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PREFACE

Intellectually gifted children constitute one of
a nation's greatest natural resources, High intelligonce
is the most important single attribute of the human race,
All progress of civilization has probably been achieved
through persons possessing special talents, together with
a superior mind; all future progress will also depend on
such persons with ability.

This study is delimited, first, by selecting the
demarcating plece at a point that will include all children
falling in tho hundredth percentile; the one per cent of
the olementary school population that can earn a 140 I.Q.
or above on the Stanford-Binet Scale. These children will
be: called "gifted,”

Secondly, this thesis is further delimited by us-
ing the Normative Survey Technique method of research for
the accurmlation of data, The survey will be made of liter-
ature relative to; the characteristics of gifted children,
how to discover gifted children, qualifications of gifted
teachers, and the underlying principles of an individuslized
enriched curriculum based on needs and interests of gifted
children,

It does not include materials for onrichment in

specific curriculum areas; but, it is concerned with broad
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over view of programs of instruction and a number of gener-
al technigues that have been used in various plaées.

Finally, the survey will include ail literature
that is available in the forn of books; periodicals, articles
in megazines and newspapers, and reports relative to the
prodlem mentioned,

There have been fow books, but more than five~
hundred articles have been written about gifted children
in this new fiold of education in the last two decedes.
‘The literature is experimegtal and meager about the best
methods of instruction and a curriculum for gifted children.

The lack of knowledgé relative to the»needs of
gifted children has hindered the formation of a solutlon
of many problaﬁs. Chapters II and III contéin mnterial :
which may be helpful to teachers who}ha#a gifted children
in their class,

The following terms will be used synonymously in
this thesis: gifted children, mentally superior children,
intellsctual superior childrén, super normal children and
the bright pupll. |

ANNIE BELLE DeHART ATWILL
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CHAPTER I
INTRODUCTION

The American public school system, "with thirty
million children and youth in its care, staffed by one
million teachers snd guided by half a million schoolboard
memberé" is engaged in an enterprise essential to national
defense and the general welfare of our nation.

It is the teacher's obligation to identify the
intellectually gifted children, to promote better education-
al opportunitieos for them, to experimoent with instructional
techniques aﬁd educational procedures that wlll develop
better educational opportunities for all superior children.
The very superior children have never had an equal opportune
ity in the American scheme of publioc school education for
full development according to their cépaoit?. |

1. Ve Ga Carr, "This is not Treason", The Journal of the
Ngtéonal Education Assoclation, Vol. 29, No. 8, Lovember,
1940, p. 237«
2. Fe ¥, Garver, "Curriculum Reorganization According to

the Philadelphia School Survey", Elemontary School Journal,
Vol. 39, December, 1939, p. 262,




Many educators belleve that mentally superiocr
children need special training. They should have teachers
that are well trained and a curriculum made to fit their
individual needs,

Franklin K. Lane said, "Progress means the dis-
covery of the capable. They are our natural masters, They
lead because they have the right. And everything done to
keep them from.rising is a blow to what we call our civili-
zatiog." _

Dr. Witty of Northwestern University saya; "The
present soclal order is neglecting its richest asset; the
gifted and precocious chilga“ 5

In a democratic society it is important that every
1ndividua1; no matter what his abllity, have a chance to
develop to the limit of his ability; both és a person and
as a citizen, "The leveling tendency of democracy has cre-
ated a prodblem in American public aducatiog." The ourricu-
lums are made to fit the abilities of the child in the major-
1ty; the average child., dJohn Dewey has said; "Demooracy has

3. Leta S, Hollingworth, CGifted Children, New York: The
Macmillan Company, 1926, p. 913,

4, P, A, Witty, "Exploitation of the Child of High Intelli-
gence Quotient™, Educational Method, Vol, 15, March, 1956,

PP 298=-299, g

5. Re. R, Foster, "The Superlor Student in High School™, The
Journal of the Nationmal Education Association, Vol. 50, No. 7,
October, 1941, D. 210.

6. Fay Adams and Walker Brown, Teaching the Bright Pupil,
New York: Henry Holt & Company, s Do




becn unjust to the gifted studénz.“

The theory heard often in educational groups,
that the child with ability needs no Special'attention as
.he "will take care of himselg", has caused the bright child
to be the most neglectod child in our educational system, -

Schools for superior children are a new venture
in educaticg. The gifted children in the public schools
represont one of the great?st unsolved problems in educa-
tion todég. American public schools are now responsible
'ror the education of 1,500,000 children of distinctive high
.msntal abili%?. The future leaders of this nation will de
drawn from this rank of gifted children én& upon them will
fall the task of guiding the trends of our democracy.

According to the report of & New York State

7. Ibid., p. 3, also, :
J. E, Bentley, Su erior Children ﬂew York: W. W. Norton
& Company, 19:57"2"""'3‘—“"', Pe XXVI

8. As. 0. Heck, Education of Excegtional Children, New York:
MeGraw-Hill Book Company, » DPe Oa
9. Adelald Kerr, "Bright Pupil Forgotten Child of Education",
The Richnmond News Leader, Segptember 10, 1941, p. 24, also,
{b) Hollingworth, GIfted children, p. 297,
o) Herle R. °umpﬁ13n Threc nunared Gifted children,
ew York: Vorld BodE"Edmpany;;i§31, Pe 154
10. Bentlﬁy, E.citcg P. m. )

Surption, Op.Cit., Pe V..
t ; He He GoAderd- Cohool Training for Gifted Children

Hew York; The World BDook company, 1928, Ds B7e
1l.{a) Harold Rugg "The Curriculum for Gifted Children "
. Twent -third Yearbook, Hational Soclety for the otud
of Tﬁucation Bloaﬁiﬁggon, 111inols: Pu%fic ‘School
CO"D&DY, 1924, pl gl.
(b) rhite ﬁouse Conference on Child Nealth and Proteotion =
The Handicapped end the Gifted, Hiow York: 1he cen ury
ompany, ©ly De . .
(o) Sumption, op.cit., p. XVIII.




cbmmissioher; not "more than 3 per cent of the gifted chil-
dren" of that state were provided for in the public schooig.
It is 1mportant for both the public schools and society to
recognize exoeptionally gifted children and to be able to
offer the means and opportunity for thelr fullest develop-
ment, If the present methods are continued H. G, Wells
says: "The world of the future will hunt with a fine toothed
comb for genius in its midgg."

Research studies show that these bright children
do adapt themselves and go forward in sohooi; but they do
not funotion to the level of their capaci%;. Hamilton's
study found that 75 per cent of the superior students are
not making full use of their capaci%?.

If our public schools hops to keep'democracy from
the level of mediocrity; educators and administrators are
dhalienged to seek the goal in education that will develop

: 16
superior children for social and civic responsibilities,

12. Report: "Classes for Gifted and Retarded Pupils in-New
York State", School and Society, Vol. 41, June 8, 1935
PP 779-80.
13, Stanwood Cobb, Discovering the-Genius Within You, New
York: The World Publishing company, 1935 P. 265, _
14. 2&) Hollingworth, Gifted Children. p. 297. ‘

b) Sumption,.gg.cit., De 7. ,
15, R, L, Hamilton, "Undeveloped Resources", School and

Soclety, Vol. 16, June 1922, p. 418,
16. R, h. Foster, "The Superior Student in High School",
De 215, ' _




17
Bruner belisves that the gifted child should be

carefully educated so that he can take his place among the
trained leaders of the country. Our demooracy nceds leaders
now as never beforé to meet the problems of war, leaders
who will understand and know how to meet the problems of
peace which will follow the problems of this World War II.
In this belief lies the stimlus for the drive for Individ-
ualized education for the gifted children.

The Yhite House Conference on Child Heslth and
Protection held in Washington, D. C., November, 1930, re-
ports in the following manner:

"It is agreed that in a democracy mors
than any other form of government, high-
grade leadership is essentisl. The United
States of America with its Congress; with
its 48 commonwealths, each with its leglsla-
ture; with its hundreds of munlecipalities,
each with its own local governnent; must
have intelligent leaders or fail in the
struggle. Surely there was never greater
need of able leadership than at the present
time, And yet there are one miliion and a
half children in our public schools with
exceptionally good brains and exceptionally
high intelligence, who need only the permission
and the opportunity to develop the leader-
ship for which they have the foundation; there-
fore, we urge the Vhite House Conference,
and all intelligent, patriotioc citizens of
the United States take actlive and efficient
stops to save this large nmumber of children
from the idleness, the more or less malicious
mischief, and the neglect which is their por-
tion in the average publlic schools of today.

17. Adelaid Kerr, op.cit., DP. 24.



Aside from the injustice to the child hime
self, it is almost a social crimelac neglect
these highly andowed children,”

Civilization i3 becoming more complex; our modes
of living are changing with each goneration, Our denmocracy
neéds many kinds of leaders; leaders in government, in buse |
iness, in industry, in 1nveﬁ£ions, in secience, in research
and in good living. If our civilization is to progress,
its leaders must be selected from tho citizens who possess
ability. Superior children must be taught end trained to
be leadegg.

Evelyn Dewsy has said:

"Ye have not meade good citizens when we
have taught every child to read and write -
and salute the flag. That is not education,
but a gilded ignorance that leaves under=-
developed leadership, independence, end
initiative, sll the qualities that are neces-
sary in a democratic soclety. An educated
person is onc who has had a chence to learn
as much as his natural cepacity allows and
thinks honestly clong the lines of his omn
temperament and personality understanding
his physical and social environment. Such
characters do not spring-into existence with
menhood, They develop gradually from the
day the individual is born. It is the schoolt's
business to let then develop and sece to it
that they develop so that they are a construc-
tive force in soclety not a dead weight or a
destruotive misfity <0 ’

18, (a) vhite House Confercnce, Op.cit., p« 549.

{b) Sumption, OD.Cit., PDP. 20-2l.

{c) Bentley, op.cit., ppe XIX-XX.
19, Griffrin and others, lental Hypricne, New York: American
Book Company, 1940, p. 1l44.
20, Evelyn Dewey, The Dslton Laboratory Plan, New Yorks
Dutton & Company, 10C., 1922, De 164e
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These existing conditions have friposed upon the
schools the responsibility Zor discovering and educating
the talented and the highly intellootually endowed pupils
for the most daesirable citizenship, a botter society, and
a broader life, Sociei? con not afford to negleet children

who give evidence of oxccptionel ability. It is essential

‘that both society and the individual with such talents reele

ize that thoy have definite socisl responsibilities for the
full development of these talents wh%ch "can not be stored
and will be lost 1f they rsmain unusag." Therefora, a democe-
racy rmust train and use its mggt suporior members as leaders
in the solutlion of its prodlems,

Cur trends in education should change to meat
changing conditions which bring new demands and new objec-
tives, Educators of the nation are now experimenting with
new curricula revisions to meet these demands., Not only
the Virginia State Course of Study but also other state
courses of study, dealing with curriculer revision for the
elementary schools, give evidence of this interest,

The average child has been in the majority in our

21, {a) Surptlon, op.cit., P. 2l.

b} E. C. Skinner, fducatlonal Psychology, New York:
Prenticedﬁall, Inc., 19 QS“EEfE?fEfEEE

22 Fs De Roosevolt, “International Program - Address"”,
Hational Education Association Proceeﬁinrs, 1938, D 102.

‘.MS. R’ FOSter. __B.CIt., p. ‘013.



elenentary school populstion, and he 1p.the past has re-
ceived the most attention. Educators have made the curric-
vulum to meot his needs and have neglected the hlghest one
per ceﬁ%. This realization was made clear by the inoreas-
ing kﬁcwleﬁga of individusl differences brought out by men-
tal tggts.

After the adoption of the compulsory attendance
laws, markedly affecting the elementary achools, the slow
pupil who formerly eliminated himself, made his presence
Telt not only in the elemantary schools dut alao in the
£irst year of senior high school. His scholastic aptitude
was sb relatively inferior that he created a dexand on the
time and attentlion of both teachers and administrators.

The bright pupils could be loft to themselves, and the idea
that they could teke care of thgmsggves resulted in their
heving received no speclal attention. |

Thus, this group of bright pupils has been allowed
to develop lackadaisiocal habits, habits of idleness, "locke
steppiﬁg° with the pupils of average ability, habits of work
resulting in superfioial mastery, and attitudes of superiority

24, Foster, op.cit., P« 215,
25, (a) EAQith Cs Peters, "The Gifted Child 1n Cleveland®,

The Journal of Exceptional Children, Vol. 7, No. 8, lay, 19&1,
Pe «

(h) L. Ae Averill, Pszcholog¥‘for Normal Schools, New
York: Houghton Mifflin Copmpany, » PDe . Sld,



26
because tha tasks were so easy for them. Vith no group

i1s it nmore important to develop fine ideals and attitudes
than wiﬁh the rggure leaders of a democracy.

Whipple has said, "If any nation is destined to
perish, 1t is the nation that falls to provide the best
ednéational opportunities for those who show promise of
loadership."

There should be a constant search rof these super-
normal children who will carry on the work of a nation.

It is oxtramely important thet they be early discovered
and be given training acocording to thelr abilities, capae-
cities, and needs,

"As the farmor plants in fertile soil a seed
which bears a bundred-fold, so could aggiety enrich itself

by undertaking to develop the individual,.”

26, {a) Sumption, op.cit., p. 7.

b) Elsie Martens, Parents' Problems with Exce tional
Children, BulletIn lo, 14, D, C.: vashington,
Government Printing Ofi‘ice, 1932, pe 25,

27, Adams and Brown, _gbcit.. DPells

28, Cobb, Op.Cite, Pe 2664




CHAPTER II
WHO IS A GIFTED CHILD?
1l

Educational experts have antithetical opinions
about a definition of what is a gifted child; however,
most educators agree that he must have a high I.Q. and
possess high general intelligence which is a necessary
factor in learning,

It is rather hard to define general intelll-
gence, Yost psychologists agree that intelligence is
nativeyendawmang and later development.

Terman defines 1ntellig§nce "ag the ability to.
do abstract thinking," DBuckingham considers it "the abllity

1. (a) Sumption, Three Hundred Gifted Children, New Yorks

The Yorld Book Company, 1941, Pe 1O.

