SETTIRG
FOR THE OLD PROBLEM



Chaptex 1 |
THE DEVELOPMENT OF A NEW SETTING
FOR THE OLD PROBLEM
 %he place of religlon in education was not settled for-
ever when sectarian instruction was taken out of the public
schools, There 1s & new awareness of ‘the problem that is ex-
piessed.’in the contemporary speeches _and writings ofk public
offisialst of '-Scihool, authorities? as weli. as church men,
!mere 'is an evaluation of the results of ‘the school controversy
which shows that momentaty peace was bought at a high 'cost.‘f
Mhe Gatholics lost their subsidies and henoeforth were forced
wholly to support their schools. The ’Px"otest'ant | denominations
"lost the teaching of their religlon in the public schools which
henca::‘orth wexre coni’ine&_, té purely secuiar subjeots. The pub-
o séﬁf,‘:ovls lost .‘a'vlargs paxt of the moral restraint which xe~
1igion alone can impert, The churches lost many who should have
bacoxﬁé faithful members and the state £inds 1ts burdens vastly

T gonference on Children in & Democracys Papers and Discussions
at the Initial Session®. (Washington, D. 0., U. B. Department

of Labor, 1939) pp. 4, 5.
2 "ime Publio Bcho%g.s end Spiritual Values" edited by

John 8. Brubacher, N. Y. Harper & Bros., 1944, p. 3.



inoreased and ita citizenship degenerating, The consequences
of a godless education can bs studied today at close hand in
any penitentiaxy, house of correction, or reform sohool. They
are vitally felt by every %eacgher from the kindsrgexten to the
university and by every business man from the corner grocai to
the president of the most powerful banks They fill the courts
with 1itigation, the jails with inmates, end the graves with
corpses, '3

mhere i3 a new awareness of ‘the problem which was oxeated
by the recognition of religion, as defined in the 1ntroaup§ion,
a8 a function of demooracys The sourae of this avareness is
in the conoexrn of the community for the needs of the nation and
the neeés of its youth.4 In contemporary thinking on th;g‘yrobﬁ
‘lem there has been a shift from the ecolesiastical, seoﬁaxian.
church and state point of view to that axising in the gxeaﬂof
community welfare and public policy. In ordex %o understand
this shift we must review the cultural changes in owx country
in the fields of demooracy education and religion and thelx

" relationships,

7 Carl Zollmann "ihe Heiation of Church and State", Chapter XVIII,
"Studies in Religious Eduoation®, Tenn, cokesbury Press, 1931.
Carl Zollmann is Profesgsor of Law at Marquette Univeraity.

4 Bronsislaw Malinowski "Freedom and QOiviligation®, N, Y., Ray
Publishers, 1944, p. 208,

" Charles and Kary Beard "The Making of Ameriocan civilization“
B. Ys, HoKillan, 1940, p. 868.



The Changing Concept of Demooracy

The gréﬁth of this country has been accompanied by changes
in the bioléginal and ethnio character of the peOple.¢ The early
settlers oame from Great Britain with small groups rrom Holland,
Germany, Franoe, and ths Soandinavian conntriea. Ax thia time
‘:tha p30plo werw comparatively homogenous in 1anguage and rage.
By 1850 the souroa of popnlation had shiftsd to canxral, eastexn,
‘and souxhern Europe, and great changes tn our national ecannmy
and ouxr way‘or life had taken place, The Amarican sooiety which
‘began as predominantly agricnltura15 is now predominantly indus-
trial and a way of 1life, rooted 1n.tha soil and produotive of
selrbsurfioiency and independenoe, has given way to a dependenoe
upon wages and a mechanized existence 1n citias.ﬁ The early
struggle with nature on the trontier oalled forth all the 1n1tia~
tive and reeourcefulnesa a man could muster and rewarded him with
a feeling ef 1ndependenoe that beoame a characteristio of the
Amexrican mind‘ Out of the experiances of the rronxier,came-a
_philesophy of pragmatism, experimentalism, and rugged 1ndividu»
alism that colored the outlook of the 19th century,7 |

- But the olcsing of the Irontier and the teohnolosical devel-
opmant of communication, production, and tranaportation brnught

5 16id.; Ds 26.
6 Ibid., p. 196,
7 Ibi&., Pe 561,



abuut a new national eccnomy that demanded sooial planning to
maet national needs.s Sooial planning in its tum needed a new
oorporata attituda to meet the sgoocial problema of haalth, nutri-
,,tipn;‘hbusing; and éduoatiéngg

So we see our concept of democracy changing,as‘oﬁr needs
_change ina growing and developing country. Our'early'need was
fbr a non«interferins govarnment beoause the individual hed to
be tree tc tame the wilderness and to satlsfy the 1ongings which
had brought him Yo this counxry, S0 our eaxly government was
political only. But there was a growing need of somefhing b~
sides personal liberty, which was felt even before the rronxier
‘»waa olosed. The necessity of co-operation and reSponsibility OXw
tended the influenoe of government to industry, education, and
 the rights of minority groups. In the twentieth century we
- found 6urselves‘precip1tated 1ntova'devéloping planetary society
which has forced us as a nation and aélindividuals to face a new
respensibinty in the world.l9Y |

In the early days of our democratic experiment enlightened
leaders felt that the people needed Imowledge and understanding

L) oonduet their govermment. But today democracy demands more

m ‘ c 3'5’5.