2. {a) L. Y. Torman, "What Do Yental Tests Measure", Journal
of Fducational Psychology, Karch, 1925, pp. 127=33,

(v) Horma lioonan end Doro Norris, "Studies of Gifted

Children", Journal of Exceptional Children, (extra
issue), January, 1938, De 406,

3+ Rs B, Buckingham, Research for Teachers, llew York: Silver,

Burdette & Company, 1926, p. 142 and pe 203e

10



to learn", while Bakeg says that intelligsnce i1s doflned
in terms of responses which are made possible by the psy-
chological constitution of the brain; then it may be dew
fined as the abllity to react to situations in a logical
way. _

Carlylg characterized mnt.ality; "as an infinite
capacity for taking pains.®

Thomas Ae Edlsog defined ability from another
point of view., He says; “Genius 1s 5 poer cent inspiration
and 95 per cent perspiration.”

| The Wew York University Clinic for Soclal Adjuste

mezit of the gifted defines a gifted child as one vhose in-
telligenoe quotient is 130 or above, the highest one per
cent of the child population in intelligence,

Eollingwortg says gifted children Yare those who
test much above the average on standardized scales for the

measurenent of intelligence, and also those who test rmch

4, H, J, Baker, Characteristics of Brig%t and Dul}) Pupils,
Bloonmington, ois: Publlioc School Publis 3 Corpany,
19268, Dp. 12.
5. F. Slocum, "Intellectual Curlosity", School and Socicty,
Vol, 48, August 6, 1938, p. 160, ,
6. (ag d" pQ 1600
« Aa Carroll, Genius in the Laking, Hew York:

¥eCraw Hill Book Company, » De 25,

7. Harvey Zarbough and Rhea Broodman, "Salvaging Our GCifted

Children®, Journal of Educational aocologx, Vol. 10, No. 2,
October, 19 s De

8. Lota S, Hollingwarth, Gifted Children, New York: The
lacmillan Company, 1926, P. 42.



above average on scales for the measurement of the speclal
~ talents." o
Terman and Burks have commented as follows in

defining the gifted child:

"It seems best to draw our arbitrary line
et 130 or 140 I.Q. for two reasons, In the
first place, children of this prade of super-
fority are sufficiently unlike average chile
dren to need special educational opportuni-
ties, In the second place, the most extensive
investipations of superior children as a class
have concerned themselves for the most part
with subjects of this grade of intelligence
or above."

10 ~
Termen®s olessificetion in 1916 suggested the fol-

loving on the basis of I.Q.'s earned on the Standard Revision
of Binet-Simon Intelligence Scale:
"Genins or near genius . . above 140
very superior. . . . 120 = 140
superior . . .. ... . 110 - 120

3761‘8.83 e o o o o o o o 90-110

9, Le M. Termen and Barbara 3, Burks, "The Gifted Child",
Handibook of Child Pszcholo%i Worcester, llassachusetts:
Clarke University Press, 1933, p. 774,
10, (a) L. ¥, Terman, Measurerment of Intollisonce, New York:
Houghton #1£flin Company, 1916, De and p. 90,

(v) Research Bulletin, High School Kethods ¥ith Superior
Children, D. Ce, washington, Kational Lducation Association,

Vol. X1X, No. 4, September 1941, p. 158,
(¢) G. Mo Blair, "Types of Provision for Children of

Superior Ability"”, The National Elementary Frincipal, liine=-
teenth Yearbook, Vol. X1X, Ho. 6, July, 1940, pe % Qe
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dull normal . . . ¢ 4 o o o B0 =90
3ulle ¢ ¢ e o e o 0o 0 0o s e 70~ 80
fecbleminded ., . . . . below - 70"

In 1937 a change was nade with respect to what
should be considered superior mtenigenca. Children who
make I.Qe's of 140 end above, Instend of 130 I.Q. on the
Revised Stanford-Binet Scale are now referred to es "very
superi%%-"

The range of intelligence of gifted individuels,
4%n ome per cent of the population, varies wildely. It 1s
possible for & difference of sixty polnts to exlst in the
terns of Iig. botween the least gifted child and the most
gifted chlld.

Thus,lg gifted child is one that is endowed with

high intelligenoce &nd recoives an I.Q. of 140 and above on

11l. {a) ¥eude A, Murrill, "The Significance of I,Q.'s on
" the Revised stanford-Binet Scale", Journal of Iduca=-
tional Fsycholory, Vol. 29, December, 1948, D. 650.
(v} Tauthor not gIven’, "characteristics of Superior '
Children”, Research Bulletin, washington, D Ce: -
National Educetlonal Association, Vol. XIX, lo. 4,
September, 1941, pe. 158, '
(0) Blﬂir’ _Oﬂocitcj p. 3800
(a) ¥illian Connor, "The Education of Gifted and Talented
Children®”, The Phi Delta Xapnen, Vole XXIII, Ho. 2, -
october, 194G, De 79 |

(e} C, Fe Skinner, Fducational Psychology, New York:
Printice-Hall, 1NC., 1900; Pe 400
12, Hollingworth, Gifted Childron, pe 45.

13, A. O. Heck, The tducction oz Lxceptional Children, Hew
York: McGraw-Hill Dook Company, 1940, De o83
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a standard intelligence test,

ﬁollingwor%g has set 180 I... rather than Terman%g
140 I.Q. as the lower limit for true genius;[however, sﬁg
uses 130 I.Q. to indicate a gifted child,

In Tbrman%; California group of 643 children test-
ing 140 I.3. and above, fifteen were found who tested at or
above 180 I.Z. These extremely high I.Q. Cases are rare,

It has been found that children with an I.Q. ebove 170 "dif-
fer from those with an I.Q. above 170 as rmch or more than
the latter differ from average childrég.” One child in sev-
eral thousand can be found in our school population that

19 20 _
tests 190 I.Q. However, Stedman reported a very exceptional

14, (a) He A. Carroll, "Intellectually Gifted Children"”,
Teachers Colleze Record, Vol. 42, No. 3, December,
M, p. 212.
ib) Carroll, Genius in the Makingm, p. 28, ,
{c) P. A, Vitty, "Contributions to the I.Q. Controversy
From the Study of Superior Deviates™, School and
Society, Vol. 51, April 20, 1940, p. 504.
(a) Heck, Op.cit., Pe 426, -
sb Carroll, Cenlus in the laking, pe Se-
¢} P. Ae Witty, "Lbnrichling the School Llfe of Exceptional
Children™, School and Socioty, Vol. 39, January 27,
) 1954’ p' 1060 ' -
16, Witty, loc. clt,
17, Hollingworth, Gifted Children, p. 223, v
18. Csrroll, "Intellectually Giited Children", pp. 219-224,
{b) Lete S. Hollingworth, "The Development of Personality
in Highly Intelligent Children”, Iiftecnth Yearbook,

Elementery School Prinecipels, vashington, D. C.: National
wducation Association, 1956, pp. 272-8l,

19. Adamsand Brom’ _9299_!-_%_0 Pe 13. ‘

20+ Lula X, Stedman, b&ucstion of Gifted Children, New York:
The Viorld Book Company, 1924, De S8
(b) Hollinsworth, Gifted Children, pe 235.

15

.




case of a girl vwhose I.Q. was 214, This girl entered high
school at the age of eight yoars elsven months.

A child with a 160 I.Q. oan be expocted to win
honors in college, but those who fall below this status
"rarely win honogé." Those testing 140 I.Q. will not ap-
proach those children testing 180 I.Q. 1n‘honors or tests
scored on standardized scales,

In most elementary schools, children who test
140 I.Q. dawdle one-half of thelr time, Those who test
above 170 I.Q. dawdle almost all of thelr tigg.

A ten-year old boy, who has "dazzled™ his instruc-
tors with his ability, was admitted to VWestern Reserve Uni-
versity, Scptember, 1941, He read before he walked, com=-
posed music at six and seemingly knows all the answers in
the first semester chemistry course. He has been studying
chemistry for five yeaig. He is not only the smallest mem-
ber of his oclass but is the youngest rmember,

ost of these children who tost 180 I.Q. have been

24
problems in school., They do not fit into the regular school

21. Norrza Noonan and Dorothy Norris, "Studles of Gifted

15

Children", Journal of Fxcgptional Children. (extra issue),

January, 1950, De 474

22, Leta S. Hollingworth, "What We Know About the Early Train-

ing of Leaders"™, Teachers Colless Record, iApril, 1939,

.585Q
23 ?Hawspaper), "10-Year 014 Boy in University Dazzles
Teachera®, The Richmond Times Dispatch, Vol. 91, FNo. 348,
December 14, 1941, p. 30.
24, Hollingworth, Gifted Children, p. 265
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progran and are not understood by their teachers. Teachers
have been known to analyze thelr troubles as "stupidity,
willfulness or nervousness on the part of the chi%g," The
mental tests are the best method to be used to analyze a
school problem of this type.

The public schools are not equipped to ldentify
or care for children testing 180 I.Q. and above in a way to
devélop thelr ebilities aooording to theég capacities and

needs, Cases of thls intelllgence are rare,

It is probable that men like Milton, Gosthe, Now-
- ton, Galton, John Adems , Thomas Jeffersom, Longfellow and

av

Dickens had an I.Q. between 180 and 200,
Distribution

| There are approximately 100,000 gifted children
in the United States according to Terman's deﬁnitiig and
1,500,000 by Cleveslamig 'gs definition. Yoreover, Bentlgg'

" olaims that there are epproximately 250,000 children in

the Unlted States that possess an I.Q. of 140 and above.

25, Hollingworth, Gifted Children, p. 265.
26. (a) Elsie Nartens, rarenis' Problams Wiith Exceptional
. Children, Bulletin No. 14, washington, D. Ce: Department
of the Interior, 1932, p. 19.
{(b) Elsie lartens, Toachers! Problens with Exceptional
Children, Parmphlet To. 41, “ashinston, De Ge: Ue 5. Oifice
- of Lducation, D« 9.
27, A. E. %iggam, "How Smart Are Your Children?”, American
}zggazine, Vol, 102, October, 1946, p. 8.
‘ L ) HBOK, _QE’_‘,,Q,_’-&': p. 418‘
29, Sumption, OReCite; Pe XVIle
30. Bentley, Op.Cites Pe XV; Carroll, op.cibe, De S.




Just as the entire school population can be di-
vided into bright, average and du11° S0 ‘can the children
above 140 I.Q. be grouped superior, very superior, and
genius. ' ‘ )

| In any lérge group of children, 60 ﬁér cent will
be found to have average mental capacity; 20 pér cent will
be below average, and the remaining 20 per cent will deviate
above the avaragé.
. The percentage distrihutigi for the superior chil-
~dren whom.Terman tested shows the following facts according
to the I.gf's.

"the highest 1% reached 130 and above

n " 2% n  j28
n ” 5% ” 125
" " 5 " 122
" " 10% " 116
" " 15% " 113
" n 204, " 110"

Through the use of intelligence tests it has been
definitely established that intellizence is distributed over

3l. I. N. Kugelmas, M.D., Growing Superior Children, New York:
35 Appleton«Century CGmnazga 1940, p. 398.

SI(mner » Oit (] P . L4
33‘ L. M. Tefggh, Jeésurement of Intelligance. P. 78.
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what 18 termed "the normal-probability curve."

/\ |

Normal

Inferior Superior

. - p”
Distribution of mental ability of all children

1%

. (140 I.Q
: ' 35 and above)
Gifted children in relation to general population.

36 | | |
Woods reported that "the highest one per cent of

4. slemass, op.cit. ~b. 388, )
35. (a carroiingeniug in the lisking, p. 4.
~ {b) Sumption, op.cit., D Be
36. é.xA. Averili{‘%ézchoiogx for Normal Schools, New York:
Houghton Mifflin Company, 1921, p. 3516.
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the population of a country produces as many men of genius

a7
‘Carroll and Skinner esxplain the I.3. in the follow=-

ing menner:

as all the other ninety-nine per cent put together.”
38

"The intelligence quotient 1s arrived at
by the following formla: HeA+/Cehe » I.Q.
¥. A, Btands for "mental ege" which is deter-
mined by comparing the score which the child
earns on an intelligence test with the test
standards or norms. If this scorc is the sams
as that earned by the typical child of nine,
then he is sald to have a mental age of nine,
If his C. A. (chronologlcal ege) is also nine,
then he is of avorage intelligence. MN.A./C.A. =
9/g = 1.00 I.2. (Commonly expressed s 100 I.Q.)"

Therefore, & child who has an intelligence quotient
of 140 I.Q. possesses a mental age of fourteen; his mental

39
age 18 "40 percent higher then tho chronological ege.”

gethoda of Salsction

' In every large school system it is known that a
proportion, one per 6ant, of the children will be gifted
mentally; how can they be discovered or identified? |
The mere knowladge that thore are exceptionally
bright children in a school system‘will not help them unless

théy are discovered. It is the duty of each classroom

37. Carroll, Genius in the Vaking, DPe 4.
38, Skinner, Op.Cite., Pe 438, |

9. kartens, 'Gif d Children", P« 15.



teacher to f£ind out for how many of these children he hime
self is responsible.. Sone gifted children will force theme
selves upon the teacher's attention; others need to be dis-
covered. The gifted chlld does not always appear to be the
most superior child in a olassrogg. Herein, lilos the cause
of}a large number of gifted children not being discovered
or given the opportunity for full development of their in-
tellectual ability. o

In our elementary schools are many children teste
ing 140 X.Q. and above who are unrecognized, unprovided for
in mass education, are functioning far below their mental
level. Yot, thoy aere "maintoining themselves scholastically
and socially™ without glving much trouble to sither school
or society. They earn high marks without effort and waste
oné~half or more of their time in school in idleness or in
perforning routine tasﬁé. Socioty can not afford to sacrie
fice the cantrlbutions that these gifted children might make,
Cur geniuses are not recruited from the mcdiocfe children,
but from its superior children. Theoretically, the most
scientific procedure used to 1den§ify thagéwduld be to give
each child well-individualized mental tosts and evaluate

40, Averill, op.cit., pp. 315-14.

41l. (a) Sumptlon, op.cite, PP« 6-7.

b) Carroll, "intellectually Gifted Children®”, p. 226.

42, (a) Revised Stanford-Binet Scales (2 forms), Boston, lMass.:
Houghton ¥ifflin Compeanye. -
(b?ggests of lental Development by F, Kuhlman, (1 form),
}inneapolls, Minn,: Educational Test Bureau,



the data in the light of facts aboul heredity, health, home
conditions, environment, andﬂeducatiﬁg. Hovever, this method
is not pradﬁical. | | | |

Educators and psyéhologiats have produced various
possible ways of making preliminary selections of mentally
superior childrsn to whom tests are given. The usual oriter-
ia for sclection are: parents' judgment, teachers' judgment,
'aga-grade status, past school marks, Intelligence tests and
standardized achievenent tests. Vhile each of these proce-
‘dures has its value, each also has limitations.

The intelligence tegg 1s by far the most reliable
method of selecting gifted children. A combination of sub-
jective estimates and objective measures should be used when-
ever possible to approach sclentific methods in accuracy of

selection.
Parentst Judgment

- Parents' estimates concerning the intelligence
of their children have value because of their intimate and
detailed knowledge of the ohild. This information is impar-
tent in evaluating-the'1ntelligence'of pre-school children,
ﬁhen a psychologist tests the young child he frequently

43, Hollingworth, Gifted Children, D. 44.
44. (a2) Carroll, Cenlus In the lakingz, ps O
~ {b) cerroll, "Intellectunlly Giited Children", p. 213,



finds 1t difficult to gain the child?s co-operation, and

so the knowledge of the child rests heavily upon thé obsere
vation of the childf's pareﬁ%g. A dbaby book written by
either the father or the mother on the early mental develop=
ment contains important data about the activities of the
child.

In general, parents are poor Judges of the intel-
lectual ability of their children. Their misunderstandings
"come from three sources: blas, inacourate observation, and
' fatlure to keep in mind the total ohild population.” Yost
parents want their children to be bright. This causes them
to observe everything in a favorable light and offer excuses
lfbr their fallures. Yany meaningless sounﬂs'ﬁade by chil-
| dreﬁ are interpreted by parents as words and memorized state-
ments are recorded as reading. Thelr failure to keep in
ﬁﬁnﬁ the wide mental ability between verious social groups,
namely: unskilled or senmi-skilled and the professional
classes causes them to believe thoir children are average,
?or.example, & college professor and his wife, a formar
sohoolteacher, each of whom ia intellectually gifted and
whose friends and relatives are superior mentally to the

average population, are very likely to judge their child

45, Carroll, Genius in the Moking, pe O.
46. loc. cit.



as just an sverage girl even though she is in the higher
one per cent of the population. _Tha parents ccmparé their
child with the children of thelr friends who are also above
the average in 1ntelligenﬁz. Therefore the opinions of
parents must be used with caution, for parents are kﬁown
to under~estimate children who test high on intelligence

test.
Teachers' Judgment

The opinions of publioc schoolteachers are of mors
value than those of parents, even though they havsueonfliot-
ing opinions. Teachers® judgmsntAis more valuable es their
excellonce in Judging is based upon thelir préfessional train-
ing and experience with school work of a great variety of‘
children; including the dull, average, and bright, which
glves a reliable mothod of comparison. The public schoolteacher
is a better judge than the private schoolteacher. The pri-
vate schoolteacher sees only sclected children of parents
who ars able to pay tuitlon, whila the publio achooltegcher
seces only an unselected class of children. Although the
public schoolteachers are the best judges of any single
group of judges, their opinions are subject to all errors

47. {a) Adams and Brown ocit., P. 24,
:b; Carroll, Genius'iggtﬁa EﬁkinG. 5. 18,




that enter into all human Judgment and are very féllacioqs
1n comparison with scientifio tests. | ,

Carroig grouped the causes of error in teachers?
judgmant under three headingsz “(1) the 1nevitable 1ntrusion
of the personal equation, (2} lack of standards as a basis
for oemparison;‘(s) failure to consider the important factor
of chronological age dirferences.

Termgn says, "If one would identify the brightest
child in a olass of thirty to fifty pupils, 1t 1is better to
consult the birth feoprds in the_claas;register than to ask
the'teacherfs opinion." Select the youngest child. Termen
found ZO‘péf dant of his group of gifted children by this
mathgg.

| | Teachers are prone to select thosa children who
do things, who participata in school life, and who have a
large range of interests and activities. In general, teach-
ers have shown an esmazing lack of ability to identify girted
childrg%.
S 52
Goddard reported that research had proved "as a

rule the teaaher'a Judgment of mentality of the child is

48. Garroll, Genius in the Making, P. 1+

49, Carroll, Genius in the haking, De 9. -
50, A. E. Wiggam, "How Smert Are Your Children?” Pe 94
51+ L. M. Elledge, "Present Requirement for Teachers of Sube
normael and Superior Children®, Elementary School Jaurnal,
Vol. 29, December, 1928, p. 306.

52, H, He Goddard, School Training of Gifted Children, New
York: The World Book Company, 1928, p. 609,




notoricusly bvad."
: Termgg found only 16 per cent of his children in
the gifted group by using teacher judgment. |
varinii stated in his study that teachers afe more
successful in selecting dull children than bright children.
Teachers can select "one-fifth to two-fifths of the bright
ohildren" in their class and from "one-half to thres-fifths
of the dull childrgg.”
~ An excellent teacher in the elementary school;
with five years of experiénca; was asked to name the five
most intelligent of the forty pupils in her c¢lass which she
haa been teaching for three months. It was'discovered later
by tests which indicated that "two of these were bright,
two average, and one dugi. Teachers are likely to rate
~ low the bright pupils who are shy, those that 1aek industry,
or stand low in deportmegg.
- The teacher may craate en atmosphoere which makes
talent show 1tse§g. Moreover, the teacher and her methods

59
are important aids in finding superior and telent children,

53. A, E., Wiggam, "How Smart Are Your Ch;ldren?", De 9.
54, Hollingworth, Gifted Childrun, p. 58.
55, Ibia. p . 48’
56. Holiingwnrth,‘gg.cit., Do 48,
57. 2 } Wiggam, "How smart Are Your Children Da B.
" {b) Te P« Giddings, "The Smart Pupil", Etude, Vol. &?

"~ September, 1929, p. 658. -
58, W. J. Osborne and B. J. Rohan, Enriching the Curriculum

for Gifted Children, New York: The Macmillen CO., 1931, P. 98,

9. 1bid., D. 95.

25
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If teacher judgment 15 used, 1t is better to obtein the
. 80

opinions of several teachers,
\ Age-Grade Statué

61
Terman found the age-grade status to he 4 per

cent more reliable criterion than the teachers® ratings in
the selection of superior children for his study of gifted
children at Stanford University. The age-gradé status is

a great éource of error in the teachers' Judgment in her
selection of mentally superior children. The teacher is
likely to judge as the ™most intelligent™ those who are
doing excellent work in the grade that she is teaching. A
‘dull child over-age who is doing work of good quality in

the grade with younger children is liable to be judged as
bxight by the teacher, For instance, a boy fifteen years

of age dolng excellent work in a 7L grade with younger
children averaging twelve years of age 1s liable to be se-
lected as the most intelligent in the grade., The youngest
chigi in the grade is most likely to be the most intelligent
because his intellectual capacity would have to be very much

greater to make it possible for him to do the same quality

60. Ibid., pe 97.

8l. (a) VWiggam, "How Smart Are Your Children", p. 9.
(b) Ccarroll, Genius in the Making, p. 9. -

62. Martens, Gifted Children, p. 8.
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of work that_thg older children are doing.
3 .
Carroll actually found the following case of two

sisters, three and four yesrs old:

*The father had brought them to a psychole-
ogist to heve them tested, remarking that he
was somewhalt worried about the younger child
becauss she did not ssem to bs nearly so bright
as her sister. The psychologist, on testing
then, found that the three-yoar-old girl vas
intellectually gifted while the four-ycar-cld
sister had a considerably lower I.Qe The
father had been expeoting the younger child
to behave as intelligently as the older one,
quite overlooking the year's difference in
their chronological ages, It had been especial-
ly easy for him to do this because the two chile-
dren were of almost the sams age,”

| Terman found "19.7 per centgéor his Celifornia
group of gifted children by thia nothod, the age-zrade status.
This was his most reliable method, '

Standard Achlievemont Tests

These tests only moeasure what a child has aoctually
achieved in a subjeot, as; in arithmetic, in spelling, in
reading, or in any other subjeot, liost children in a grade
do school work which in quality is near thelr capacity to
achieve; the results of achlievement and intelligence tests
have beeg found tq agree clqggly@

The achievenment test 1s a waluable aid in discovering

63. Carroll, Genius in the Making, pe 12.
64. Carroll, Genius in the Luoking, De 9o
65. Osburne end Hohan, Op.Cit., pe 90,




the suporior child since it shows what he has done, The
intelligence test is elso nseded bocsuse it indicatéa ina
genaral way what a child is capable of achieving. Both
kinds of tests, teachers' judgment of his abllity, and past
- school records will make possibla an understanding of the

66
child*s mental development.

School karks

Excellent school marks are strong indications of
 a very high mtellegz; however, school marks are subject
%o nany rallacigg and are known to vary widely with differ-
ent teachers rrom elenentary schools through colleges and
| }nnivaraitigg. |
7' Marks ranging from "ten to ninety per cont on a
scale of one hundred have been obtained from teacher's in-
dependent ratings of a student?s papgg.
'~ Hollingworth says that vhem grades are used as a
oeriteria for solection, selsct children thaglhave made high

znarks “from at least three different teachers."

66. Martens, Gifted Child, p. 1ll, '

67. Osburne and Rhohan, Op.cit., P« 98,

68, Skinner, op.cit., p. 490.

69. W. Y. lallen, "Problems of a College Dean®, The University

Administrator '*ui arterlx, Vol. 1, NoO. 1, October, 941, De
er, _% Pe 492,
Holl fted Children, pe 49.
71. {bg Ib:ld., p. 49,

Osburne and Rohen, g.cit., Pe 97,
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~ Stanwood Cobb, a former president of the Progres-
sive Educatlon Assoclation, advocates the whole elimination
of grades to bs given children; grades are given but should
be used only to aid schools and parenzi.

School marks should not be used alone.»vxmpcrtant
qualities to conslder are qﬁickness, accuracy of mental
grasp, originality, abilit} to0 rsason clearly about new and
different problems, breadth and accuracy of information,
intellectual curiosity, vocabulary, common sense, and inde-
pendent Judgment.

Intelligonce Testa

The intelligence test was introgzced by Binet in
73

1905, 1t waé brought to America by Goddard who revised and
published it in 193?., The work of Godderd, Thorndike, and
ofhers was important; 1t was Terman who demonstrated the -
inherent pessibilities of use in a testing program. |

In 1916 Terman, after five years of work with
ezpert psychologists end a physician, published the Stanford
Revision of the Binet-Simon tests. | |

Although he used the Blnet technlique, he made several

72. Stanwood Cobb, op.cit., P. 236,
73, Carroll, "Intellectually Gifted Children", p. 213. -
74, H. He. Coddard, "A Revision of the Binet Scale", Vineland

Training School Bulletin, Vol. VIII, 1811, pp. 56-52,
754 Sk%%ﬁer,.gg,cIt., Do 437.



contributions and additions. He improved "the reliability
and valigéty of the test and added the vocabulary test and
the fables.” He improved the method, using the mental age
éoggept and applied Stern's proposal in calculatipg the
TeQetse

The research of the past quarter of a century
has proved that the intelligencs test is not only the most
satisfactory obaeetlve method, but also the %xgst reliable
method of selecting mentally superior children.,  It, also,
is the best method for predicting the possible achieverent
and development of these children. Scores earned on thess
tests are used as a basis for m&ividual prophecy and guide
‘ance, The vest of a groat number of tests now in use is
the new Stanford Revision of the Binet-Simon Seag.g. The
first olass to use this mental test was at Loulsville,
Kéntucg?'.

There are two kinds of general intelligence tests,
the individual test and the group test. The individual test

81
1s given to one child at a time by a teacher, or a person

78, Skinner oClt., D 438
77. u Skinner Teolcit.

We Stern, Pscholo..ical ethod of Testing the Intsllie.
ence, Baltimcre, iid.: Varicx and York, 1914 ,
'78. (a) Carroll, Genius in the Makingz, p. 6.
(b) Osborn an 811, ODeCile, De 90.
79. (a) Carroll, "Intenecma‘ﬁy Gitted cnudren", De 213.

{b} Carroll, Cenlus in the MNakine, pe 15.
80. Carroll, loc.clit.

81, Adamsand mm, gg.cit., Pe 324
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who has been trained in psychological testing. The group
‘test may be given to a whole class‘at one time.

It 1s essontial that the porson who gives these
tests must be thoroughly trained in both giving and scoring
the.tests; or that he is working under the supervision of
an expegi. } |

In 1927 a study was made In 654 elementary schools;
the principals who conducted the study were members of the
Department of Elementary School Principals of the National
Education Association. In one~third of these sohools,4if
the intelligence test was given, it was glven by the teache-
er, unaidgg. '

Although the intelligence tegﬁ is the best method
of évaluating mental abilities of children; it is not com~
pletely valid for two reasons. First, psychologists do not
kAOW'what happens in the human organism which produces ab-
stract thinking. They must measure intellectual bshavior

85
indirectly. This will result in some error. Second, the

82. (a) Martens, Gifted Children, Ppe. 9~10. '
(b)) Angelo Patri, Angelo Patri on the "I.Q.", The Journal
of the National Fducation Association, Vol. 29, No. 8,
- November, 1940, p. £36.
(o) Wigmeam, "How Smart Are Your Children®, p. 9. :
, 83. P. R, Mort, The Individual Pupil, New York- The Amarioan
Book Company, 1928, De 259,
84, P. A. Vitty, "Contribution to the I.Q. Controversy from
the Study of Superior Deviates™, School and Society, Vol. 51,
April 20, 1940, p. 507.
85. Osburn and Rohan, op.cit., p. 89.
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accuracy of a score on an intelligence test rests upon the
fulfillment of two fundamental assumptions; that the indi-
vidual co-operates fully; that the individual's experimental
background approximates that of the children on whom the
test was stanﬁardized. The intelligence test fails to mea=
sure originality and creative ability. It also fails to
measure the "drive™ which causes the highest attainmengg.

The intelligence test is ovaly partially satis-
factory in testing pre-school children. Anaersgg found the
intelligence test to be most adequate when used to measure
the abilities of elementary school children.

The most valid intelligence scores for superior 8
9

children "can bhe obtained betweon the eges of six and twelve.”

Hollingworth after a study of her group of gifted children,
for more than ten yearga found they held their "intellectual
sfatus through the years”.