9 Gharles and Mary Beard "Amexrica in Midpassage", K., Y., The
MacKillan Co,, 1939, D 868,

10 Edward Benes "Democracy Today and Tomorxow", N, Y., The
Hacﬂillan 00,4,y 19338, pp. 213, 218,



than ¥mowledge and understanding on the part of the people.
"It requires an active and creative attitude, a living and he-
role spirit, a positive sense of social obligation, anheagqr-
ness to improve society, a faith in both the ends and means of
democracy, above all a grest and ennobling goal toward which to
strive.,"1 fThe plans for our new planetary world outrun our
intellectual habits and our emotional patterns, = Economics and
poiitical'statesmanship i3 not enough.'2 Henry Wallace has re-
minded us that we need a new heart. ”‘
Education is the ohief sooial instrument through which the
children of the new world will be instructedl? in the values
and ideals that are necessary to citizenship.14 Our ohangiﬁs
| concept of demooracy demands that eduecation rethink its néture
and social funotion, "espeoially at the point of its greatest
weakness, - values, ideals, and motivation, "o

Y1 Geoxge oounts "Ihe Sohools Oan Teach Democracy”, K. Y., The
John Day Co., 1939, p. 31,

12 Wallace Brelt Donham "Education for Responsible Living",

' Cambridge, Harvard University Press, 1944, p. 138, '

13 Fllwood P. Cubberly "The History of Education", Cambridge,

~ The Riverside Press, 1920, p. 835.

14 John Brubacher, editor "The Public Schools and Spiritual
Yalues", N. Y., Harper & Bros., 1944, p. l.

15 William C. Bower "Church and State in Education®, Ohicago,
University of Chiocago Press, 1944, p. 20.



Phe Changing Ooncept of Religious Place in Education
Religion‘was the first oonoern of 1ife for most of tha

early settlers and consequently, education in the early period
of our development was to and for a religious end.}® The set-
tlers of the northern'and middle states had suffered persecu-
tion and hardship for their religion and around their religious
principles they had centered their life. Among the Calvinistic
?ﬁritana the Church and the State were united anﬁ ‘the schools |
were religious in ocontent and Spirit.17 The middle colonies
were haterageneoua and there oould be no union of chnrch and
Btata in the matter of education that was sectarlian in purpose.
Eadh church assumed the regponsiblility of educating 1ts own and
aduoation assumed the parochial patﬁernﬁla

 The southern settlers came to this countxry for economio
reasons more frequently than for religlous reasons, and though
‘they brought their Anglican hexitage with them, it was_ eoonomio '
status, neither ‘church nor state ‘that determined opportzmities

for education,?

16 Filiwood Cubberly "ihe History of Education" Boston, Houghton
- Mifflin Co., 1920, D. 839,
17 Ellwood Cubberly "The History of Education” Boston, Houghxon
Mifflin GOus 1920} Pe 3600
18 Ibid., D« 371,
19 Ibid., ps 372+



"As the country grew there was a noticeable shifting from
the older religious view toward a newer conception of education
as a ﬁfépafétion'for 1ife in the world here,"20 andiby thq mid~-
dle of thefeighteenth century, the place of religion in education
was waning, Rt | | f:

At the beginning of the eighteenth century, the thought of
the world had changed from a medimeval to a modexn point oifview.
Everywhere the school was taken over from the church, and educa~
tion was made a constructive instrument of the state, The most
immediate factor in the secularization of education in theiUhited
States ﬁas the disagreement between the various seots as fq\whiah
should have the preference 1n the schools, Sectarianism was re-
moved from public education by the impetus of Horace Mann and
also President Grant in 1875, who, identifying religion with sec~
terianism, said, "Leave the matter of religion to the family ale
tar, the ohurch and ‘the private school, supported entirely by
private contridbutions, Keep the church an§ the state forever
éeparate.“?l’ |

There were other factors, however, that led the people to
aécept akpublio school system entirely divorced from religion,
The raligicns subjects of the church schools were too limited
to meet the demands of & growing government for intelligent

20 I513.5 5, 435,
21 P, Henxy latz "Studies in Religious Education®™, Nashville,
Cokesbuxry Preas, 1931, p. 421,



citizenship. There was an "emphasis on public education as a
promise for the fulfillment of the democratic ideal, as an ine
strument for making democratic government adequate to the exi-
gencles of soclety, and as a corrective for the evils of the
wider democracy brought about by the extension of suffrage."22
The cost of edueation grew rapidly and, "though they were loath
4o relinquish in any way their former hold on the young,“g3 the
ohmrches had to relinquish education to the state. Tne school
distriots of the frpntier towna were civil rather than religious
units,24 and administered the funotions of government as well as
education to a citizenry that was becoming less homogeneous
through a great inorease in immigration. ,

To these factors must be added a growing secularization of
American oulture,25 There has been a phenomenal development in
sclence, technology, and production, and a corresponding lag in

moxrals, religion, and art.zs There has been a tendency away

B3 "The Unique Function of Education in American Democracy™,
edited by Educational Policies Commission, Washington,
‘Fational Education Association, p. 44,

23 Ellwood Outberley "The History of Edueation", Boston, Houghton
Mifflin and Co.y 1920, D, 658, ,

24 Willism GC. Bower "Ohurch and State in Education", Ohicago,
University of Chicago Press, 1944, p. 26,

25 Horace L. ®riess and Herbert W. Schneider, "Religion in
Various Cultures®", N. Y. Henry Halt & Go., 1932.

26 W, T. Ogburn "Recent Soolal Trends", N, Y, MoGraw Hill

Book Co.y vIno.; 1933, D 17,



from syiritual {deals and toward monetary gain,27 fThere has
been a progressive seoularization of American life with a tend~
enoy to fall apart in highly specialized and unrelated interests.
The resu],ting unbalance 18 a strain on the soecial group and since
there is an uppér 1imit to the load of strain that any civilie.
zatiozi can carry28 "for us in America, the present is an age of
reckoning, We are being summoned before the bar of history to
prove that we are the txrue sons and daughters ot those countless
men and women of diverse race, creed, and nationality, who through
the centuries have painfully and hopefully built the great human
heritage of popular justice and freedom, "2

~ Much that happens in our present society dehumaniges, and
man lacks a scale of comparison by which to evaluate himself, 50
The unbalanoe of highly specialized and unrelated interests must
be redressed by restoring ends and values to their proper place
of pre-eminence. I:f the past progress of humanity can be de-
fined és_ the process of transforming society so as to make our
highest 1deals 4ncreasingly practical for its individusl members, %
then 'thé contemporaxy pioture with regard to values and ideals

27 Haxold Rugg "Demooracy and the Currioulum”, K. Y., D. Appleton
Century 0., 1939,

28 Ibid.y p. 328, v
29 George Counts “The 8chools Qan Teach Demooracy", K, Y., The

John Day 0osy 19%9; Ds 5. ‘
%0 Mark Van Doren "Liberal Education", K. Y,, H, Halt & Qo.,

1943 18, 20.
31 atona’R. Whltobeed "Adventures of Ideas”, . Y., MacMillan,

1933, P, 8,
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cannot be 'accepted as adsquate for an education of yoﬁxis 'pébple
who desire to play and who must play a s:l.gnitican‘b :role in the
making of a :L’uture upon which our oivilization depends. 32
Hilaire Belloo vividly contrasts the picture of his ancestom ‘
held by the youth of the past few generations who were influenced
'by m:l.ton's "Paradise Logt", with that held by the youth of today
' "who are stamped by a new mythology" which 1s called "seientific.
In plaoe of Paradise with a God-like Adam end a delicious Eve"
the youth of today “sees a wild, peopled by cretins uncouth and
hairy - inarticulate as well., There is no Eden for the youth
of today - not even a Hell - there is only a sort of nésty fog
from which he doubts vhether he shall ever escape, I3

As a people we i’ace the future with morxe than our highly
developed techniques, we face it with a cultural heritage of
values, Our heritage is spiritual as well as material, Our
eneny, the'“totalitarian state, has recogniged religion vasva,’
necessary factor in achieving unity of personality and purpose,
‘We oannot continue to fail to achieve synthesis and unity in
our deﬁoomoy by allowing old and dead ideas of religion to keep
our heritage of spiritual values from its proper place "as an
esseﬁtiél element in modern education and general oulture."34

%% Daniel Prescott, 5haiman "Enotion and the Educative Process",
Washington, Amexrican Council on Bduecation, 193%8, pp. 105, 106.
33 Hileire Belloec "Milton", Philadelphia, J. B. Bippincott Co., 1935,

pPp« 260, 261,
34 Edwin 0. James "The Social Function of Religion" KRashville,

Cokesbury Press, 1940, p. 305,
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In the process of the secularization of education in the
United Stafes:the state assumed contxrol of the culfurallsqienw
tific and fechnologioal education Of'the oitizens and the:éhnrch
agsuned control of the religious education of 1ts members under |
'1imitations it had not had before, The results for good were
dafinite. Ehe rights of minoxrity groups were not 1nfr1nged upon
vvanﬁ religious tolerance grew to an amazing degree. The churoh |
was completely separated trom the state and was free to develop
in a rree aoeiety.

‘ But in excluding seotarian raligion from the schools all
‘xéligion was‘excluded, and without intending it, the school is
3placeé in a ﬁoéifion of exerting a negative‘influence against-
raligion.’ Its exclusion dismembers our cultural 1nheritanc§ and -
theréby aismemﬁera the ohild.”? We fail'to deal with the deeper
valuations of our oulture, and we fail to orient the child's
whole self to reality.37 These results were not intended. "In
a day when a considerable amount of religious instruction, and
uith 4t oharacter training, could be expected to come from the
‘home and church, 1ts lack in the public school system was,1esa
sézﬁous. j§0w, with the disaﬁpearahoe of religion from mahy‘homes ,

| 35—Ilexander Meiklejohn "EAW oation Between Two Worlds“, H, Y.,
Harper and Bros., 1942, pp. 5, 6.
%6 Harold Iaski "Paith,Reason and Civiligzation", N. Y., Viking