In 1931 Detroit City Schog%s used 4,750,000 tests
to cheek intelligence and aohievemsgt.
G.v

Each pupil in the Cleveland Pudblic SBhoals takea

86. Carroll, Cenius in the Making, p. 139.
87. vitty, “Contribution to the I.&. s Pe 504,

(b) Carroll, Genius in the laking, pp. 168=-169.
88, Ibld., pes 139.

89. Carrcll, Genius in the laking, p. 17.
90( Ibid. » p.

9l. Dentley, 93.011;., De 163,
92+ Dorothy Worris "Special Classes for Superior Children

in an Eastern City", The National Elementary. Principal
Nineteenth Yearbook, Vol, XIX, No. 6, July, 1940, p. 298,




one of the following tests: Kuhlman-Anderson Intelligence
Test,‘Grada g%;,Tha Nationael Intelligence Teg:;LThe Cleve-
lend m.asaiﬁéatmn Tegg, and The California Test of Mental
¥aturity, Primary Serigg. In this school system, & "probabdle
learning rate” is found for each child from the results or‘
these tests and each child whose learning rate is "above 125
is sent to the Psychological Clinic forian individual Stan-
ford-Binet examinatigg." |

' No one test will measure a child's intelligence.
Terman "used six for each grade ;evel. gét is usually neces-
sary to give thirty or more to each child,”
| The score raceived on these tests may vary ten
'points,.fiva points above or below the actual score received.
* Dickersgg states "A difference of five points in the I.Q.
between the first and second tests 18 generally conceded as
a reasonable possibility of arror'in'resultsﬁ" .

 vashburne made a statcment that "any attempt to

group children by intelligence tests alone will result in the

‘misplecement of practically one-half of the glfted group end

93, Educational Bureau, !inneapolis.

94, World Book Company, Hew York.

95, Bureau of FEducational Research, Board of Fducation,
Cleveland, Ohlo. ,

96. California Tes? Bureau,4gss Angeles, California.

97. Sumption «Cit., DPP. 50. A

98, Viggan, 55%% to Teach a Smart Child", p. 70.

99, Virgil E, Dickerson, Mental Test and the Classroom Teacher,
New York: The World Book Company, 1925, pPe 16
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of an equal number of the middle group.”

Dr. Goddard says that,"in a brief period of six
waeks™ people can be teught to give and score intelligence

101
tests "with a reasonable dgree of accuraoy."

Distributian_nf Gifted Children

Students of educaticniand toachers should expect
’ta\find_gifted children in every racisl group.

A number of survnys have been made to test the
hintelligence of the Americen Negro children., The data inw
* variably indicated a low average of B0-82 %?g. anong Negro
;ohildren as comparcd with the average of 100 I.G0e for Amer=-
lcan white children. Only a few Negro children have been
{nclnded igsthe one per cent of white children., Moreover,
qulingwarth raeported an extremely exocptionecl family of
mlatto children, five of whom tested between 130 and 170
I.Q. ’

104
Paterson found the average I.Q. to be 75 emong

" the ﬁearc ohildren tested In Tennessee schools, while

100. C. V. Vashburne, "The attalnment of Girted Children
- Under Individual Instruction”, Twenty-third Yesrbook,
Blggmington, Illinois: Public > Sohiool Publish ng company,
19 « 20).
101. Kg M« Tormen, The Feasurerent of Intellicence, New York:
Houghton Mifflin Company, 1916, PD. L08-100,
102, i % Carroll, Genius in the Vaking, pe. 21, ‘
b} Witty, “Contribution t0 the I.2."y Do 507,

103, Hollingworth, Gifted Children, pe. 70.
104. Carroll,.gg,cit.. De o4e
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10
Jordan found 71 I.Q. for the average of the Negro children

in Arkanses. Ths Northern Negro as a group has obtained
higher ratings in intelligence than the Southern Negg.
| "Statistioslly, a Negro child has only "one chance
in SOV 000 of being intellectually gifted while the American
white child has 300 chances in 30,000 of being intellectually
gir%gg.
108

" Terman found two cases, both were part white, in
his Caelifornia group of gifted children. The Negroes repre-
sonted two per cent of the population of the citlies from
which he solected his group. ‘

"I‘he Army Alpha and Army Beta tests were given to
the Hegro recruits at the time of the World War I showed
fow giftad individuanls among tﬁgag.

Witt_y and Jenkins found tweniy-six Negro children
with en I.3. of 140 and above "among olght thousand Hegro
ohildren.” |

| In 1934 Temilliéé% nade a study of the Negro

children in New York City who had an I.J. of 125 and above,

105, Carroll, Genius in the Making, p. 24.
108. Ibid., pe 21 ,
107, Ivid., p. 22. .
108, arroll loc.clt. "
109. (a) Carro'ﬁ" Genius in the Making, p. 2l.
{v) Hollingwortn, Gifted Children, pe 70.
110, Skinner, o .cit. De 463,
111, A, Jonet iger "A Study of ﬂegro children of I.RQ.
Above 1857, (Laster‘s thesis) s Teachers 0011939 Columbia
Unlversi.ty, 1934,




She found two Hegro children ﬁith.an I.2. above 140, Child
12
No. 1, & boy, had an I.Q. of 157, He was the son of & pro-

f2s3sional rootbgiisplayer, born in Petersburg, Virginia.
' Child No. 2, a girl, had an I.Q. of 143. Both of her par-

ents were college graduates, Terwllllger found "racial

diff§§gnces disappeared with the advent of superior intel-
ligence,

loreover, Young found “lighter color to be 19,7

per cent bettggﬁon the Hational Intelligence Test than was
the darker ggcgp.“
18
Garth has made an extensive study of 2,650 American

Indians and found an extremely low average l.G. of 69; occa-

sionally an Igg%an emerges who could bo classifled as intel=-
leotually‘gifted.

) In Terman's California group testing above 140 I.Q.
he reportod:

"Thers is a marked excess of English,
Scotch and Jewish parentage. A tenth of
in group are Jewish, as compared with
about five per cent in the general popula-
tion of those cities, Tho proportion of
Fexican, Spanish, Itallan, Portuguese, and
negro origin is very low.” 118

112, Ibid,., pe. 123.

113, 3bid., p. 4.

114, Torwilliger, .cit., Pe 49,

115. Skirmer ODeCila,; Do 461,

116, Carroll, Gonius in the lMakinm DPe 22,
ll?t Carroll, 0CeClt.

118, Hollingworth, Gifted Children, p. 70



119
Hollingworth found six extrenely gifted children

in Bew York City that tested above 180 I.Q2., "three were
Jewish, one was Scotch-German, one Scotch~Inglish, eand one
wag Irish-English.” Americen children whose parents are

120
Italian test low in nental ability.

119, Ibid., pPe 71.
Yoo TRITT Bt T
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CHARACTERISTICS OF GIFTED CHILDREN

Profossor Terman and his associates have presente-
ed the most complete basic stud§ yet nade of the character-
istics of a group of gifted children, The purpose of this
study was to determine the traits which characterize chil-
dren of marked intellectual ability. The results found
after trained workers administered physlcal and mental tests,
made medical examinations, and secured cheracter and pere=
sonality ratings was that gifted children equalled or ex-
gelled the normal group in physical growth and in genéral
health as well as in academic and in soocisl ratings. The
gifted child praved to be an all;arcmnd individual, contrary
to the common opinion that intellectual precocity goes with
physical defects and social instability., The idea that

1. Merle R. Sumption, Three Fundred Cifted Children, New York:

The World Book Company, 19 Pe 73¢
2. Karl J. Holzinger, "Genetic Studies of Genius", Elsmentar

- School Journal, January, 1926, p. 387
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gifted children are mentally strong, high strung and physi-

cally weak has been rendered obsolete by psychological and
s .

educational research in recent years, They are not one-

sided in their educational development.
Early Characteristics

The simplest way to discover embryonic genius is

to watch children's interest in play activities at home and
5 6
at school, "Interest is a sign of intelligence,"” The su-
7
perior child has many interests and enjoys them all, Chil-

dren who possess high general intelligence are charactérized

by "depth and a variety of interests", an insatiable curios-
9 _

1ty that 1s easlly plqued.

Studies show that "95% £§1§] of adult interests

3. (a) B. T. Baldwin, "lethods of Selecting Superior or
Gifted Children", Twenty-third Yearbook National
Society for the Studg o% Education, B oomington, Ill,.:

blic School Publishing Company, 1924, p. 37.

(b) Helen David, "Personal and Soclal Characteristics of
Gifted Children", Twenty-thlrd Yearbook, National -
Society for the Study of Kducation, Bloominvton, I1ll.:
Tublic School Publishing Company, 1924, Pe 125.

4, Skinner, _ﬁ.cit. pP. 470,

5. (a) P. A, Witty, "Contribution to the I.Q.", School and
SOQietx Vol. 51, April 20, 1940, p. 507.

(v) A, E. Wiggam, "Have You a Child Genius in Your Home?"
Better Homes and Carden, Vol, 19, No. 10, June, 1941,

: " De

6, Osborne and Rohan, op.cit., p. 98.

7. Bentley, op.cit., pPs <5e

8., {a) L. F. Addington, "ihat Are We Doing for Gifted Ghildren?"
: Yirginia Journal of Education, Vol. XXXIII, Ro, 2, p. 77,
. (b) Osborne and Rohan, op.cit., p. 2l.

9. w1ggam, "How Smart Are Your Children?", p. 27,




can be traoced baek' to the time berore' one was ten years old
angothat; 934 [};__,13] of the iInterests were initiated in the.
hone,® |

A typloal gifted ohild will use "three words with
understanding at the age of oleven months and walk at thire
teen months,"” Both walking and talking at an early age is
characteristic of superior ch&lﬁrﬁé.

Cifted c%ldran show an early "natural Interest"
in words and reading. They have lexical abillty. a‘onos
olaims that the interest of gifted children in reading is
“antvoreal.”

Terman reported about one ohild: "As eaﬂy as
twenty-one months she read and apprehended simple sentences;
by twenty-six months her reading vooabulary was more than
seven hundred wordlg. '

About 50 per cent of superior children learn to

10. Glaﬁya Denny Shultz, "Do Things With Your cnim" Better
Homos snd Gardens, Vol. 20, Maroch;, 1942, p. 44.

11, Caerroll, conjus in the Haki Pe 150,
12, He Je Baker Choractoristic éifferences in Bripht and

Dull Pu nséqal an On, «: PU ¢ 5choo Pu
Company, 19 .
(v Eolliﬁgwgorth: Girted Children, pp. 52-139.

13 14 « 599
14: 1%3; a‘gnes, ;.&n - Analytic- Study of 120 Superior Children,"

Psychological Clinic, Vol. 18, 1925, D 64
- 2 mw’ .ﬂac tg I3 P‘ 4709
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. 16
read without formal instruction before they enter school.

Forty-five per cent of Terman*s group read befors going to

17
school. ,
About 28 per cent of gif‘ged children learn to
‘ 1 '
read before .they are five years old., Some learn to read at

o 19 20
two and one~half years old or three years old., Termean re-

ported another example of a two year old child that he found
who could read well from :my. primer, nghich 18 a real pere
formance for eny child with high intelligence,” The ohild
had an i.Q, of 150 and could read as well as any ohild seven
years old. | "

However, all bright children do not learn to read
at on early age for ressarch studiéa show that 80 per cent
of all these pupils who were gtar&ed in reading had either
normal or superior intelligence. MNoreover, after these
children learn to read, they do mot have to be urged to

road and they read good booi‘z.' Girls ere found to read

- 16a {&) Skinner, loc. cit. - .
{b) Hollingworth, Gifted Children, p. 139,
o) Wiggam, "How to Teach & oxart child", p. 66,
a) Wiggam, "Have You a Child Genius?™, P« 99
) e) Martens, Gifted Children, De 13.
17. Skinner, OD«Cite., Pe 470, ,
18. ?ﬂggam,’#ﬁ%vﬂoé g Child Genius in Your Home?", D. 99,
l9. Sklnner, ‘92‘9&" Pe 470«
20 {a) Beﬂtley, %331‘&. P B9,
b} Carroll,

: nius in the Naking, Pe 272
21. (a) A. E. Betts, 1he Yrovention and Correction of Read
~How JOTK: ROW, PoLerson COs, 1936, De Se

pirficulties, | C
{b) Talph w. House, Practical Probloms in Education,
New York: Silverin %!x; 3},5 ag émpgnyigsg » Do e
o) Carroll, Genius =) £s De .
22, é;}w. Rtxgbic’:heck, "Rea o Supérior High School Students®,
English Journal, Vol. 29, September, 1940, p. 542.
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more and better books than hogg. Terran's study shows a
continucus increase in the amount of reading ns the gifted
chiida matures. The height of the average child’s desire
for reading i1s reached at the age of thirteen while the
gifted giilﬁfs is not reached until scventeen and one-half
yeoars old.

Ancther ocutstanding characteristic of a gifted
child is his passion for hohbies that are worth-w}iile. The
average child has hobbles too, tut he soon loses interest
and drops them while the gifted child will hold his interest
until the goal is reached, The gifted child has mgge deter-
mination and drive and has a longer span of interest.