Press, 1944, p. 28.
%7 Hartshorne, Stearns, and Uphans "Standards and Trends in

Religious Eﬁunation" New Haven, Yale University Press, 1933,
Ps 192, :



and tha‘ valmos*t: complete break betwesn these homes and the church,
nothing in the way of religious insbtruction is left for the child.
The result is that ‘they are growing up young pagans, "38 ‘xoiv when
psychiatrists like 0. G Jung”® end Frits xmmel""’. recognize the
necessity of a religious outlook for mental heal'th, even the pos~
' éi‘bility of using the resources of religion are denied to half
”’(of our young people, because "less than half of the young peéple:
from five to seventeen are receiving any systematic religious
training, nédl » o |

The vexry cohesion of democracy demands loyalty to a common
body of ddeals and purpose which is based on the Hebrew-Christian
tradition of the worth of persons, the fatherhood of God, and the
brotherhood of man.-42 "Democracy is the helr of religion and the
only existing agent of its educational function, n43 II d&mouraoy»
depends upon values which are religious in their nature, then the

success of the new planetary so¢lety depends upon a common

35 Georsis Harkness "ihe Hecovery of Ideals”, K. Y., Chaxles
Sceribner SOnsg 1937! P 15’! ‘ )
39 ¢, G. Jung "Modern Man in Search of a Soul", N, Y., Harcourt,

Brace & Co., 1933; pe 254, |
40 Pritz Kunkel "In Seaxrch of Maturity®, N, Y., Oharles Scribner

Sons, 1943, p. 1592. :
41 william 0. Bower "Church and State in Bducation", Chicago,

University of Chicago Press, 1944, p. 34, h

42 ¥rs, Fahs "Religion in the Public Schools®, Childhood Educa-
tion, PFeb,, 1942, Assoclation for Childhood Education, 1201
16th 8t,, N. W., Washington, D« C. Also Encyoclopedia of Modern
Education, opus cited, p. 677. - :

43 Mark Van Doren "Iiberal Bducation”, N, Y., H. Halt & Co., 1943,

Pe 55:
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aspirafion of all nations toward these fundamentel and compre-
hending velues of the good life which we hold in common,44

which are the cohesive force of our new state and its dynamicie

The Reorientation of the Relution of Religlion to Education

At the Bame time that our need for the re-establishment of
spiritual values in education is most combelling, the social con=
ditions that fostered the sectarianism that made 1t impossible
40 keep religion in the schools is gone. The problem was in~
gsoluble except through exclusion when religion was identified
with sectarian theology. Now the sharp differences in our pece
ple are decaying and the public and the denominations are less

- interested in the differences which are anachronistic and un-

realisfic; than in common oconvictions and common reSponsibilities.45 .
Denominéfionalism, like democracy, is passing from an individue"
alistic to a social stage., The sclentific study of religion hai
resulted in a functional concept of religlon., Religion has bee

come the revaluation of all valueé*i intellectual, economic, so=
clal, political, sesthetic, and moral - into a total meaning and
worth of&life. Religion has come to mean a quality ofmlifpfthat

- T 7% the opening of the United Fations Conference et San Francisco,
President Truman and Secretary of 8tate Stettinius used our
"common high ideals which benefit mankind" as the force that

brought the nations together. z
45 Frank Stewart "Protestant Youth Maps Pattern foxr Postwar Church",

The Witness, dJuly 13, 1944, 135 Libexrty 5V., He Y.
46 William O. Bower "Character Through Creative Experience", Chicago,

University of Chicago Press, 1930, p. 229,

4



lintegrates all personal and sccial experience, Religious educa~
tion i8 an education in values in fundamental points of view, in
ways of looking ét 1life and society and the universe. It is much
blgger than any program of formalized religlous instruction. It
becomes that enormously significant process which gives indi-
viduals and groups their standaids and their frames ot referencs.
"But the question is whether these choices are the illiterate seleo-
tions ot»pérsons who have never had an Opportunity to know the
best that men have ‘though® and said about humen destiny., In eny
aspect of culture, men who start out ignoring the heritage 6f the
past will behave in a way that is unenlightened, unoritical, and
inconsistent. In the field of religion it is a popular American
superstition that all one needs to do is to go out in the woods
and commune with nature., Without religious education we can ex-
pect all soxrts of magic, theosoﬁhy, and astrology.“47 |

The identification of religion with sectarianism is a sur-
vival that lags behind the social forces of American culture and
the growing insights of'informed religious thinking. "So the
policy of secular education is a lamentable legacy from the denomi-
national controversies of the last century and the obscurantism
which was largely responsible for the feud between science and

‘religion."48 Education cammot afford to rest its theory on popular

37 Paul Wwilliams "Tne New kducation and Religion®, N. Y., Associa-

tion Press, 1945, p. 15. .
A8 Edwin O, James "The Social Function of Religion", Nashville

Ookesbury Press, 1940, p. 304.
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survivaels and prejudice -~ neither can religion., And 1%, like
education, must make use of the results of research, insighx, and
experimentation, When it does so, real religlon becomes an achieve-
ment of maturity,?? a necessary part of education,50 "The role of
religion in maintaining personal integration cannot be denied suce
ocessfully even by those who want none of it, and, therefore, it
hardly seems justifiable to discuss the curricula of educational
institutions without mentioning the possibility of attempting to
help youhg people erystallize thdéir assumptions and establish théir
faiths by cﬁrricular means, At any rate, we feel it desirable here
to oall abbention to the fact that late adolescence is & period
when many young people are wrestling with the problem of the mean-
- ing of life, of finding out and orystallizing the basic assumptions
which underlie their codes of ethics and are their basis of faith,"51
Ohanging social need and a changing concept of religion call

for a new place for religion in the education for a new democracy,

45 Wary Hoss Hall "First the Blade, Then the Eaxr", Childhood Educa-
tion, Feb., 1942, Association for Childhood Education, 1201 16th
St., N. Wey Washington, D. C. :

50 Wallace Brelt Donham "Education for Responsible Living", Cam-
bridge, Harvard University Press, 1944, p. 1lll.

51 Daniel Alfred Prescott, Chairman "Emotion and the Educative
Process™, Washington, D. 0., Ameriocan Council on Education, 1938,

P 2291
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Chapter 2
THE EXAMINATION OF BASIC ASSUMPTIONS

Iﬁ oxder to understand this hew relationship between‘educan
tion, religion, and the state, we must examine the nature and
function of education, the nature and function of religion and
the real relationship between the church and stata. Only then
canAwe attempt to solva the problam of the place of the new COnN=-

cept of religion in education,

The Nature and Function of Education

In no aspsct of our common life have there been greater
changes than in the wey we have come o think of the nature and
ends of educatlon. The growing complexity of life with‘the
- speclalization of activities and the vast increase of humen
. knowledge are not the only influences that have made us re-sx- :
amine education. The special demands made by a demoocraoy on a wide
diversity of people have focused our attehtion'on aoction as the
end of education. Our dissatisfaction with the motion of our
~ people and our insight inte the action necessary if our democraocy
is to change to meet the demand of'the times has made us.look into
the means of education. When we look, we find many %raditional

18



notions of education influencing our curriculum, We also find
$hat the assumptions of the traditional nstions are not analyzed
and their synthesis is in appearance only.

Perhaps the oldest conception of education is that of soocial
discipline, Education.is thought of as "something done to chiln
dren." "From the most primitive life to the present day, the
restless and reckless and terrifying activity of children has
always held adults breathless; and they, in deep concern have
always striven to quell this dangerous activity, and to place a
premium upon docility, receptivity, and plasticity."@ "Therefore,
the purpose of education has always tended to be thought of in
terms of the repression of the spontaneous behavior of the young
‘and the molding of them into the thought forms, institutions, and
habits of society.“3 This notion of education recelved great im-'
pulse through the writings and influence of John Iocke and ac~
tually resulted in an education that was divided. "Locke has one
socheme of teaching for young gentlemen of propexrty and another,
‘quite different, for the children of the working poor,"# because

they were to be molded into different classes of persons.

' T Tssaoc Dougnton "Modern Public Education", N, Y., D. Appleton=
Century Co., 1935, p. 10l.

2 Ibid;} p. 102,
3 William C., Bower: "Character Through Creative Experience',

Chicago, University of Chicago Press, 1930, p. 47.
4 Alexander Meiklejohn "Education Between Iwo Worlds", K. Y.,

Harper Bros., p. 26, ,
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Ahother notion of education that has persisted in our so-
clety is to view it as the transﬁission of knowledge. This view
is largely "the product of societies that assumed the future would -
be much like the past, and yet 4t 1s used as educational food in
a soclety where change is the rule, not the exoeption."5 As 1t
has become impossible for any one person to master more than a
segment of existing knowledge, this conceptlion of education is
inadequate and misleading. | |

| Anothér notion of education that is inadequate and misleading
is to define it in terms of mental discipline. "By this is meant
“that the intrinsic social value of subject matter is of minor ime
portance; what is important is the discipline, or training of the
mind by the study of the subject matter."® 1In spite of the new
discoveries made in the psychology of education that show that
learning is not automatically transferred, this idea of education
has persisted because it seems to appeal to common sense.7

These ideas of education are adult-centered and when their
basic assumptions are clearly analyzed, they are seen as lagging
behind the new knowledge that man has of himself, When the impli-
cations of our growing knowledge and our changing social environ=

ment have been faced, a child-centered philosophy of education has

developed,

5 John Dewey "Experience and Education", N. Y., The Macmillan Co.,

1939, P 5 "
6 Issac Doughton "Modern Public Education”, N, Y., D. Appleton~

Century Co., 1935, p. 109, Y _ ,
7 Gates, Jersild, McConnell, Challman "Educational Psychology",

Re Yuy Macmillan Co., 1942, D 537.
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The child-centered point of view that began with Comenius
in the seventeenth century and continued through Rousseauy
Pestalozzi, and Proebel® into the nineteenth centuxry was cone
stantly oreéting tension and dissatisfaction with the old tra-
ditional ideas of education. At the beginning of the twentieth
century these tensions ﬁere Bxprassed in the writings o: Dewey
and hisvpioneering released a flood of response from those who
Baw fhe philosophical, psychological, and sooial'inoonsistenoies
in the’then existing American eduoation.