In some cases, superior ability is apparent early
in 1life and no tests are required to Teveal 1t. At five

26
years old Eozart composed 2 minuet and at seven years old

pS. (a) P. A. %fitty, “Enrlehing the School Life Experiences
of Exceptional Children™, School and Society,
Yol. 39, January 27, 1934, p. 105,

(b} Skinner, op.cit., De 472,

{c) Iay lazar, Roading Interests, fxctivities and gggor-
tunities of the prisht, Averare an 1, Contribution
to tducation, 10. 707, How York', ';.eac?xers 0011ege,
Colunmbia Universitye. _

Skinner, clt., Pe 472,
; witty, Pnriching the Lifo

eriences of Ixco tional

Cobb, 0Ciles Do
I. H. Kuglemass, M.De., Crowing Superior Children,

Hew York: D. Appleton-(:entury Co., 1940, p. 4()1.

b; Carroll, Genius in the IMoking, pe 187.
¢ Bentley s Qp . PDe 74=704

a
b

Children, p. 1
a} Carroll, Genius in the Iaki » Do 248 and p. 167.
b 1t 42,
a

i
(
%t{
i
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he was composing scnatas for both the violin and piaﬁg.
 His Y.Q. 12 estimated to have been lgg. fgnace Jan Paderew-
- 8ki begen his study of musio at three years old; he made
his first tour as a planist at the age of 'sixteig. Ernest
Schelling made his debut in the Philadelphia Acadenmy of
tusic at the age of four and one-half yeagg. nCreative
performance in any field carries with it the ability to
soi‘gg problems” which is & characteristic of a superior
child,
Writing postry 1s & specialized language ability
that has been found to appear at an early age, however, not
'~ at so early &n age as the mggie ability which appears fre=-
quently before three, Terman found in his group many that
possessed this creative abllity.
| Hez}i repomted. that we should expect "0.4 per cent
of 1 per cent of the school populaticn to be musically gifted."
‘The children who have real capacity in these direc-

tions, even though they may never become femous euthors,

27. (a) F. Slocum, "Intellectual Curiosity", School and Socioty,
S Vol. 4B, August 6, 1938, p. 161.
(b) A. O. Hock, Fducating Ixceptional Children, Hew York:
MoGraw-H11l Book Company, 1940, De 427+

{c) sarah X, Bolton, Lives of Poor Boys %ho Became Famous,
New York: Thomas Y. Crowell Company, 1939, DDe 49«38,
28, Carroll, Genius in the ¥okingz, p. 188. :
29, We. R. Tilford, "Ihe Phenazena of the Wonder Child", Etude,
Vol. 45, ¥ay, 1927, p. 345.

30 Tilford, op.cit. 345
31, Yartoms "Renchers Problem with Exceptional Childrenm,"

The Gifted, pr. 13-14
m- {JarrOﬁ' ’PGéﬁlus 11.1 the h{aking, De 300.

33. HBOk’ m‘m" p. 434’




musiclens, or poets, should have their experience enriched
by glving them opportunities to appreciate the fine arsgs.

| Dictionaries and encyclopedias are & souroe of
pleasure to the superio:é éhég. o _

The boy ¥ repcrtgd by Hollingwortsg wonv & prize
at school. Several books that would bave interested a boy
were offei‘ed him from which he véas to select one. Aff:e: oXw
amining the selection; he asked if he could be gilven a dio-
tlonary :m the place of one of those books. He récoived his
dictionary and made constant use of it,

Gifted children almost always prefer hard }subjects.’
They show great mteregg in arit!nnetic; physics; chemistry,
drawing and nature study.

'i’ermgg and Bla?g found mathematics to bo the most
proferred subject by the giftod children, the very subject_
avarége children dislike. Thevmentall‘y‘ superior girlé liked
English., The subjects they 1%5& 1oast woro penmanship, sew-

ing, folk dancing, and spelling.

34, ¥artens, Gifted children, Pe 206,
a5. Hollingworth, GITted Children, pp. 52 and 139.

Osborne and Rohan, OD.Cites; Pe %o
36. Ibid" pg 259( ' -
37. Viggem, “How to '{gggﬁ Smagg Children", American Magazine,
Vo 2, November « 68,
wf'c%oﬁ: IB.'Lexir, nfrentally Superior and Inforior Children in
the Junior and Senior High School", (abstract), Teachers Collegs
Record, Vol, 40, February, 1939, p. 443.
39a ¥ , "Have You a Child Genius in Your Home?", p. 99.
40, }& Wiggam, "FHow to Teach a Smart Child", p. 68.

b) Skinner, op.cit., P« 470.
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If a child likes to debate and argue from his point
of view on worth-while subjects, this is a good indicator of
intelligence and an excellent prophecy‘for future 1eadersh§%.
Many of our leaaerzgtaday have been members of & debating
team while in school.

Psychologia%g have discovered that a good senso
of humor 1s a good indlcator of 1ntelligénca. Gifted children
1ike the comic strips mors than the average child.

Bright childran find complex associations, and
large units are favorite types of mater1§§.

At Christmas time these superior children think
about Santa Claus just as all average children do, excegt

5
that they are "more inteorested 1n fantasy and fairy tales.”

Hental Characteristics

A person 1s not bright or dull because he appesars
that wey, but because of the quality of his thinking. o
superior child has a high degree of general intelligence.

41. (a) Viggem, "Have You a Child Genius”, p. 99,

{v) Carroll, Genius in the lVaking, pp. 287-242,
42, Cohen, Holen and Coryell, hancy, fducating Su erlor Students,
New York: American Book Company, 1935, ppe. 590-§9§. ,
43, Viggen, "Have You & Child Génlus in Your Homo?", p. 99.

44, Baker, op.cit., De 27 .
45. (Hewsﬁéﬁ%ki, "Gifted Children Are Interested in Santa Claus",

Richmond Times Dispatch, Vol. 91, lio. 551, December 17, 1941,
Pe 28, ,
46. Baker, @.cit., Ds 12,
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whiéh ig according to Terman "the ability to oarfy on abstract
thinking.” The gifted chila*s action and responses show that
‘he thinks in & lozgiocal way. The superior intellect has the
ability to oreate and moke logigal assooiations in solving
problems and meking essoclations. If a child of superior
ability 1s asked %o name a series of words, one mental image
will recall to mind enother in such a way his thinking has
been grouped arcund a central thought. He does reflective
thinking; for example, barn would 'very likely be followed by
such words as, hay, cow and a horse. They form assoclations
out of & large reservolir of experiences which sre a result of
close observation and through acourate memof‘?.

p The transfer of learning from one situation to
another bccurs easily and quickly with superior cohildren
chlefly bacause of their ability to generalize and recall
facts of past experlengg. They grasp more easily the essen-
tials of & topic when it is under discussion., Gifted children
‘as well as average children need reviews but they nced less
then the average chilarggi. They enjoy the opportunity of giv-

ing free snd full play to their mental powers.

’ 47. Ibidg’ p. 15.

48, Adems and Brown, op.cite, p. 14

49, Baker, 0p.cit., P ' : :
50. Griffin and others, Pantal Hygiens, New York: American
Book Company, 1940, P« 1

SIQVIbiﬁc’ Pe 138. )
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Gifted childrsen are frequently accelerated one
52

or more years beyond the average child of the same age.
‘The bdbright child is able to ccnoentrate for a

greater length of time without losing interest, as his span
53
of attention is longer. children of this group select activ-

1tiesszhat require a long period of time to finish. As for
example: |
| "One bOy . « « » was very much interested
in learning all he could about early man., For
nmore than one year he read every book on this
subject he could find in the public and school

libraries, or could borrow from his teachers
and friends¢

7hcy Fvcfeyg,7aCrear¢.Sone+«\n7
Mentally alert children have originalityAPeW’rather
than meke copies of material already existing.

‘ They are resourceful for they can find substitutes
~for needed material that is not available and manifest new
ways of presenting some abstract idea. This group of pupils
will voluntarily enrich their work by turning in unassigned”
material. | | ’

It a pupil consistently does superior school wcrk
and forges ahead without effort, he is likely to be a gifted ‘

56
child,

52. Baker, lgg.cit., P. 105.
53, Harold Speights, "Who is the Superior Student?", School
-and Society, Vol. 48, October 29, 1938, p. 548.
« Adamsand Brown, op.cit., p. 16.
55, Adams and Brown, O .cIt. Pe 16.
56. Martens, Gifted Ch 1dren, op.cit., p. 4.




The superior child "can understand and follow
direétiogg“, and is capable of getting an understanding that
will eid in arriving at a desired end. On the other hand,
he can recognize related material and therefore 1s capable
of finding reference materisl pertainlngkto a given subject.
They can profit not only by their own mistekes but by the
mistakes of others., They have the ability to think from the
.abstract to the concrete as well as to maske generclizations
from apecific~dasa and to'use original ideas in reportiﬁg
“data, They have aggressive interest and the ability to work
indepén&ently. |

| Appreciation of nature is also a characteristic
of gifted children. They are accurate observers of nature
and can apply meaning to what they see. They are usuelly
successful in th§ study of nature, Tyey like ggw situations
end prefer to look up information for themselves,
7% There are cases in which the achiovenent of an
activity is below the level of general 1ntélligenoe. There
is a clear connection between achlevereni, ebllity, and study.
Robbiﬁg expressed the relationship by the equation:

fAchievement = ablility X will to work."

57. Adams and Brown, g@poit. De 18
- (b) Charlott Hughes, "if Your Child is Esceotional”

Parent's vggazina, Vol. 13, December, 1958, Pe 26.
58- Baker, »C to, P. ?5¢ '

594 BEa Le R bins, The ¥ill To Tork, New York: Row, Peterson
&,CQQpany, 1928, D TE
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60
Goddard says of gifteﬁ children: "E..enmlly they

are more alert, they think quicker, they are more observing,
they cen see relationships more promptly. They havé more
good habits and fewer detrimental ones,"

- Gifted children have a better use of language.
They seen 'ta hﬁve more appreclation of social responsibllity.
They have more curiosity and more ensrgy. They sce the end
from the beginning more promptly. Tgiy interpret facts gfter
they have been accumulated. Addington says, "this ls one of
the best ways of discovering the gifted youth." |

Sometines gifted ggimran are found to be retagged
in subjects such as penmanship, sewing, snd manual training.
They like to read. A superior child seven ycg‘r&s old frequent-
ly reads more then the average child of fifteen,

“ » The "size of vooabulary is generally ccnsidered
by psjchologists as beling g!sm best aiz;gle indicetion of su-~
perior intellectual capacity.” This criterion is especially

important in rating young children,

60. H. H, Goddard, School Training of Gifted Children,

The VWorld Book Company, 1928, p. 80

6l. L. ¥o Addington, "¥hat Are Ve Doing for Gifted Ycuth?"

Virginias Journal of Tducation, Vol. XXXIIY, No. 2, Novembar,
939 Pe

82, Carroll, Genlus in the ¥aking, p. 198,

83. Chm-lotta Hughes, OD.Ciles; Do 26a

64. Adams and Brown, ob.clt., p. 24.

85, Viggam, '"Have You & Ild Genius?", Better llomes and

Gardens, Vol. 19, Ho. 10, June, 1941, g. G.
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Physical Cheracteristios

Bafore‘reseérch studies were made of the physical
qnalities of the bright child there was a popular misconcepe
tion that he was small and weak physically. The idea most
likely priginateé because the gifted child 1s otten accelerated
~from one to three grades beyond the average child of the sameo
agg. Ea was smaller and younger than the children in his grade,
His health 1s usually gogg, but there are exceptions,

chdagg found the gifted children in Cleveland,
according to the health department, "tho healthiest children
'in the entire schqbl/system;“ S |

The méhtally superior child in cumparisan with
other children of the same age is found to be both taller
'and heavier than tho average child, Eollingwnrgg and Taylor
moasured forty-five schdol children who ranged from 135 to
190 I.Q. end compared them with the children whéltestcd 90
to0 110 T.Q. They.found the médium height for the "gifted
children to be 52.9 inches™ and for "the average to be 51,2

inches.”

66. Baker, characteristic Difference of Brigpt and Dull Punils,
Bloomington, 1 ¢ School rublishing Company, 1927, De 105.
67. He d Baker, "The Psychology of Ability Grouping end Impli-
cations for Instructional Differentiation”, Thirty-fifth Yearbook,
National Soclety for the Study of ”&ucation, Part I, 1936, p. 138.
Baker, Cheracteristic Difference, op.cit., Ps 85,
68, Goddard, OD.Cltss De Ols »

69, (a) Hollingworth, Gifted Children Pe 80,
(b) Carroll, Genius in the ! akiﬁg, De 66,




51

They are usually *"small for their grade and large
for their agg.”
' forma found. that chiliren who had an I.Q. of 140
and above were from three-fourths to one pound heavier when
born than children of an average group. |

The gifted children tend to have a longer head in
comparison with the average children of the same sex, race,
and agg. Thelr heads are lerger, but only in accordance with'
their larger bodlies. |

Terwlilliger's study of the Hegro child with a high
I.Q. showed the supericr Negro child to be physically superior
40 the control group in height, a‘breng;bh and might.

mt:zg, Terng, Bollingrmrth, and other oﬂucatggs
found the gifted children 4o be healthy and well-rounded end

. 79
they "are less susceptible to disease and iInjury.”

70. Adams and Brown, op.cit., De 25.
71. Wiggam, "How to Teach Smart Children”, p. 68.
72, Adems and Drown, _a.cit.., P 19.
73. Adans and Brown, _I‘Q o Pu 1
74, Terwilliigoer, 2Clte, DPe Sl.
75. Pe Ao ?éitty Some considerations in the Education of Gifted
Children”, Reprint from October, 1940, Educational Administration
and @ervision, Zvanston, Ill.: Horthwestem University, p.
"Permant's Kilds®, me Octodber 14, 1940, Vol. 36, Pe 78.
'7'2. Hollingworth, Giff d Ghildren, Pe 99.
78. (a) Skinner, Op.Cit., Ps
b} Adaens and Brown, __g.cit:., pPs 20,

c) Le Ae Averill, Pszchoiogz Tor Normal Schools, New York:
Houghton Mfflin Company, 1921, p. 319,
{d) K. J. Hoke, "The Healthy Inte.uectually Superior Children®,

Twenty-third Yearbook, Hetional Soeiety for the Study of
tducation, 1924 2

Pe 238
(e) Baker, ___Q.cit.,’p. 63.
f) Daker, Characteristic Difference, p. 85,
¢) Wiggan, "How to Teach & omart Child", p. 70.
79. Bentloy, op.cit., p. 94. _
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Yo&g's study of the famous in childhood showed
that they were as hoealthy as average children.

The six thousand elementary school childre;_n\ in
Hew York City whose I.Q.'s indicated that they possessed su-
perior mental ability have been proved fo be slightiy superior
in physical characteristics, and healthler than the aversge
children of corresponding age. They are also superior in
perscnality traits, character, emotional stability, and social
ad juatment, In the follow-up studles, they have been found

81
to remain gifted.