Great changes have taken place in fha point of view of many
aduocators and where the implications of our new knowledge and new
sociél environment have been faced definite ideas az to the func-
tion 6f education have developed. "It now becomes clear that thé
Tunction of educatlion as a sociai responsibility in democracy is |

" not merely to transmit the end products of historical culture as
- such, or to mold the young into ;pherited thought forms and insti-
tutions or even to unfold the imnate characteristlcs of individual
personé; Instead it bYecomes clear that the functlon of education
in a déﬁocraoy'is to assist the youné in dealing intelligently and
effectively with the lssues of contemporary 1life with the aid of
the resources of the‘experience of the past."9 It is the function

8 Tssac Doughton "Moderr Public Education®, N. Y., D. Appleton-

Century Co., 1935, pp. 72-88 : :
9 Henry C. Mo}rison’“American échools', Chiczgo, University of

Ohicago Press, 1943, p. 7.
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of eduoation in a demooracy to assist its tutura oitizons in agw- ,
quiring those methods of thought and those attitudes or co=operation
and self»discipline upon which responsible partioipation in a demog~
T80y rests,1° Education for a demooracy must develop 1nitiative and
oompetenee in dealing with the iasues of the comman.ligq_phrousn |
oritical‘analysia of factors and outoomes and ability ﬁ@ make de~
oisions and caxxy them through into aoeion.ll LT
- Translated into practice this means that edunation bcgins with
tﬁs actual exparience of living persons whexrs they are in #heir
interaction with their world.}? Its content oconsists of ﬁn&ta of
exporienca, as these experiences arise out of the manifold rela=
tions of personal and socizl living, The subject matter ot soiencag
f_hiatory, 1itera$ure, and arts is relevant to these axpcrienoas as
resourues for interpreting, analyzing, judging, and bringing thom
throngh 1n the completed aot.zs fEducation so oonceived is orea~
tive and the burden of eduoations shifts from teaching %o learning
and from passive assimilation of tradition to mquiry'." Aom:.t; |
ment, anﬁ constructive action. I% overruns the baundazieu of any
institution ~ éven the school « and the foous oz amtenxicn shifts

10 Wilillam O, Bower "character Through Creative Experienoa“ Chicagoy
University of Chiocago Press, 1930, p. 26.

11 Henry 0. Moxrrison, opus cited, p. 10s

12 Gates, Jersild, MoConnell, Challman "Educational Baycholosy” Re Yoy
¥acmillan 00:5 194'2' Ps 17«

13 Gates, Jersild, MoConnell, Challman "Educational Psychology®, K. Yey
Maomillan, 1942, Chaptex XII, Principles of Guidance in Learning,

Especially; pe 389«
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. from any one institution to the whole community, The base of

education of the whole person is in the whole community."14

The Nature and Punction of Religion

In the early perliod of our country's developmeht and still =
all too ofﬁén -~ religion was understood in terms of theology,
ceremonial and‘ecclesiéstical institution, The theology was super-
naturally revéaléd in the Bible, the ceremonials were the sacra-
nments which were considered the exclusive channelé of divine graée '
and ﬁﬁe ecclesiastical institution soon became separated from and
frequently opposéd to the secular society around it. The religion
that developed from these points of emphasis was sectarian and
divisiVe‘in i{ts nature. It was this sectarianism, not religion as
suoh, that was excluded from the schools. |

But the educator cannot turn to traditional and popular notions
aboux religion as a basis for an adequate understanding of religion
and its meaning in his field. The last fifty years ‘have been.a
time when thinking men have had to reconsider current and inherited
beliefs in thellight of the scientific studies in anthropology,
history, sociology, and psychology. Religlous leaders aﬁd theologians
could not ignore "the rapid progress of scilentific knowledge and
thought; the deeper intellectual interest in the subject;’the wide=-

spread tendencies in all parts of the world to reform orx reconstruct

T WiTTiam C. Dower "Ohuron and State in Education”, Chicago, Uni-
versity of Chicago Press, 1944, p. 45. o
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religion; and the effect of social, political, and international
events of a sort which in the past have both influenced .and been
influenced by religion,"ls

Out of this rethinking has come a functionsl concept of re- |
ligion, "From this point of view religion is seen to be not an | -
isolated and unlque sprecialized exberiénoe in and of itself, but
a poténtial quality that inheres in any ahd every experience of
normal living - in the family, in vooation, in civic life, in
recreational 1i£e, and in the intellectual life. Any experience
whatsoever becomes religious when itvis perceived in its relation
to God, when it 1s judged in the 1ight of that relationship and
when 1t is brought under the spiritualizing control of that rew
lationship.» Thns, religion is not something to bé added to the
ekpeiienoes of day by day living, but a Quality that diffuses it~
self throﬁgh the entire range of persdnal end social experienoe."15

Wheﬁ religious beliefs are subjected to the methods used in a 5
ﬁhe study of human behavior in sociology, history, anthropology;
énd'psyﬁhology, they appear as a phase of people's total oulture,*7
They are found to differ in form of expression from onekcultura to
another, They‘differ from one country to another, and they even

differ in different sections of one country.2® The danominationa g

I Thoyolopedia of Religion and Ethics, New York, Scribnerts Sons, ;
16 %?Eg;n§§ Latz, Editor "Studies in Religlous Education", Bashville,
Cokesbury Preas, 1931, p. 18l. . : :
17 Encyoclopedia of Religlon and Ethics& K. Y., Scridbner's Sons,1925,p.660.
18 Joachim Wach "Sociology of Religion", Chicago, University of I
Chicago Press, 1944, Chapter VI, Religion and Society, p. 205.

Sl
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or sects are seen to stem from economic and Qultural differences.
as well»as theological and the religious beliefs are seen fo change
as the culture of social groups change'.,.l9 All religious baliefs
are seen ags so completely blended with social factors that they
cannot be separately considered, amnd religion became a historical
and: sooiél process in which continuity and change are united, 20
The change in religion is due to its functional relation to the
evolving experience of the common life. Religion is therefore a
phase of people's total interaction with the objective world ot"
nature, organized society, and past traditions and is therefore
diffused throughout every dimension of a peOplefs practical ine
terests and activities.?l Religion is essentizlly a socially-
shared experience having at the same time profound personal ime
plication, Gonsequently, it appears when all specific interests,
economic, intellectu=al, political, esthetic, and moral are inte«
grated in terms of rundaﬁental values, and at the same time its
'distincti#e quality lies in the personal realm, in the revaluation

of all other values in relation to ultimate reality.zz_

mc' . 56. v ‘
20 Ibid;: gp; 107, 1083 also the point of view expressed by
W. Schmidt "The Origin and Growth of Religion", ILoudon Methuen
& Oo,, Itd,, 1931, ‘ ,
21 Encyclopedia of Religion and Ethics, F. Y., Scribner's Sons,
1925, pp. 662-66%; mlso Shailer Mathews "Atonement and the Scoial
PI'OCESS“; K. Yi‘ Macmillan GO.; 1931' ' -
22 Philip Iatz, editor "Studies in Religious Education", Nashvillse,

Ookesbury Press, 1931, p. 178,
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We recognize the tendency in our highly speclalized cul-
ture for each activity to become dissociated from the whole, .and
we feel our need for an integrating factor in our whole fabric.23
In view of our great need and in view of the lessened hold of re-
ligion on our society, there "is an educational job to be done, "24
The modern mind oan better distinguish between the function and
the instruments in which this funotion finds expression.  On the
functionalvlevel religion is unitive; it is only on the struc~
tural levei.of theology, ritual and ecclesiastical institution that

it is sectarian and divisive.:

The Relationship of Church and State

It was a matter of vital importance to our Democracy that
the church as an institution have no power in our government and
fhat 4ndividuals have the right to worship or not to worship as
théy pléasé.‘ The first amendment to the Constitution gave to re-
ligious liberty the character of a politicel right,2> But this
separatidh was on a struotural level, The church and the state
are the sfruotures through which the religion and the government
of a pebpie’are expressed, However, on the functional level

religion and government are each part of the whole community life,

3% Faward Caxr "Gonditions of Peace", New York, The Macmillan Co.,

1542 . 105, ' .
24 nglécg‘B. Donham "Rducation for Responsible Iiving", Cambridge,

. Harvard University Press, 1944, p. 1lll.
26 Encyoclopedia of Modern Education, Re Yo, Philosophical Library,

Inca., 1943, p. 678,
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On the structu:al level thare is conflict and competition, on the
functional level each supports and complements the éthér.  Any
solution to the problem of the place of religlon in education must
~ be found on the functional level. The needs of people are not for
_food, shelter, and justice only, but for Spiritual 7aiues~and oOn=
victions that lend meaning to life and give them a5¢omﬁén national
| ideél.zs | <’ L 'k ,_;, o
| At the same time we must realigze that the relationéh;p of the

| ohurch and state has not remained static, The Ohristién church has
pteached a sbeial gospel which has related it to government in a

new way,'and the growth of a secular law and morality has given the
state a rival spiritual authority¢27 As far as the schools are con=
cerned the present arrangerment of eliminating all religious as well
as seotarian instruotion'stacks the cards heavily in favor’of the
religion of the secularists - those who favor a mechenistic philoso-
phy of li:fe,.g8 President Nicholas Murray Butler, giving his annual
report to the Board of Trustees of Columbia Universitjfin 1954, Bayﬁg
"S0 far as tax supported schools are concerned, an odd situation
has been permitted to arise. The separation of ohurohfahd'sfate is
fundemental to our political order, but so far as religion is

concerned, this principle has been so far departed from,as to put

76 Henry Morrison "American schools®, Chicago, University of Chicago

Press, 1943 « 108
27 Hovaos Friess and Herbert W. Sohneider "Religion in Various Cule

tures", N, Y., Henxy Ralt & Co., 1932, p« 491,
28 J. Paul Williams "The New Education and Religion", N, Y., Associaw

tion Press, 1945, p. 119.
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the whole force and influence of the tax supported school on the
side of one element in the population - namely, that which is
pagan and believes in no religion whatsoever. The government's

- dndifference to religlon must not be allowsd to becoue opposition
%o religion,"

» Actuéll& the term non-gectarian in the sohool‘iaws has been
confuséd'with seoular and the term religlous freedom has come to
mean absence of religion or unimportance of religion. In réality
the temporal and the spiritual domains of life are so intertwined
that all attempts to completely separate them are doomed to failure,
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Chapter 3
PO3SSIBLE SOLUTIONS

The implications of the foregoing study indicate that the
solution of the problem of how to provide for the religlous aduéﬁ-
tion of our children, that was worked out a century asd, is inade«
quate for today., At that time knowledge of educational techniques
were scant, religious education was confused with sectarian eduoao‘
tion, and the solution which was evolved came as a result of PO~
1itical compromise. The secular school was not the result of iack
of concern for religion - rather it resulted Becausa men could see
ﬁo other way of preserving freedom than to make religious education
the responsibility of the home and the church and %o throw religion
as well as sectarlanism out of the public schools. But today we
see religion as a quality of 1life and an education that separates
religion from life as unrealistic and anachronistic,