Social and Emotionsl Ché.racteristios

Terman has also made careful studies of the person-
allty traits of gifted children by the means of such tests as
‘"the Raubenheimer-Ruch overstatement test, the Raubenheimer
test of gquestionable interests, and the Voelker-Cady test of
uonaeientiousnegg. According to the data, superior children
seem to have a high degree cr mral stability. The superior
ohild rates higher in trustworthiness and reliability as well
as -in ’honesty. The gifted children surpassed the average

80, (a} Hollingworth, Gifted Children, p. 99.
{b) Adams and Brown, on.cIt. DPe 0.
8l. B. B. Groenberg, "Educating the Intollectually Gifted”,
Hational Educational Association Proceeding, Washington, D. Cs:
National rducation Association, 1948, D 9De
82, i ; Adems and Brown, _g.cjt., De 204 - :
b

"Termants Kids", hﬁ.cm., Pe 764
d Yearbooh Pe 163’

- {¢) Terman, Twenty-t
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83
children in tests of honesty "ebout 835 per cent.” The gifted

child that is not well adjusted or is not co~oparabiva’can
cause more trouble and disorder than any other child in class;
however, "less then one out of every twenty present any seri-
ous trcubgg;“ These exceptions indicate that they are not
free from faults and need character guidance,

Johnsgg found that teachers in the schools of
St. Paul, Minnesota, slso rated the mentally gifted children
superior to the average children on traits of character. These
ratings were made on children who had been selected by intel-
11gence tests as being superior mentally. ‘

Witgg gave his group of one hundred gitte; children
an overstatement test and a test of honesty. The reéults on .
‘both of these tosts indicated superiority on character traits
of gifted children. | |

~ "The truth that brains and character actually tend

to go togother" is an established fact proved by more than
three hundred inveatigatoﬁg; Terman also found that older

353 Aﬁm and’ Brown, gg.cit., Pe 244

84, Adams and Brown, OReCite, De 21,

85, 0, Jo Johnson, "Teacnars' Judgment of Qnalities of Gifted
Fupils as Related to Classroom Activities", School and Soclety,
Vol. 17, 1923, pp. 466-468,

B6. P. A, Witty, "Study of One Hundred Gifted Children", Kansas
utudies in Edueation, Ho, 13, 1830, PDe 19-20,

87 e siiggam, “Do Brains and Character Go Together?v,
Readers Dggest, Vol. 59, Ho. 330, Hovember, 1941, pe 110.
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children in both the superior group and the average group
scored higher than the younger ones, because increased in-
telligence led to better judgmegg. |
Eallgg of Colurbia University analyzed the results
of tests given 100,153 £ifth grade pupils in New York City
and found that he could predict the Juvenile delinguenocy
by the intelligence scores; or from the delinquency rate,
he could prediet intelligence socores, proving that brains
and character go togcther, '
The superior shildren prefer to assoqiate,wlth

those whoéa,mental level is similar to their own. The
superior child in a class is usually selected as e leader,
however, the child with an I.Qe of 160 or ébgve has very
1ittle chance of becoming é»leaaer of an unseleocted group,
because this group would not understan& his 1deas or the
" words he used, There "pust not be too big'a difference in
the I.Q. of the leader and those being led, but the leader
wiii be found to have from 15 to 30 points higher I?g.“

| The gifted children are as nervously stable as
are average childrgé. Hollingworth found that "the emotional

88, Ibid-, Pe 1i1. '

vlggam, "How Szmart Are Your Children?”, American Vagazine,
Vol. 102, October, 1926, p. 72+ :

B89. Wiggam, "Do Brains and Character Go Together?", The

Reader's Digest, Vol, 39, No. 235, ﬁavigger, 1941, p. 110,
Pe .

20, Ho aworth, Gifted Children
91, Wiggenm, "How Smart Are your children?", pe 70.



55

age" of an individual may-vary widely with his intellectual
92 .
jage. Gifted chlldren are found lacking inAsclf~control

as well as the average children. ‘The opinicn of investi-
gators is that there are fewer nervous and nourotic children
amnng'the group of’mantally superior children than tﬁe aver-
age group of children. Gifted ohiidren show Instobility 4in
this respect by "extremo 1rrationa1 tinidity, unusual rears,
rages, and other outbursts of emotion, when thwarted 1n carry~
ing out 1mpﬁlsgg.“ Gifted children sormetinme reeeive Jow marks
for daportmeg:‘ They resent corparal.punishment»ncre than
the average chilﬁren of the same chronological agg- however,
they are reasonable and are “easy to discipline if their
elders are kind snd tactful in dealing with txgg,“

_ Bavgg_reporteﬁ that the undesirable character traits
" most often displayed by gifted children seem to be "egotism
and indolence."

Goada;g said that after observing mentally gifted

children for five years, he had never seen a gifted child

that needed to be disciplined. They apparently were too

92, Hollingworth, Gifted Children, p. 128,
83. Ibildes De 127

94, E lott Hughes, ﬂ.cit:’ P 26,

95; Adams and Bro‘&'n’ Pe ™

96, Adams and Brown, p. 24.

97. Helen Davis, "Personal and Social Characteristics of

Gifted Children,®™ Twenty~third Yearbook, National Societ
for the Study of Eéucatiun, Bloomington, 3§3§T"§QSII““‘E§501
Publis Company, s De l1l4.

98: GOdwa' ﬂ;&&., pa 55. :




interested in vhat théy were doing to get into mischief,
However, there are many gifted children found in our school
system that need to be aigoiplined because some are not
interested in what they asre doing, while others do not have
sufficient work to do.



CHAPTER IV
THE TBACHER AND THE CURRICULUM -

In the educatlion of gifted children, as well as
all ohildren, the teacher and the curriculum are the two
‘chief agencies of the school. The teacher is the key person
to the eduocation of all children, tut the( centrality of the
gifted teacher for gifted ohildren is indisputadble. The
success or failure of any plan' of education depends upon
the qualifications and training of the teachers, The edu-
cgtion and training of gifted children rosts upon the teach-
er, :

The Teacher

“Teachers of America are the ultimate guardians

of the human capital of America, the asset which mst be
2

made to pay social dividends if demooracy is to survive."

l. Cs A, Carroll, Gonius in the Makings, New York: HMcGraw-Hill
Book Company, 1940, p. <6<, ,
2, Fa D, Roosevelt, Address International Program, Hational
Education Assocliatlon Proceedlnps, 1938, pe 103.
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An educational leader made the following state-
nent: "Curriculum, organization, equipment, important as:
thej ars, count for little or nothing except as tgay are
vitalized by the lliving personality of the teacher,”

Dre. Judd of the University of Chicago made a more
challenging statement: "The teaching staff of an education~
al institution is its most essentiel item of equipment . . «
our ability or inability to provide competunt teaéhers will
determine the success or 2ailur§ of the American experiment

- of universal gecondary education.” 5

Apropos to these statements another writer declares:
"The forward movement in human welfare becomes possible only ﬁ.
fronm correct teaching. Civilization advances in accordance
with the quality of the teaching setvice. The inrlﬁence of
~ a great teacher extends through many generations, doing high
service beyond the 1limits of his natural 1life, It transcends

geographical and national boundaries,”
The gast teachers should be recrulted to teach the
gifted children, He is an essential factar~amcng many conditions

3. N. L. Bossing, Progressive Vethods of Teaching in Secondary
Schools, New York: Houghton Lifflin Company, 1955, Pe. ©9.
* LOQ‘ Oit.
5‘ mda' p. 450. ) . :
8. (a) Helen Cohen and Naney Coryell, Zducating Superlor
o Students, New York: American Book Company, 1955, p. 67.
b} N. L. Bossing, op.clt. p. 40, .
¢} W. L. Connor, "The Education of Gifted and Talented
Chilﬁren“ééThe Phil Delta Eappa, Vol. XXIII, October,
1940, p. 76, ,
(d) Laon'ég Smith, ®"Some Phases of the Administration of
. the Fducation of the Gifted™, Twenty-third Yeardook,
Bloonmington, Ill.: Public Sohool Publishing Company,
1934’ 9' 68'
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that deternine the level of performance of such children.
Ho curriculum can be made to fit the noeds of gifted chile-
drgn without gifted teaoherg. The elementary school child
1s at the "formative period of his development", and the
personal influence of a teacher is more important “than
subject matter aehiavemen%.“

| The teacher should have "scholarship, professional
training and & knowledge of childrem.® The well-quelified
teacher mst understand the gifted child; bhis needs, best
methods of teaching the individual child, and have & wide
knowledge of the subjects that he 1s to teach, A superior
teachér can secure performance on educational test that is
about “"one year in advance of what a poor teacher can secure
with the sane gro%g." Baké% clains that "bright pupils profit
" most and slow pupils least from superilor teaching.”

| Opinions of educators are divided on whether superior

atudents need teachers with spoocial ualifications, but most
edneatora agree that the gifted child wlll make greater de-
mands of a teacher than do children with average ability.
Certain éhéracteristios that are desirable in teaching all

7. Cohon and Coryell, op.cit., p. 67.

8. Bossing, 0psClte; De 41,

9« Co Po Colgrove, The Teacher and The School, New York:

Charles Seribner's SonS, 1911, Ds ohe

10. ¥, J. Baker, "EGucation of Bright Children”, The Thirtye

f£ifth Yearbook National Society for the Study of Education,
35 Cnﬁpter 4‘6 s .

n {a) 1via., p i
(b) Cohen and COryell, op.cit., De 67.
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children are nesded to a high degree with pupils of.sﬁﬁerior
mental ability. .v
| Lost of the eéucétors égree that the qualifioations
‘of the teacher are necessary factérs in the education of all
;ohildfen as well‘as the girted. |
When céating for a teacher for mentally suggrior
Qchildren "*special qualifications" should be considered. The
qualifications, both innate and acquired; should be given
consi@aratlon.
The innate qualificatioég that are desirable are:
ihtell;genee to a high degree, ambition, drive, good health;
ability to get along with people, inspiring personality,
originality; a learner’s attiﬁude; écod appearance, sound
judgment, enthusiastic; happy disposition, open-mindedness,
free fram‘jealdusy; modest but very confident sense of humor,

- good volce, sociability, and & sense of Justlce,

12. Tollingworth, Gifted Children, p. 306.
13. (a) Hollingworth, Gifted Children, p. 306.

(b) Carroll, Genius in the Laking, p. 263,
(c) Goddard, op.cit., DD 94=00.

{d) Skinner, op.cit., P 699.

Bentley, Op.Cite., Ds 18l. =
Cohen and Coryell, op.cit., p. 67.
‘Bossing, op.cit., pD. 47~51.
Sumption, gp,g;ﬁ.; Pe 324

Heck, op.cit., pp. 415-416.

Elledge, L. ., "Present Requirements of Teachers of
Subnormal and Superior Children", Elementary School

Journal, Vol. 29, December, 1928, p. 306.

Iy Py iy, P ot G,
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14
The acquired qualifications that are desirable

are: thorongh training, teaching experience with average
children, self-control, large fund of genefal information
upon which he will draw heavily in teaching gifted children,
wide knowledge in several fields of learning, modesty, leader-
ship, wide traveling experience, wide knowledge of psychology
and modern educational methods, knowledge of individual dif-
‘ferances, characteristics, needs, and interests of éifted
chlldren, patlence, cultured mamnner, cultured backsground,
interest in children, love of his work, wide experience

with literature, adaptability, industry, teaching skills,
resourcefulness, co—oyeration; optimism, and good English.

| These teachers should "possess in a marked degree,
those qualities which characterlze excellence, experience,
knowledge of grade requirements, and special training are
1ndispensib§§.”

14, (a) Baker, op.cit., p. 101,
{b) Bentley, _gg.cit.. p. 699.
{c) Goddard, De 54=55.

(a Hollingwd?%h 1:335 Children, p. 306,

(e) Carroll, Gs nius In the Loking De 263,

{f) Ce Lo RODD s The v 70 _vork, New York: Row,
Peterson & CQmpany, T §§, Pe 57 s _

{g) Sumption, __qg. cit.,

Pe
h) Bossing cit. pp. 392-393.
{1) Heck, oD J%t-, DDe 415-416.

6l

{(3) Ferher 1xby, "Organizing Classes for Gifted Children",

Eﬂucational Review, Vol. 67, 1924, p. 196,
(k) Wational f&ucation Association, Research Bulletin,
Yol. XIX, No. 4, September, 1941, pp. 178-179,
15. Algar Voolfolk, "The Case of Him;”hat Hath Ten Talents”,
Virginia Journal of Fducation, September, 1917, p. 2l.
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16
Martens believes that a skillrul teacher will not

only try to create an atmosphere and séeize every opportunity
"for giving experience.in creative writing, éreative art,
and creative music."” The average can "conserve but only the
gifted can origina%Z." '

They must understand the laws of mental hygiene
énd how to apply them to individual cases under specific
conditions. He must have.an understanding of human inspi-
ratioﬁs and aspirations which will equip him to stimulate
and guide insatiable minég.

Such teachers should have a wlde knowledge and.
experience in travel for purposes of stimulating interest.
in pupils and of giving them a "wide horiz%g.

Teachers of gifted children should be "acquaintéd
with the tools of fine living: books and bookmekers, music
,and’mnsicians; art and artists of all kinds, people and thelr

institutions," , | ‘
Superior teachers should be trained in directing

study activities and in. teaching glfted children "how to study,

16, Martens, Gifted Children, Pe 28
17. (a) Hollingworth, Gifted Children, p. 313.
(b) carroll, Genius in the MNaking, p. 257.
18, Adams and Brown, Op.cit., D. 54.
19. Hollingworth, Gifted Children, Pe 579.
20. Cora L. Danielson, "Special Classes for Superior Children
in a Far Western City", Nineteenth Yearbook, National Elementary

Principal, July, 1940, p. 390 (Vol. XIX, No.‘s).
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how tgéuse the 1library, and how to do researii. _According
to Risk too little attention is given these important activ-
ities in learning. He states that this is almost "a new
phase of teacher>training;”

A teacher who wishes to be selected to guide the
activities of superior children rmst satisfy the following
obnditions: "be a quick and esger learncr himself, bde a
student of mental hygiene, know literature, the arts, and
the sclences, be able to recognize creative ability in the
flolds, and have among his teaching tools, musio, drawing

and a modern 1anguagg.
" The educationel leaders in the St. Louls SBhoéls
maintﬁin-thaﬁ a knowledge and skill for dealing with individ-
ual differences should be an essential part of every teachert's
profassional equipment. On each ¢lassroom teacher 1s placed
" the responsibility of adopting instruction to the difforent
abilities and interests. St. Louls teachers have "listed -
more than twcihundred activities”™ which thgz smploy to meet

the needs of exceptionally superior children.