_ When the state gave the teaching of religion to the home andA
the church, the home was a close unit with an accepted authority
that enebled it to pass on to the young the eulture of'the‘group.
But the secularizatién of the Western civilization deprived the
family of many of its functions and so depleted its authority that

1t has failed to carry on its religious function.l The new_under;

Y Joachim Waoh "Soclology of Religion", Chicago, University of
Chicago Press, 1944, p. 69, _
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standing of personality that realizes the extreme importance of
the exper;enoes of our early years? and the new understénding of
the adult's ability to learn and, therefore, to improve in the
“handling of his child through a study of his child's needs may
help the home find a new place of authority in our present world,
By means of adult education in religion parents can be brdughx to
understand thé importance of religious training ig early childhood
and can learn the best methods of teaching religion and characterxr
in the home.

The changes in our civilization have had their effect on the
traditional role of the church, and today religious instruction
cannot be given to all by the church because only half of the young
people of our country attend church. The churches léck the équip-
ment for such a large scale educational responsibility. The sec=
tarian emphasis of many churches make/them unable to stress the
church in its ecumenical and historic role as the concrete embodi-
ment of religious attitudes in human life, |

But there are soﬁe aspects of a vital religious life which axe
the function of the church, The church can make explicit, clarify,
and bring to fullness of meaning reiigious values involved in the
experﬁence of people with the natural, social, and cosmic world,d
Fo man, after making a consolous effort to choose the best way of
life, can live out his ideals with confidence and poise unless he

> Fronkwood Williams "Adolescence®, N. Y., Farrar & Rinehart, 1930,

3 %ilggém ¢, Bower "Church and State in Education", Chicago, Uni-

versity of Chicago Press, 1944, p. 8l.
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comes recurrently into thelr presence,

The church can set life in its universal context where it
can be intellectually understood and emotionally felt in its whole~
ness,* Our times demand a new morality to meet the needs of a
planetary society.” The church provides a fellowship which has
a universal association which transcends all human differences and
dovers all time. In this respect 1t can provide the pattern for
our new society.

The church in its function of bringing the searching criticism
of‘spiritual values to bear upon every process, every institution
.and every way of life operative in soclety calls for devotion to
causes and gives us a moral imperative,

The new role of the school in the relationship of religion
to education in a democracy is lmportant. We have seen that a
division of education into secular and religious is not based on
sound}educational philosophy or the modern functional concept of
religion, Yet we are handiocapped in finaing thé place of religlion.
in education by two factors, The first one is the persistence of
the outworn idea that religlous 11Perty in our country demands no

religion in oux séhools. Before the present European catastrophe

T William 0. Bower "Ohurch and State in Edueation", Chicago, Uni-

. versity of Chicago Press, 1944, p. B2, :
§ ¥William E. Hacking "Iiving Religions and a World Faith", H. Y.,

Macmillan Co., 1940, p« 19.
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public support of religious education ﬁas not incompatible with
_religious liberty in other Occidental countries = excepting France,
Republican Germany, Scotland, Sweden, Morway, Belgium, Holland,
Australis, Engiand, and Canada had all maintained freedom of ree -
ligion and at the same time recognized the spiritual needs of their
pupils.s- We might find in their solutions suggestions that would
be vaiuable.

The other factor that handicaps us in a solution of our probe
len is thé fact that practically no research has been done on the
technique of teaching religion, What is suggested here must come
from our knowledge of human personality from educational psychology
- in general and from our new appreciation of religious values in oux
personal and communal 11fe;

“Despite the persistent ﬁeluéion.of meny who ought to know
better, education is not limited to things of the intellect.“7
5From the earliest times the school as an institution has existed
because boys and girls had to be provided with something that would
guide théir minds when they had passed beyond parental and sohOlastid
tutelage and guide their azcts when they wexre beyond the reach of
the police. That something moreover must be what is right in ite
self rather than what is decreed by authority or inculcated by

6 J. Paul WIiliams "The New Education and Religion®, N, Y., Associa~

tion Press, 1945, pD. 81-91,
7 Henry O, Morrison "American Schools", Chicago, University of

Chicago Press, 1943, p« T+«
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propaganda, In short, what is transmitted must be the elements
of civilization in the arts and sciences and moral attitudes
whioch constitute civilized existenoe."8
Therefors, in order to fulfill its function the school should:
include religion as a field of knowledge, objectively dealt
with, not ignored or moralistioally treateds . ,'
include as a part of the professional training of teachers
a religion that is ndn—sectarian and functional,.based on the dis§
coveries of leaders in all fields of kmowledge;
use -religion as a principle to integrate the whole systeﬁ
 of educatiqn;
use the resources of religion in the program of peréonal

counseling.

miay” P E4o
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' "Bncyclopedia of Religion and Ethics." New York, Scribner's
Sons, '1925.. ' i



VITA | |
I was born in 1903 in St, Iouis, Missouri, In 1924 I
z‘ecaived my A. B. degree from Washington University in 5%, _Lov.is.
I was married in 1926 and came to Richmond, Virginia, in 1939."
Tn 1943 I matriculated at the Universitv of Richmond.
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