21. z)teamn O’O.Clta' pt 80

22 R’.SK .Tttg Pe 553,

23. C. H. air, "Types of Provision for Children of Superior
Ability©, Ninoteenth Yearbook, Hational Elementary Principal,Vol.XIX,
Ro. 6, .Tuly, 1930, Pe S804

24.‘&. V. Bear, "llow St. Louls Schools Serve Thelr Bright

Pupils"® Fational Fducation Association Journal, Vol. 28,

Apr 11’ ig.ﬁ P. I-Jln




| The fundamental task of all teachers is to help
esch child to discover his interests, help him dovelop his
individunl abilities, and guide him through educational ex-‘
perience for full development of his capaci%?.’ Bentley
states that "the teacher should bs speclally trained for the
tagk.”

The task rejuires each teacher to participate in
the selection and organization ot materlals to be studied.
'Wayne says ggam this point‘of‘viSW‘”eaeh #ggcher is a cur-
riculum mokere.” Teachers should be able to select and direct
long-time projecgg, so that a/balance of time énd topic is
maintalned.

_ Co%g has stated that "every one has some unique
- quallty of gonius within him," If a teacher can discover
and help each child to find these latent qualitles within
_himself, and help him develop his unigue ability, he has
become a successful teacher. '

One of the greatest handicaps in the education
of gifggd children has been the lack of adequately trained

teachers. Teacher training institutions are moking some

25, Carroll, Genius in the lVaking, p. 52.

26, Dentley, OpeClilta, De 180«

27, John Vayne, The Teacher and The Curriculum, New York:

Prontice-~Hall, IncC., 1957, De O

28, Harold Speights, "Who is the Superior Student?”, School
and_Soccioty, Vol. 48, October 29, 1938, p. 548. -
9s COb o 22..9_3_»2.’ De Se '

30. Bentley, _Q‘QQS_;-_‘E_QQ De 211.
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attempt to provide courses of study, of a general nature,
for those intending to engage in the teaching of gifted
ehildren, 31 |

Yartens accurmlated data by the quostionnaire
nethod from eight hgndred universities, colleges, and normal
schools, She found tgi institutions that offered a course
pertaining directly and wholly to the giving of information
concerning the education of gifted children. No school offers
a ccurse-in methods or practice teaching whose subject matter
-and experience deals only with gifted ohildrgi, as do many
schools on the teaching of the mentally 1nrer;or children.

ThevUnivéraity of Pennsylvangz has the most courses
offered that pertain to the education of gifted children.

It offers one course that 1ng§uﬁes nglinical teaching of
" c¢hlldren of superior intellact,”

#cifted teachers are rare™, for too often they are
pramoted to supervision or administrativquuties in order to
receive a better salary. However, Goddard says, "Good teachers

arc not hard to f£ind." FHe has been able to secure enough good

31. Zlsie lartens, Opportunities for the Preparation of Teachers

of Excegtional children, pulletin, 110. 17, 1997, De le
- Ibi ¥ ] P- 50 . )

33.‘ TEE-, Ppa 10‘12. :

34, 1Dides D« 12« :

35, University of Pennsylvania Catalogue of Courses,

36. Cohen and Corysll, op.cit., P« 30.

57. Goddard, Op.cite, De OZ2e
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teachers for the special classes of the gifted children

in Cleveland. rThere is a need for teacher training insti-
tutions to offer prospective teachers who will meét mentally
superior children training in: psychology of ohildren with

a high I.Q., methods of instruction that take into account
gifted children's learning ability, and a knowledge of methods
and materials for enriching the currioculum for superior chil-

38
dren.

The Curriculum

~ The paucity of research studies in the field of
education about a curriculum for the education of superior
children indubitably indicates a need of objective rese&rgg.
,At present;-the literature available is experimental and has
-contributed 1ittle objJective data about the curriculum. The
_educators that have made contributions have antithetlcal
opinions concerning the best way to provide for the superior
‘child,

The curricuium.problem is one that each generation

must face becauss ruture needs will emer be chahglng and never

38. Heck, op.cit., p. 415, :
%9, (a) Fugene youngert, "Is it Desirable to Organize Special
Classes for Gifted Students?", Teachers College Record,
. New York: Teachers College Columbia University,
Vol. 39, No. SitFebruaig, 1938, p. 386.
b S\JIpr»ion ODeCLlUs, - . '
{o; o Ay TIroliigence - Its Nature and Nuture",
"a Genetioc Study of 50 Gifted Children, Thirty-ninth

Yearbook, p. 407.
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permanently solved.

Yeany gifted chnﬁr‘gg are being neglected in our
public acggcls, and a need for a chenge in the curriculum
and methods of instruction is imperative., It is essentianl
that the school know each gifted child as an individualj;
their needs, aspirations, achievement, potentialities,
strength, and weaknesses. This achievement may be obtained
- through educational tests; intelligence tests, achlevement
tests, dlagnostic tests, and prognostic tests, or a combinae
tion of all, A- superior child progresses educationally at
& rats that will accelerate him two or three grades mentally
above ﬁhose ohildren classified as average in the elementary
séheﬁa « Studies show that such superior chiidren are given
1ittle that is mentally or educationally szgmlating in sub~
je_at matter or én the meth‘zgs of instruction. .

Bobbit and Woodrow pointed out that "recognition
of individual differences was fundamental in curriculum

making®, and the educators must take into account the interests,

40, Bentley, op.cit., p. 124,
Skinner: _qp_.eI?.. PDe. 4069471,
41, Bontlsy, © eCiles De 215,
42, Research Pullotin, Nationel Education Assoclation,
43 &{ 61' Ic -
44: Frank Bab%t ii&é %’S ‘ake a Curriculum, Boston, Kass.:

oughton Mifflin Compeny, 1924, pps 4l=-4<
R ot tioodrow, Brightness and Dullness in Children,
Chicago, Ill.: J. Be Lippincott Company, 1925, p. 238.




. needs and abilities of the gifted child. They must also

- mccept the capacities of a gifted child, as well as en aver-
age, as they find him; end "by affording them every exorcise
possible mske them fit to render their greatest ssrvg.ﬁg."
The school should deal with each individual by mesns of &
differentiated currioula, "enriched by wider end richer
materiaiz“g Yot, no plan will meet the entire range of
individual neegg. -

Lillg states that the “task of e-ducvation is the
production of a people capable of thinking end with a mental
attitude which is tolerant, foarless, honest, expectant of
change, ond oreative.”

The elementary school system to make sdequate pro-
~ visions for individual differences rmst take into consider-
ation the following factors: first, unequal rate of progress
made by oach child, with different degrees of intelligence
as indicated by intelligence test; éeéonﬁly, different rates
of progress in different subjeots; and thirdly, a "high de-
gree of individual esttention® given eech child in each clagg.

In order for the teacher to provide an "environment

46. WOOG.I‘OW, _O_R.cit.’ pt 309.

47. Henry Herap, "Differentiation of Curricula Practlces end
Instruction in the Elementary School”, Thirty-fifth Tearbook,
Chapter IX, National Education Association, pe 161.

48, Paul dMort, The Individusl Pupll, New York: The American
Book Company, 1928, pe =<6l. ' -

49. H. L. Eiller, The Self Directed School, MNew York: Charles
Soribnerts Sons, .

50, Woodrow, OpeCit., pe 267,

68
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suitadle to the child's abilitles, the school must know two
 things: 1t must know the nature of the child's abilities and
the beaf. environment for his exareigé. Skinner says that
Yearly identifiocation 13 the first essantial" in the curricu-
lum for gifted childrgi. _

The curriﬁnlum,mu&t be flexibig, enriched, and ex-
panded to meet the nseds of each child. 'I‘he“ responsibility
of adjusting the methods and of organizing materials will
becoma the teacher's every day probvlem, Eech child and his
problems must be understonﬁ.

Tducators and administrators rust have & broad
knowleGrpe of mental, prb.y:‘:z.‘u':ea.;[r social, and emotionel charace
terisf.ics of intellectually superior children bdefore definite
~ conclusions can be formulated for them.

The mejority of the schools do not have a definitely .
planned curriculum for superior children. The réspcnsibllity
of directing the work and fitting the school to the needs
of the bright pupil is placed upon the teacngg. The regular
work ofA the classroom is nsuanysgetermined by the abilitles .
end interests of the average child, lNany gifted chlldren 58
are undiscovered and are lock-stepping with the average pupil.

The atmosphere of such a school does not stimulate the superior

$1. Ibid., pe 258,

52+ S —Eﬁfner, .cit-. Ps 471-

534 Stedrmn, __3_ Citey Do 1lle

544 Heck, t., Pe 397 y

55, Carroll Genlus in the Making, p. 207.
56, Criffin and othars, Ope.Citey De 140.
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child enough for him to give the teacher a olue to his latent
- abllity. Hany teachers' mecthods and materials are based
upon his own philosophic outlook in the attempt to solve

the problem. ¥any teachers face the problem unaided. .

A stereotyped or uniform omimlg; will not fit
the needs of gifted children, and the methods that are now
in uee should be "dencunced as mexpsaisg%". Bentlg;?r states
that '*A recognition of fndividual differences in the oapa-
clty end learning habits of gifted children demand a differ-
entiated program in teaching and curricula.”

60 - 681 62 63

Washburne, Kilpatrick, Miller, and Dransfield
believe that the solution of the problem depends upon & ﬂis—
covery of a method by which the child can remain in his own
soclal group and receive the training suited to his abilities
- and interests, |
The Twenty-third Ye: Yearbogl%: is based cozn;;letely on

the study end education of gifted chi}.dren In this publiaation

57. J¢ Ce Bell, "The Gifted chilﬂ" Journal of Zducational
Psychology, Vol. 11, April, 1920, pp. 220=251e

- Eentle?' &ccittj Pc 71‘
59. Loc. 8it.
80s Ce We neshburne, Results of Practical Ex erLcnts in Pit-
ting the School to the individual,
School Publishmg Company, 1956,
81l. Eilpatrick, W. Ho., Foundation of MNethod, New York:
The Yeerillen Company, 1920 '
62, He Lo Miller, Diraot;% Study, Hew York: Chas. Scribner
end Sons, 1922,
634 r.dgar Js Dransfield, "Administration of Enrichrent to
Superior Children in the Typical Classroom", Teachers Collepge
Record, XIXV, Jamuary, 1934, pp. 326-7,
64, Ge ki. vhipple, Twenty-third Yearbook, Hational Soclet
for the Study of Education, Lloomington, ﬁl.: Public school

sh & CO., 9&4, PPe 444'
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meny educators advocated the use of some form of individusl
1nstruotion.

%ashburgg, the most prominent among these, made
the assertiéa that re-adaptation of the schools for the gifted
chiid"must come thrbush some form of individual instruction
which will recognize the wide varicty of abilities emong the
children, both as to general rate of progress and as to the
subjoct in which the superior progroess can be made," o

Rugg and other educabtors have advocated the social»
jzed method of teaching suporior children, claiming that
it offers more opportunity for self expression, that it tends
t0 increase one's ability to express his ideas in the pres-'
ence of othors. &Inglish, literature, and social studies lend
- themselves best to thls form of instruction.

Steﬁmgz also favors the individunlized method of
instruction for gifted children. She found that this type
of pupil learns "more easily and rapidly then the average
cﬁiga", thelr progress is more satisfactory when this method
is used. Inﬁividualized 1nstructicn furnishes an opportunity

65. Ca W Washburne, "The Attainment of Gifted Children Under

Individual Instructian“ Twenty=-third Yesrbook, Bloomington,

I11,: Public School Puhlishing Corpany, 1924, pe 201.

66, Harold hLugg, "The Curriculum for Gifted Children", Twenty-

third Yearbook, National Society for the Study of E&ueatﬂon,

Blo gton, Jlla: Public School Publishing Company, 1924,
. 81=121,

67’ Stam, __%.Gitq’ pP. 9"100

68‘ Ibia" p‘
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69
to teach pupils how to study.
70 71 72

Stedman, Bentley, and others think that a large
amount of drill, explanetion and development necessary in
teaching the average child cun be eliminated for gifﬁéd \
children who are oapable or ‘dealing with ebstract material
and can solve "problems wit.h a minirmm of assistanzg.

Carroll says about "one~palf as much ﬁrill 1s nceded as would
be required for children of nverg%e mentalig."_ Yot drill

is needed for even bright children. Sometime a teacher will
not require enough drill to eliminate errors in spelling,

handwriting, and arithmeticael computation.
An Appralsal FProgram

In order for the olementary school curriculum to

" meet the needs of nentally superior children, it must be
reorganized on the learner-centered basis. This type of re-
orgenization must be based upon three fundamental assump-

76
tions: first, "education 1s guldance"; second, guidanee is

89, Walter &onroe and Dora Mohlman, "How Bright Children Study”,

Train% in the Technigue of Study, Urbanne, Ill.: University
ois, 19Z4, PDs . |

70, Stedman ‘_roitQ Poe 110
71. Beﬂtlay: %CQIEQ: Pe 129,
72, {a) Goddard, op.cit., DP. 90.
b) Grirfin and others, op.cit., Ps» 142.

¢) Carroll, Ganius in'the La"king, PPe 124-259,
d) Heok, Op.Clt., 90.

(e) ﬁol}.ingw orth, ’ Girted Children, p. 308,
73+ Stedman, op.cit., p. ll.
74, Carroll, "Intollectually Gifted Children”, p. 227.

75. Bollingworth, Gifted Children, p. 508.

76. Te e Risk, Princinlcs and Practlice of Teaching in Secondar
SGhools, New York: American DOOK COMpANy, 1941, De 1o0e =L




successful to the degree that the needs of the individual
are recognized; and third, education increases individual
differences which are based on concomitant outcomes of
classroom nctivitigg. ‘

In many schools these three principles are violated

by requiring all pupils to engage in the same activities and

73

to follow the ocurriculum that is geared for the average child.

A re-orientation can not be achleved by a mere rearrangement
of pupil's desk, by inserting & period called Tactivities"
in ﬁhs school program, by establishing opportunity rooms,
by purchasing new series of taxtbooks; Instead, the first
reorganization mnst be made In terms of the approach to the
problem.

Among the first conslderation 1s the development
of a program for the eppraisal of pupil needs. Although
standardized tests may be usefﬁl for the appralsal of certain
group needs, a program limited to such measures wnﬁld have
serious defects., The slementary school teacher, for example,
has sccess to no standardized instruments for the determina-
tion of the level of emotional development for the appreciaw
tion of music, art, or postry. Iﬂ'mmny'ways, ali good teach-

iné_is diagﬂostio; theréforé, the extent to which srudial

77« Ibide, De 353
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needs are identified depends to a large degree upon the prép-
aration of the teacher. An asdequate eppralsal program should
provide evidence on capacity for achievement, achievement
level, and physical status,

In e welledeveloped program for}appraisal of indi-
viduel pupil needs, it is necessary to secure an index to
capecity for achicvement. Although the new revision of the
Stanford~Binet test is probatly the best single index to men-
tal capecity, individusl tests are avellable which can be ad-
ministered by a well-trained teacher. In addition, cortain
data seocured from the parents should be recorded in the inu
dividual folder,

Hegi recommends a8 case study be made of each child
_ that has exceptional ability. "Home data, school data, health
 data, facts secured through personal conference” should be
obtained and used in trying to understand the child.

“ A second important type of evidence that should

be secured from an adequate appraisal program is the individ-
ual achievement level, After this dbasic concept is estabe
1lished, there will be less emphasis on standard achievement
or rate of speed in a grade level, but more emphasis on dif-
Ierentiating instruction to provide equal opportunitlés for |
learning activities. For instance, some third grade pupils

78, Heok, Op«Cite, Do 413,



may be challenged with so-crlled first grade materials; while
others will be capable of dealing with sixth grade material.
Likewise, some may be exotionally mature enough to enjoy
Stevenson's Treasure Islend or Melville's Moby Dick. One of
the first ateps toward coxring for pupil needs is certainly

a defining of levels of achievenent,

Interrelated with capacity for achievement and
achievement levels 1s the physical status of the individusl,
The school physician f’kna school nurse should be the closest
allies of the teacher if the whole child is to receive con-
sideration in the school, Not only the health conditions,

" but also, home conditions and his happiness rust be conside

eved.

| "In the adaptation of the curriculum and methods
to the atilitieé of gifted children, 1t is necessary to keep
in mind that they differ from other children not in kind but
in degres. Conseguently, many of the principles underlying
an enlightened education for averago children are basic also
to an education for mentally superior childrgg.“

The elementary school curriculum has e preparatory
runctian; to fulfill in so far as 1t secks to meet the nceds
of various future needs and present interests of pupils; The

79, Goddarﬁ cit., p. 609.
80n Ho An CArToIT, 0D.Cit., D. 253,

75
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curriculum must give thess gifted childrsn an opportunity
to acquire the baslic skills in formal arithmetic the graﬁmar:
of langunge usage, oral end written cxpression, spelling and
panmanaéiz. These children will need those skills mastered
nore than the average child because they will use them méﬁi.
The curriculum must also provids for the informational ac-
tivitieﬁésthsught provoking activities, and apgreoiatiogal
activities, The 1nformational sctivities will include his-
tory, science, goography, arithmetic, civics and industrial
arts. The appragéational aotivities will include literature,
drawing, and rusic, ;

 The four basic skill subjeots, spelling; arithmetioc;
grazmar; and handwriting; have consumed the larger part of our
_school time. These skill subjects can be mastered in "one-half®
of the time by gifted childrgg. To do this, certain changes
should bde mgde.‘ The msthod of teaching the basie skill subjects
should be accomplished by individualized technique, as learn=-
ing is an individuel activity.

The instruction for the informstional and thought

8l. Stedman, ocito’ Pe 183,

82, Cora Danielson, "Special Class for Qupariar children ina
Wesatern City", ﬁational Zlement Principal, Vol., 19, July,
1940, Ds 392.

83. Rugg, © .Cito, P. 11l

84, Loc. ¢

85.. CaTrolly Genius in the L’aki_gg, DPe 259,
Stedman,,;g Lt., De 1
GOddara, _RQQRQ’ Pe 90& '
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provoking sctivities should be both individual and group in=
atmctiﬁg. Rugg, also, rocommends individual instruction for
the appreciational activities, "as the development of the abile~
ties in art, msic and writing is an individual mttgr?.“

| Teachers and i;riucipals , as shown by reports, are
not satisfied with methogg of meeting tho needs of gifted chile
dren, but they are aware of their responsibilities for the
superior group. While unanimity of opinions abdut the boest
mothods of teaching gifted children does not exist yet, the
teachers snd administrators are oxperimenting with various
plans for spccial education of mentally superior children.
There are many schools trying to enrich the currioultsxg,

' The following ways have been reported by cities

. . 80
giving recognition of gifted children: speciel oclasses,

86. Rugz, OD.Cit., p. 115,
7. S. C. Parker, "Adapting Instruction to Difference in Capa=-

. clityn, Elment% Sehool Jovrnal, Vol. 25, September, 1924,
Pe 30 a8nd pe ) ' :

88, Oshurne and ﬁohan, Opecite, Do 57,
89. Baker, Twenty-third Yearbook, DPe 99
90, %a) Stedman, OD.Cites DDe Deile

b) Martens, Gifted Chkldren, ppe 24-26. |

{¢} Paul R, Mort, ihe Tnaividual Pupll, Now York: Americ
Book Company, 1928, Dpe Ge0=030 .

{d) Paul Gossard, Superior snd Packward Children in Pudblic
Schools, Chicapgo, Ill.: Who URiversity of Chicego Fress,
1540, pp. 70-87-101, .

{e) Fugene Youngert, "Is it Desirable to Organizs Special
Classes for Gifted Students?", Teachers College Record,
New York: Teachers College Columbla University, rebruary,
1938, Dpe 375«88, -

(f) A. 0. Heck, Education of Excoptional Children, New York:
HoCraw-Hill Book Company, 1940, DDe G07=008, :

‘ gg) Coddard, ope.cit., p. 49 and p. 84,

h} Bentley, oOp.

C X ] P. 168‘\

(1) Carroll, Genius in the Making, p. 253.

{J) G. M. Blalr, "Types of Provision for C
AbL11ty? p“om. hildren o!f Superior
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x.g,z grouping, elective courses in speclal fislds of inter-
9

93 94
est, individual instruotion, Winnetka plan, class in a foreign

91l. (2) H. J. Baker, "XYZ Pupils in the Detroit Pudlic Schools",
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b} Estelle B, Culp, "A Plan of Individual Instruction®,
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{¢} S. D. Stephens, "Individual Instruction-Some Blind
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: language, clubs, meximum assignments, excursions, hobbles,
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extensive reading, summer olasses, unit assignments, enrichment
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1
curricula activities,
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'development. of the girted individuals is "not to hurry them
through school, but to glve them more advantages from schoolj
not to oram their minds, but to surich their 11%2.“

Since one-half of the school-time is saved from the
‘basic subjects, the other half of the school-time moy be used
| for enrichment ‘of the curriculum based on one or & combination

of aeveré.l of the methods reported in use by schools in this

sm&y. It will Ea the teacﬁar*s, responsibility to solect, to
direot and to adapﬁ methods and materials to the needs and to
the interest of each girted child., "They are individuzls and
‘need individuel _mmﬁgm

Every gifted child &n any school system has a right
tb‘and can receive a better education according to his abilities,
aven though he is allowed to romein in regular classes with
' average ohildren; if both individuelized instruction and social-
ized methods of instruction, and the curriculum is enriched
%o meet his needs., Bright pupils are able to profit by individ-
nal hstrncti'log. ; o |

The principles underlying en enriched program can be
achisved to a certain degree by the teacher and the puplls

114, {a) Sumption, op.clt., p. 39
(v) Stedman, op.cite, P 187.

115. (a) Angelo Patri, "Angelo Patri on the I.Q.", The Journel:
of the National Education Association, Vols 29, NO. B,
November, 1940, De 200

116. ia} Heck, Op.cit., pP. 410. '

b) Baker, Characteristic Differences in Bright end Dull
Pupils, De . _
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planning activities that will include experience in: thinking,
studying, 'reporting, investigating, judging, carrying respon-
sibility, speakinz, writing, oreating, debating, singing,
painting, dramatizing, discussing, constructing, getting in-
formation, explaihing, demonstrating, problen éolﬂ.ng, inter-
viewing, using the library, looating materlals natavailable;
ohiggving, drawing, and wma read}.ng. "':"hese are real enriche
ments."

Balgg says, "the library probably offers the greatest
source of enrichment of all school studies,®

“Fronch 1s one of the requirements of enrichment 1n
the Cleveland Public Sahoﬁg.“ Stedman slleged that a foreign
language should be inoluded in the currioulum “as childhood
~ §8 the time to learn a foreign Mnguéggg.“ Hollingworgg recom-
mended Latin as an enrichment in the elementary schools.

Wide reading in a fiold of interest of a gifted
child should dbe encouraged, and & well-planncd bibliography
" of the best literature in many fields be given them for guid-
ance, |

' - 122
Inspecting trips offer opportunity for real enrichment

117. CGoddard, _thit., Pe 1024
118, Baker, OpeCit., P« 63.
119. Godf!ar&, _}?‘001459, P. 89,
120, Stedmn
121. ﬁollingwor Gifted Children, Ps 312,
1‘:2. (a) chdard, .c t" p. 100‘
b Heck, _2. p. 413,
Rtk
Anna Ellza Eh Cebrat, "Experience-A Cateway to Learning”,
mmwm, Vol. XXXV, September,
1941, pe 20, ,



for mentally superior childron as well as for the average
child, but the gifted ohild will be 'bane:(‘i‘bed nost. ‘uome
trips may include a visit to: e paper mill, docks, banks,

a flour mill, a bakery, an art mmseus, & pudblic library, a

post office, the city hall, the city prison, the city courts,
the city water §lant, a zoo, an avietion field, the telephone
exchange, & redio broedcasting station, a factory and the
theators.

A typowriter should be in every schoolroom. It is
"one of the greatest promoters of ccrrect spelling, copitali-
zotion, punctuation, and paragraphing ever brought to the
schoclrggg.“ Typewriting is another form of enrichment that
superior children enjoy. E@ny %gzrn to write by the "touch
systen”™ without formal instruction, 125

"Oistory is one of the greatest means of enrichments,”
and gifted children are gggremaly interested in reading about
early man end human stories. ,

If tho curriculum for gifted children is enriched
to mest the needs and interests of each superior ohild, in-
struction 1s adapted to the lévalxof his ability; and he has
a gifteﬁ teacher, no one can say about a singlg gifted child,

"This 1is the stone whioh the builders neglected.

185. GOddard’ __%.eit.’ p. 1010
124. Heck, oOD.C t., Pe 408.
125. 2&) Gm y _BoCito 101.
b} Hollingworth, W. De 513
1268, lLoc. cit,
127, any'iasan Holt, "Size of Classes from the Teachers Stand-
Hational Education Association Proceedings,
01. 75 T90Z, De 140
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4.

Sa
6.

e

8.

Do

A gifted child is an individual endowed with high
goneral intelligence.

The gifted child has been the most neglected child

in the public school syston.

One per cent of the school population will be mentally
gifted with an I.Q. of 140 end above,

T'ha best criteria to be used for selecting gifted chile
dren ars: parents' judgment, teacherst Jjudgment, agee
grade status, intelligence tests, and school marks,
Gifted children may be found in all races, | |
Gifted children need to be discovered at an early age -
in ordor to receive full development of thelir abiliﬁies; -
Characteristics of en embryonic genius are: large vooab- |
ulary, varied mteresfs, insatiable curiosity and early
reading ability.

-High school marks reosived from several teachers are an

indication of high mental ability.

Physically, the mentally snpérior child is neither under-
sized nor a weakling. To the contrary, there 1s a



10.

pronounced physical acceleration in regard to weight

and height,

Teachers are very ineffective in their efforts to rocoge
nize superior children. It follows that teachers need
to be given training reolative to the characteristics

of gifted children in order for them to be able to recog-
nize a lsrger por eent,'

The teacher is an important factor in the education of

- suporior children,

13.

14,

15,

16.

17.

18,

The chief task of the teacher is to identify a gifted
child and to help him to discover and develop his unique
ability. |
The teacher should have high 1ntelligence, wide knowle
edge, and an understanding of gifted children. ”
Ho 1nstiﬁution has a well-organized unit,ofvcurriqnlum
to assure one interested in tcaching gifted children

of a thorough and efficlient preparation fbr that work.
University of Pennsylvania offers the most courses for
gifted children, |
The curriculum for the gifted children mst be flexible,
enriched, and expended to mest the needs and interests
of superior children, .

lany educators agree that individuslized instruoction is
most sultable for the basic skilled subjects.

Eﬁécators have agreed that bright children need drill in
tool subjJects, but less drill is needed than for the
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m:-aga child.

19. Socialized and group instruotion is necded for informaw-
tional and thought provoking activities.

20. Individualized instruction is suitable for appreciational
éiarcises.

21. Eorichment should be planned asccording to individual needs
and interest of the g;ifted ¢child.



CONCIUSIONS

The conclusions involving general questions of
procedure in the education of gifted children are stated
in the following paragraphs:

The antithoetlical opinions of educators only served
to make the problem more perplexing. The lmportant thing
this study has attempted to accomplish is to show to some
extent, where and how teachers end administrators have been
making efforts to solve the problem of a suitable education
for mentally superior children. It has also demonstrated
that the problem of a sultable curriculum can not be solved
" yot by suthority due to the lack of objective data in this
-field of education.

| However, most educators and psychologlsts agree who
have studied thé problem that mentally superior children need
an enriched program; but the opinions are divided on how it
shall be done,
- Opinions of educators are evenly divided on whether
superior students need bdetter toachers than are needed for the

average students., Nost educators agree that the btright pupils



make greater demaonds of a teacher than do children with aver-
age abllity. This indicates that many characteristics desir-
able in teaching all children are needed in an unusually high
ﬁegre_e with gifted children. Such teachers for gifted chile
dren should rank high in general mtalligence; good health
and have a large stock of information suitable for gifted
children. | |

The rescarch studises indicated that there s a
need for teacher training institutions to offer more courses
suitable for the training of teachers of gifted children.

The data also indicated that much remains to be
done in working out the details of é currioculum for gifted
children, |

There should be continuous observation and a re-
appreisal of the curriculum materiasls and methods of enrioch-
ment in the 1ight of neods and interest of gifted children,

There is & need for detailed reports on the nature
‘and scope of curriculs changes for gifted chlldren, including
e choice of mbjacﬁ matter, and how to differentiaete methods
of instruction.
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